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ABSTRACT 

The Covid-19 epidemic has resulted in an offline-to-online shift in EFL undergraduate thesis supervision, with all of 

its associated difficulties. As a result, this qualitative study used a constructivist epistemology to look at the 

challenges of online EFL thesis supervision from the perspective of the lecturer supervisors. 23 lecturer supervisors 

from higher educational institutions in Central Java and Papua were engaged as the participants. The data were 

gathered using In-depth interviews. The data were further analyzed according to the interactive model of analysis. The 

findings revealed a number of challenges in online thesis supervision, including being in the processes of adjusting to 

the shift from offline to online thesis supervision, ineffective communication between supervisors and students, a lack 

of time to always access online media, difficulties faced by students in collecting field data, and a decrease in 

students’ active participation in online thesis supervision. More research is expected to be done on the same topic as 

this study’s, but with more participants from other Indonesian regions. Such research might help confirm our present 

results and might add to the body of knowledge about online thesis supervision in Indonesia. 
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1. INTRODUCTION 
The global epidemic of Covid-19 has posed 

challenges for both lecturer supervisors and students in 

terms of all academic activities at universities, where 

academic activities must now be conducted online [1]. 

Many countries, including Indonesia, suffer from the 

aforementioned. Such an offline-to-online 

transformation is challenging because two factors, 

technological competence and facilities, can become 

potential problems that stymie the successful 

continuation of online educational activities, such as 

curricular administration, learning, and thesis 

supervision, at any time. Pramana et al., for example, 

found that the most popular platform for online learning 

implementation in Indonesian institutions is the 

Whatsapp application, which is the most basic social 

media application, and that poor internet signals are the 

most common source of learning inefficiency [2]. Their 

research revealed that technology skills and resources 

are at the heart of online learning issues. Efriana's and 

Yudiawan's investigations have both corroborated these 

issues [3] [4]. 

Regardless of the covid-19 issue, many studies have 

been conducted over the last five years at various levels 

of educational institutions in various countries to 

address the issues of online learning, e-learning, distant 

learning, and the like, but only a few have focused on 

online thesis supervision. For example, Huang's 

research showed online learning issues in terms of 

teacher roles, finding that students do not view 

instructors' cognitive, emotional, or management 

responsibilities as predicted [5]. Gómez-Rey et al. 

described online learning issues as clashing expectations 

between teachers and students [6]. Martin et al. 

conducted a research that underlined the significance of 

lecturer supervisors' active reactions in helping students 

address issues with online learning [7]. Furthermore, 

research conducted by Barclay et al. and Thongsri et al. 

underlined the relevance of technical facilities and 

technological skill as factors for dealing with online 

learning issues [8] [9]. Prior research on the issues or 

limitations of online thesis supervision is, however, rare 

in the university context. Until now, the majority of 

studies on thesis supervision issues have been 

conducted in the offline manner. For example, Ortiz-

Catalan et al. found that thesis supervision is challenged 

by a lack of available supervision time and a lack of 

structural efficiency in supervision [10]. Students' 

unfavorable impressions of thesis supervision are 

exacerbated by ambiguous interventions and full control 

of thesis supervisors [11]. Following this, Almeatani et 

al. found that the distance between thesis supervisors 
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and students had an impact on the efficacy of 

interactions during thesis supervision [12]. 

To our knowledge, very few or no earlier research 

have addressed the issues or concerns in the context of 

online thesis supervision, as stated above. This gap in 

the literature is addressed in our research. Because the 

global and national phenomenon of the covid-19 has an 

impact on the offline-to-online transformation of any 

academic activities at universities, and because there are 

few previous studies on thesis supervision done in the 

context of online thesis supervision, the current study 

aims to address the challenges of online EFL 

undergraduate thesis supervision. 

