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Abstract - This study was aimed at determining the 

students’ comprehension of reading after TBLT method 

being implemented by knowing th effectiveness of TBLT 

for students, especially for the polytechnic students. 

TBLT learners are specifically faced with a challenge or 

problem to solve. This research used Classroom Action 

Research, which deliberately chose to obtain a detailed 

understanding of the reaction of the students to the 

application of the method during classroom activities. 

After conducting TBLT method, it showed that the 

students' perception of reading seems to be 22 out of 28 

students in the class (78.5 percent) pass the minimum 

passing grade of 70 and even 6 out of 28 (21.5 percent) 

students get above 80 for the ranking. In terms of their 

reading awareness, the introduction of the TBLT had a 

positive effect on the students. 

Keywords: TBLT, Reading Comprehension, Classroom 

Action Research  

 
I. INTRODUCTION 

 

Reading is a method that requires a great 

deal of experience and practice. Active reading is a 

gist of understanding that blends reading with the 

process of critical thinking, so it eventually 

becomes basic to the learning process[1]. Students 

need to read some literature that is suitable for their 

major in the sense of a vocatioal college that 

applies English for a particular reason such as in 

Polytechnic which has engineering and commerse 

programs. The reading material of students in the 

English classroom situation needs proper reading 

for engineering and commerse that creates  

understanding of students and often deals with 

other subjects in the major ones. A strong emphasis 

on English for specific purposes and on the target 

discipline should be to establish a language course. 

The aspirations of learners using the target 

language are different and deal with their  

 

professional objectives, which could be seen as a 

significant case in defining the needs of learners[2]. 

It can be inferred that reading material for the 

major is intended to meet the needs of students and 

can be their source of knowledge that can serve 

their professional purposes.  

Nowadays, there has been a rapid interest in 

the application of TBLT in various fields of second 

and foreign language teaching. Between the various 

tasks given, the more integral tasks of the reading-

based ones seem to be more promising as they may 

involve the learners in the most essential and 

important activity of their academic life. 

Understanding reading is a cognitive task, almost a 

magical one, and it is a long learning process like 

other abilities. A considerably complicated matter 

is teaching literacy. Reading is by far the most 

significant language ability relative to other 

abilities. In the same way as speaking and listening 

are in a first language, reading is not an 

automatically normal activity (L1)[3]. In fact, a 

great deal of research has been done on the 

implementation of language teaching tasks, in 

particular tasks involving learner interaction[4],[5] 

and[6].  

Unfortunately, despite several efforts made 

to improve its standard, English teaching in 

Indonesia has so far been unable to achieve its 
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declared objectives[7]. According to Thalal [8], 

there are many cases that indicate that the 

proficiency of many students in English is still very 

poor and that, after many years of research, their 

English skill is negligible. Dardjowidjojo [9] and 

Nur [10] argue that in English Language Teaching 

(ELT) in Indonesia, large class sizes and poorly or 

unqualified English teachers are two obvious 

factors that contribute to this on-going issue. 

According to Musthafa [11], other explanations for 

these problems are also identified, such as a lack of 

opportunity to actually practice English in the 

classroom due to the grammar and syntax emphasis 

and the use of the first language (L1); some 

authentic materials and a lack of opportunity to 

socialize outside the classroom with English. 

However,[12] also argue that the lack of 

encouragement of students and the weak attitude of 

students to learning English are also factors leading 

to their low English skills. Actually, the conditions 

demonstrated the students' ability to learn their 

English.  

In Task Oriented Language Teaching, the 

execution of the task becomes the center of the 

learners' approach and activities, and when the task 

is finished, the instructor examines, corrects and 

changes the language that is used. [13] and [14] A 

task can include many techniques; a problem-

solving task, for example, can include grammatical 

interpretation approaches, teacher-initiated 

questions, small group work, and oral 

reporting[15]. The students must be able to exploit 

the examples given by the teachers or textbook of 

imaginative language use while conducting the 

assignments, in which they attempt to build their 

language by recombining some common words, 

phrases, and structures. The imagination they 

perform in carrying out the tasks illustrates how 

they can maximally participate in the learning of 

language[16]. Placing the language as the key 

communication tool in the course of language 

learning means providing more opportunities for 

students to use the word effectively. Therefore, this 

research is intended to examine the efficacy of the 

introduction of Task-Based Language Teaching 

(TBLT) to enhance the ability of polytechnic 

students to understand reading.  

