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ABSTRACT 

This study aims to determine the effect of religiosity and self-efficacy to improve students’ literacy on students’ 

academic cheating partially and simultaneously. It was explanatory survey research that highlights the relationship 

between research variables by testing the hypotheses that had been formulated previously. This research was conducted 

at MI An-Nur (pseudonym) (Islamic elementary school) in East Java, with a sample of 81 students from 516 of the total 

population. The data were collected by using the questionnaire method as a self-report, in which students are asked to 

answer the questions by choosing an answer that suits them, Religiosity Scale, Self-efficacy Scale, and Academic 

Cheating Scale. All scales had already tested the validity with product-moment and the reliability was tested with 

Cronbach Alpha. The results were that all items used in this study were valid and reliable. Data analysis was done to 

determine the effect of each variable partially and simultaneously. The data analysis techniques in this study used 

multiple linear regression analysis models with F-test and T-test. The Findings were: (1) religiosity affected students’ 

academic cheating, (2) self-efficacy did not affect students’ academic cheating, and (3) religiosity and self-efficacy 

affected students’ academic cheating simultaneously. 

Keywords: Academic cheating, Religiosity, Self-efficacy, Literacy.

1. INTRODUCTION

The education system in Indonesia pays more 

attention to the development of students’ honesty as part 

of the goals of national education as stated in The 

National Education System Law No. 20 of 2003 that the 

function of National Education is to develop capabilities 

and shape the character and civilization of a dignified 

nation to educate the nation’s life. The purposes are to 

develop the potential of students to become human 

beings who believe in and are obedient to God Almighty, 

have a noble character, healthy, knowledgeable, capable, 

creative, independent, become democratic and 

responsible citizens. To support its implementation, the 

Ministry of National Education has issued School 

Guidelines, Development of Cultural Education, and 

National Character which puts honesty as one of the 18 

values that must be developed at schools. It applies to all 

levels of formal education, both public schools and 

religion-based schools such as madrasa [1]. 

One of the problems in education is academic 

dishonesty such as academic cheating. It becomes a 

concern because of the impact of this academic 

dishonesty. In the short term, teachers cannot measure 

student learning outcomes appropriately, students will 

get grades according to their cheating results, which are 

different from their real academic abilities [2], [3]. In the 

long term, academic cheating will develop dishonest 

behavior in later education. Several studies show that the 

number of students of elementary, middle, and high 

school to undergraduate students who commit academic 

dishonesty tends to increase [4]–[6]. Another impact is 

that students who cheated tend to cheat in the workplace 

[3], [7], [8]. They will tend to look for shortcuts in solving 

their problems by cheating at work or other activities [9], 

[10]. 

Students’ academic cheating behavior is very diverse. 

McCabe & Trevino [8] examined 12 academic 

dishonesty behaviors in the form of; (1) using cheats in 

exams, (2) imitating other students during exams, (3) 

using fraudulent methods to find out questions that might 

be missed, (4) imitating friends’ answers during exams 

without their knowledge, (5) helping other people during 

exams, (6) cheating in the exam in other ways, (7) 

Copyright © 2022 The Authors. Published by Atlantis Press SARL.
This is an open access article distributed under the CC BY-NC 4.0 license -http://creativecommons.org/licenses/by-nc/4.0/. 331

Advances in Social Science, Education and Humanities Research, volume 633 

International Conference on Madrasah Reform 2021 (ICMR 2021)

mailto:khotim_psi@yahoo.com


  

 

copying certain material and making it look like our 

work, (8) falsifying biographies, (9) ordering other 

people to do their work, (10) getting help for independent 

assignments (without permission), (11) working together 

on independent assignments, and (12) copying sentences 

or materials from certain sources without recording them 

as references. 

It is understood that academic dishonesty consists of 

4 categories, namely cheating, providing false 

information, facilitating academic dishonesty, and 

plagiarism, but the common studies of academic 

dishonesty at elementary school to high school are 

cheating behavior [2], [5], [11]–[17]. Groak states that 

technological developments such as phones, computers, 

and the internet have supported the increasing prevalence 

of cheating behavior [18]. 

In 2019, the Indonesian Inspectorate General of the 

Ministry of Education and Culture noted that there were 

202 complaints of academic cheating during the 

implementation of the SMA/SMK/MA National 

Examinations (UN). However, after being verified, it 

became 126 cases. These complaints tend to increase 

from year to year. It is noted that in 2017, 71 participants 

were indicated to have cheated, in 2018 only 79 

participants, and in 2019, the most verified cases were 

126. One of the identified forms of cheating in the UN is 

taking photos of questions from a computer and sharing 

them which is done from a cellphone [1]. Previous 

research in Madrasa found that cheating behavior at the 

2015 National Examination for  MA/ Islamic Senior High 

Schools in East Java was very high [19].  

