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ABSTRACT 

The objective of the studies is to analyze of anxiety levels the students at  sixth semester of  English Department of 

Muslim Nusantara University in  academic year 2020/2021. This research used a descriptive quantitative research 

design. The collected data were described and presented through a simple statistical formula in a descriptive 

explanation. The subject of the research was twenty-five randomly selected students from the English Department. 

The level of students’ anxiety is rated by the FLAS (the Foreign Language Anxiety Scale) through a speaking test, 

which they needed to  deliver their speech. Then, a questionnaire  in this studies was adapted from the FLAS ( The 

Foreign Language Anxiety Scale) proposed by Horwitzh. The Foreign Language of Anxiety Scale (FLAS) contained 

33 statements devide into three categories namely apprehension of communication, test of  anxiety, and afraid of a bad 

assessment. This research found that 9,2% of the students got very anxious level, 115,3% of the students were at 

anxious level, and 98,2 % of them were categorized as middle anxious. For the result, it is found that there was not 

any participant in the level of relaxed and very relaxed. This research concluded that most of the students were having 

speech anxiety at the anxious level. 
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1. INTRODUCTION 
Having good English communication skills increase 

ones' chances in many fields. To have English 

communication skills, students have to have high-level 

proficiency in speaking. There are four skills in English 

which is speaking is the most crucial skill needed to be 

mastered. It is very important to have fluency in 

speaking skills to face the globalization era Students 

have to go through many process and ways of learning 

in target language.  

Speaking English is important since it is very helpful 

for facing the globalization era.  Speech is one way for 

students to practice their English speaking ,to build their 

self-confidence, to share ideas, and to express 

themselves in public.  Beebe [1] says that speech is such 

as a dialogue that  students need to regulate  his/her 

thoughts into words to be presented to the listener. 

Moreover, Byrms [2] points out that a speaker who able 

to communicate with their body language and their 

voice is a well public speaker. However, it is not 

difficult to be a public speaker. It is said that a good 

public speaking needs well preparation before he/ she 

standing out on the stage or speaks to a group. He /she 

must be ready with many things, even for unpredictable 

situation. Some important things to consider when 

speaking in public are structure, appearance and body 

language, voice behavior, audio-visual support, and 

question-and-answer sessions [3]. In his statement, 

Garies [3] mentions the use of audiovisual aids help the 

speaker convey thoughts and feelings in front of the 

audience.  

Bueno et.al [4] say that speaking is the one of the 

most hard skills language the learners have to face. 

Even the students have learned the language for years, 

they still meet  the difficulties to speak in real-time 

situations. Along with the process, the students are 

affected by internal and external factors which result in 

positive and negative impacts on the English learning 

process. The students cannot speak English. Students 

cannot speak well because they feel confused and 

sometimes because English not their first language. 

They feel anxiety, which is usually called language 

anxiety [5]. Rullu and Daburan [6] say that the students’ 

anxiety is affected by their mother tongue; as a result, 

they have problems with English. Therefore, the 

students cannot actively share their message and 

knowledge since factors namely negative evaluation, 

communication comprehension, fear of negative 

evaluation, and minimum preparation. 

Chan and Wu [7] determine that anxiety is a 

feelings of arrest and tension that are accompanied by or 

related with activation or stimulation of the autonomic 
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nervous classification. Moreover, Muris [8] explains 

briefly the bodily symptom of anxiety which include 

vibrating hands, excreationing, difficulties with 

expirationing, unusual emotional in the chest, very fast 

heart worsting, feeling very ardent, unpleasant feeling in 

head, emotional nauseous, emotional very dizzy, and 

unpleasant emotional in the belly. In addition, Brown 

and Yule [9] explain that anxiety as a condition 

characterized by emotions of unease, frustration, self-

doubt, arrest, or tease. It’s described the anxiety will 

attacks someone who will speak in front of the class by 

feeling those kinds of symtoms.  For example, a student 

who feel anxiety, he/she will loses his/her ideas or topic 

when facing the audience or before standing in front of 

people.  

