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ABSTRACT 
Balinese folklore is an attractive English learning medium for children. During distance learning, in several 

kindergartens in Singaraja, the teachers provided illustrated storybooks to children, in the form of Balinese folklore as 

reading material at home for the introduction of English as a foreign language. This study aims to describe the stages 

of introducing English to early childhood through Balinese folklore Picture Books during distance learning in 

Singaraja, Bali. As well as describing how early childhood vocabulary development in the introduction of English as a 

foreign language through Balinese Folklore Picture Books during distance learning in Singaraja Bali. The research 

was designed using a qualitative approach. The data was the children in three kindergartens in Singaraja Bali, 

amounting to 34 children who were taken randomly. Supporting data is also obtained from the teachers and parents of 

the child as additional data. The data were collected through observation, interview, and questionnaire then analyzed 

qualitatively. The result showed that the stages of introducing English as a foreign language were initiated by 

compiling a weekly learning plan containing collaborative activities between children and parents. By giving Balinese 

Folklore picture books written in English, both printed and digital. Then given training in the form of matching 

pictures with vocabulary, mentioning story characters, and finding moral values that can be taken from the stories. 

The development of children's vocabulary in English can develop properly where children were able to mention some 

vocabularies in English and also children are motivated to increase their enthusiasm for learning English during 

distance learning. 
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1. INTRODUCTION 
English lesson is one of subject which can be 

delivered in early childhood education school level. In 

this stage, the children started to learn four basics 

English skills included speaking, reading, listening, and 

writing [1]–[3]. There were many English activities 

created by the teacher to stimulate the students’ 

motivation during English lesson. As well as, the 

condition during COVID-19 Pandemic encourage the 

English teacher to adapt and innovates English learning 

material which appropriate with the situation and 

condition [4].  

During the COVID-19 pandemic, there were 

obstacles in the introduction of English to early 

childhood [5], [6]. Activities carried out remotely cause 

various obstacles such as the difficulty of finding the 

right method of introducing English, choosing media 

that can be flexible to be carried out remotely, then good 

and effective communication between teachers, parents, 

and children [7], [8]. So the teacher at a time like this 

must be able to be creative. Being selective and 

effective in choosing and designing an activity that is 

still able to provide fun activities and of course can 

improve children's English skills [9]. 

Blended learning is inevitable in this distance 

learning. The teacher must be able to conduct an initial 

analysis in determining the approach to the activities to 

be carried out [10], [11]. What and how the needs, and 

environmental conditions of their children. So the online 

approach is the main choice combined with the offline 

approach. This combination is still a good choice for 

now in Indonesia, especially in Bali. Technical 

constraints will be able to find the right solution because 
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there has been a blended learning approach, namely 

online and offline [12]. 

Although various obstacles are faced in 

recognizing English, this activity must be carried out 

because it is very important to introduce literacy, 

especially in English for children. Children should be 

given introductions to English literacy to increase their 

ability in literacy and verbal communication [13]. In 

addition, children also need to be given fun activities 

that can develop children's language skills. Language is 

included in six aspects of early childhood development 

such as religious and moral values, physical-motor, 

cognitive, language, socio-emotional, and art [14]. 

However, this fun activity should be done 

collaboratively.  

 English teaching and learning in kindergarten area 

can be taught by enjoyable activities. This based on 

students’ characteristic as toddler. Toddler defined as 

children start from 1-4 years old. In this period, toddler 

may be introduced by literacy session. In this case, the 

teachers are expected to be able to introduce folklore as 

one of learning material during literacy session [15], 

[16].  Folklore defined as story which contains the 

tradition, custom, and believed inherited to next 

generation. There were many moral values that used as 

guidance in the daily life [17].  

 Story in this case folklore is still a good medium 

for the introduction and development of language, 

especially English for children [18], [19]. Language 

skills, vocabulary, and good communication will 

develop well according to their age development. In 

addition, stories, especially folklore, will provide a 

moral education through the moral values contained in 

them [20]. Cultural introduction is also an emphasis in 

learning English through folklore. Culture as an identity, 

namely the character itself provides a noble personality 

for children in interacting in their environment [21]. 

