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Abstract. Studying Japanese as a foreign language requires the learner’s skills
and abilities to understand grammar and master the four language skills so that the
learning process will be maximized. Therefore, appropriate learning methods are
needed to answer these outputs. The focus of this research is the application of the
case based teaching method to improve Japanese language skills. The population
in this studywas the second semester students of the Japanese LanguageEducation
Study Program at a private university in Jakarta, total 39 respondents, each in class
2A with 20 respondents as the Experimental Group with the case based teaching
method, and 19 respondents in 2B as the Control Group. Using traditional learning
methods. Case-based teaching methods are giving cases, identifying key cases,
exploring case values, conducting analysis and argumentation, finding solutions
to identified problems. The instruments that will be used in this research are tests,
questionnaires, observations, and interviews. It was found that applying the case-
based teaching method provides innovation and new creativity in the teaching and
learning process, as well as an increase in students’ four language skills, namely
the ability to listen, speak, read, and write. It can be concluded that the case based
teaching method has an effect on increasing student’s Japanese language skills. Of
the many concepts about the case based teaching method, not many have applied
it in Japanese language learning which can produce higher-order thinking skills
with collaboration, so this research is something new.

Keywords: Case Based Teaching Method · Collaboration · Critical Thinking ·
Japanese Language · Learning Method

1 Introduction

In learning a language, there are four basic skills that are indicators of a personmastering
the language, namely writing skills, speaking skills, reading skills, and listening skills.
Studying Japanese as a foreign language requires the learner’s skills and abilities to
understand grammar and master the four language skills so that the learning process
will be maximized. So, we need the right learning method to answer the output of the
four language skills. One of the abilities that foreign language learners must possess
at the university level is higher order thinking skills (HOTS). Critical thinking can
be interpreted as a process and ability used to understand concepts, apply, synthesize
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and evaluate information obtained or information generated [1]. In the diagnosis of
language ability, determining the relevant attributes is the initial step that has an important
impact on the validity and usefulness of the diagnosis. First, attributes related to the
ability to understand written texts tend to be drawn from theoretical models of language
skills, both those related to language knowledge and strategic competencies. Second,
the theory of reading and text processing provides a clear relationship between different
reading attributes, which can be used to build a theoretical framework of diagnosis
especially in the specification of the attribute hierarchy. Third, test items or operational
test specifications can be reviewed or re-engineered to identify the attributes evoked by
the test items. Fourth, empirical studies using verbal reports on reading comprehension
can provide useful findings that are to help understand the cognitive processes and skills
used by test takers to complete reading tasks. Finally, the experience of language teachers
can be consulted to identify attributes of cognitive diagnostic assessments on students’
abilities [2]. In teaching practice, if teachers simply doing abstract exercises and it is
boring generally in domestic textbooks, students will gradually lose their enthusiasm for
learning, let alone application and innovation [3].

In learning a language, the use of inappropriate learning models is one of the causes
of the low ability of students because the existing learning conditions still tend to be
conventional and there are not many innovative efforts. This conventional model is like
giving a reading text to students, then students answer the question [4]. In addition,
teachers also still have limited understanding and ability in choosing learning models
that can improve students’ abilities [5]. So it can be concluded that the learning model is
an important aspect that must be considered in the success of teaching in the classroom.
The learning model is a tool in the implementation of education, which is used in the
delivery of teaching materials. The use of the right model in learning will influence and
facilitate students in understanding and accepting the teachingmaterial presented. So the
importance of the teacher’s role in determining and choosing what learning model will
be applied to improve students’ Japanese language skills that the learning model is an
important aspect that must be considered in the success of teaching in the classroom. The
learning model is a tool in the implementation of education, which is used in the delivery
of teaching materials. The use of the right model in learning will provide influence and
ease of students in understanding and accepting the teaching material presented. So the
importance of the teacher’s role in determining and choosing what learning model will
be applied to improve students’ Japanese language skills.