Feelings of discomfort such as fear will 

undoubtedly upset students; they absolutely affect the 

study and student performance; anxious students feel 

difficulties in thinking clearly and make more mistakes. 

Additionally, anxiety makes students work harder 

finishing their tasks. It worries them and distracts their 

practice process. 

According to Omrod [10], anxiety able to interfere 

with numorous areas of cognition in the understanding 

procedure. Students that are anxious has trouble paing 

attentin in class, properly processing advice, recovering 

information, and demonstrating what they have learned.  

Moreover, elements such as act setting, affective aspect, 

listening mastery, and feedback influence  students’ 

speaking achievement during speaking  undertaking 

[11]. 

Ellis [12] categorizes three anxiety-related 

performances namely characteristic anxiety, state of 

anxiety, and position-specific anxiety. Characteristic 

anxiety about permanent people’s personality trait and 

behavior that are difficult to change. He mentions that 

trait anxiety can appear in a non-threatening situation. 

He continues that it may be the person’ s characters. 

Meanwhile, state anxiety refers to a feeling of anxiety 

due to the change of one’s emotional state caused by an 

external factor [13]. The last is position-specific. 

anxiety. It is brought on by certain condition or an 

activity  in learning English [13]. It appears in a specific 

situation like examination, public speaking, or 

classroom participation [14]. 

In addition, Horwitzh and Cope [15] explain that a 

target language anxiety as a definite compound of self-

cognizance, view, feelings, and behavior referring in 

class .language understanding arising from the 

uniqueness of the language understanding operation. 

Moreover, Taysi [16] claims three main categories of 

students' opinions about the problems faced in using 

English. The first is limited vocabulary; it created 

students feel scared of contrasting misidentify in using 

vocabulary they have learned. Concerning  the 

pronunciation. is the second problem; students are 

unsure of how to pronounce words and are afraid of 

mispronunciation. The last is a grammatical concern, 

studens are reluctant to speak English because they want 

to form grammatically accurate sentences and are afraid 

of making mistakes.  

In addition, Horwitzh and Cope [15] describe 

three variables that  contribute  anxiety in speaking. 

There are  three factors namely  apprehension of 

communication, test of anxiety, and afraid of a bad 

assessment. 1) Apprehension of communication is 

students’ failure to appropriately convey their thoughts 

and ideas, as well as a lack of understanding of the 

speech’s topic,  and loss the concept about the topic of 

the speech. 2)  The fear of negative evaluation arises 

because of a favorable social impression in the eyes of 

others that is needed to be presented by a student [7]. 

The last is test anxiety that refers to apprehension about 

an academic evaluation or negative view about their 

language ability [17]. L. M [18] adds the the anxiety 

associated with participants cognizance of how 

observers, professors, classmates, or other could 

negatively evaluate them to assess or judge his/her 

English skill. The students worry about the bad marks  

from teachers and buddies. It may happen in any 

situation. The students can be more tactful in 

assessment-fact or envisioned of his/her buddies. 

Moreover, speaking in front of familiar audience will 

make students feel more pressure and  the fear occurs 

sometimes uncontrolled. 

The language learning outcome is affected by 

anxiety as one of  psychological factor that has an 

important role. Several studies on speaking anxiety 

among students have been conducted, such as [19], [20], 

[21], [22]. They found that students experience various 

levels of target language  anxiety. The students are 

anxious not only in the classroom but also outside of it, 

particularly when they utilize the language in real-life 

situations [23]. Another study mentioned that students 

experienced various levels of anxiety in different 

classroom activity. Confident students had low anxiety 

and believed they could perform well [24], while less 

confident students had higher anxiety and believed they 

could not perform well. Furthermore, Kim [25] found 

that the students in an foreign language  discussions 

class had towering level of the anxiety than second 

language reading class. Meanwhile, [26], [27], [28] 

found that a significant speaking anxiety level was 

showed as the majority problems of the students. 