 Then folklore also acts as a medium for delivering 

messages, a means of building inner contact, developing 

imagination, and as a medium for children's 

entertainment [22]. Children are given a collaborative 

sensation in learning and playing. So that folklore is a 

tasty medium for children, but must still be adapted to 

the times [23]. The appearance or packaging of course 

must change from time to time. Not just conventionally. 

Hearing the word folklore will certainly imagine 

something ancient. Ancient and unwritten regional tales 

that were only told by word of mouth. This appearance 

must change so that it will become more attractive and 

contemporary according to the current generation of 

children [24]. 

 There were various kinds of folklore in Indonesia. 

Especially in Bali, folklore became the main attraction 

for children. Balinese parents usually told the story 

during the spare time and bedtime [25], [26]. The 

children would be learnt the new word when they heard 

the story. Unconsciously, the children were able to 

enrich their vocabulary during this activity. This 

statement is supported with the research by Ismail, 

Samad, and Masnur in 2019 who explained through 

folktales, the young language learners are exposed to 

wide range of authentic vocabulary. In this case, the 

children had opportunity to explore the vocabulary 

which can be used in the daily communication [27].  

 Moreover, folklore was not only delivered by oral 

tradition, but also delivered by literacy through writing 

and reading. In this case, the children could find folklore 

from picture books. The picture book is a book that has 

content of   drawing and text [28]. The picture books are 

believed to increase children enthusiasm during learning 

process. The language developments also grow 

optimally because stories showed in the picture books 

would stimulate the children to understand the 

unfamiliar language. Besides, the pictures displayed in 

picture books are illustration or cartoon that suitable 

with the story. Thus, the children felt more interesting 

and focus to read the story independently.  

 As research conducted by Nanda et al in 2021 on 

folklore originating from Central Java provides good 

character education and can improve children's language 

skills. Cultivate personality values in accordance with 

local characters [29]. Indonesia, which consists of 

various ethnic groups, certainly has its own folklore and 

is adapted to local wisdom in each of these areas. As 

research conducted by Anisa in 2019 provides extensive 

reading which is good for children's literacy 

development, as an authentic medium that can stimulate 

children's development, especially in English 

development [30]. Then to answer the development of 

the era of research by Widhiyanti in 2021, the 

introduction of stories or folklore to children can be 

done in various media variations such as story books, 

video stories, and puppets, but packaged digitally which 

is up to date [31].  

 In this research, the researcher used Balinese 

Folklore Picture Books to improve students’ English 

skill in kindergarten area during distance learning. 

There were six stories displayed in the picture books. 

Those stories are written in English both printed and 

digital. Besides, parents had important roles during this 

activity. They should accompany their children in 

reading the story. It was useful to monitor the children 

language development during the reading session. In 

addition, this activity could strengthen the relationship 

between parents and children. Thus, the process of 

learning English as second language will be successful 

and gave positive impact for children in the future.  
 

2. METHOD 
 The research design used in this study is 

qualitative research. Qualitative research focuses on 

investigating the quality of relationships, activities, 

sites, and materials [32]. This research is a qualitative 

descriptive study in which the setting, place, condition, 

and situation are direct data, and the researcher has a 

central role as a key to all existing instruments (Key 

Instrument) [33]. Furthermore, this qualitative 

descriptive research is very suitable for investigating 

certain people, events, groups of people, and 

institutions. 
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 This research was conducted in several PAUD 

schools in Singaraja City, which during the COVID-19 

pandemic continued to introduce and develop English 

for early childhood. At several PAUD schools in the 

city of Singaraja, activities were carried out to provide 

folklore stories to children through distance activities. 

The teacher gives Balinese folklore stories in the form 

of picture story books that are provided online or 

offline. The school designed this activity according to 

the weekly lesson plan for the COVID-19 Pandemic 

emergency. 

 Sources of data sought in this study were written 

data and oral data. The primary data obtained is a 

weekly lesson plan designed by PAUD teachers in 

introducing English remotely. Especially in the activity 

of giving Balinese Folklore Picture Book to children. 

What are the steps of activities, activities that must be 

done by children and parents at home? There were 34 

children and their parents who were interviewed to find 

out the activities and development of English for early 

childhood. Secondary data was also obtained in the form 

of characteristics of Balinese Folklore and local wisdom 

of Balinese Culture as a reinforcement for the impact of 

using local Balinese folklore media. 