 

2. LITERATURE REVIEW 

2.1. EFL Undergraduate Thesis 
The EFL undergraduate thesis is a type of academic 

writing that tackles themes or variables in the discourses 

of EFL education and linguistics. It should be research-

based. Undergraduate thesis is the final step in the 

process of earning a bachelor's degree for undergraduate 

students [13]. A thesis, as part of the academic writing 

genre, is a sort of interactive communication between 

the writer and the reader in which the writer analyzes an 

issue in detail based on data with the objective of giving 

the readers with accurate information. As previously 

said, academic writing is challenging to master since the 

phases include intellectual tasks such as brainstorming 

ideas, planning, sketching a conceptual framework of 

what to write, writing drafts, correcting, and editing 

[14]. An academic writer must not only be accurate and 

fluent in the use of academic words, collocations, 

phrases, and grammar [15], [16], but he must also be 

capable of mapping references related to the discourse 

under consideration [17] and constructing arguments 

with clear and understandable idea organization [18]. 

According to Wu et al., undergraduate students go 

through six phases while writing a thesis: determining 

the research topic, reviewing relevant literature, and 

conducting the research project, writing the first draft of 

the thesis, revising and finalizing the thesis [19]. 

Introduction, literature review, research methods, results 

or findings and discussions, conclusions and 

recommendations, and references are the six general 

parts of a thesis. Each of these components has an own 

set of movements [20]. Each stage and part of thesis 

writing has a different amount of effort and complexity 

[21]. As a result, students require supervision from 

experienced supervisors who are proficient in a variety 

of supervisory styles and methods. The quality of a 

student's work is determined by the supervisor's 

supervision style, or how he or she interacts with and 

responds to students during thesis supervision [22]. 

 

2.2. Thesis Supervision 
In order to complete their theses as quickly as 

possible, undergraduate students must be devoted and 

enthusiastic about their subjects of study [23]. Thesis 

supervision is characterized as a collaborative, dynamic, 

and multifaceted interaction between supervisors and 

students that includes emotional and cognitive aspects in 

order to assist students in finishing their theses [24], 

[25]. Good communication procedures and supervision 

patterns that adapt to students' requirements, according 

to Filippou et al., characterize effective thesis 

supervision [24]. Students and supervisors have two 

aspects [26]. The first dimension is about giving 

instructions and writing guidelines. The topic of 

research is the emphasis of the second dimension. 

According to Agricola et al., supervisors should be able 

to make decisions that are centered on the students' 

affective dimensions, such as empowering students to 

build arguments and paying attention to their social 

needs; decisions that are centered on the supervisors' 

cognitive dimensions, such as checking and improving 

students' understanding; and decisions that are centered 

on the supervisors' cognitive aspect [11]. 

The supervisors' patterns of interactions and 

methods in reacting to students' thesis writing become 

significant features to include in thesis supervision, and 

these characteristics affect the quality of students' 

theses, especially given the protracted period of thesis 

writing [22]. From the moment they choose appropriate 

research subjects through the time they submit reports 

on the findings of their research projects, students 

require competent supervision from their supervisors. 

As a result, thesis supervision necessitates the 

supervisors' ability to create good, personal, and 

professional connections with students, as well as a mix 

of academic knowledge and skillful management [23]. 

Supervisors are in responsible of controlling the 

frequency of interactions with students, taking into 

consideration their schedules, providing advise, and 

delivering useful feedback. Supervisors are required to 

be able to play a variety of roles throughout supervision 

procedures, including being challengers to stimulate 

students' cognitive growth, providing emotional support, 

and mentoring students' ability to write theses 

effectively [24]. 

The global Covid-19 epidemic, which has an 

influence on learning shifts from offline to online 

modalities, has a comparable impact on thesis 

supervision shifts. This has, of course, posed difficulties 

for supervisors and students, on top of the already 

complicated thesis supervision processes. Online 

supervision is conceivable, and it is at some point 

viewed as an effective solution, where interactions 

between supervisors and students are mediated by 

technological devices such as computers, email, and 

various social media applications, due to the flexibility 

provided by technological advancements [27]. If well-

organized, online thesis supervision can save time [28]. 

