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ABSTRACT

Students tend to be a little unstable and quickly effect when there is news of unclear validity. Quickly effect when
there is confusing news. Society expects students to become agents of change, capable of making appropriate
criticisms of the government. Students often carry out activities that deviate from the community and conduct
demonstrations that are often detrimental to society or institutions. This can be effect by several aspects such as
the family environment, campus environment, organizational environment, and community environment. This
research was conducted at Universitas Negeri Makassar with 37,594 students; because of the large population, the
sample selected was 100 people who were chosen randomly. The data collection technique was carried out using
questionnaires and interviews.
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1. INTRODUCTION

Age 4.0 can make everyday life easier and more
comfortable because of the rapid development of
information and communication technology. Society can
achieve high-level goals compared to previous times.
However, the development trend considers moral
development unimportant [1]. Finally, they fail in their
life achievements. As agents of change, students must
have high mortality, which all groups expect, both the
community and the campus, especially for families.

Students tend to be a little unstable, quickly effect
when there is news that is not clear and confusing.
Society expects students to be agents of change, able to
make appropriate criticisms of the government. Students
often carry out activities that deviate from society and
conduct demonstrations that are often detrimental to
society or institutions.

According to Lickona [2], ten symptoms indicate the
direction of the destruction of a nation, namely increasing
violence among teenagers, dishonesty that is entrenched,
increasing disrespect for parents, teachers, and leaders,
the effect of groups on acts of violence, increasing
suspicion and hatred, use of language worsening,
decreased work ethic, decreased sense of responsibility
for individuals and citizens, high levels of self-
destructive behavior and increasingly blurred moral
guidelines.

This can be effect by several aspects such as the
family environment, campus environment, community
environment, and organizational environment.

Universities as educational institutions must pay
more attention to the moral development of students.
Students who only get an academic burden without moral
and ethical cultivation will lead to intolerant behavior,
bullying, and brawls.

Avoiding behavior that is contrary to morals is the
responsibility of the family [3]-[6], College [7], [8],
organization [9]-[11], and society [12]-[14]. The family
is the primary school for students, who receive essential
moral guidance from parents, siblings, or elders from
childhood. Universities are required to create alumni who
have strong ethics and morals. Organizational life acts as
a second source of learning after academic college life.
At the same time, a community environment is an
important place for students to be able to behave well or
badly.

Based on the research results of Christenson et al.
[15], there is a convergence in family factors critical to
student success. Then the research results of Wood et al.
[16] found that the campus environment affects
individuals in very different ways; students need good
habits to make the right changes that might lead to a
marked increase in achievement. Furthermore, the results
showed that the organizational dimension was
significantly related to student achievement even when
the school's socioeconomic status was controlled for.
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Furthermore, previous researchers, namely Bidwell &
Kasarda [17], that the environmental conditions of non-
white communities significantly impact the consistency
of the level of student achievement. Finally, the research
results of Seider et al. [18] showed that student behavior
was significantly predicted by grade level, grade point
average, gender, race/ethnicity, and commitment to
integrity. Performance and moral character strength are
unique predictors of primary student outcomes.

Now is the time for college is the right time for
students to design their work-life carefully, based on
morality, so that they can advance their career path well.

This research is vital to carry out considering that
currently, students often carry out demonstration actions
that (considered) lack respect for the leadership of the
University and the Faculty.

2. METHODS

This research is quantitative research that uses and
develops a mathematical model with the measurement
process as a crucial thing that aims to test theories and
build facts. The variables used in this study include
learning achievement, morality, family environment,
school environment, and community environment. The
data used in this study were obtained from questionnaires
distributed to 100 Universitas Negeri Makassar students
from various faculties considered representative to
measure the morality and learning achievement of
students at Universitas Negeri Makassar.

Hypothesis testing is intended to determine whether
there is a significant effect between exogenous variables
on endogenous variables. In testing this hypothesis, the
test uses a significant test to determine the null hypothesis
(Ho) and the alternative hypothesis (Ha). This test is
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carried out simultaneously (F test) or partially (t-test)
using the SPSS and AMOS Programs.

3. RESULT AND DISCUSSION

A simple linear regression analysis was carried out
simultaneously to estimate the magnitude of the direct or
indirect effect to analyze student morality and
achievement.

Based on simultaneous linear regression analysis, the
value of R-Square Y; (R.Y3) is 0.851, meaning that 85.1
percent of the variation in changes in morality variables
can be explained simultaneously by variations in changes
in the variables of the family environment, school
environment,  organizational  environment, and
community environment. The remaining 14.9 percent is
determined by other variables or factors outside the
model.

