
Analysis of the Impact of SISPENA-Based
Technology Literacy and Assessor Competence

Assessment on Accreditation Quality

Ahmad1(B), Ratih Permata Sari2(B), M. Ishaq1, Edi Widianto1, and Khoirul Nadir1

1 Universitas Negeri Malang, Malang, Indonesia
ahmad.fip@um.ac.id

2 Institute of Islamic Religion Al-Qolam Malang, Malang, Indonesia
ratih@alqolam.ac.id

Abstract. This explanatory quantitative study aims to analyze the effect of SIS-
PENA literacy and Assessor Assessment Competency on the quality of PKBM
accreditation either partially or simultaneously. Specifically, the purpose of this
study is to analyze: (1) The effect of SISPENA literacy and Assessor Competence
on the quality of PKBM accreditation in East Java. (2) The Effect of SISPENA
Literacy on the Quality of PKBMAccreditation in East Java. (3) The influence of
the KPKA assessment on the quality of PKBM accreditation in East Java, and (4)
The effect of the visitation assessment on the quality of PKBM accreditation in
East Java. This study involved 51 people from 60 PKBM cluster assessors in East
Java. The sample selection was carried out by Proportional Random Sampling.
The research data was collected by distributing questionnaires to all assessors,
but 51 questionnaire packages were returned and filled in completely, while the
other 9 questionnaire packages did not return. The research questionnaire used a
Likert scale. The data that has been collected is then analyzed using the Multiple
Regression technique using Jeffrey‘s Amazing Statistics Program (JASP) appli-
cation version 15.00. The results of the study include: (1) There is a significant
effect of SISPENA literacy and Assessor Assessment Competency on the quality
of PKBM accreditation in East Java. (2) There is a significant influence of SIS-
PENA Literacy on the Quality of PKBMAccreditation in East Java. (3) There is a
significant effect of the KPKA assessment on the quality of PKBM accreditation
in East Java., and (4) There is a significant effect of the visitation assessment on the
quality of PKBM accreditation in East Java. This study concludes that partially
or simultaneously assessor SISPENA literacy and assessor competence greatly
affect the quality of PKBM accreditation results in East Java.

Keywords: SISPENA literacy technology · assessment competence · assessor ·
accreditation quality

1 Introduction

Becoming an Assessor of the National Accreditation Board for Early Childhood Educa-
tion and Informal Non-Formal Education (BAN PAUD and PNFI) is an ideal profession
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in 2018, marked by themassive acceptance of assessors nationally, reaching 5,705 asses-
sors, but there was a reduction in assessors in 2019 as many as 1,422 assessors so that
totaling 4,283 assessors [1]. This phenomenon is stressed because the registered asses-
sors are unable to carry out their duties properly, including failing the test to increase
the competence of assessors, in addition, a small number of them have resigned. The
results [2] showed that there was a positive relationship between assessor competence
and the assessment results. This step to do is to obtain the standardization of assessors
to have an impact on improving the quality of the institution [3–5].

The reduction of assessors is a commitment of BAN PAUD and PNFI to main-
taining the quality of accreditation results because, with their competence, assessors
can work professionally. In principle, the task of the assessor is to assess the perfor-
mance/quality of the institution that refers to the criteria of national education standards
such as graduate competency standards, content standards, process standards, educa-
tion assessment standards, education personnel standards, facilities, and infrastructure
standards. Management standards; and financing standards [6].