Before carrying out the research, the researcher conducted a needs analysis survey
first. This preliminary survey was carried out to find out responses from students to
find out about the expected learning model and according to the needs of students in
the teaching and learning process in the classroom. The instruments used in this needs
analysis are questionnaires and observations. From the results of the questionnaire that
was distributed to 39 students, it was found that the analysis of student needs for the
Japanese language learningmodelwas obtained.Asmany as 54.9%of students answered
that they understood grammar well with the grammar learning model used today. As
many as 46.9% of students feel that the learning model used is now interesting. Then,
100% of students admitted that they wanted a more appropriate learning model to be
able to improve their Japanese language skills, and as many as 100% of students also
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admitted that they needed a more innovative learning model to improve their knowledge
and understanding of Japanese grammar. The findings from this questionnaire show that
students admit that they are quite good at understanding Japanese grammar, and the use
of the learning model currently used is quite interesting for them. However, it was also
found that they wanted a more appropriate grammar learning model to improve their
Japanese language skills and needed a more innovative learning model to improve their
knowledge and understanding of Japanese grammar. One of the learning models that are
considered appropriate to be used in improving Japanese language skills is the case-based
teaching method. Case teaching is a teaching method that guides and organizes students
to discuss the presented case scenarios, and finally solves the problem, allowing students
to take the initiative to acquire relevant abilities [6, 7]. It believes that the case teaching
method can be understood as the teacher creates some scenarios for students according
to the teaching goals [8]. In In this case, the students first think independently of the
problem, and then through the analysis and discussion of the group, in the process of
solving the problem, improve the students’ various this ability is a new type of teaching
method [9]. This learning model is widely used in teaching activities. Many research
results show the success of the learning process by using this learning model.

Case Based Teaching is a learningmethod based on an analysis in solving a problem.
Case-based approaches encourage the community-based, student-centered and patient-
oriented explorationof realistic and specific situations. Students focus on the case, engage
in self-guided learning, scientific inquiry and collaboration with fellows, developing
critical thinking and problems’ solving ability, integrating theory into practice [10].
CBL provides a practical model for postgraduate students to relate content learning to
professional practice and helps them improve the ability to collaborate studying, critical
thinking, and clinical problem’s solving [11–13]. The use of this CBT method is very
effective in learning because when compared to traditional teaching methods, it shows
that CBT is able to develop critical thinking and clinical problem solving skills and can
integrate theory into practice for students [10]. Case-based learning methods have been
widely used in a variety of applied disciplines, such as medicine, law, management, and
so on [14–17].

The traditional teaching method has been shown to be less effective than other teach-
ing strategies in practical application and critical thinking abilities [18, 19]. The Case
Based Teaching method has also emerged as a method that has developed throughout the
world, especially for the improvement of problem solving practice by students. By using
this case based teaching method which provides a large number of cases for analysis,
it can improve students’ ability to solve practical problems comprehensively. Students
learn through case accumulation, understanding ideas to analyse problems, knowing
what problems to solve, and how to solve these problems [20]. The use of case based
teaching in teaching is intellectually interesting and very refreshing to see what students
can do intellectually on their own. Each session of a given case is different, it will produce
results with different levels. Empirical evidence that generally students like learningwith
this case based teaching. They appreciate it by taking it seriously and important in every
time they learn in class [21].

The successful use of this case-based learning model is also proven by the results of
the research of Shetty, et al. that in teaching students, the use of this case-based learning
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model and team-based model is very effective compared to traditional models, such as
power point presentations. The majority of students feel that case-based and team-based
learning is a wonderful, motivating, and enjoyable learning experience [22] and CBL
can achieve better teaching results [23, 24]. Compared to traditional didactic methods,
case based learning has several advantages. First, in case based learning curriculum,
students are more actively involved in their learning as compared to traditional teaching
where students may be passive and lose their attention in class. Second, case-based
learning is effective at promoting knowledge application and integration, collaboration
with partners, and problem-solving skills rather than simply delivering content through
traditional teacher-driven methods. Third, the case-based learning format allows for
feedback on case studies and opportunities to discuss problems with experts in their
fields [10]. Case-based learning has been delivered in various curricula, and feedback
received from students suggested that CBL significantly improved student’s knowledge
acquisition [25, 26].

The benefits obtained by using a case-based teaching method-based learning model
are (1) contributing to the organization of appropriate information for students to remem-
ber which is then used in reasoning; (2) produce experiences that are impossible for
students to have; (3) increase the visibility of student’s clinical reasoning processes;
(4) increase students’ self-confidence [27]. Through case study, study and discussion in
class, students’ participation efficiency and analysis and understanding ability can be
improved [28].