It is unfortunate because, at Madrasah or Islamic 

Schools, students should learn more about how to behave 

properly by Islamic role. Jalaluddin states that madrasa 

as educational institutions have been recognized as part 

of the formal education system in which one of the 

Islamic education goal dimensions is the moral 

dimension, as the human nature to do good and right [20]. 

It is in line with the Ministry of Religion vision, that 

madrasa should develop students to become a generation 

with integrity, character, and noble character [19]. As 

part of a Muslim school, madrasa teachers are obliged to 

educate students to behave honestly, as conveyed by the 

Prophet Muhammad:  

حَدَّثنَاَ الْعَبَّاسُ بْنُ الْوَلِيدِ الدِِّمَشْقِيُّ حَدَّثنَاَ عَلِيُّ بْنُ عَيَّاشٍ حَدَّثنَاَ سَعِيدُ بْنُ 

عُمَارَةَ أخَْبَرَنِي الْحَارِثُ بْنُ النُّعْمَانِ سَمِعْتُ أنََسَ بْنَ مَالِكٍ يحَُدِِّثُ عَنْ رَسُولِ 

ُ عَليَْهِ وَسَلَّ  ِ صَلَّى اللََّّ  مَ قاَلَ أكَْرِمُوا أوَْلََدكَُمْ وَأحَْسِنوُا أدَبََهُمْ اللََّّ

It means: Has told us (l ‘Abbas bin Al Walid Ad 

Dimasyqi) has told us (Ali bin ‘Ayyash) has told us 

(Sa’id bin ‘Umarah) has told me (Al Harith bin An-

Nu’man) I heard (Anas bin Malik) from the Prophet 

sallallaahu ‘alaihi wasallam, He said: “honor your 

children and correct their behavior.” 

Academic cheating is despicable behavior. Cheating 

is a "rule violation" where students show abilities or 

knowledge that are not real [12]. Cheating behavior is an 

act of cheating committed by someone to achieve 

academic success by plagiarizing, imitating, and or 

imitating the work of others, either with or without the 

permission of the owner [21]. Cheating behavior is all 

behavior seeking, giving and obtaining answers or 

incorrectly completing academic assignments, imitating 

or deceiving others [3].  

Cheating is related to the behavior of not only doing 

exams at school but also doing homework that must be 

done independently but it is done with the help of others 

without the teacher knowing or the teacher mistaking it 

as students work independently. Cheating includes the 

behavior of imitating books/notes to do assignments and 

exams, copying small notes during exams, and imitating 

friends’ answers when doing assignments and exams [5], 

[22], [23]. 

Various previous studies examine cheating behavior 

in terms of various factors. Several studies on the 

variables that influence students’ cheating behavior are 

goal orientation [17], positive thinking [14], academic 

self-concept [21], religiosity [24], [25], self-efficacy 

[26]–[28], and the lack of the function of education as a 

transfer of value but only as a transfer of knowledge [29].  

In general, the tendency of students to behave 

honestly or dishonestly is influenced by personal factors 

and situational factors [9], [30], [31], and teacher factors 

[32]. Situational factors include conditions outside the 

individual that can affect his tendency to do academic 

cheating, including; the size of the institution, size of 

classrooms, seating in class, difficulty with assignments 

or exams or classes, teaching methods, fear of being 

arrested, punishment, which students will weigh the 

benefits and penalties involved in deciding to cheat, and 

so on. Personal factors, related to individual 

characteristics, including; gender, work ethic, 

personality, organizational membership, stress, 

intelligence, moral judgment and will, and others. 

This study will focus on personal factors, especially 

the influence of religiosity and self-efficacy on academic 

cheating in madrasa students. Moral problems such as 

cheating can start at the age of 10 and 11 years, where at 

this age students begin to develop ways of thinking in 

facing dilemmas to complete academic tasks honestly or 

not [33]. 

The ability to manage internal and external impulses 

in a dilemmatic situation manifested in behavior is 

related to the child’s moral reasoning ability [34]. 

