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ABSTRACT

Young adult literature is authentic material that can be used with junior high school students. Nonetheless, students
may find it difficult to read young adult literature as a source of information. The purpose of this research was to find
out students' difficulties in reading young adult literature. The method of this study was descriptive qualitative. The
sample consisted of 40 students of SMP N 1 Inderalaya Selatan. In this study, a reading test in the form of a multiple
choice with 30 questions was used as an instrument. Based on data analysis, students struggled to answer questions on
the main idea, supporting details, inference, cause/effect, and vocabulary. As a result, the findings of this study may be
helpful to policymakers in improving the reading experience of learners.
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1. INTRODUCTION

Reading is an important ability to learn in order
to gain access to information and knowledge. Reading
allows students to express their thoughts and ideas both
orally and in writing. Reading can be defined as a
process of extracting meaning from printed words or
linguistic symbols in written material. The reader must
understand what she or he is reading in order to grasp
the text's intended purpose. To comprehend the
meaning, the reader uses both his or her linguistic skills
and a background of global knowledge. To improve
students' abilities, the Indonesian government supports
EFL in the classroom by making English classes a
mandatory subject for junior and senior high school
students [1].

Moreover, the teacher should select relevant
material to enhance students’ reading comprehension.
Hence, the choice of the materials used in teaching and
learning process is substantial. Literature is one of
promising candidates can be used in studying English.
Literature is divided into three. There are: Children
Literature, Young Adult Literature, and Adult
Literature. Young Adult Literature (YAL) is appropriate
for the junior and senior high school students.

Young Adult Literature (YAL) is one of
literature work that can be used as authentic material for
reading. YAL can be defined as works that include a
teen protagonist or teen protagonists and deal with

topics that teens can relate to [2]. YAL is a type of
creative endeavour that has the potential to develop
enjoyment, empathy, creativity, and linguistic skills [3].
Young adult literature has a narrative style that is
contemporary and appealing to young adults who are
meaning makers, interested and engaged with emotional
topics like family issues, identity construction,
friendships, first love, making future decisions, and
many others that increase students' motivation to read,
share common problems, and learn teenage language

[4].

In addition, YAL literature can be found in
children's sections, popular adult texts areas, and mixed
in with traditional canon sections in libraries and
bookstores. YAL is being used to its full potential to
assist students locate characters who are similar to them
as well as characters who will help them better relate to
others [5]. Students can learn more about themselves
and the world around them by reading young adult
literature [6].

The use of young adult literature in the
classroom allows students to read and write on a variety
of topics [7]. YAL can help to promote reading in the
classroom and perhaps establish a connection to the
classics. YAL can help to promote reading in the
classroom and perhaps establish a connection to the
classics [8]. Reading stories is an efficient way to learn
grammar structures, syntax, new vocabulary, improve
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oral/written competencies, and therefore improve one's
capacity to communicate effectively and successfully
[9]. By using Young Adult Literature, teenagers can be
inspired and motivated by reading, it promotes language
acquisition by providing new context for vocabulary and
grammar structures, it assists students in better
understanding the meaning of a text, it fosters cultural
awareness and imagination, as well as the ability to
respond in a more critical and personal manner [10].

Unfortunately, Young Adult Literature
continues to be neglected as a teaching reading resource.
Despite the potential advantages of introducing YAL
into the curriculum, teachers are still reluctant to use
YAL in the classroom [11]. Many high school teachers
avoid teaching Young Adult Literature in favour of
classics, which refers to novels that have traditionally
been taught in English classrooms and are appreciated
for their timeless value, in order to instil in students a
love for reading “real” literature [2]. Many EFL teachers
are hesitant to include literature in their courses because
they dislike it or are self-conscious about their lack of
expertise in the field [10]. As middle-school teachers,
we understand how difficult it is to keep teenagers
engaged in their reading and encourage them to respond
[12].

When it comes to bringing more young adult
literature into the classroom, there are still some
obstacles to overcome. Young adult literature, both
fiction and nonfiction, provides a platform for both
adolescents and their teachers to engage the social
contradictions and complexities that are a part of their
daily lives [13]. Students are rarely allowed a say in
what literature they study in class; instead, teachers
assign classic and canonical works without student
involvement because the curriculum requires it
resulting in students losing interest in their reading [14].

Many young people still have limited
knowledge of what they can access and little control
over the books they are expected to read [15]. Many
high school readers have not gained the skills essential
to comprehend the classic works of literature offered in
secondary English classes since they are not regular
readers [8]. While students are expected to read, they do
not always complete the work, even when it is given to
them. It was noticed that students continued to study
little textbook and literature material at school or at
home, which is consistent with teacher observations that
many students will not read literature material [16].
YAL was used by educators who wanted to help
struggling readers. Fluency, vocabulary, understanding,
and motivation were the primary concerns they
discovered among struggling readers during their
investigation [17].

Based on explanation above, the goal of this
study was to find out what obstacles students face when
reading young adult literature.

2. METHOD
This study used a descriptive qualitative
research method. Multiple choice about reading
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narrative text was used to collect the data. Percentage
was used to analyze the data. The sample consisted of
40 students of SMP N 1 Inderalaya Selatan. The
instrument applied in this study was a reading test in the
form of a multiple choice with 30 questions. Percentage
was used to analyse the data.

3. RESULT AND DISCUSSION

Based on the analysis of the data, it was found
that there were 59.5% of students who could answer
questions about the main idea, 32.81% of students who
could answer questions about the supporting detail
indicator, 51% of students who could answer questions
about the inference indicator, 22,5% of students who
could answer questions about the cause/effect indicator,
and 25% of students who could answer questions about
the vocabulary indicator.

As a result, students struggled to understand
young adult literature by answering questions about the
main idea, supporting details, inference, cause/effect,
and vocabulary. Due to the fact, the students were lack
of vocabulary when they read about young adult
literature, therefore, it led them difficult to understand
about main idea, inference and cause/effect indicators
from the text. Beside that, the students also seldom to
read inside or outside classroom since they had low
motivation to read textbook material such as young
adult literature. It was supported that many pupils avoid
reading altogether. Some of the difficulty in engaging
pupils in their academic readings derives from the
reading material itself [16].

In addition, students' interest in reading is
influenced by motivation and creativity. Providing
students with access to the titles of young adult
literature that they enjoy and allowing them to choose
topics, participate in discussions, and express their
thoughts in a variety of ways can help accelerate them
to read. One strategy to better understand students'
reading motivation is to invite them to complete young
adult books. Another technique to learn about a student's
preferences is to have them fill out an interest inventory
[12].

4. CONCLUSION

The result show that students struggled with
main idea, supporting information, inference,
cause/effect, and vocabulary issues. It occurred because
students were lack of vocabulary when reading young
adult literature, so that they got difficult to comprehend
the text's main idea, inference, and cause/effect clues.
Students also had low motivation to read authentic
material such as young adult literature. As a result, the
findings of this study could support policymakers in
improving learners' reading experiences. Allowing
students to choose topics, participate in discussions, and
express their opinions in a number of ways might help
them speed up their reading.
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