To produce excellence accreditation, the implementation of institutional perfor-
mance assessment is carried out in stages, acquiescently, involves many elements, and
is carried out fully online [7]. First, the tiered implementation begins with the insti-
tution/assessment applying for accreditation while going through the data integration
process from the Basic Education Database (DAPODIK) of the Ministry of Education
and Culture of the Republic of Indonesia, and the Education Management Information
System (EMIS) Database of the Ministry of Religion of the Republic of Indonesia,
the foundation completes general requirements, special requirements, filling out self-
evaluation forms, assessors assessing the Accreditation Eligibility Application Classi-
fication (KPKA), assessors conducting field visitation assessments, validation assess-
ments, and even verification of accreditation results as material for the meeting to deter-
mine accreditation results.However, in this article, the competence of the assessor assess-
ment is only limited to the KPKA assessment and the Visitation Assessment. Second, the
implementation of accreditation is carried out openly, it is intended that the accreditation
process is part of the community’s needs, so that all information related to accreditation
can be obtained and directly involved. Third, it is done completely online. This activity
is by the data mining schedule for a maximum of eight effective working hours in the
zoom cloud network [8].

The facts show that during the KPKA assessment process and visitation assessment,
assessors not only work for 8 h but even days. This occurs because of two possibilities,
including: (1) the assessor is less skilled in making decisions according to his level of
expertise, and the assessor is incomplete in attaching supporting documents so that there
is an offer of an extension of time in completing the assessment [9].

To maintain and update the understanding of assessors, every year an assessor com-
petency test is conductedwith themainmaterial related to policies,mechanisms, accredi-
tation procedures, SISPENA-based assessment techniques starting from the institutional
self-evaluation stage, assessment of classification of application for accreditation eligi-
bility, visitation assessment and even validation assessment and verification of accred-
itation results. The series of accreditation activities must be adapted by each assessor
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to be literate to be able to operate the Accreditation Assessment System (SISPENA)
online.

Literacy is not only discussing reading and writing problems but also related to
proficiency and skill in operating computer devices, skilled in maximizing digitally
integrated assessments through SISPENA, skilled in documenting assessment findings
in digital storage folders, and proficiency in operating applications other than SISPENA
such as zoom, recorder images, file converters which are all digital based, able to utilize
online and digitalmedia in perfecting the assessment results, aswell as being able to solve
problems based on information and communication technology [10]. Digital literacy
helps in the development of knowledge and improves one’s skills in using technology
and being able to interact well between users and recipients of the information [11, 12].

The results of UNESCO research, digital literacy has an important point in under-
standing technology, information, and communication. It includes competencies that are
variously referred to as computer literacy, ICT literacy, information literacy, and media
literacy. It was specifically stated that people who have digital literacy must have tech-
nical skills that allow them to be actively involved in community activities through the
development of a digital-based public service culture [13]. Furthermore, digital literacy
is divided into two categories, namely technological literacy, and information literacy
by maximizing knowledge in mapping, identifying, processing, and using digital infor-
mation to the fullest. These competencies must be possessed by assessors in assessing
the performance of the institution. However, the fact is that there is still a high number
of appeals by institutions based on the performance of assessors. In 2022, there will be
20 cases of appeal [14]. The proportion is relatively small, but it can be said that the
assessors are still not performing optimally. This is relevant to research that accreditation
can trigger an increase in the quality of graduates [15].

Based on this opinion, in carrying out their duties, an assessor must be able to
apply adaptive skills with information and communication technology. Essentially it is
known by assessors in carrying out their functions at least to understand the elements
of digital literacy as follows: (1) Relating to a culture where understanding is diverse in
context for digital users, (2) thinking in assessing content, (3) Constructive were creating
something expert and actual, (4) communicative, namely understanding the performance
of networks and communications in the digital world, (5) responsible self-confidence,
(6) Creative doing new things in new ways, (7) Critical in responding to content, and (8)
Socially responsible [16].

Because it has become a professional demand, the assessor must be a professional
person, have methodological competence, have personality and social skills, and be
capable of operating computers and all other devices in the SISPENATechnology-based
accreditation assessment, in this paper termed SISPENA literacy. By having competent
assessors, the quality of the institution is guaranteed. This is relevant to research, that
the existence of supervision from both inside and outside the institution will have an
impact on improving the quality of the institution [17, 18].