In addition,[17] also demonstrated the 

strength of TBLT for teachers of the English 

Foreign Language. It was more necessary to give 

them the real meaning and condition of language 

acquisition, considering that the object of teaching 

was more than helping the learners to achieve the 

scheduled goals. The introduction of TBLT found it 

beneficial to give students more chances to be 

exposed to the target language and to internalize 

language skills naturally, and also taught students 

how to deal with real-life issues. In short, the 

distance between the classroom setting and the 

real-life scenario was blocked by TBLT. It gives 

both learners and lecturers many advantages.  

Standing at the same perception as previous 

studies on the intensity of TBLT to improve the 

reading comprehension skills of students, this 

recent study wants to demonstrate the effectiveness 

of TBLT for students, especially polytechnic 

students. This research used Classroom Action 

Research, which deliberately chose to obtain a 

detailed understanding of the reaction of the 

students to the application of the method during 

classroom activities. Communication exists 

between the author and the reader in the course of 

reading activities. The duties given by the lecturers 

will lead the students to a better understanding of 

the author's writing. Hopefully, Task-Based 

Language Teaching offers solutions for students to 

engage in reading comprehension. 

 

II. LITERATURE REVIEWS 

2.1 Concept of Task-Based Language Teaching 

A recent extension of Communicative 

Language Teaching (CLT) has been Task Based 

Language Teaching (TBLT) and has become a 

common tool for teaching second language 

communicative acquisition. TBLT is primarily 

about the social contact between learners as a 

source of feedback and means of acquisition, and 

includes the negotiation of meaning, 

communication techniques and efficacy of 

communication," according to [13]." [18] describes 

TBLT as follows: "TBLT refers to an approach 

based on the use of tasks as the core unit of 

language teaching planning and instruction." This 

means that a task or problem to be solved is 

primarily addressed in the implementation of TBLT 

learners.  

 

2.2 Reading Comprehension 

 

Reading is by far the most critical language 

skill for most individuals across the globe. In the 

same way as speaking and listening are in a first 

language, reading is not an automatically normal 

activity (L1) [19]. The overabundance of numerous 

textbook materials and other forms of reading such 

as magazines, journals, newspapers, etc., and the 

amount of time spent on going through all these 

written sources of knowledge denote the reality; the 

other three language skills can be fostered by 

positive access to potential educational 

opportunities and learning environments.  
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III. METHOD 

 

In this study, the Collaborative Classroom 

Action Research (CAR) design was used to 

determine the students’ comprehension of reading 

after TBLT method being conducted by knowing 

the effectiveness of TBLT for students, especially 

for the polytechnic students. [20]. This study was 

conducted in the Polytechnic State of Bali, and the 

subject was 28 students of Project Construction 

Management who took the five semester English 

for Business. The preliminary research was 

performed by offering them a reading 

comprehension test on October 7, 2020. It was done 

to figure out the real challenge faced by students in 

Project Construction Management. Some indicators 

were referred to in 5 items: (1) identify the subject 

of the text, (2) identify the key concept of each 

paragraph, (3) discover the contextual reference 

pronoun, (4) identify the detailed details from it, 

and (5) discover the implicit sense. The outcome 

showed that 20 out of 28 learners (71 percent) had a 

preliminary score below 70, and only 8 out of 28 

students (29 percent) had a preliminary score above 

70. It showed that students in Project Construction 

Management still face some reading 

comprehension difficulties.  

The form of the cycle proposed by[21] was 

considered sufficient to be used in this research 

based on the outcome of the preliminary study. 

Four phases have been covered: planning, 

execution, observation and reflection. Three 

methods were used for data collection: an 

evaluation checklist, field notes and a reading 

comprehension test. Via expert validation, all 

instruments were tested. The primary data, 

observation checklist and field notes were used as a 

reading comprehension test to gather the supporting 

data for the study. The goal of the observation 

checklist and field notes was to find out the 

reaction of the students to the implementation of 

the strategy. Intentionally used both observation 

checklist and field notes to know how effective the 

applied technique is to improve the understanding 

skill of students.  

The preparation of the action is in the first 

stage of the preliminary period. In order to define 

the issue found in the context of the classroom, 

preparation was performed and it would then be the 

basis for implementing an action plan. The 

preliminary research was part of this process and 

was conducted at the beginning of the analysis. It 

was done to define the real issue the topic of the 

study was facing. In order to facilitate the 

application of the strategy, these points should be 

considered as a consequence of the planning stage: 

designing the teaching scenario, lesson plans, and 

even reading comprehension tasks. The three stages 

in TBLT (pre-work, task cycle, and post-task) 

during the teaching and learning activities should 

be considered to establish the teaching scenario and 

lesson plan. The content for reading comprehension 

tasks should be involved in addition to the teaching 

scenario and lesson. 

