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Abstract. Since the aim of the research was to find out the student’s perception
in adopting, adapting, and adjusting the subject matter toward blended learning
class, moreover the researcher used mixed methods to make clearer the result
of the research. Mixed methods here mean the researcher used quantitative and
qualitative research designs. The instrument used in this research was a ques-
tionnaire. It consisted of 9 questions as the indicators (quantitative) and space to
be filled out by students as their comments (qualitative). Students were involved
and joined as the respondents were taken from 2 departments, 36 students were
from the English department and the rest taken from a computer program, they
were 20 students. So, the total number of respondents was 56 students. As the
result, there was a different achievement average percentage in adopting, adapt-
ing, and adjusting knowledge during the blended learning implemented (offline
and online), that is through offline in adopting, adapting and adjusting subject mat-
ter (knowledge) of 76–100%, there was 25% strongly agreed (14 students) and
19,64% agreed (11 students), no response 7,51% (4 students) and through online,
there was 7,14% strongly agreed (4 students) and 1,78% agreed (1 student), and no
response 8,92% (5 students). Besides that, also there was a different achievement
average percentage of 10–50% and 51–75% in adopting, adapting, and adjusting.
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1 Introduction

Shifting the pattern of teaching and learning competencies from traditional to the use
of technology in applying online teaching for all teachers cannot be said easy. The
proficiency of teachers in applying traditional ways cannot be denied since they had a lot
of experience in implementingmodels and strategies in traditionalways in the classroom.
However, the use of technology as supporting instructional media in teaching seems so
astonishing and effective. The readiness of teachers is granted in applying technology in
online learning. Moreover, fulfilling learners’ technological needs and their need to use
practical online technology are crucial to the effectiveness of the learning process [1]
and [2]. Technology as supporting instructional media grows so fast and provides many
options in conducting online learning, such as; zoom, google meet, and meanwhile other
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applications like TikTok, padlet, you cut, cap cut, etc. A variety of additional approaches
for preparing teachers to teach with technology have been proposed to move toward the
other end of the continuum by (1) integrating technology in all courses in the teacher
preparation program to bemore supportive of the development of a technology-enhanced
PCK and content-specific applications and (2) requiring pre-service teachers to teach
with technology in their student teaching experience [3–5].

The rapidity and the use of technology in online teaching and learning activity do not
always ensure that learning will be categorized effectively. There has to be a combina-
tion of online and conventional ways of teaching and learning, that is; blended learning.
Blended learning is a learning approach activity whereas the teachers combine conven-
tional way and online learning. Conversely, in this approach, teachers are demanded to
be proficient in the use of technology in online learning since they were experts in face-
to-face learning. Blended learning encourages teachers and students to adopt, adapt and
adjust themselves to the use of technology in applying online learning. The expectancy
of applying various technologies is hoped to be able to improve the technological envi-
ronment in the process of teaching specific topics, [6]. Also, it is able to conceptualize
and the process the subject matter and manner. Therefore, it is supposed to be organized,
composed and standardized well in the curriculum.Meanwhile, the tendency of teachers
to adapt learning practices by integrating certain technologies as a form of support can
be attributed to the assimilation and accommodation processes that result in changes
in personal thoughts and experiences, [7, 8]. Undeniable, also the result of teaching is
affected by the uniqueness of students’ learning styles as personal characteristics that
make the teaching activities effective or not [9] As an individual who has his learning
style, of course, the student has his ways of adopting, adapting, and adjusting the subject
matter. Hence, the self-concept, role of experience, readiness for learning and learning
orientation led to the achievement of self-identity [10].

Based on the explanation above, moreover, this research is conducted at PGRI
Wiranegara University where this university has implemented blended learning for two
years. In this research, the researcher is trying to find out the student’s perception in
adopting, adapting, and adjusting the subject matter during the blended learning applied
by lecturers. Starting from the explanation above, moreover, the researcher is interested
and proposed a research question ‘How is students’ perception in adopting, adapting,
and adjusting the subject matter toward blended learning class? It is hoped through this
research, the students of the university, practitioners, and other relevant researchers can
do similar research on different subjects.