The value of R-Square Y (R.Y>) is 0.959, meaning
that 95.9 percent of the variation in changes in learning
achievement variables can be explained simultaneously
by variations in changes in the variables of the family
environment, school environment, organizational
environment, and community environment, as well as
student morality. The remaining 4.1 percent is
determined by variables or other factors outside the
model. Then the observation of the results of the
estimation of the function of morality and learning
achievement showed a significant effect on = 1 percent
and 5 percent.

A detailed explanation of the form and magnitude of
each variable's direct effect, indirect effect, and the total
effect is based on the estimated coefficient values
contained in the results of data processing.

Table 1. Regression Coefficient Direct, Indirect, and Total Correlation Variables

Direction of Regression Regression Regression
intervariable Constant Coefficient t-statistics | Probability Coefficient Coefficient
effect (Direct Effect) (indirect Effect) (Total Effect)
X1> Y1 17.210 0.209 2.662 0.000™ - -
X2>Y1 0.306 2.688 0.008™ - -
X32>Y1 0.112 2.075 0.007™ - -
X4->Y1 0.034 0.672 0.501 - -
X1>Y2 3.763 0.000 0.050 0.960 - -
X2>Y?2 0.000 0.072 0.943 - -
X3>Y2 -0.010 -2.106 0.035" - -
X4>Y?2 0.001 0.335 0.737 - -
Y1>Y?2 0.196 5.320 0.000™ - -
X12>Y1->Y2 - - - - 0.041 0.041
X2>Y1>Y2 - - - - 0.059 0.059
X32>Y1>Y2 - - - - 0.022 0.012
X4>Y1>Y?2 - - - - 0.007 0.007

“Sig = 5 percent; "Sig =1 percent; R,Y;= 0.851; R,Y = 0.959
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3.1. The Effect of Family Environment on Student
Morality and Learning Achievement

The direct effect of the family environment on student
learning achievement shows an insignificant effect. This
means that any changes in the family environment will
not affect student achievement.

The effect of the family environment on student
morality shows a positive and significant effect, with a t
statistic of 2.662 (greater than t-table = 1.984) and a
coefficient of 0.209. This means that every one percent
increase in the family environment will increase student
morality by 0.209 percent.

The indirect effect of the family environment on
student achievement through morality shows a positive
effect. The positive effect comes from the positive and
significant effect (t-value of 2.662 and coefficient value
of 0.209) of family environment on morality. It then
continues with a positive and significant effect (t-value of
5.320 and coefficient value of 0.196) on morality on
student achievement.

This means that every one percent increase in the
family environment will increase 0.209 percent of
morality. The increase in morality will then increase
student achievement by 0.041 (0.209 x 0.196).

The total effect of the family environment on learning
achievement, either directly or indirectly, is 0.041. This
shows that the existence of morality that comes from the
family environment can increase student learning
achievement.

The existence of morality instilled in the family
environment will impact their achievements; with good
morals, a student is easy to work with and liked by other
students, lecturers, and staff at the university. The family
is the first place of education for students, which teaches
about good and avoiding or not committing evil. The
social and psychological development of healthy children
is based on shared conceptual knowledge about right and
wrong, which is the inculcation of values from the
environment called family [3], [19]-[21].

Morals from the family environment are actions that
cannot be separated from other human judgments. The
moral is an element that can make humans better than
other creatures. If humans are immoral, they will only
reduce the degree of humans from the aspect of behavior
and actions.

3.2. The Effect of Campus Environment on Student
Morality and Learning Achievement

The direct effect of the campus environment on
student achievement shows an insignificant effect. This
means that any changes to the campus environment will
not affect student achievement.

The effect of the campus environment on student
morality shows a positive and significant effect, with a t
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statistic of 2.668 (greater than t-table = 1.984) and a
coefficient of 0.306. This means that every one percent
increase in the campus environment will increase student
morality by 0.306 percent.

The indirect effect of the campus environment on
student achievement through morality shows a positive
effect. The positive effect comes from a positive and
significant effect (t-value of 2.668 and coefficient value
of 0.306). The campus environment on morality then
continues with a positive and significant effect (t-value of
5.320 and coefficient value of 0.196) on morality on
student learning achievement.

This means that every one percent increase in the
campus environment will increase 0.306 percent of
morality. The increase in morality will then increase
student achievement by 0.059 (0.306 x 0.196).

The total effect of the campus environment on student
achievement, either directly or indirectly, is 0.059. This
shows that the existence of morality that comes from the
campus environment can improve student learning
achievement.

Educational Institutions are a forum for modern
education developed to assist families and communities
in fulfilling education. Schools are expected to be able to
provide educational services that families and
communities cannot. Families and communities put their
hopes in schools so that their young generation can have
the abilities needed in living life as citizens, including
moral guidance.