In relation to the study's reading 

comprehension tasks, the researcher agreed that the 

tasks were highlighted in how to enhance the 

reading comprehension of the students, including 

finding main ideas and supporting facts, finding 

explicit and implicit information, and deciding the 

word's synonym. In addition, the other forms of 

reading practice associated with the goals of the 

courses were also included in the assignments. The 

activities were also intended to sharpen the capacity 

of the students to summarize the text so that they 

could present the text in front of many people 

adequately and communicatively. Company on 

Project Construction Management texts used the 

materials for reading tasks in the form of report 

texts.  

The pre-task stage was the first step in the 

teaching and learning activities. The pre-task was 

started after confirming the attendance list of 

students and telling the study goals. The lecturer 

gave the students some activities in the pre-task 

activity that were aimed at stimulating the 

background awareness of the students about the 

subject and the task of the day. The exercises 

included brainstorming, performing or 

demonstrating the model of similar tasks with a 

different subject, as well as providing some photos 

or video to be viewed by the students. The students 

constantly showed a positive response by paying 

attention during the pre-task exercises, and most of 

the students quickly answered the questions of the 

lecturer, and only some of them remained silent.  

The students began to do the task in the task 

cycle, and the instructor gave them an opportunity 

to use their own vocabulary to discuss the task. The 

students also had the opportunity to work with a 

couple and a large group, so they could begin to 

communicatively discuss the assignments. The 

assignments have provided an incentive for the 

students to discuss the tasks by using their own 

vocabulary to make mistakes without fear. During 

this process, various exercises were used to 

encourage learners to understand reading, such as 

group discussion, knowledge gap, reasoning gap, 

outline drawing, poster presentation, and video 

presentation. The lecturer asked the students at the 

beginning of the activity to read the text 

individually at the given time. Then, they were 

assigned to a group and performed tasks relevant to 

the subject. The task activity was a knowledge gap 
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in the first meeting, and for the second meeting, the 

task activity was a thinking gap activity. Especially 

in the first and second meetings, before moving to 

the longer text, the students had to read the shorter 

text. The more succinct text was aimed at 

encouraging students to practice more to find the 

word's meaning and synonym.  

The students were asked to draw an outline 

relevant to the key ideas and supporting 

information from the given text in the drawing 

outline activities for the third meeting. The students 

were divided into four groups, and two separate 

texts had to be written for each of the two groups. 

The job tasks were knowledge gap activities in the 

fourth and sixth meetings. In relation to the Project 

Construction Management journal post, the subject 

is about industry. The students had to read the 

article separately in both meetings before the group 

discussion, and highlighted some relevant points 

from the article. Each student must share the data 

they have obtained from the article fluently during 

the group discussion. In the time administered, the 

instructor asked the group's members to talk about 

the results of the discussion and some input could 

be given by the other students.  

Post-task was the last process. The lecturer 

provided the students with changes and feedback 

related to the tasks assigned in the task cycle at this 

point. The post-task exercises were planned to 

make sure that the text was already understood by 

the students and that they could use their own 

words to construct a description. The response of 

the students during post-task activities was very 

positive in the first and second meetings. By using 

their own words, most of them might make a 

description relevant to the article and, of course, 

some of them still used mixed language. Also, the 

post-task operation ran so well. In each meeting, 

the lecturer also provided the students with input 

about the text. In addition, for today's activity, the 

students also had the same opportunity to provide 

feedback.  

The observation phase was undertaken 

during the implementation of TBLT in classroom 

activities. This approach was the data collection 

measures that showed the progress of the strategy 

in the class to solve the problem[20]. To solve the 

problem, the emphasis was on the implementation 

of the strategy. There were two kinds of data that 

were obtained during the observation phase of the 

implementation of the strategy. When monitoring 

the execution of the plan, the collaborator had an 

obligation to complete both the observation sheet 

and field notes. The data was taken as supporting 

data from the observation checklist and field notes, 

and the data from the reading test as the main data. 

During the implementation of TBLT for the 

teaching and learning activities in the cycle, the 

observation checklist was mandatory to collect the 

data qualitatively. In the classroom context, there 

were several variables, including the response to 

the execution of the plan. 