Almeatani et al., for example, conducted previous 

studies that reflected the shift to online thesis 

supervision. They sought to build a regulated platform 

to enable thesis supervision procedures that did not need 

supervisors and students to meet face-to-face, based on 

the issue of ineffective interactions between supervisors 

and students. The thesis supervision mobile system was 

the platform's name. Students were able to finish their 
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thesis on time because of this platform. Each element of 

supervision was successfully managed by both students 

and supervisors. The site also made it easier to keep 

track of the development of the thesis electronically. 

Management, supervisors, and students could all look 

over the platform and keep an eye on it. This portal may 

also be accessed by students and supervisors via their 

mobile phones. Students may keep track of any thoughts 

on thesis supervision that came to mind at any time and 

in any location. Supervisors were also aided in 

providing appropriate comments on students' theses 

[12]. Nasution et al. have undertaken a similar attempt 

to build a platform for thesis supervision [29]. Apart 

from the efficiency of online thesis supervision, Casado-

Lumbreras and Colomo-Palacios pointed out that the 

procedure of online thesis supervision does not always 

go well, which might contribute to negative impressions 

among students. Students, for example, may be 

perplexed by the supervision process, have trouble 

comprehending their online research projects, be unsure 

of supervisors' duties, and have difficulty working on 

their research projects [30]. 

 

2.3. Challenges in Thesis Supervision 
If thesis supervision does not function well, factors 

such as supervision methods, instructors, and students 

all contribute to obstacles and issues. When it comes to 

thesis supervision, the most common issues include a 

lack of supervision time, a poorly managed supervision 

system, supervision procedures that do not meet 

students' expectations, and insufficient facilities for 

supervisor-student interactions. One of the causes for 

the low quality of student theses is because supervisors 

are too busy to supervise them. Another factor is the 

lack of effective patterns that underpin thesis 

supervision [10]. According to Agricola et al., students 

anticipated their supervisors to provide well-organized 

supervision procedures, and they were likely to have 

unfavorable impressions if such processes were not 

developed [11]. It is clear that Agricola et al. stressed 

the significance of satisfying students' expectations 

when supervising theses [11]. Furthermore, Almeatani 

et al. found that insufficient interaction facilities are a 

key hindrance to the efficacy of thesis supervision, 

therefore their study aimed to create a mobile thesis 

supervision system that students may access via their 

mobile phones. The thesis supervision mobile system 

supports students in finishing their theses on time by 

facilitating effective and efficient communication 

between supervisors and students [12]. 

Supervisory obstacles and issues are frequently 

linked to supervisory responsibilities and supervising 

techniques that are unsuitable. Students are more likely 

to feel disappointed when their supervisors try to give 

them total authority all of the time. Students are not 

given the chance to make arguments, develop ideas, or 

be creative in the construction of information relevant to 

the research focus they are working on in this situation 

[11]. The acceptance of supervising styles, according to 

Casado-Lumbreras and Colomo-Palacios, will have a 

big impact on the efficacy and smoothness of 

supervisory procedures. Students who are unfamiliar 

with their supervisors' methods (for example, 

supervisors who blend the styles of a mentor and a 

supervisor) are sometimes perplexed and find it difficult 

to complete their theses as quickly as they would expect 

[30]. 

The low level of students' foreign language abilities 

as a tool to access international sources, inadequate 

academic writing knowledge and skills, and low self-

efficacy in academic writing skills are all common 

obstacles in thesis supervision procedures. Malaga-

Toboa et al. looked at students' electronic reading 

sources while they were working on their theses. The 

majority of their participants, according to their 

research, prefer to use Polish-language publisher 

websites. This is due to the students' limited English 

abilities, which prevent them from absorbing 

information from scientific publications published in 

international journals, which are predominantly written 

in English. They found that having limited reading 

resources had a negative influence on the quality of 

students' theses [31]. Following that, Casado-Lumbreras 

and Colomo-Palacios published a research that detailed 

some of the issues that their student participants had. 

Many of the people who took part in the study stated 

that they lacked the necessary knowledge and abilities 

to write academic papers. Some participants expressed 

doubts about their ability to finish their theses [30]. 