The implementation of this case-based teaching method is divided into three main
stages, namely pre-class, implementation, and after-class [20].

1. In the first stage or pre-class, namely designing case-based teaching methods. The
premise of successful implementation is careful preparationof the cases. Thematerial
chosen must be closely related to real life so that it can liven up the atmosphere in
the classroom, and can attract students’ interest and attention and can stimulate
students to explore things they don’t know yet. This curiosity expands student goals
and develops students’ abilities to understand and properly apply their theoretical
knowledge.

2. Next in the second stage, namely the implementation of case-based teachingmethods
in the classroom. The key to the successful implementation of the case based teaching
method is the careful organization of teaching. Throughout the teaching process
the teacher leads and uses actual cases to guide the rest of changing from “passive
learning” to “active learning”. To achieve this goal, teachers can usemodern teaching
such as pictures, audio, video and flash to stimulate students’ curiosity.

3. And the last stage is after class, which is a discussion about case-based teaching
methods. At this stage students are asked to provide feedback on the results of
teaching. Further discussion and guidance to students on learning outcomes that are
less appropriate.

From the explanation above, it can be seen that the use of case-based learningmodels
has many advantages and benefits for both students and teachers in its implementation in
learning. In addition, this case-based learning model is also one solution that can be used
by teachers in improving students’ Japanese language skills. The focus of this research
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is the application of a case based teaching method to improve Japanese language skills
whichwas carried out to 39 students of the Japanese Language Education Study Program
at a private university in Jakarta.

2 Method

This research is quantitative descriptive. According to Creswell [29], quantitative
descriptive describes and analyses a research problem based on mathematical analy-
sis in numerical form. The population in this study was the second semester students
of the Japanese Language Education Study Program at a private university in Jakarta,
totalling 39 respondents, each in class 2A with 20 respondents as Experimental Group
and 19 respondents in 2B as Control Group. Control group: the control group used the
traditional learning method. Experimental group: using the case based teaching method,
cases regarding learning Japanese grammar in the book Minna no Nihongo 1 were sent
via whatsapp group to the experimental group of students in the form of pictures, words,
sounds and videos, and students were guided to find relevant information. In the exper-
imental class, students were divided into three groups with 6–7 students in each group.
Group leader arranges students to use group whatsapp for group discussion. Each stu-
dent conducts the experiment according to the experimental steps designed by himself
and explains the key points. The group leader used the student’s smartphone to record
the entire operation process. Other students in the group pay attention to student details
according to the task notes, such as interpreting Japanese sentences, understanding the
meaning conveyed, presentation skills and solutions and so on, the task notes rotate every
time.

In the second half of the course, the tutor will host the class and send student videos to
student whatsapp groups. Students review their cell phone videos, make a self-evaluation
first, and then receive a general evaluation. Each group of students will summarize and
report the material that has been prepared by each group using multimedia. Reporting
time is approximately 20 min. The audience will ask questions according to the contents
of the report and gather information. Through discussion and evaluation, the teacher
summarizes and corrects the contents of student reports, re-explains key points in the
book, corrects blurred concepts and erroneous views, consolidates students’ understand-
ing of course knowledge, and also can appropriately ask questions and make evaluations
according to each student’s presentation. After class, questionnaires and examinations
were used to understand students’ experiences in the application of case-based teaching
methods. The students in the experimental group participated in the questionnaire.

3 Finding and Discussion

Before conducting the research, the researcher conducted a needs analysis survey first.
This preliminary survey was conducted to determine student responses to determine the
expected learning model and according to student needs in the teaching and learning
process. in the classroom. The instruments used in this needs analysis are questionnaires
and observations. The preliminary survey was conducted by distributing questionnaires
to 39 s semester students of the Japanese Language Education Study Programwhich was



The Role of Case Based Teaching Method for Japanese Learning 219

Table 1. Sample Headi Table 1. Student Needs Analysis Results

No Question Percent

1 Is the learning model used in the current Bunpou course interesting? 46,9%

2 Is the learning model used in the current Bunpou course effective and
innovative?

55%

3 Does the current learning model make you understand Japanese grammar well? 54,9%

4 In your opinion, does the learning model currently used improve your Japanese
language skills?

70%

5 Do you want another learning model that is more appropriate to improve your
Japanese language skills?

100%

divided into two classes, namely class A with 20 samples and class B with 19 samples.
From the data analysis, the following findings were found:

From the results of the questionnaire that was distributed to 39 students, it was found
that the analysis of student needs for the Japanese language learningmodel was obtained.
As many as 54.9% of students answered that they understood grammar well with the
grammar learning model used today. As many as 46.9% of students feel that the learning
model used is now interesting. Then, 100% of students admitted that they wanted a more
appropriate learning model to be able to improve their Japanese language skills, and as
many as 100% of students also admitted that they needed a more innovative learning
model to improve their knowledge and understanding of Japanese grammar.

The findings from this questionnaire show that students admit that they are quite good
at understanding Japanese grammar, and the use of the learning model currently used is
quite interesting for them.However, itwas also found that theywanted amore appropriate
grammar learning model to improve their Japanese language skills and needed a more
innovative learning model to improve their knowledge and understanding of Japanese
grammar.

3.1 Normality Test

Normality test is carried out with a view to determining whether the sample comes from
a normal population. Normality test was carried out using the Liliefors test formula α:
0.05. The normality test was carried out on the pre-test and post-test value data with the
following results.

3.1.1 Pre-test

. The results of the normality test of pre-test data on Japanese language skill on 39
samples that were the subject of the study were divided into two classes, namely class
A with 20 samples and class B with 19 samples. Obtained the average (mean) for the
pre-test value for class A of 69.75 and class B of 69.68. This shows that the average
score of students in Japanese is quite sufficient. The results of the pre-test provide an
illustration that the learning model used today is less effective in improving Japanese



220 R. A. Karnawati et al.

Table 2. Normality Test Japanese language pretest based on case based teaching method

Statistic Score

Class A Class B

N sampel (jumlah sample) 20 19

Mean (rata-rata) 69,75 69,68

Simpangan Baku (standar deviasi) 3,611 3,448

Liliefors hitung 0,877 0,885

Liliefors Tabel 0,190 0,195

Kesimpulan Normal Normal

language skills. While the standard deviation for class A is 3.611 and class B is 3.448.
This shows that there is a variety of answers from the sample which is quite diverse,
which means that the range of understanding on the top, middle and bottom boards does
not vary. This means that the range of student’s Japanese proficiency levels is almost the
same.

Based on Table 2, it can be seen that for class A L count = 0.877 and L Table =
0.190 and class B L count= 0.885 and L Table= 0.195, thus L arithmetic L table, shows
that the data is normally distributed.

3.1.2 Post-test

The results of the normality test of post-test data on Japanese language skills on 39
samples that became research subjects were divided into two classes, namely class A
with 20 samples and class B with 19 samples. Students who become the sample group
are students who have received Japanese learning by using the case based teaching
method learning model. Obtained the average (mean) for the post-test value for class A
of 74.15 and class B of 77.15. This shows that the average score of students in Japanese is
quite good. The results of the post-test illustrate that the learning model used is the case
based teaching method learning model that is effective in improving Japanese language
skills. There is an increase in Japanese language skills by using a case based teaching
method. The standard deviation obtained for class A is 5.815 and class B is 5.814 which
shows understanding of the Japanese language by using the case based teaching method
learning model is not diverse which shows the test results are normally distributed.

Based on Table 3, it can be seen that for class A L count = 0.830 and L Table =
0.190 and class B L count= 0.697 and L Table= 0.195, thus L arithmetic L table, shows
that the data is normally distributed.

Based on the summary of the t-test calculations in Table 4, it can be seen that in class
A tcount = -2.874 < ttable = 1.685 and in class B tcount = -4.818 < ttable = 2.609
at a significance level of α = 0.05. Thus, H0 is accepted and H1 is rejected. Thus, the
post-test results of Japanese language proficiency using a case-based teaching method-
based learning model were higher and significantly higher than the pre-test results. This
shows that the use of the case based teaching method learning model is better than the
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Table 3. Normality Test Japanese language posttest based on case based teaching method

Statistic Score

Class A Class B

N sampel ( jumlah sample) 20 19

Mean (rata-rata) 74,15 77,15

Simpangan Baku (standar deviasi) 5,815 5,814

Liliefors hitung 0,830 0,697

Liliefors Tabel 0,190 0,195

Kesimpulan Normal Normal

Table 4. Hypothesis test of two samples of Pre-test and Post-test values of Japanese language
skills using a case-based learning method