Field notes were the second instrument. The 

field note was used to gather qualitative data that 

was broader or above the checklist of findings. The 

field note was used to anticipate the likelihood of 

uncovering the data for teaching and learning 

activities during TBLT implementation. The last 

instrument was a measure for reading. During 

TBLT implementation, the reading tests were 

conducted to gather the quantitative data of the 

reading comprehension score of the learners. At the 

last meeting of the cycle, the reading test was given 

to find out how well TBLT will specifically 

increase the achievement of students in reading 

comprehension.  

At the end of the cycle, the reading 

comprehension test was administered to assess the 

effect of the application of the strategy to enhance 

the achievement of reading comprehension by 

students. The test measures were developed on the 

basis of reading comprehension micro-skills and 

also the outcome of the preliminary research. The 

researcher conducted the test for the experiment 

after being checked by the expert to ensure the 

instruments relevant to the item discrimination of 

the test. Another group of students, who had the 

same characteristics as the focus of the study, tried 

it out. The metrics of performance is the assessment 

of the efficacy of the execution of the plan. The 

requirements for success were determined for this 

study based on the results of the preliminary study 

and also the response of the students to the 

implementation of the strategy.  

The reflection phase was performed after the 

reading comprehension test was administered. It 

was done deliberately to test the strategy's 

execution. The data evaluating the method to 

determine how much the data obtained shows the 

progress of the implementation of the strategy in 

solving the problem in the classroom was 

reflected[20]. In addition, some factors that 

supported the problem and progress that could 

occur during the implementation of the strategy 

were seen in the reflection phase. The method of 

review involved the comparison of the two data 

obtained during the observation. It would be the 

basis for determining the performance criteria that 

one had not yet achieved and the potential 

explanation why those criteria had not yet been 

achieved. The outcome of the reflection was used 

to assess which aspect of the method requires 

enhancement. If the criterion of success had not yet 
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been reached, and the researcher needed to repeat 

the cycle, a revision of the strategy was required.  

 

IV. DISCUSSION 

 The results of the students' comprehension of 

reading show that 22 out of 28 students in the class 

(78.5 percent) pass the minimum passing grade of 70 

and even 6 out of 28 (21.5 percent) students get above 

80 for the ranking. It meant that the first performance 

criteria were fulfilled. Therefore, the introduction of 

the TBLT had a positive effect on the students in 

terms of their reading comprehension from the 

outcome of the final reading comprehension test.  

 The positive improvement during the 

teaching and learning activities was shown by data 

from both the observation checklist and field notes. 

During the pre-task, task period, and post-task, the 

students demonstrated constant progress in class 

participation. This therefore meant that the learning 

process was very successful with the use of the 

proposed technique. Therefore, the results showed 

that the second performance criterion were also 

fulfilled and Task-Based Language Teaching (TBLT) 

was shown to increase the understanding of reading 

by the students so that the research could be stopped 

and published.  

 Based on the outcome, the students' positive 

responses to the introduction of Task Based Language 

Teaching and the improvement of the reading 

comprehension score of students in the test were 

shown. During the classroom activities, TBLT proved 

to give students more opportunities and to bridge the 

contact between partners and teachers in the 

classroom[22]. Based on the results, during the 

teaching and learning phase in the class, the students 

displayed a constant positive response. TBLT was 

implemented in three steps in this study: pre-work, 

task cycle, and post-task. The lecturer does in the pre-

task: (1) the brainstorming exercise, (2) showed the 

model of similar activities, or (3) gave some photos 

and video to students to observe. In each meeting, the 

activity was conducted differently but had the same 

purpose to stimulate the context awareness of the 

subject of the students. In the pre-task, some stimulus 

was provided to the students to explore their 

background knowledge of the current subject. The use 

of pre-task activities helped build a good mindset in 

the minds of the students before reading the text[23] 

began.  

 

V. CONCLUSION 

 It can be inferred from the results and 

discussion that the application of TBLT in reading 

comprehension brings many advantages. First, the 

students become more involved in the activities of the 

classroom, then the introduction of the TBLT raises 

the consciousness of the students to understand the 

meaning of the vocabulary from the text's context. 

Furthermore, it provides students a wider view of the 

reading method that is beneficial for them to 

understand the text. However, for other text genders, 

this technique may also be used by English lecturers 

from the other major departments who want to 

develop the reading comprehension skills of students. 
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