 

3. METHOD 
The current study used the constructivist paradigm 

[32] to undertake a qualitative inquiry into the problems 

of online thesis supervision from the perspective of the 

lecturers. Instead of seeking quantitative data on this 

topic, we reasoned that obtaining qualitative data would 

be more useful and relevant to readers and other 

academics working on a similar topic. 

 

3.1. Participants 
We recruited lecturer supervisors from Java and 

Papua to participate in the qualitative inquiry since we, 

the authors of this article, have worked as active 

instructors at universities in both Java and Papua over 

the course of our research. For the purpose of selecting 

the participants, we used a technique known as 

purposive sampling. In order to accomplish this, we 

established certain criteria for purposive sampling. First 

and foremost, the participants were instructors with 

sufficient expertise in thesis supervision for 

undergraduate students studying English as a foreign 

language. Second, communication with the participants 

was made simple through the use of the internet. Third, 

all of the participants agreed to participate in this study 

on their own initiative. There were a total of 464 EFL 

lecturers in the study, and there were 23 lecturer 

supervisors who matched the requirements for the 

purposing sampling described above. As a result, 23 

lecturer supervisors were recruited to participate in the 

qualitative research. 
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3.2. Data Collection and Analysis 
In-depth interviews were used in the qualitative 

research to gather detailed and contextual information 

about the perspectives of lecturer supervisors on the 

challenges of online thesis supervision. Miles et al. 

recommended that the qualitative data be analyzed using 

an interactive model [33]. We performed four elements 

of analysis based on this model: data collection, data 

condensation, data display, and conclusion. Data was 

gathered through in-depth interviews, as previously 

stated. To make it easier to present the data, the 

information gathered from interviews was grouped 

based on emerging representative themes. The data were 

presented in a logical order based on their themes when 

it came to data presentation. The data presentation was 

followed by a discussion of the data as well as our 

scientific interpretations. In order to arrive at a 

representative conclusion, the data findings, discussions, 

and interpretations were thoroughly reviewed. 

 

4. FINDINGS 
The information gathered from interviews about the 

challenges of online EFL thesis supervision could be 

divided into some categories. Figure 1 shows the coded 

categories.

 
Figure 1. Challenges in Online Thesis Supervision 

 

EFL lecturer supervisors faced six challenges during 

online thesis supervision, as shown in Figure 1. The first 

issue was that some of the thesis supervisors were still 

adjusting to the shift from offline to online supervision. 

Supervisor 14 stated the following in response to this 

situation, in line with what others have said. 

I have a habit of forgetting to open emails from 

students who are working on their theses under my 

supervision (supervisor 14). 

The second issue was that during online thesis 

supervision, communication between supervisors and 

students was ineffective. Supervisor 17 stated the 

following, in agreement with others who shared similar 

viewpoints: 

My students and I have a lot of disagreements about 

how we should communicate. My students did not 

immediately contact me to talk about their problems. 

There could be two reasons for this. This could be 

due to a lack of enthusiasm and seriousness on the 

part of the students. Second, this could be because of 

the limitations of online communication systems 

(supervisor 17). 

The supervisors' third challenge was that they did 

not always have time available to conduct online thesis 

supervision. Supervisor 2 stated the following in order 

to depict this condition alongside others that contain 

similar information. 

I don't always have time to be active in front of my 

laptop to guide or correct my students' online theses, 

especially outside of campus activities, which are, of 

course, jam-packed with other commitments 

(supervisor 2). 

Supervisors identified the fourth challenge as the 

fact that some of their students were hampered in the 

field while collecting data. Supervisor 5 informed the 

following, for example, to represent others who had 

similar information. 

According to my observations, the problem among 

my students is that they have already begun 

conducting field studies, particularly at schools, 

prior to the COVID-19 attack. After Indonesia was 

hit by the COVID-19 outbreak, data collection was 

further hampered because access to schools was 

severely limited, and school learning was also 

transformed to an online mode (supervisor 5). 