According to Kohlberg, each individual goes through 6 

stages of moral reasoning, starting from the first stage 

which considers behavior as other people’s views, as well 

as external control, to the 6th stage which is internally 

regulated, individual moral considerations are based on 

internal control / internal values that are believed. Related 

to academic cheating, external control will be effective if 
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the individual is still at a low level, and conversely, the 

higher the level of individual moral reasoning, the higher 

the internal regulation. This moral reasoning is related to 

the religiosity of students. 

Students’ level of religiosity will affect their daily 

behavior. A person’s diversity is manifested not only 

when worshiping rituals, but also in good behavior in 

managing external and internal impulses [35]. According 

to Nashori, religiosity is how far the knowledge is, how 

strong the belief is, how much worship and rules are 

implemented, and how deep is the appreciation of the 

religion adopted [36]. El-Menouar reveals that there are 

5 dimensions of religiosity in Muslims which were 

developed from the concept of religiosity of Glock & 

Clark [37]. The five dimensions of Muslim religiosity 

from El-Menouar are (1) religious basic which includes 

belief and loyalty, (2) religious main obligations which 

include the application of the 5 pillars of Islam, (3) 

religious experience, (4) religious knowledge, and (5) 

orthopraxis, the consequences of religious practice in 

daily behavior. As Muslims, cheating is prohibited 

behavior, so students with high religiosity will tend to 

avoid it. 

In Madrasa, Islamic norms practices are more than 

regular school, and this religious institution affects 

students’ religiosity [32]. Religious education given to 

students should prevent negative behavior, including 

cheating [25]. In Madrasah Ibtidaiyah, where the 

environment tends to be religious, are expected to support 

the development of student religiosity, because as stated 

by Clark et al that in childhood (0-12 years) they tend to 

record the behavior around them [38]. Students’ 

religiosity level is strongly influenced by the environment. 

It is strongly influenced by the religious education 

obtained at the madrasa that can foster attitudes and 

abilities in distinguishing between good and bad behavior, 

including cheating. 

Another variable that predicts can affect academic 

cheating is self-efficacy. The importance of self-efficacy 

as a predictor of motivation and student learning activities 

[39]. Self-efficacy beliefs were found to be sensitive in the 

context of changes in student performance, in interacting 

with self-regulated learning processes, and mediating 

student academic achievement.  

Self-efficacy refers to the belief in the extent to which 

an individual estimate his ability to carry out a task or 

perform a task required to achieve a certain result [40]. 

These abilities include self-confidence, adaptability, 

cognitive capacity, intelligence, and capacity to act in 

stressful situations. Self-efficacy will develop gradually 

and continuously as abilities and related experiences 

increase. 

Bandura says that self-efficacy has a major influence 

on behavior [41]. For example, the student with low self-

efficacy may not want to try to study for an exam because 

he does not believe that studying will help him to do the 

problem. Bandura suggests several dimensions of self-

efficacy, namely: magnitude, generality, and strength. 

Magnitude is related to the level of difficulty of a task 

being carried out. Generality is related to the field of 

work, how broadly individuals have confidence in 

carrying out tasks. Strength is related to the strength and 

weakness of an individual’s belief.  

In this study, self-efficacy is defined as an 

individual’s belief about his ability to organize and 

complete a task needed to achieve certain results. 

Confidence in one’s abilities makes one able to optimize 

his efforts to achieve an academic goal. When a student 

feels confident that he can complete academic demands, 

he will not commit fraud. This is supported by the results 

of research that good self-efficacy can reduce students’ 

tendency to cheat  [28]. 

Simultaneously, another research also shows that 

there is a negative correlation between students’ self-

confidence and religiosity towards cheating behavior 

[42]. In this study, it was found that positive individual 

values about themselves and their abilities can foster self-

confidence and have a good impact on students’ learning 

processes.  

However, several studies show different results. 

Reference [43] reveals their finding are different from 

research in general, where religiosity is not directly or 

indirectly related to the cheating behavior of Islamic high 

school students in Semarang. Regarding the effect of self-

efficacy on academic cheating, self-efficacy does not 

affect academic cheating in accounting students [35]. On 

the simultaneous effect, from that study, it was known 

that the opportunity, self-efficacy, and religiosity factors 

did not affect academic cheating. 

From this explanation, it can be seen that among the 

personal factors that influence students’ cheating 

behavior are religiosity and self-efficacy, wherefrom 

several research results it is known that there are research 

results that show their effect on students’ cheating 

behavior and some show that it has no effect. In addition, 

no research examines these two variables simultaneously 

on cheating behavior in elementary school or MI 

students.  

