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ABSTRACT 

This research focuses on implementing moderate Islamic values in school programs related to national identity. This 

research is beneficial for strengthening students’ character in accepting diversity in Indonesia, maintaining national 

unity, preserving Indonesian culture, and strengthening religious moderation and inter-religious harmony. This survey 

study is based on the three-stage probability proportion of 50 students as subjects from nine cities in East Java. Our 

findings show that moderate Islamic values have been integrated into several school programs such as intra-curricular, 

extracurricular, school culture, and community participation to strengthen national identity. Then, it is essential to design 

a program for strengthening student identity as a reference for public schools to facilitate the improvement of socio-

cultural literacy for students. 
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1. INTRODUCTION

National identity is important for nations to maintain

the rapid flow of globalization and technological 

development, which may drive individuals to abandon 

their culture and replace it with the global culture [1]. 

Entering the era of globalization, the level of racial, 

ethnic, and cultural diversity in nation-states in the world 

is getting higher. Still, the concept of national identity 

must be maintained [2]. National identity is a historical 

context that is “unique” from each country [3] which 

comes from religious identity [4], ideology and language 

[5], history [6], and self-esteem [7]. 

National identity has several defines based on its 

function and condition. It emerged as a form of modern 

nationalism [8]. The national identity is built on the past 

collective memories [9], [10]. In the micro condition, 

national identity is the recognition of being part of a 

group with similar emotions [11] and the behavior of 

loving domestic products [12]. 

National identities have different characteristics in 

every country. For example, in the U.K., the measure of 

national identity is self-esteem [13]. When people are 

treated with respect and tolerance, they feel like a part of 

England. Unlike in Scotland, place of residence is the key 

to being “Scotland”, and ancestry (ethnoreligious 

background) is also a marker of national identity [14]. In 

the Netherlands, national identity is related to the 

behavior of limiting the consumption of foreign products 

[12]. China’s national identity is marked by the belief in 

the historical triumph of ancient Chinese civilization 

[15]. Today, maintaining national identity is a challenge 

in countries with diverse conditions, large immigrant 

populations, and multicultural countries [16]. Internal 

problems in the form of weakening national spirit and 

waning regional cultural values have also triggered racist 

conflicts, injustice, and national identity crises. The 

dissolution of the legacy of the past success stories 

between generations and the openness to change 

significantly shapes the youth, ignoring the urgency of 

national identity [17].  

Each nation-state has its efforts to maintain a national 

identity. For example, Russia conducts promotions 

through state-controlled media [18]. Research [19] 

explores how Scottish Chinese children face challenges 

in establishing their identity. The results found that 

Scottish Chinese children (children born and lived in 

Scotland with Chinese parents) had judgments about their 

identity that changed with age. The strength of national 

identity was assessed in (Chinese) cultural identity, 

which was stronger at 8 years old than 14 years old.  

For countries with diversity, the integration of 

multicultural values in learning has proven to strengthen 

national identity [20]. The Hong Kong Special 
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Administrative Region (SAR) government introduces 

diverse cultural values into the school curriculum to 

maintain national identity through education [21]. In 

Indonesia, the implementation of multicultural values 

such as upholding justice, democracy, humanity, and 

pluralism has been done through strengthening education 

character regulation [22] in addition to the deconstruction 

idea of radicalization and racial conflict phenomenon 

through empowering moderate Islamic value [23]. 

Moderate Islam sign as the rise of religious conservatism 

in Indonesia since 1998 Reformation brings a new wave 

of Indonesian Islam, such as peaceful and inclusive [24]. 

Moderate Islamic values are expressed practically in 

several ways, including tolerance, harmony, and 

collaboration with various religious groups [25]. 

Individuals who have moderate Islamic values character 

and tolerance can avoid bullying and hate speech that is 

inappropriate [26]. 

Durkheim views bound interaction between religion 

and identity formation, especially as a reference for 

youth’s national identity [27]. In line, religious dogma 

significantly influences Indonesian people’s views and 

shapes individuals’ ideology [28]. Then, religion values 

basically as the sign and expression of inherited youth 

national identity [29]. Commonly, the inherited national 

identity value is transmitted through the education 

system. 