2 Methods

The method used in this research was a mixed method. Here the researcher combined
quantitative and qualitative research designs to obtain and explain the result of the
research. In this research, the researcher used a questionnaire that was distributed to
56 students of the university in the academic year 2020/2021 and 2021/2022. These
participants were taken from 2 departments, they are; English study program consists of
36 participants in the academic year 2020/2021, and the computer study programconsists
of 20 participants in the academic 2021/2022. In these participants, the researcher did
not differentiate the gender.
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The questionnaire which was distributed consisted of 9 questions and also a space
to be filled by students as a comment response from students toward blended learning
class.Meanwhile, for responding to the indicators, the participants (students) must give a
clue to the form from the statements given. The clues consisted of strongly agree, agree,
disagree, and strongly disagree. In this case, the researcher used the Likert scale whereas
strongly agree (4), agree (3), disagree (2), and strongly disagree (1). The researcher did
some procedures in obtaining and analyzing the data from the questionnaire as below:

1. Collected all participants’ response
2. Coding the questionnaire paper from student’s responses with a number
3. Calculating the percentage from each participant’s response through the formula

below;

F = N

T
× 100%

F = The frequency
N = The count participants
T = The total participants
Meanwhile, the data gained from students’ comments were then generalized through

the student’s similarities in giving comments. Then, after all, the data analysis results
were obtained, the researcher did an interpretation to make clearer the result not only
quantitatively but also qualitatively.

3 Findings and Discussion

3.1 Findings

Based on the data analysis result gained from 9 indicators and comments given by stu-
dents, the researcher divided these results into 2, they are from indicators and comments.
It can be seen below:

1) Data Presentation Quantitatively from Indicators
a. The student’s seriousness in joining teaching and learning activity: Strongly agreed

64% (36 students), and Agreed 35% (20 students).

strongly 
agree

agree

Fig. 1. The student’s seriousness in joining teaching and learning activity
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b. The student’s seriousness in joining teaching and learning activities both online and
offline (blended learning): 35,7% strongly agreed (20 students), and 64,3% agreed
(36 students).

strongly 
agree

agree

Fig. 2. The student’s seriousness in joining teaching and learning activities both online and offline
(blended learning)

c. The optional statement in joining kinds of teaching and learning activities (online
and offline).

1) online learning class: 17,85% strongly agreed (10 students), 37,5% agreed (21
students), 10,71 disagreed (6 students), and 33,94% No answer (19 students).

strongly 
agree

agree

disagree

no 
answer

Fig. 3. The statement in joining of online learning class

2) offline learning class: 39,28% strongly agreed (22 students), 42,85% agreed (24
students), and 17,85% no response (10 students).

strongly 
agree

agree

no response

Fig. 4. The statement in joining of offline learning class
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d. The student’s achievement average percentage in adopting, adapting, and adjust-
ing knowledge toward online learning class 10–50%: 7,14% strongly agreed (4
students), 19,64% agreed (11 students), and 1,78% disagreed (1 student).

strongly 
agree

agree

disagree

Fig. 5. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward online learning class 10–50%

e. The student’s achievement average percentage in adopting, adapting, and adjust-
ing knowledge toward online learning class 51–75%: 10,71% strongly agreed (6
students), 41,07% agreed (23 students), and 1,78% disagreed (1 student).

strongly 
agree

agree

disagree

Fig. 6. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward online learning class 51–75%

f. The student’s achievement average percentage in adopting, adapting, and adjust-
ing knowledge toward online learning class 76–100%: 7,14% strongly agreed (4
students), 1,78% agreed (1 student), and No response 8,92% (5 students).

strongly 
agree

agree

no
response

Fig. 7. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward online learning class 76–100%
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g. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward offline learning class 10–50%: 1,78%strongly agreed (1 student),
and 3,57% agreed (2 students).

strongl
y agree

agree

Fig. 8. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward offline learning class 10–50%

h. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward offline learning class 10–50%: 1,78%strongly agreed (1 student),
and 3,57% agreed (2 students).

strongly 
agree

agree

Fig. 9. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward offline learning class 10–50%

i. The student’s achievement average percentage in adopting, adapting, and adjust-
ing knowledge toward offline learning class 51–75%: 12,5% strongly agreed (7
students), and 30,35% agreed (17 students).

strongly 
agree

agree

Fig. 10. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward offline learning class 51–75%
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j. The student’s achievement average percentage in adopting, adapting, and adjust-
ing knowledge toward offline learning class 76–100%: 25% strongly agreed (14
students), 19,64% agreed (11 students), and No response 7,51% (4 students).