This is a concern for researchers to test the effect of 

these variables on students’ academic cheating at 

Madrasah Ibtidaiyah. This study aims to determine the 

effect of religiosity and self-efficacy on students’ 

academic cheating at Madrasah Ibtidaiyah (Islamic 

elementary school) either partially and simultaneously. 

2. METHODS 

Based on the research objectives, the researcher used 

an explanatory survey research type that highlights the 

relationship between research variables by testing the 
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hypotheses that have been formulated. The hypothesis 

according to previous literature review as Figure 1. 

 

 

 

 

 

Figure 1. Theoretical Framework.  

Figure 1 illustrates the hypothesis that there is a 

partial and simultaneous influence of religiosity and self-

efficacy on MI students’ academic cheating. This study 

aims to determine the effect of religiosity and self-

efficacy on students’ academic cheating partially and 

simultaneously. This research was conducted at MI An-

Nur (pseudonym) at East Java, with a sample of 81 

students from 516 students as the population. This sample 

was determined by purposive sampling, where the 

researcher determined the sample criteria for some of the 

4th and 5th- grade students of MI An-Nur, both boy and 

girl. These criteria related to the study that at the age of 

10 and 11 years, students’ moral problems such as 

cheating can start, where they begin to develop their ways 

of thinking in facing dilemmas, to be honest or not to 

complete their tasks [33]. It is also related to the child’s 

moral reasoning ability [34]. 

The data was collected by using a questionnaire 

which was prepared as a self-report. Students were asked 

to choose the answer that suits them. For this reason, 4 

answer scales are provided; very suitable (SS), suitable 

(S), not suitable (TS), and very unsuitable (STS) in 

emoticon form that is more familiar to students.  The 

validity was tested with product-moment and then tested 

its reliability with Cronbach Alpha. It is known that all 

items are valid and reliable. 

The dependent variable is academic cheating, a 

students’ tendency to cheat known from the attitude of 

agreeing or disagreeing and plans to: (1) copy books/notes 

to do assignments and exams, (2) imitate small notes 

during exams, and (3) imitate friends’ answers when 

doing assignments and exams. Questionnaires were given 

in 2 aspects, students’ attitudes and tendencies toward 

academic cheating. The questionnaire consisting of 20 

items is known to be valid and reliable with an alpha 

coefficient of 0.857. 

The independent variables in this study were 

religiosity and self-efficacy. Religiosity is defined as the 

extent of knowledge, how solid beliefs are, how much 

worship and rules are implemented, and how deep is the 

appreciation of the religion adopted, which is measured 

through the 5 religious dimensions of Muslims from El-

Menouar [37]: (1) religious basic, (2) religious main 

obligations, 3) religious experience, (4) religious 

knowledge, and (5) orthopraxis, the consequences of 

practice in daily behavior. The religiosity scale consists of 

29 items that have passed the validity and reliability test 

with a reliability coefficient of 0.793. 

Self-efficacy is an individual’s belief about his ability 

to organize and complete a task needed to achieve a 

certain result. Self-efficacy is measured based on 

Bandura’s self-efficacy dimension [40]: (1) magnitude, 

(2) generality, and (3) strength. After confirming with 

validity and reliability tests on 25 items on the Self-

Efficacy Scale, it is known that r = 0.857 indicates that 

this item is reliable. 

3. RESULTS AND DISCUSSIONS 

3.1 Result 

After testing the assumptions and it is known that the 

data meets the normality test, then a hypothesis test is 

carried out. The t-test was used to test the effect of X1 

(Religiosity) on Y (Academic Cheating) and the effect of 

X2 (Self-efficacy) on Y partially, and the F-test was used 

to test the effect of X1 and X2 on Y simultaneously. 

Table 1. Coefficient 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

B Std. 

Error 

Beta 

1 

(Constant) 3.348 0.554  6.046 0.000 

X1 -0.483 0.174 -0.324 -2.779 0.007 

X2 -0.057 0.115 -0.058 -0.496 0.621 

aDependent Variable: Y 

From Table I, it’s known: 

1. Hypothesis test I showed the value of t = -2.2779 with 

sig 0.007. This shows that the level of religiosity 

affects the student’s academic cheating 

2. From the results of hypothesis testing II, the value of 

t = -0.496, sig 0.621. This shows that self-efficacy has 

no effect on students’ academic cheating, or the 

second hypothesis is rejected. 

Table 2. Anova 

Model Sum of 

Squares 

df Mean 

Square 

F Sig. 