The education system has been commonly used to 

strengthen national identity. For example, Europe 

strengthens national identity through the propaganda of 

national history and sometimes myths that glorify past 

national events. In Australia, the education system 

develops a formal curriculum structure, which guides 

teachers to understand and maintain national identity 

[30]. Also, Israel resolves the conflicting narratives of 

Israeli and Palestinian citizens by developing a 

curriculum containing the national identity of students’ 

countries of origin [31]. Then, the national identity in 

Japan is built through learning the Japanese language at 

school [32]. While the Chinese government has long 

made efforts to maintain national identity through 

traditional Chinese cultural education (TCC) [33]. 

Instilling ideological doctrines content through the 

school curriculum will become a platform for 

maintaining the values of national identity [34]. In 

Indonesia, the integration of local value into Education as 

early as possible is a means to strengthen national identity 

[35]. Teachers as main facilitators in learning play an 

important role in strengthening national identity by 

transferring knowledge of the history of a nation’s 

struggle [36]. Then, the policy of strengthening character 

education has been carried out to maintain national 

identity [37]. Furthermore, the mission of moderate Islam 

that commonly consists of universal values can be 

integrated into education to maintain national identity 

[38].  

Maintaining the harmony of social life during the 

globalization condition is important to instill moderate 

Islamic value through the learning process. A study 

carried out by Jusmirah found that moderate Islamic 

value could decrease radicalism and build a respectful 

community [39]. This study focused on exploring the role 

of moderate Islamic values to strengthen national 

identity. This research is important as the alternative 

basis for the school to increase students’ national identity 

based on moderate Islamic value in the learning process. 

From those various explanations, the radicalism 

condition that exists in this last decade has been 

controlled by the government. And the suitable control 

system is instilling moderate Islamic value to the young 

generation through education. This study explores the 

implementation of moderate Islamic values in-school 

programs related to national identity. 

2. METHODS 

This research used a survey experiment in East Java 

Province conducted in September 2021. The data 

collection techniques through a survey by chatting or 

dialing the telephone.  The questionnaire consists of 35 

questions online through a google form. The questions 

were in the “1-5 Likert scale” format. The sample was 50 

students from nine cities in East Java based on a stratified 

three-stage probability proportion to size random sample 

design to draw representative samples of secondary 

students to cover every district. The data was analyzed 

through statistical description with percentage techniques 

by describing the collected data without intending to 

draw conclusions or generalizations [40].  

The focus of the research is to explore the 

implementation of moderate Islamic value in the school 

programs related to the national identity (implementation 

through intra-curricular, extracurricular, building school 

culture, and community participation). Moderate Islamic 

values consist of several indicators: tolerance in 

respecting diversity, inclusiveness to accept something 

new, logic and flexibility in thinking, problem solver, and 

social transformation [41]. Then, the national identity 

indicators related to 5 items: membership (contribution to 

the nation), private (a person’s feelings as the nation 

member), public (another view of this country), identity 

(self-concept building), and comparison (related to 

compare with another country) [42]. 

3. RESULTS AND DISCUSSION 

In this section, the researchers explore the school 

programs related to the national identity through intra-

curricular activities, extracurricular activities, building 

school culture, and various public participation activities. 

The implementation of the moderate Islamic value to 

strengthen national identity through the intra-curricular 

activities that have been carried out has issued 84% (see 

Table 1). Several moderate Islamic values that could be 

implemented during intra-curricular are tolerance in 

diversity like being tolerant with other religions or racial. 

The intra-curricular practice consists of developing two 
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main aspects; tolerance as permission and tolerance as 

mutual respect [41]. In a multicultural nation, tolerance 

is essential as one national identity aspect to strengthen 

membership. 

The implication of this implementation makes the 

students tolerate each other. The diversity in Indonesia 

needs individuals to have a tolerant attitude to keep 

national unity. The unitarily will exist if the members of 

the nation tolerate other religions or races. This condition 

also makes the minority not blamed, but they feel 

respected as the same nation members.  

The implementation of extracurricular activities 

carried out in building a national identity reached 90%. 