The supervisors noticed a drop in motivation among 

their students for the fifth challenge. Supervisor 23 said 

the following, for example, to represent others. 

The main issue is that since the thesis supervision 

mode was changed to online, my students' 
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motivation and persistence in finishing their thesis 

appear to have decreased (supervisor 23). 

In regards to the sixth challenge, the supervisors 

believed that the disruption in internet signals made it 

difficult to maintain the expected level of online thesis 

supervision. Supervisor 15 made the following 

statement to represent others. 

The internet network can sometimes cause problems 

for students, making online thesis supervision 

difficult (supervisor 15). 

The supervisors' perspectives are represented in the 

six challenges of online thesis supervision listed above. 

According to the supervisors' perspectives, these 

challenges highlighted the difficulties faced by both 

supervisors and students when it came to online thesis 

supervision. 

 

5. DISCUSSION 
The goal of this study was to uncover the difficulties 

of online EFL undergraduate thesis supervision. It 

should be noted that this research took place during the 

covid-19 pandemic. First, this study revealed that some 

supervisors were still getting used to the offline-to-

online transformation of thesis supervision in this 

discourse. Second, during online thesis supervision, 

communication between supervisors and students was 

ineffective. When compared to the face-to-face mode of 

supervision that the supervisors were used to, online 

thesis supervision had its own set of complexities. If 

technological competencies and facilities are not met, 

the offline-to-online transformation of thesis supervision 

could result in ineffective interactions, similar to online 

learning [34], [35]. As a result, ineffective interactions 

may result in a failure to meet students' expectations and 

a negative perception of supervisors among students 

[11]. Third, supervisors did not always have time to 

conduct online thesis supervision due to a lack of time 

availability. The foregoing was similar to Ortiz-et 

Catalan's al. study, which found that insufficient time 

for supervision is one of the reasons why students' 

theses are of poor quality [10]. Another reason is that 

the thesis supervision processes lack efficient patterns 

[10]. Fourth, some of their students were hampered 

while collecting data in the field, according to the 

supervisors. Because some of their students had already 

planned to conduct field research before the covid-19 

pandemic hit Indonesia, the aforementioned challenge 

arose. This pandemic struck in the midst of data 

collection preparations. The students were then 

confronted with this challenge. Fifth, the supervisors 

believed that some of their students' motivation had 

dwindled. This could be due to the ineffective 

establishment of interactions as a result of the thesis 

supervision mode's transformation from offline to 

online. In Almeatani’s et al. study, a similar situation 

occurred [12]. Their research also suggested developing 

a portable mobile application to aid in effective 

supervising interactions. Sixth, internet signal problems 

hampered the expected continuity of online thesis 

supervision. This is echoed in Pramana’s et al. study on 

online learning in the Indonesian context, where the 

inconstancy of internet signals frequently prevents 

learning continuity as expected [2]. We could come up 

with a temporary interpretation based on the literature 

that internet signals appear to be part of the core 

problems of online learning and thesis supervision in 

Indonesian educational institutions. 

The difficulties in online thesis supervision have 

been effectively depicted in this study. As a result, 

information about such challenges could be used as 

vicarious experiences [36] by other academics, 

educators, and thesis supervisors in order to reflect on, 

anticipate, and solve similar problems or challenges in 

thesis supervision. 

 

6. CONCLUSION 
Based on the perspectives of lecturer supervisors in 

Central Java and Papua, this study revealed a number of 

challenges in online EFL thesis supervision. The 

challenges include being in the process of adapting to 

the transformation of thesis supervision from an offline 

to an online mode, somewhat ineffective 

communication between supervisors and students, a lack 

of time available to always access online media, being 

hampered in the process of collecting field data, a 

decrease in students' motivation, and difficulties due to 

problems of internet signals. 

More research should be done to address a similar 

issue as this one, but with more participants from 

different Indonesian provinces. Such research could 

help confirm on our current findings and add to the 

body of knowledge about online thesis supervision in 

Indonesia. In the Indonesian context, such literature is 

still scarce, and this void provides an opportunity for in-

depth scientific investigations. 
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