 Researchers are the key instrument in this study, 

where researchers with their understanding and instincts 

in analyzing the data obtained [34]. Then the main 

instruments are observation sheets, interview lists, and 

questionnaires. Observation sheets are used to obtain 

data regarding the steps of activities carried out 

according to the lesson plan and to determine the 

interaction of children and parents in activities. 

Questionnaires are used to obtain data on the 

development of English for early childhood during the 

distance learning of the COVID-19 pandemic. Then 

interviews were used to obtain additional data in the 

form of confirmation of the activities designed by the 

teacher, as well as how the children and parents felt 

about this activity and the development of their 

children's English. 

 In this research, of course, triangulation and 

trustworthiness data have been applied. All instruments 

used in this research are appropriate and appropriate 

instruments for conducting qualitative descriptive 

research methods. Indeed, to achieve research objectives 

like this must be assisted by instruments in observing 

and obtaining data [35], [36]. To get the right and 

appropriate data, reliable and valid data must be 

obtained. The data obtained must be cross-checked and 

repeated to find valid data that is often referred to as 

Data Triangulation [37]–[39]. Campbell and Fiske add 

that triangulation is an approach or way to obtain 

accurate data using different data collection strategies or 

combinations [40]. In addition, trustworthiness data is 

also carried out in this study, focusing on fouraspects: 

data, data transcription, data collection techniques, and 

findings. 

 Data analysis was carried out based on the Miles-

Huberman approach, which consists of three concepts, 

namely data reduction, which has been carried out 

directly at the time of data collection, second is the 

presentation of data (Data Display), and verification of 

conclusion drawings [41], [42]. This analytical approach 

is an activity that is directly involved in the 

investigation process. Once the data is obtained, it will 

be directly analyzed as a form of the investigation 

process. Analyzing the data is carried out interactively 

and simultaneously until all problems in this research 

are answered, or a solution is obtained. Data reduction is 

made very carefully where only the necessary data is 

taken according to the problem research. 

 

3. FINDING & DISCUSSION 

3.1 Stages of Engaging Early Childhood 

Learners of EFL through Balinese Folklore 

Picture Books 
In accordance with the research question in this 

study, findings were obtained regarding the stages of 

engaging in early childhood learners of EFL through 

Balinese Folklore. This finding is found through the 

process of observing the lesson plan, the stages of 

activities contained in the lesson plan. Indeed, in some 

PAUD schools there are differences in the number and 

types of stages. But overall there are similarities in the 

pattern given by the teacher. 

The stages of this activity are 1) the teacher 

chooses a Balinese folklore picture book, either online 

or printed. 2) The teacher designs the activities to be 

carried out by pouring it into the lesson plan. 3) The 

teacher gives Balinese folklore picture book. 4) The 

teacher communicates with parents and children 

regarding activities and activity steps. 5) Parents and 

children carry out collaborative activities, carry out 

activities by reading, looking for difficult vocabulary, 

and looking for the moral values contained in it. 6) 

Thorough evaluation by monitoring the child's activity 

in doing some exercises. 

 
Figure 1. Stages of Engaging Early Childhood Learners 

of EFL through Balinese Folklore Picture Books 

In this first stage, the teacher chooses the Balinese 

folklore Picture Book which is already in English and is 

indeed suitable to be given as supplementary reading for 

early childhood [43]. Although you still have to be 

accompanied by parents, this book is recommended for 

early childhood. There are six books used after in-depth 
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observations and interviews. The books are The Black 

Hen, The Legend of Singaraja, Kebo Iwa and Lake 

Batur, Manik Angkeran, Pan Balang Tamak, and I 

Belog. Where all these stories are original Balinese 

folklore stories packaged into picture book stories. 

Some of these books are found in both online and 

printed form. 

In the second stage, the teacher plans activities by 

making weekly lesson plans. This activity is carried out 

once a week to two weeks. So the activities arranged in 

this series of activities are not just reading story books 

but reading books, searching and finding vocabulary 

that has been determined by the teacher, and finding the 

moral message conveyed by the story. Within a week or 

two, children will be given one Balinese folklore picture 

book, then given activities to read with their parents, 

find vocabulary and match words with pictures on the 

exercise sheet, color the pictures, and imitate the sounds 

in the exercises. 