strongly 
agree

agree

no
response

Fig. 11. The student’s achievement average percentage in adopting, adapting, and adjusting
knowledge toward offline learning class 76–100%

k. The students feel relaxed in joining online learning class activities: 41,07% strongly
agreed (23 students), 48,21% agreed (27 students), 8.92 disagreed (5 students), amd
1,78% strongly disagreed (1 student).

strongly 
agree

agree

disagree

strongly 
disagree

Fig. 12. The students feel relaxed in joining online learning class activities

l. The students feel challenged in joining offline learning class activity: 41,07%
strongly agreed (23 students), 57,14% agreed (32 students), and 1,78% disagreed
(1 student).

strongly 
agree

agree

disagree

Fig. 13. The students feel challenged in joining offline learning class activity
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m. The students feel not so closed inmaking relationships during joining online learning
class activity: 32,14% strongly agreed (18 students), 42,85% agreed (24 students),
17,85% disagreed (10 students), and 7,14% strongly disagreed (4 students).

strongly 
agree

agree

disagree

strongly 
disagree

Fig. 14. The students feel not so closed in making relationships during joining online learning
class activity

n. The students feel so closed in making relationships during joining offline learning
class activities: 76,78% strongly agreed (43 students), 21,42% agreed (12 students),
1,78% disagreed (1 student).

strongl
y agree

agree

disagree

Fig. 15. The students feel so closed in making relationships during joining offline learning class
activities

The Interpretation Result
Pandemic covid-19 which spread so fast did not affect students in gaining knowledge.
Based on diagram1, it showed that all students at the university are serious about involv-
ing and joining the teaching and learning activity. There were no statements that they
disagree and strongly disagree on involving and joining the teaching and learning activ-
ity during pandemic covid-19. When the policy of deciding blended learning must be
held in teaching and learning activities in a classroom, there was no rejection from all
students. It was proven that there were no statements that they strongly disagree and dis-
agree. Mostly, students at university agree and strongly agree on involving and joining
blended learning classes, see Fig. 1. For making clearer the disparity result occurred in
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implementing blended learning because of the result from Fig. 2 that showed agree on
statement higher than strongly agree, so the researcher gave two options in joining kinds
of teaching and learning, there online and offline learning class. Figure 3 showed that
in online learning classes, some students had pseudo answers, and 19 students did not
give a response, meanwhile, 6 students at university disagree, 21 agree and 10 strongly
agree. On the contrary, when the students gave responses in involving and joining offline
learning class activities, the result showed that 22 students stated strongly agree, 24 stu-
dents stated agree, and 10 students did not give a response, see Fig. 4. However, it seems
that offline were still mostly liked to be implemented in teaching and learning activities.
It was also proven from the result of students’ achievement in adopting, adapting, and
adjusting the knowledge from the implementation of online and offline learning activi-
ties. In the online learning activity, 15 students stated that they only adopted, adapted, and
adjusted the knowledge from 10–50%, 29 students in 51–75%, and 5 students university
in 76–100%. There were still others who should be chosen in 51–75% or perhaps gave
no answer, see Figs. 5, 6, and 7. Thus, in offline learning class, 25 students in adopting,
adapting, and adjusting their knowledge in 76–100%, 24 students in 51–75%, and there
were only 3 students in 10–50%, see Figs. 8, 9, 10, and 11. It seems different results
between online and offline. Moreover, involving students themselves in adapting and
adjusting knowledge during learning activities in pandemic online offline had a differ-
ent nuance not only in feeling relaxed and challenging but also in making closer their
relationships as a classmate. It indicated that 50 students (strongly agree and agree) felt
relaxed online, and offline 55 (strongly agree and agree) students felt challenged. Still,
that offline learning was mostly my favourite learning and teaching activity. Meanwhile,
during conducting an online learning activity, there were 42 students (strongly agree and
agree) who felt not so closely closed with their classmates and if it was compared with
the offline learning activity, there were 55 students (strongly agree and agree) who felt
so closed see Fig. 12, 13, 14, and 15.