Regression 1.484 2 0.742 5.522 0.006b 

Residual 10.484 78 0.134   

Total 11.969 80    

aDependent Variable: Y 

bPredictors: (Constant), X2, X1 

From Table II, it is known that the results of the third 

hypothesis test, F = 5.522 with a significance of 0.006. 

This shows that the level of religiosity and self-efficacy 

Religiosity 

Self-efficacy 

Academic 

Cheating 

H1 

H3 

H2 
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simultaneously affect the students’ academic cheating. 

To determine the proportion or percentage of the total 

variation in the X variable explained by the Y variable, it 

is known from the coefficient of determination as 

follows: 

Table 3. Model Summary 

Model R R Square Adjusted R 

Square 

Std. Error of 

the Estimate 

1 0.352a -124 0.102 0.367 

 

From Table III, the value of the coefficient of 

determination seen from the Adjusted R Square value is 

0.102, meaning that the magnitude of the influence of the 

Y variable on the X variable is 10.2%, while the rest 

(89.8%) is explained by other variables outside this 

study. 

3.2 Discussion 

Based on the results of hypothesis testing about the 

effect of religiosity on academic cheating, it is known 

that the value of t = -2.2779 with sig 0.007, which means 

that the level of religiosity negatively affected students’ 

academic cheating. The higher the level of student 

religiosity, the lower their academic cheating will be. On 

the other hand, students with low levels of religiosity 

tended to cheat easily. 

It is in line with the previous research that religiosity 

has a negative effect or tends to reduce academic 

dishonesty [44]. Similarly, another research found that 

the higher the level of student religiosity, the lower the 

level of academic cheating [24]. This is also in line with 

another research which revealed that religious knowledge 

was the main predictor of honest behavior in academic 

settings [45]. Other research also found that students with 

a high level of religiosity, which was well illustrated by 

beliefs and appreciation in religion as well as religious 

knowledge and practices, contributed to suppressing 

cheating behavior until they were in the moderate 

category [46].  

This is possible, when students have sufficient 

religious knowledge, they will be able to properly 

consider alternative attitudes to be taken when they have 

difficulties in completing academic tasks. At the age of 

10-11, students begin to develop a way of thinking in 

dealing with dilemma choices to complete academic tasks 

honestly or not [33]. With religious knowledge, it can be 

an ingredient in students’ moral considerations which 

continue to develop from external control to internal 

control [34]. The higher individual’s internal control, the 

more to avoid wrong behavior such as academic cheating.  

From the research results on the effect of self-efficacy 

on academic cheating, the value of t = -0.496, sig 0.621, 

which means that when self–efficacy increases by one 

unit, then academic cheating will decrease in -0.496 

units, with the assumption that other independent 

variables value is fixed. The significance 0.621, more 

than 0.005, indicates that self-efficacy did not affect the 

tendency of students to cheat.  

It is different from several previous studies that 

showed the relationship or influence of self-efficacy on 

the tendency of students to cheat [28], [44], [47]. As 

Murdock said that from several predictors of cheating 

behavior, self-confidence was one of the strongest. 

Students who had a low perception of their abilities, tend 

to cheat [11]. As Bandura said that students’ behavior 

was influenced by their self-efficacy [41] students with 

high self-efficacy would organize themselves, such as 

studying for a test because they believed their ability and 

study would make them ready for the test. The result that 

self-efficacy did not affect academic cheating, in line 

with other research that self-efficacy had no significant 

effect on academic fraud [35]. Students’ tendency to 

cheat was not affected by their self-efficacy. 

In this study, self-efficacy which did not affect 

academic cheating, is possible for several things. First, 

academic cheating is influenced by situational and 

personal factors [9]. Self-efficacy is part of personal 

factors, where many personal factors have not been 

studied and also situational factors that may have a greater 

influence on MI students’ academic cheating. Other 

research shows that peer pressure, environmental, and the 

assumption that academic dishonesty is normal, affect 

their tendency to cheat [48].   

Second, other variables can mediate the relationship 

between self-efficacy and academic cheating. Other 

research showed that self-efficacy gave a negative effect 

on academic cheating depending on the disposition of 

patience [49]. The higher student’s disposition of 

patience, the higher the negative effect of self-efficacy on 

academic cheating is. The next researcher may consider 

examining other variables that mediated the effect of self-

efficacy on academic cheating. 