The third stage is to distribute or give a book or 

link to the Balinese folklore picture book to parents 

through a Whatsapp group containing parents and 

teachers. Because there are online and offline activities, 

this stage is carried out flexibly according to media 

sources or the Balinese folklore picture book itself. 

Then in stage four, the teacher communicates with 

the child and the parents. The communication that is 

built is a two-way communication where children and 

parents are given the opportunity to provide input on 

this activity. So the teacher's role is to explain clearly 

the steps of the activity and accommodate input by 

parents by accommodating the wishes of the child. 

Because the main purpose of this activity is fun 

learning.  

The fifth stage is the core activity, collaborative 

activities of parents and children carried out at home. 

Parents and children together access the Balinese 

folklore picture book given by the teacher. Parents and 

children make the reading process fun by paying 

attention to the pictures. Then there are activities such 

as exercises in finding vocabulary, matching words with 

pictures, coloring words or pictures, imitating words in 

English. In addition, parents must provide or convey the 

moral message contained in the story. 

The sixth stage is the evaluation activity, where the 

teacher monitors the results of the exercises carried out 

by the children accompanied by their parents at home. 

In addition, the teacher will carry out further 

communication with parents regarding the development 

of their children. Parents are also required to send 

videos on some of the activities included in this activity. 

So that teachers can see the development of children's 

English Vocabulary skills. 

3.2 The Development of Children's English 

Vocabulary  
Finding about the development of children's 

English vocabulary by doing the Engaging Early 

Childhood Learners of EFL through Balinese Folklore 

Picture Books activity is very good. Although still at the 

introduction stage, this activity shows a positive 

progress in the development of children's English 

vocabulary. The finding obtained is quality finding 

through the process of filling out a questionnaire, 

observation, and interviews with parents and teachers.  

 

Table 1. Progression level of English Vocabulary 

Development 
Vocabularies 

Development Criteria 

Progression levels 

11 22 33 44 55 

Children are able to 

recognize English 

vocabulary 

15.88 

% 

214.71 

% 

541.18 

% 

823.53

% 

214.71 

% 

Children are able to 

match words with 

pictures 

22.94 

% 

217.65 

% 

447.06 

% 

220.59

% 

111.76 

% 

Children are able to 

complete the letters in 

the word gap 

111.76 

% 

114.71 

% 

447.06 

% 

117.65

% 

88.82 

% 

Children are able to 

color pictures that are 

ordered according to 

English vocabulary 

00 

% 

220.59 

% 

552.94 

% 

114.71

% 

114.71 

% 

Children are able to 

associate words in 

stories with their 

experiences 

229.41 

% 

332.35 

% 

332.35 

% 

55.88

% 

00 

% 

Children are able to 

imitate  (pronounce) 

words in English  

330.30 

% 

333.33 

% 

227.27 

% 

99.09

% 

00 

% 

Children is able to show 

the words that are 

mentioned 

223.53 

% 

435.29 

% 

223.53 

% 

111.76

% 

55.88 

% 

Children understand the 

title of the story 

111.76 

% 

111.76 

% 

223.53 

% 

229.41

% 

223.53 

% 

 

From the table above, it is known that there is 

indeed an increase in the ability to recognize English 

which is classified from level 1-5. Level 1 is the slowest 

development, where the child can only perform a few 

actions that are ordered in each activity. Level 2 is slow 

progression, better than level 1 but still progressing 

slowly. Children are only able to do 2/5 or 40% of all 

activities. Then level 3 is middle development, where 

children are able to do 3/5 or 60% of activities well. 

Level 4 is fast development, where children are able to 

complete activities according to the criteria of 4/5 of the 

total activity or about 80%. Then level 5 is the highest 

level, where the child is able to complete all activities 

related to English vocabulary well or 100%. 

The criteria used are related to the child's ability to 

carry out activities that are adapted to the development 

of English vocabulary for children. Of course, it is also 

associated with the Engaging Early Childhood Learners 

of EFL through Balinese Folklore Picture Books during 

Distance Learning activity. The first criterion is that 

Children are able to recognize English vocabulary. 