When referring to the definition of assessment competence, is the knowledge, skills,
and positive attitudes possessed by assessors in thinking and evaluating the performance
of the institution. On that basis, an assessor must be able to make an assessment based
on his level of understanding and field of expertise [19]. Although it was found that there
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were still assessorswhohaddifficulty in providing an assessment basedon considerations
of their expertise [5]. This happens because the assessors do not master the substantive
and methodological information collection, in addition, the assessors are not capable of
mastering information and communication technology, have not been able to conduct in-
depth data mining with various data mining methods, and have not been able to analyze
the data to produce an objective assessment conclusion.

This study aimed to: (1) analyze the effect of SISPENA literacy andAssessor Assess-
ment Competency on the quality of PKBM accreditation in East Java. (2) Analyzing the
influence of SISPENA Literacy on the Quality of PKBM Accreditation in East Java (3)
Analyzing the effect of the KPKA assessment on the quality of PKBM accreditation
in East Java, and (4) Analyzing the effect of the visitation assessment on the quality of
PKBM accreditation in East Java.

2 Literature Review

2.1 Learning Center (PKBM) Accreditation Quality

PKBM is a non-formal education unit that provides community education services in the
form of equality programs, literacy, reading gardens, life skills programs, Early Child-
hood Education, and other non-formal programs. Therefore, PKBM is identified as an
educational unit that has many programs, many goals, and many benefits for the conti-
nuity of community learning. Therefore, PKBM is a vehicle (vehicle) for independent
learning as a new variety of educational institutions in Indonesia [20].

Given the many services developed in PKBM, accreditation is needed as a quality
instrument so that it has an impact on improving the reputation of the institution in the
community. Law number 20 of 2003 in article 60 paragraph 1 explains that accred-
itation is carried out to determine the feasibility of programs and educational units
including non-formal education at every level and type of education [21]. Furthermore,
Government Regulation number 57 of 2021 concerning National Education Standards
Chapter 34 states that the development of National Education Standards and monitoring
and reporting on their achievements nationally is carried out by an agency that carries out
the duties and functions of standardization, assurance, and quality control of education.
Furthermore, Chapter 43 states that the evaluation of the national education system is
carried out by the central government, regional governments, and independent institu-
tions [22]. The purpose of this regulation is to ensure quality assurance of education
so that it can meet the needs of the community in obtaining educational services and
outcomes from institutions. Accreditation is an assessment of the feasibility of a pro-
gram or institution based on standard criteria that measure the quality/performance of
the program/institution [23, 24].

Therefore, accreditation is an effort to ensure the implementation of quality education
services and empower partners to produce graduates by established standards. Because
the institution does not only belong to the Foundation but is part of the community’s
property. On that basis, there is a need for community participation in the process of
planning, implementing, evaluating, and utilizing graduates, which can be done both
physically and non-physically, In addition, the community also has a responsibility in
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developing the institution in the form of giving a high reputation to the institution [18,
24].

On that basis, it is an institution’s obligation to use the reference to national standards
as a minimum quality instrument, this is a form of the institution’s commitment to
providing educational services that are open to the community [25]. Referring to the
Regulation of theMinister ofNational EducationNumber 49 of 2007, themanagement of
PKBMincludes themanagement of planning, implementation, and development of units,
management of students, management of educators and education staff, management of
the ecosystem of educational units, management of partnerships and management of
programs and activities of institutions whose estuary is to provide the best service to the
community.

2.2 Accreditation Assessment System (SISPENA) Literacy

SISPENA is an online accreditation application/assessment system developed in 2018.
This kind of application can provide an overview of the quality of the institution [26].
Literacy SISPENA in this paper is aligned with the use of the term Digital Literacy. An
assessor must adapt to digital information and communication technology in completing
the assessment task at each stage of the accreditation assessment. Specifically, literacy
skills are divided into (1) the ability to read and write, (2) the ability to create or be
creative, (3) the ability to communicate, (4) the ability to identify, the ability to calculate,
the ability to understand, the ability to use print andwrittenmedia, the ability to interpret,
and the ability to solve technology and information problems [27–29].