Following the result of the previous research, many 

researchers have conducted studies related to the level 

of students’ speaking ability in different classroom 

contexts. However, only a few researchers examined the 

anxiety level toward speech (monologue). Therefore, 

the researcher analyzed the level of students' anxiety in 

a speech at the English Class of  Muslim Nusantara Al- 

Washliyah Medan  University in the academic year 

2020/2021. 

 

2. METHOD  
This study  utilized a descriptive quantitative 

research design. The collected data were described and 

presented through a simple statistical formula in a 

descriptive explanation. There were five classes in the 
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sixth semester with a total of 125 students. Since the 

population in this research was more than one hundred 

students, random sampling was utilized to choice the 

samples by researcher. There were 25 students chosen 

as the samples. The instrument was a questionnaire 

which adapted from Horwitzh & Cope (1986) consisting 

of 33 items. It  contained foreign language students’ 

anxiety namely are apprehension of communication, test 

of anxiety, and afraid of a bad assessment. The score 

from students' anxiety scale would range from 33 to 

165. The anxiety levels begined from very anxious, 

anxious, middle anxious, relaxed, and very relaxed. 

Then, the data were analyzed by following two steps. 

The first step was using a Likert scoring by the FLAS 

(Foreign Language Anxiety Scale). 

According to Oetting’s Scale in [29] Foreign 

Language Anxiety Scale (FLAS) was divided into five 

levels starting from very relaxed up to very anxious. 

These levels are presented in Table I as follows: 

 

 Table I. Students’ Level Anxiety of Speech 

Level of speech Score 

Very Anxious 124-165 

Anxious 108-103 

Middle Anxious 87-107 

Relaxed 66-86 

Very Relaxed 33-65 

 

3.  RESULT AND DISCUSSION 
3. 1. Research Result 

3.1.1.  Student’ anxiety Level  in speech 

This part describes the data and the result of the 

fear level anxiety in speech. The data was collected 

from the students of the sixth semester of UMN- AW 

Medan. The result showed that the fear of students was 

divided into five different levels; very anxious, anxious, 

moderately,  anxious, relaxed , and very relaxed.  

 

Table 2. The Statistical Result of Level Anxiety in 

Speech 

NO The Level of  

Anxiety in Speech  

Number of 

learners 

Rate 

1 very anxious 3 9,2 % 

2 Anxious 12 115,3 % 

3 Middle anxious 10 98, 2 % 

4 Relaxed 0 0% 

5 Very relaxed 0 0% 

Total 25 100% 

 

Table II displays that from the 25 students, shows 

that there were 3 students (9,2%) of them were having a 

very anxious level. Furthermore, there were 12 students 

(115,3%) were having an anxious level, and 98,2 % of 

students were having a middle anxious level. It is seen 

that no participant was at the level of relaxed and very 

relaxed. Thus, it was concluded the majority  students 

were having speech anxiety at the anxious level.  

 

 

 

3.2 . Discussion 

The finding found 115,3 % of most of the students 

were having speech anxiety at the level of anxiety. This 

finding was supported by findings of research conducted 

by [30] who also found that most students were at the 

anxiety level in Foreign Language learning. 

However, the current finding of this study did not 

support the previous result from who described learners 

experienced a moderate to high level in speaking 

anxiety. They examined the fourth-year English class 

students at three Universitas in Libya. In addition,  

results of their research describe that the low self-

confidence factor accepted the highest average attended 

by fear of bad evaluation and communication 

apprehension element. Other studies conducted by 

Alnahidh and Altalhab [32] , and Sugiyati and Indriani 

[33] found that the level of moderate in Foreign 

Language Anxiety Scale of participants in English 

Class. Any time, when they performed speaking in the 

class, they already dealt with the anxiety. 

 

3.3 . Conclusion 

The aim of this research  inquire to students' level 

anxiety in speech. The results showed that most of the 

students were having speech anxiety at the anxious 

level. 
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