Moral strength is needed to control reason and lust so
that humans can interpret their lives correctly. This is in
line with the research results of Gingo et al. [19] that as
children develop, there is a construction of different
conceptual understandings of morals and other social
norms through reciprocal interactions with the
environment.

The nation's moral problems also contributed to the
education process developed in schools. Education that
leads to purely cognitive aspects will create intelligent
and competitive individuals who lack values and
personality.

3.3. The Effect of Community Environment on
Student Morality and Learning Achievement

The direct effect of the community environment on
student learning achievement shows a negative and
significant effect. This means that any changes in the
community environment will have a negative effect on
student achievement.

The effect of the community environment on student
morality shows a positive and significant effect, with a t
statistic of 2.075 (greater than t-table = 1.984) and a
coefficient of 0.112. This means that every one percent
increase in the community environment will increase
student morality by 0.112 percent.
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The indirect effect of the community environment on
student achievement through morality shows a positive
effect. The positive effect comes from a positive and
significant effect (t-value of 2.075 and coefficient value
of 0.12) on the community environment on morality, then
continues with a positive and significant effect (t-value of
5.320 and coefficient value of 0.196) on morality on
student learning achievement.

This means that every one percent increase in the
community environment will increase 0.112 percent of
morality. The increase in morality will then increase
student achievement by 0.022 (0.112 x 0.196).

The total effect of the community environment on
student achievement, either directly or indirectly, is
0.012. This shows that the existence of morality that
comes from the community environment can improve
student learning achievement. However, the community
environment has a negative impact on student morality.

The loss of the moral aspect will lead to uncontrolled
lust that can undermine the human condition. The moral
is the capital to make human life better and create a social
order that is harmonious, balanced, harmonious, and
peaceful. Such a situation never materializes when
morals are not the primary concern during the order of
people's lives.

Based on the opinion of Santrock J [22], that moral
development has an intrapersonal dimension that
regulates individual activities when he is not involved in
social interaction and an interpersonal dimension that
regulates social interaction and conflict resolution.

3.4. The Effect of Community Environment on
Student Morality and Learning Achievement

The direct effect of the organizational environment on
student achievement shows an insignificant effect. This
means that any changes in the organizational
environment will not affect student achievement.

The effect of the organizational environment on
student morality shows an insignificant effect. This
means that changes in the organizational environment
will not affect student morality.

The indirect effect of the organizational environment
on student achievement through morality shows a
positive effect. The positive effect comes from a positive
and insignificant effect (t-value of 0.335 and a coefficient
value of 0.001) on the organizational environment on
morality. It then continues with a positive and significant
effect (t-value of 5.320 and coefficient value of 0.196) of
morality on student achievement.

This means that every one percent increase in the
organizational environment has no significant effect on
mortality. The increase in morality will then increase
student achievement by 0.007 (0.001 x 0.196).

The total effect of the community environment on
student achievement, either directly or indirectly, is
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0.008. This shows that the existence of morality that
comes from the organizational environment can improve
student learning  achievement.  However, the
organizational environment does not significantly impact
student morality.

Each student as part of a student organization will
have different characteristics in every respect, so these
differences must be appropriately managed so as not to
cause conflict. When in an organizational environment,
humans as individuals will bring personal beliefs and past
experiences as individual characteristics. Individual
beliefs and past experiences can come from the family,
school environment, and community.

Individual behavior will be different in terms of the
formation of human behavior and nature because their
abilities are also different. Learning occurs over time and
is relatively permanent because of experience. There are
only a few people who are aware of the learning process
from an organizational perspective, while most of the
others are persistent and tend to force themselves to be
accepted, so the development of morality tends to
stagnate

4. CONCLUSION

Based on data processing and data analysis results,
the family environment does not directly affect student
learning achievement. The family environment has a
positive and significant effect on student morality. The
indirect effect of the family environment on student
learning achievement through morality shows that the
family environment has a positive effect on student
learning achievement.

The school environment does not directly affect
student learning achievement. The school environment
has a positive and significant effect on student morality.
The indirect effect of the school environment on student
learning achievement through morality shows that the
school environment has a positive effect on student
learning achievement.

The community environment has a negative and
significant effect on student learning achievement
directly. The community environment has a positive and
significant effect on student morality. The indirect effect
of the community environment on student learning
achievement through morality shows that the community
environment has a positive effect on student learning
achievement.

The organizational environment does not have a
significant effect on student achievement directly. The
organizational environment has no significant effect on
student morality. The indirect effect of the community
environment on student learning achievement through
morality shows that the community environment has a
positive effect on student learning achievement.
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