Digital literacy is a person’s ability to understand and use information in various
forms from various sources that are accessed through computer devices. Bawden argues
that digital literacy is the root of computer and information literacy which emphasizes
a person’s technical skills in accessing, compiling, understanding, and disseminating
information [30, 31].

According to Bawden, someone who already has digital literacy is identical to (1)
Having reliable knowledge in applying all information from various sources, and (2)
Having a critical way of thinking in assessing any information obtained, so that the
validity of the information can be accounted for, (3) Able to read and understand the
material that is not sequential and dynamically, (4) Remain aware of the values of local
wisdom despite digital changes, (5) Realize that a good partnership can help in all
aspects, (6) Able to filter all information well, and (7) Comfortable in publishing and
communicating information and techniques to access it [30].

Digital literacy as the ability to access, manage, understand, integrate, communi-
cate, evaluate and create information safely and accurately through digital technology
to support work [32]. According to Unesco digital literacy can be developed if it meets
the principles of understanding, interdependence, social factors, and curation [13], while
according to Mayes and Fowler (2006) the development of digital literacy is tiered start-
ing from digital competence which includes skills, concepts, approaches, and behavior,
second, digital use which refers to the application of digital competencies related to
digital contexts, thirdly digital transformation that requires creativity and innovation in
the digital world [33].
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From this view, in general, digital literacy is described as follows: (1) Identical to
the role of a person related to information about a person’s competence to create and
communicate, in addition, (2) Digital literacy involves interacting with information, and
interacting with information is about validity, credibility, and reliability of the informa-
tion. And (3) Digital literacy describes a person’s specific skills in using and producing
useful information [32].

Based on these concepts, digital literacy is the knowledge and skills to adapt, use and
develop digital technology, technological instruments, information, and communication
in assisting in the process of planning, implementing, producing, finding, and evaluating
information intelligently, wisely, and accurately. According to the needs.

So, digital literacy will be able to create a society with a critical and creative mind-
set and view, able to optimize aspects of knowledge and skills to use digital media,
communication tools in finding, evaluating, using, creating information, and utiliz-
ing it in a healthy, wise manner, intelligent, careful, precise, and law-abiding to foster
communication and interaction in everyday life.

2.3 Assessor Competence Assessment

Competence is a characteristic of someone who is shown by skills and knowledge in
completing the work given to him. By having competence, you can achieve good perfor-
mance in completing each job.Assessors atwork should observe, record, and evaluate the
performance of the institution using a standardized rating scale. The results showed that
the assessor’s skills in assessing were very important for the success of any assessment
process, both qualified and unqualified assessments [34].

Competence is a combination of knowledge and skills obtained from the learning
process needed to do certain jobs. Assessor assessment competence is very much needed
in the assessment with SISPENA, especially with pandemic conditions like this, it is very
helpful in presenting objective assessment results. Assessor assessment is a process of
assigning value to something being assessed [35].

The results of a literature review by Sillat, Tammets, and Laanpere said that the
biggest challenge of digital assessment is related to the accuracy and level of confidence
of the assessment results, therefore a systematic and continuous assessment is needed
to measure the context of digital assessments [36].

To assess the performance of the institution, accreditation with SISPENA is not only
to assess the existence and completeness of the institution’s documents but rather to
measure the performance of the institution in implementing the programs that have been
planned, then compared with its achievements. Usually, the assessors in assessing the
performance of the institution, use various methods and techniques of collecting field
data such as interviews, observations, careful document analysis, and cross-country
involving various assessors.

Assessors in assessing the performance of the institution, provided with work guide-
lines by the assessment stages, are intended to direct the assessors to work according
to the available rubrics. The results of Pool and colleagues’ research on the activity
of assessing student learning portfolios were assessed by eight different assessors in
the assessment process, involving three assessment cycles using various data collection
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techniques, portfolio analysis, and interviews, but the completeness of the portfolio is
expected to be useful for assessors in making decisions. Assessment [37].