Commonly, there are six merits of extracurricular 

activities in strengthening national identity through 

education: good citizenship perception, social 

accountability, intercultural awareness, democracy and 

human rights awareness, good skills of logical thinking, 

and interpersonal skills [42]. Several extracurricular 

activities above can strengthen the membership aspect. In 

the concept of national identity, membership is shown by 

the individual’s contribution to the nation, such as 

becoming good citizens, caring for each other, and being 

open-minded. 

The extracurricular activity that has to be 

implemented in the schools as the role in the 2013 

Curriculum like Scout brings several shreds of evidence 

for students. From this extracurricular, they learn how to 

be good Indonesian citizens. They also learn to contribute 

to the nation. The guidance to receive the differentiation 

that exists makes students be open-minded people. 

Next, implementing national identity values through 

activities to build school culture has several students’ 

arguments: 50% strongly agree, 30% agree, and 20% 

neutral. From those data, only a few students experienced 

a strengthened national identity through the school 

culture. In fact, the school culture changes individuals to 

better human life effectively [43]. The moderate value 

commonly implemented in the school is the student’s 

habituation to be a good problem solver. 

School culture as the whole school programs become 

the tools for shaping the student’s character. The shared 

school vision and mission allow the students to be better 

humans. Different schools have different school cultures. 

But the schools always have the main purpose of making 

their students have good character related to national 

identity. The school culture can motivate the students to 

do better by giving suitable rules and regulations based 

on the school vision [44]. That condition could be the 

basis for the school to make the regulation based on 

moderate Islamic values to strengthen students’ national 

identity. The regulation related to national identity 

indicators that can be formulated should allow 

inclusiveness to students’ character to make students 

accept diversity. 

 Meanwhile, community participation has a 

significant role in strengthening national identity. In this 

case, students strongly agree (90%) that this school 

program makes their national identity strengthened. 

Community participation needs the school system to be 

flexible and cooperative with the community and parental 

engagement based on experiential learning to strengthen 

national identity [45]. These community education 

programs support students’ circumstances. This action 

has been implemented by the cooperative agreement 

between the school, parental engagement, and the 

environment around the school to make a system based 

on moderate Islamic values. 

Community participation can be implemented by 

making relation with academic members, such as 

lectures, stakeholders, and users, as the guidance of 

school programs. Lecturers can advise arranging the 

school’s program based on the scientific aspects. 

Stakeholders may give guidance to compose the school’s 

activities, and the users can give notes about the 

competencies of students that the market needs. At last, 

parents as the leaders can control the students during their 

activities in their home. 

4. CONCLUSION 

From those findings, we can conclude that moderate 

Islamic values have been integrated into several school 

programs, such as intra-curricular, extracurricular, 

building school culture, and community participation. 

The value of tolerance in diversity, like obeying another 

religion or racial has been implemented during intra-

curricular activities. Then, the membership as the 

Indonesian citizens is shown by the individual’s attitude 

such as care each other, being open-minded, and trying 

to be good citizenship that learned from extracurricular 

activities. Generally, only a few students feel their school 

culture has implemented moderate value to strengthen 

national identity through the habituation to be a good 

problem solver. Last, community participation has been 

built through the cooperative action between the school, 

Table 1. Recapitulation of the school program related 

to the national identity 

Related Aspect 
Scale/Percentage 

1 2 3 4 5 

Implementation through 

intracurricular activities 

   8 

(16%) 

42 

(84%) 

Implementation through 

extracurricular activities 

   5 

(10%) 

45 

(90%) 

Implementation of activities  

in building school culture 

  10 

(20%) 

15 

(30%) 

25 

(50%) 

Implementation in 

community participation 

activities 

   5 

(10%) 

45 

(90%) 

*Scale information: 1. Strongly Disagree, 2. Disagree,       

  3. Neutral, 4. Agree, 5. Strongly Agree. 
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parental engagement, and the environment around the 

school to make a pattern based on moderate Islamic 

values. Then the theoretically, the implication of this 

study found that moderate Islamic value can decrease 

radicalism thought. And practically, this study can serve 

as the suggestion for the standard school system to 

maintain students’ national identity. 
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