The results of the simultaneous test of the influence 

of religiosity and self-efficacy on academic cheating 

obtained a value of F = 5.522 with a significance of 

0.006, indicating that the level of religiosity and self-

efficacy simultaneously influenced the tendency of 

students to cheat. This research is in line with Ula & 

Sholih Research on MTs Mazra’atul Ulum Paciran-

Lamongan that there was a negative correlation between 

self-efficacy with students’ cheating behavior. The 

higher students’ self-efficacy and religiosity, the lower 

their intensity to cheat, and vice versa.[50]. 

This result is also in line with other research about 

self-confidence and religiosity to cheating behavior [42]. 

It was concluded that students with high self-confidence 

and religiosity will tend to avoid cheating and vice versa. 

The good attitude of religiosity that students have, can 
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develop the boundaries between good and bad and 

always feel supervised by God, support their self-

confidence and they will tend to use their ability in 

completing an academic task and avoid academic 

cheating. 

From the partial analysis in this study, it is known that 

religiosity affects students’ moral reasoning so that 

students with a high level of religiosity will tend to avoid 

cheating. In the analysis of social learning theory, 

behavioral choices are determined by perceptions of self-

efficacy rather than driven by the environment [40]. 

When self-efficacy along with religiosity (knowledge, 

experience, and other dimensions of religiosity) will lead 

students to consider attitude choices when faced with the 

possibility to cheat or not. The higher level of students’ 

religiosity and the higher their self-efficacy, the more 

they avoid academic cheating and develop learning 

activities that support their achievement.  

From the coefficient of determination Adjusted R 

Square = 0.102, it is known that the magnitude of the 

influence of the Y variable on the X variable is 10.2%, 

while the rest, 89.8%, is explained by other variables 

outside this study. As is known, the factors that influence 

academic cheating are personal and situational [9]. So it 

can be understood, if there are still many other variables 

that affect student academic cheating besides religiosity 

and self-efficacy, both from personal and situational 

factors. 

Second, research subjects who are in childhood are 

known to be strongly influenced by situational factors. 

There are some situational factors known to influence 

students’ academic cheating. Eisenberg said that class 

norms affect students’ behavior to cheat or not [51]. When 

the classes tend to classify students who do not want to 

cheat as stupid students, and who do not cheat as selfish 

students, then the students will tend to do academic 

cheating.  

Other research found that students’ perception of 

teachers’ reference norm orientation (IRNO) is 

associated with students’ cheating [52]. The higher 

students’ reported cheating on their written exams or 

their homework, the less their collectively perceived their 

teacher’s IRNO. 

According to Clark et al, in childhood (0-12 years) 

they tend to record the behavior around them [38]. 

Students’ tendency to cheat is affected by environmental 

and peer pressure [48]. When the environment and peers 

assume that academic dishonesty is normal, they will tend 

to cheat, and they will tend to avoid cheating when the 

environment and peers assume that academic dishonesty 

is wrong. 

Academic cheating is strongly influenced by 

external/environmental controls, one of which is fear of 

punishment. This is especially true if children are still in 

the pre-conventional morality stage [34]. If the 

environment supports their cheating behavior, with value 

rewards or peer support, for example, it will further 

strengthen it, but if they get information about 

punishment or negative consequences of cheating, they 

will avoid it even more. 

4. CONCLUSION 

From this study, the conclusions are: (1) religiosity 

significantly affects students’ literacy in the academic 

cheating, (2) self-efficacy does not significantly affects 

students’ literacy in the academic cheating, and (3) 

religiosity and self-efficacy significantly affect students’ 

literacy in the academic cheating simultaneously. From 

these studies, we propose some recommendations. 

Practically, there are some recommendations. To support 

students’ academic honesty that leads the students to 

avoid cheating, teachers need to develop students’ 

religiosity that affects their moral reasoning in facing a 

dilemma, through discussions and any other religious 

activities. This discussion needs to be linked to support 

their self-efficacy. The higher students’ religiosity and 

the higher their self-efficacy development through 

religious activities and religious discussion, it can 

support their academic honesty.  About the possibility of 

situational factors that affected the student’s academic 

cheating, a school needs to develop these situational 

factors. Schools should clarity the consequences of 

academic cheating because the students are different on 

their moral reasoning level. Even though at elementary 

school age, some students have started to develop moral 

reasoning towards internalization, some others are in the 

lower level, that more affected by fear of punishment. 

The clarification of the consequences of cheating is also 

supported by the school norms. In theoretical 

recommendation, research on students’ academic 

cheating still needs to be developed. Next researchers can 

develop studies about other factors that can affect 

academic cheating, including factors with intervening 

variables. Action research and experiment research can 

be developed to test some interventions to support 

students’ academic honesty to prevent academic 

cheating. 
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