Based on the conceptual framework, the hypotheses of this study include:

H0: There is no influence of SISPENA literacy and Competency Assessor Assessment
of quality.

PKBM accreditation in East Java.
H0: There is no influence of SISPENALiteracy on the Quality of PKBMAccreditation

in East Java.
H0: There is no effect of the KPKA assessment on the quality of PKBM accreditation

in East Java.
H0: There is no effect of visitation assessment on quality of PKBM accreditation in

East Java.

3 Methods

This quantitative research approach with this type of explanatory research was carried
out in the province of East Java which was carried out for six months starting fromMay
October 2021. The reason is that East Java province is the second barometer region in
Indonesia. In addition, the characteristics of the assessors are relatively homogeneous
with the same level of competence. The population of this studywas all assessors, and the
sample was 60 people taken by proportional random sampling with the considerations:
(1) assessors had passed the competency test, (2) had served in the stages of the KPKA
assessment and field visitation assessment. The research data use a questionnaire that
already has a high level of validity and reliability because previously the content validity
test has been carried out, and the validity of field trials on research instruments involving
100 respondents, and the results of these trialswith content validity values above 0.40 and
level reliability above 0.874 with Cronbach’s Alpha criteria. Research data collection
was carried out by distributing questionnaires to all assessors, but 51 questionnaires
were returned and filled in gradually, while the other 9 questionnaires did not return.
The research questionnaire used a Likert scale with 5 measurement scales. The data that
has been collected is then carried out with Multiple Regression Analysis using Jeffrey‘s
Amazing Statistics Program (JASP) application version 15.00 [38–40].

4 Results and Discussion

4.1 Characteristics of the Respondents

Based on the results of data collection involving 51 PKBM assessors in East Java, it can
be described as a table.

Table 1 shows that 76% of assessors have met the expert/professional element with
a professional grade of 31 people and 8 subspecialists. This is important to convey
considering that work as an assessor is a professional job that requires experts in the
field of non-formal education.
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Table 1. Respondents’ distribution

Gender

Educational Qualifications Man Women Total

Bachelor 6 6 12

Doctor 6 2 8

Master 23 8 31

Total 35 16 51

Fig. 1. The results of the resudial normality test

4.2 Residual Normality Test

As a requirement of multiple regression analysis, it is necessary to carry out a residual
normality test, this is useful to see or confirmwhether the residual value in the regression
equation is normally distributed. The results of the residual normality test are shown in
Fig. 1.

4.3 Residual Normality Test

In Chart 1 the data has been normally distributed, this is indicated by a histogram image
with the distribution of the data being mostly close to zero, while the data towards the
X-axis is getting less and less. Because the analysis requirements have been met, it is
necessary to carry out further requirements testing.

4.4 Linearity Test

The linearity test is intended to determine the linear nature of the distribution of data
between variables X and Y. This analysis is needed to determine the level of the rela-
tionship between X and Y in forming a regression model. The results of the linearity test
of Digital Literacy on the Quality of Accreditation (Fig. 2-1), the results of the linearity
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Fig. 2. The results of the visitation assessment on the quality of accreditation

test of the KPKA Assessment on the Quality of Accreditation (Fig. 2-2), and the results
of the linearity test of the visitation assessment on the quality of accreditation (Fig. 2-3)
are shown as follows.

Based on the results of linearity tests such as Chart 1, Chart 2, and Chart 3 in Fig. 2,
overall, the data has met the linear element, so it can be concluded that the data can be
carried out for further testing as a regression analysis requirement.

4.5 Multicollinearity Test

The multicollinearity test is intended to determine whether the regression model cor-
relates with the literacy variables of SISPENA, KPKA Assessment, and Visitation
Assessment. The test results are in Table 2.

The results of Table 2 show that the Variance Inflation Factor (VIF) value for all
independent variables is below 10. This means that the data is filled with elements of
multicollinearity between predictor variables so that further tests can be carried out
using a regression model. If the VIF value is more than 10 then, in this case, there is
a multicollinearity problem between the predictor variables. For the record, VIF is a
factor that measures how much the regression predictor coefficient increases compared
to orthogonal independent variables when connected linearly.