2) Data Presentation qualitatively from Students’ Comments

After generalizing the data from 56 students’ comments, it is found that some students
were not consistent in commenting on blended learning which was used in adopting,
adapting, and adjusting knowledge. It can be seen through the finding found by the
researcher below;

1. 9 students did not give comments
2. Commenting prefer online 2 students
3. Commenting prefer offline 13 students
4. Commenting that blended learning class was less effective 8 students
5. Commenting that the blended learning class was effective 21 students
6. Commenting by giving other statements were 2 students
7. Commenting unclear statement was 1 student (Fig. 16)
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Fig. 16. Student comment

The Interpretation Result
The students in this case gave various comments toward the blended learning activity
and also did give comments at all toward blended learning. 9 students at the university
did not comment. For students at the university who gave comments, they commented
on blended learning activities with different things, such as; there was 1 student (number
52) that commented which was not directly stated the blended learning activity. This
student stated that I like and am happy when I can understand the subject matter, but
when I have problems and am hard to understand, I am not very happy. Also, 2 students
at the university gave comments about blended learning, but they did not state whether
blended learning was effective or not. They were number 7, and 13. In the instance
from students, number 7 and 13 whereas student number 7 stated that blended learning
depended on the material given and the way how the lecturer conveyed the material. It
did not depend on online and offline. Besides that, the situation and condition of student
and their environment also affect learning.Meanwhile, student number 13 stated that she
was more enjoyable adopting, adapting, and adjusting the subject matter through offline
learning, but when the lecturer gave the assignments, she was more enjoyable online.
It seemed that these students did not understand the real meaning of blended learning.
Moreover, some students at the university do not give comments about blended learning
activities. Theypreferred to comment on their agreement during the teaching and learning
activity implemented through online or offline learning activities. From this result, it can
be seen that students preferred adopting, adapting, and adjusting knowledge through
offline learning activities to online learning. However, the student gave comments that
the blended learning activity was stated more effective.

3.2 Discussion

The debatable through the use of a blended learning approach in teaching and learning
activities occurred since the result of the conventional way of teaching and learning
activity to be something unbeatable in adopting, adapting, and adjusting knowledge
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by students. The past habit on the use conventional way made lecturers and teachers
reluctant to use and implement technology as media in teaching and learning. How-
ever, lecturers and teachers could not run away to implement technology as media in
conducting teaching and learning. Since that occasion occurred, lecturers and teachers
have to know how to implement technology when they could not convey knowledge
conventionally. In other words, lecturers and teachers have to be able to use both online
and offline as stated blended learning approaches in teaching and learning activities. The
expertise of the lecturer and teachers is examined on this occasion. They have to be skil-
ful in applying some applications provided through technology in online learning while
they were not accustomed to using them during offline learning. Moreover, teachers are
demanded not only to understand pedagogical theories and teaching subjects but are also
required to be proficient in applying online teaching, [11, 12].

Conducting blended learning toward pandemic covid-19 seemed something crucial
since there was no other better alternative taken to hold and get a maximal result in
teaching and learning activity. Even now, there was still debatable about such good and
bad side occurred. As it can be seen from the result of students’ university questionnaires
and comments on the use of the blended learning approach in teaching and learning,
blended learning can still be stated as the best solution. However, in applying blended
learning, some preparation must be prepared well by a lecturer, and teacher in applying
technology in online learning and a conventional way for gaining the best result as
the consequence, not only the expertise on the use application in technology but also in
preparing some instruments before conducting teaching and learning; for instance, lesson
plan and application (media). Moreover, teachers’ adaptation of instructional practices
is a process of assimilation and accommodation that results in changes in their thinking,
[13]. Otherwise, the teaching and learning activity cannot run well. Establishing well
teaching is not easy because it needs a lot of preparation. If the instruments of learning
are not set as well as possible, the learning cannot be obtained optimally, [14]. The
relationship between science and technology is so close that any presentation of science
without developing an understanding of technology would portray an inaccurate picture
of science [15].

4 Conclusion

Teaching and learning activities in any matter should be conducted well. The blended
learning approach as one of the alternatives in conducting teaching and learning during
Pandemic Covid-19 plays an important role. Based on the result of research through
questionnaires and comments given to students showed that blended learning was cat-
egorized as effective to be implemented whereas 35,7% strongly agree (20 students)
and 64,3% agree (36 students). Also, from the comments given, 21 students stated that
blended learning was effective. Meanwhile, there was different achievement percentage
in adopting, adapting, and adjusting knowledge offline and online, that is offline, there
was 25% strongly agreed (14 students) and 19,64% agree (11 students) students gained
76–100% and online, there was 7,14% strongly agree (4 students) and 1,78% agree (1
student) students gained 76–100%.
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