Statistic Class A Class B

Pre-test score Post-test score Pre-test score Post-test score

N sampel (jumlah sampel) 20 20 19 19

Mean (rata rata) 69,75 74,15 69,68 77,15

Standar deviasi 3,611 5,815 3,448 5,814

Variance 13,039 33,818 11,894 33,807

T hitung -2,874 -4,818

T table 1,685 2,609

current learning model and there is a big influence on students’ Japanese language skills
by using this case based teaching method based learning model.

3.2 Discussion

The application of the case-based teaching method-based learning model in this study
with the following results.

3.2.1 Needs Analysis

1. Distributed questionnaires to 39 s semester students of the Japanese Language
Education Study Program at a private university in Jakarta.

2. The results showed that students needed a more interesting learning model to be
used in the process of learning Japanese in the classroom.

3. The results showed that amore appropriate learningmodel is needed and can improve
students’ Japanese language skills.



222 R. A. Karnawati et al.

Based on the above analysis, the purpose of instructional design is to offer a more
effective learning model. In this study, a case-based teaching method-based learning
model was developed.

3.2.2 Design

In designing the case-based teaching method-based learning model, there are several
things to consider including: identifying learning objectives, determining learning topics
or themes, planning the learning process, determining learning approaches, evaluation
tools and media used.

3.2.3 Development

The third stage is the development activity which includes the steps for developing the
learning model that will be used. The stages of the case based teaching learning model
according to Joyce, B., Weil, M., & Calhoun [30], namely:

1. Giving cases, the lecturer prepares real cases that will be studied and solved by
students.

2. Identify key information in the case, where students identify the information and
facts provided by the lecturer and discuss it collaboratively.

3. Exploring values in cases, lecturers assist students in exploring values in cases and
possible alternatives in solving cases according to individual perspectives.

4. Conducting analysis, students are involved in analysis and argumentation to resolve
cases and take appropriate action.

5. Summarizing the action solution, students summarize the appropriate alternative
solution actions and their consequences.

3.2.4 Implementation

The implementation of this case-based teachingmethod is divided into threemain stages,
namely pre-class, implementation, and after-class [20].

1. In the first stage or pre-class, namely designing case-based teaching methods. The
premise of successful implementation is careful preparationof the cases. Thematerial
chosen must be closely related to real life so that it can liven up the atmosphere in
the classroom, and can attract students’ interest and attention and can stimulate
students to explore things they don’t know yet. This curiosity expands student goals
and develops students’ abilities to understand and properly apply their theoretical
knowledge.

2. Then in the second stage, namely the implementation of case-based teachingmethods
in the classroom. The key to the successful implementation of the case based teaching
method is the careful organization of teaching. Throughout the teaching process
the teacher leads and uses actual cases to guide the rest of changing from “passive
learning” to “active learning”. To achieve this goal, teachers can usemodern teaching
such as pictures, audio, video and flash to stimulate students’ curiosity.
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3. And the last stage is after class, which is a discussion about case-based teaching
methods. At this stage students are asked to provide feedback on the results of
teaching. Further discussion and guidance to students on learning outcomes that are
less appropriate.

3.2.5 Evaluation

The last stage is evaluation. This study uses a summative evaluation conducted at the end
of the program to determine its effect on student learning outcomes and the quality of
learning in general. The final test scores show that students can do the practice questions
well to get good grades. Then, the results of the student’s final test become research data
to test its effectiveness.

4 Conclusion

Since the initial stage of the preliminary study and needs analysis that the researcher did
at the beginning of the research, it was found that lecturers and students needed a reading
learning model that was interactive, effective and fulfilled all the needs in learning so
that researchers looked for solutions to overcome the problems they faced by developing
a case based teaching learning model. The method after being developed and tested is
proven to be in accordance with the needs of lecturers and students.

It was found that by applying the case-based teaching method, it provided a new
innovation and creativity in the teaching and learning process, as well as an increase
in the four language skills of students, namely the ability to listen, speak, read, and
write. It can be concluded that the case based teaching learning method has an effect on
increasing students’ Japanese language skills.
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