4.6 Regression Test

After all the requirements for the assumption test of the regression requirements are met,
then a regression test is carried out with the results as in Table 3.
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Table 3. Model Summary—Accreditation Quality

Model R R2 Adjusted R2 RMSE

H0 0.000 0.000 0.000 1.045

H1 0.801 0.642 0.620 0.645

Table 4. Anova

Model Sum of Squares df Mean Square F p

H1 Regression 35.091 3 11.697 28.139 < .001

Residual 19.537 47 0.416

Total 54.627 50

Note. The intercept model is omitted, as no meaningful information can be shown

The results of Table 3 show that the effective contribution of the SISPENA liter-
acy variable, the KPKA assessment and the Visitation Assessment to the quality of
accreditation is 64.2%. In other words, the variance of Accreditation Quality that can
be explained by the SISPENA literacy variable and assessor competence is 64.2%. The
remaining 35.8% is influenced by other things. To measure the significance of the effec-
tive contribution of digital literacy variables and assessor competency assessments on
the quality of accreditation, see the Anova Table 4.

The results of the ANOVA test show that the value of Fcount = 28.139 with p-
value = < 0.001, this means that it is significant that the SISPENA literacy variable
and the Assessor Assessment Competency are jointly able to predict the Accreditation
Quality variable. To see the effect of the SISPENA literacy variable and the Competency
Assessment of Assessors partially in predicting the quality of accreditation, see Table 5.

The test results shown in Table 5 show that SISPENA literacy, KPKA Assessment,
and Visitation Assessment have a partial influence on the quality of accreditation. The
regression equation can be made in the following formulation.

Y = B1 ∗ X1 + B2 ∗ X2 + B3 ∗ X3 + C

Accreditation Quality = 0.277*SISPENA Literacy + 0.272* KPKA Assessment +
0.232* Visitation Assessment + 7,239.

To find out the partial effective contribution of each independent variable, can be
assisted by the results of the analysis in Table 6.

To find out the effective contribution of each independent variable, the following
formulation can be made:

• SISPENA Literacy = β * zero-order = 0.417 * 0.598 = 0.249
• KPKA Assessment = β * zero-order = 0.421 * 0.611 = 0.257
• Visitation Assessment = β * zero-order = 0.316 * 0.429 = 0.136

So, based on the results of the analysis, it is concluded that:
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Table 6. Pearson’s Correlations

Variable SISPENA
literacy

KPKA
Assessment

Visitation
Assessment

Accreditation
Quality

SISPENA
Literacy

Pearson’s r –

p-value –

KPKA
Assessment

Pearson’s r 0.340 –

p-value 0.015 –

Visitation
Assessment

Pearson’s r 0.118 0.151 –

p-value 0.411 0.290 –

Accreditation
Quality

Pearson’s r 0.598 0.611 0.429 –

p-value < .001 < .001 0.002 –

• There is an influence of SISPENA literacy of 24.9% on the quality of accreditation.
• There is a 25.7% effect of the KPKA assessment on the quality of accreditation.
• There is an effect of 13.6% visitation assessment on the quality of accreditation.

5 Discussion

To obtain comprehensive information related to the results of the study, a discussion was
carried out.

5.1 The Influence of SISPENA Literacy and Assessor Assessment Competencies
on Accreditation Quality

SISPENA’s literacy skills and Assessor Assessment competencies are very interesting
concepts to be discussed in producing quality accreditation results. This is very reason-
able, considering that since its inception, SISPENA has undergone both substantive and
technical adjustments. Substantively refers to the change in the accreditation approach
which was originally oriented towards fulfillment to become oriented towards institu-
tional performance.While technically, it is observed in conventional ways by optimizing
the Microsoft Excel application, changing it to a full online application.