Children are able to recognize English vocabulary, 

distinguish between Indonesian and Balinese 

vocabulary. The second criterion is that Children are 

able to match words with pictures, where children are 

able to match words with pictures. So that the child can 

understand the meaning or meaning of the word. The 
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third criterion is Children are able to complete the letters 

in the word gap. Children are able to add letters to 

words that are still incomplete. Fourth criterion Children 

are able to color pictures that are ordered according to 

English vocabulary. Children are able to color pictures 

or letters related to English vocabulary. The fifth 

criterion Children are able to associate words in stories 

with their experiences. Children are able to associate the 

words in the story with experiences they have had 

before. The sixth criteria Children are able to imitate 

(pronounce) words in English. Children are able to 

imitate or say words in English well, imitate sounds 

well. The seventh criterion is that children are able to 

show the words that are mentioned. The child 

understands the word that is called and points to the 

word. The last criterion is children understand the title 

of the story. Children are able to say the title and 

understand the meaning of the title of the story in 

Balinese folklore Picture Books. 

In the table it can be seen that in the first criterion 

as many as 5.88% of children have been able to show 

level 1 development, 14.71% of children have been able 

to level 2, 41.18 indicate level 3, 23.53% indicate level 

4, then 14.71 indicate level 5. So of all children the data 

taken in general is more at level 3, namely children are 

in middle development, which means 3/5 or 60% of 

children have recognized English vocabulary well, and 

are able to distinguish between Indonesian vocabulary. 

The second criterion shows 2.94% at level 1, 17.65 

at level 2, 47.06% at level 3, 20.59% at level 4, 11.76% 

at level 5. Almost similar to the first criterion where 

children show more development at level 3. So that 

more children are able to match words in English with 

pictures well or are able to do 60% of the total word-

matching activities with pictures well. 

In the third criterion, 11.76% of children have 

shown level 1, 14.71% are at level 2, 47.06% are at 

level 3, 17.65% are at level 4, 8.82% are at level 5. 

Almost the same as criteria 1 and 2, in criterion 3, there 

are also more children who show middle development. 

That is as much as 47.06% were able to fill in the letters 

in the word gaps well and were able to complete 60% of 

the activities to fill in the letters in the word gaps 

correctly. 

The fourth criterion shows 0% at level 1, 20.59% 

at level 2, 52.94% at level 3, 14.71% at level 4, and 

14.71% at level 5. In this criterion, no children showed 

level 1 because Most of the children have been able to 

complete this drawing activity. Indeed, there are still 

many children showing level 3. Children have been able 

to color in relation to the vocabulary in the exercise 

well. 

In criterion five, 29.41% is still at level 1, 32.35% 

indicates level 2, 32.35 indicates level 3, 5.88% 

indicates level 4, and 0% indicates level 5. Judging from 

this data, in this activity there are still few children who 

can achieve fast development or level 4. None of them 

even reached level 5. The children still had difficulty in 

relating the vocabulary in the story to the experiences 

they had before. 

In the sixth criterion, 30.30% of children are still at 

level 1, 33.33% are at level 2, 27.27% are at level 3, 

9.09% are at level 4, and 0% are at level 5. Most 

children are at a low level of 1, 2, and 3. This shows that 

the child still has difficulty in spelling or imitating 

words in English well. 

In criterion seven, 23.53% of children are still at 

level 1, 35.29% are at level 2, 23.53% are at level 3, 

11.76% are at level 4, and 5.88% are at level 5. low 

development of the child to show the randomly 

mentioned word. Children are still not able to hear and 

understand well every word that is mentioned. 

Criterion eight shows 11.76% is at level 1, 11.76% 

is at level 2, 23.59% is at level 3, 29.41% is at level 4, 

23.59% is at level 5. Here it is rather evenly distributed, 

so at each level it is almost equal. Indeed, to understand 

the title requires help from parents, so that children 

better understand the title of this story. 

 

4. CONCLUSION  
The obstacle to introducing English to early 

childhood during the COVID-19 pandemic has caused 

several limitations. So that in the city of Singaraja Bali, 

several PAUD schools provide engaging activities for 

early childhood learners of EFL through Balinese 

folklore picture books during distance learning. This 

activity showed a positive result. Children are given 

several Balinese folklore picture books which are 

updated every week. Then also provide collaborative 

activities that parents and children can do at home. The 

development of knowledge of English vocabulary has 

also increased, although not significantly but has shown 

positive things. Moreover, children and parents can do 

fun activities and can motivate children.  
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