With this kind of adjustment, assessors who have a substantive, methodological,
assessment, and digital technology skills are needed. The results of the study illustrate
that 64.2% of assessors who are literate in SISPENA are simultaneously assessors who
haveAssessment Competencies that can predict the quality of accreditation. This implies
that the PKBM cluster assessors already have knowledge of SISPENA and are skilled
in using SISPENA in assessing the quality of the institution significantly.
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Fig. 3. Assessor Assessment Cycle with SISPENA Application

The PKBM cluster assessors have been able to provide information on the quality of
the institution to all elements that require accreditation. This achievement is inseparable
from the performance of BAN PAUD and PNF through BAN PAUD and PNF in East
Java Province which regularly guides the form of upgrading assessor competencies
either through Assessor Competency Test Training activities, Assessor Competency
Refreshment, Assessor Debriefing, Trainer Candidate Training, mentoring activities and
accreditation socialization that actively involves assessors. At the end of such an assessor
capacity-building activity, a mapping of assessor performance information over a certain
period has an impact on the mapping of the assessor level with the criteria of assessor
A, assessor B, and assessor C, and ultimately has an impact on the assignment of each
stage of accreditation. Assignment of assessors is entirely the policy of BAN PAUD and
PNF, but according to existing rules, each assessor is required to carry out a minimum
of 2 KPKA assignments, and 2 visits, while the maximum is between 10 and 30 times
according to the distribution of the accreditation quota every year [41]. In carrying out
their duties, assessors work in a network based on assignments from BAN PAUD and
PNF. The assessor assignment cycle from the SISPENA-based assessment perspective
is as shown in Fig. 3.

Based on Fig. 3, after the institution manager applies for accreditation, BAN PAUD
and PNF assign assessors to carry out a KPKA assessment and visitation assessment.
The KPKA assessment is intended to classify documents attached by institutional man-
agers in SISPENA according to 8 national education standards. If the KPKA assessment
is declared feasible, it will be continued at the visitation stage, and if it is not feasible,
it will be returned to the institution manager. The visitation involving two assessors is
intended to photograph the performance of the institution by using the zoom meeting
application prepared by BAN PAUD and PNF to confirm the information on the perfor-
mance of the institution by involving institutional managers, tutors, learning residents,
alumni, community leaders, and collaboration partners that reflect real performance of
the institution. The assessment mechanism by assessors uses the SISPENA application
by using the user id and password of each assessor and institution manager. Therefore,
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to obtain an accountable quality of accreditation, an assessor is required who is skilled in
using SISPENA and has good assessment competence by the assessor’s work standards.

5.2 The Effect of SISPENA Literacy on Accreditation Quality

The SISPENA application which is integrated with DAPODIK and EMIS is an innova-
tion of assessment accountability, which involves many people including professional
assessors. Referring to the results of the study, there were 24.9% of assessors with SIS-
PENA literacy influenced the quality of accreditation. This result is very reasonable,
considering that in the online accreditation assessment process with SISPENA, qual-
ity bias may occur, such as incomplete information provided by institutional managers
regarding their performance because of a lack of understanding of SISPENA-based
accreditation guidelines. There were still many assessors who did not have adequate
competence, especially to carry out accreditation that prioritized performance.

The empirical results of this research are also quite reasonable because, in the last
year, SISPENA has undergone a very significant change, for example, from version 2.0
to version 3.0, and even now it continues to develop according to accreditation needs. For
this reason, assessorsmust respond quickly to these developments, actively participate in
capacity-building activities such as training, and form discussion groups that are useful
for increasing understanding related to SISPENA.

In addition, in 2020 there was a COVID-19 pandemic that affected the change in
assessment policies from fulfilling the completeness of institutional documents to ful-
filling institutional performance, marked by the adjustment of accreditation instruments,
changes to the SISPENA system, and the existence of an accreditationmoratorium, pilot-
ing activities that were useful for measuring the quality of accreditation instruments used
developed.

The results of the 2019 evaluation, the accreditation instrument still has weaknesses
and is not by the latest policies, so a new instrument was developed that aims to improve
the accreditation system and improve the SISPENA 3.0 application. In addition, in
2021 the Minister of Education and Culture Regulation (Permendikbud) Number 57 of
2021 concerning National Education Standards will result in turbulence in the duties and
functions of assessors, especially assessors of the course and training clusters whomerge
into PKBM and PAUD cluster assessors because the course and training institutions are
not the target authority for accreditation byBANPAUDand PNF.On that basis, assessors
still need adjustments in carrying out their duties and functions, especially in terms of
understanding and operating SISPENA properly.

5.3 The Effect of KPKA Assessment on Accreditation Quality

TheKPKA assessment is an assessment activity that verifies and checks the suitability of
the attached documents based on the rubric. Usually carried out by an assessor under the
supervision of members of BAN PAUD and Provincial PNF. The working mechanism is
to coordinate with institutions to complete documents by the demands of the indicators
and evaluate all indicators referring to 8 national education standards by the manual and
the results of completeness of data are eligible for visitation if they get a minimum score
of 60%. The results showed that 25.7% of the KPKA assessment was able to predict the
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quality of accreditation. This result is considered quite high considering that in the year
before SISPENA was developed, institutions were required to prepare portfolio forms
that reflected the institution’s routine activities, in addition, there was a change in policy
regarding personnel who would carry out KPKA originally from the technical staff of
the secretariat of BAN PAUD and PNF provincial and then transferred to assessors since
2021. This change resulted in additional time for assessors to adjust and adapt in the
KPKA assessment. In addition, the provincial BAN PAUD and PNF conduct mentoring
and mentoring activities for assessors every time they conduct an assessment.

When conducting the KPKA assessment, the assessor is required to track the real
condition of the institution, this is done to ensure whether all documents attached by
the institution are believed to be the work of the institution, and the initial document
selection process needs to be carried out to maintain the originality of the institution’s
documents. Furthermore, in this KPKA assessment, the assessor must use various ways
to convince the assessor that the documents attached by the institution through SISPENA
have a link between one document and another, for example, the link between the vision,
mission, objectives, strategic plans, operational plans, curriculum, the master plan of the
institution., lesson plans, and assessment plans, therefore an assessor of the KPKAmust
have the ability to see the continuity between one document and another. In addition,
KPKA assessors need to confirm with the institution through the chat function in the
SISPENA application or with other media such as zoommeetings, WhatsApp, and other
digital media.

So, the KPKA assessment is the initial stage of the accreditation assessment carried
out by assessors strictly because it will have an impact on meeting the institution’s
minimum standards based on national education standards. The results of this KPKA
assessment reflect assessors in conducting online field visitation assessments.

5.4 The Effect of Visitation Assessment on Accreditation Quality

Online visitation assessment is a step that must be passed in accreditation. At this stage,
the assessor assesses the performance of the institution referring to the visitationmanual.
The results of the study illustrate that the contribution of assessor visitation assessment
to the quality of accreditation is 13.6%. During the visitation assessment, the assessor
conducted in-depth information mining using various methods, conducted objective
data analysis, and provided direct comments on the findings so that the institution could
improve itself from the recommendations given.

During the visitation, the assessor collects information online by conducting focus
group discussions, observations, document analysis, interviews, and tracking sources of
institutional performance from various media, so that they get real performance from the
institution by involving organizers, institutional leaders, tutors, education staff, guardians
of participants. Students, communities, alumni, and the business world of the industrial
world.

At the time of the visitation assessment, the two visitation assessors carried out care-
fully by ensuring the setting of the activity, determining random objects in the visitation,
and ensuring that the informants presented were key instruments so that they were able
to measure the performance of the institution. Referring to the concept and mechanism
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of accreditation, the visitation assessment is more dominantly used by subsequent asses-
sors in assessing the quality of accreditation. The findings are relatively small due to the
transfer of PKBM cluster assessors from other clusters.

Thevisitation assessment is carried out for amaximumof eight hours in theSISPENA
network with the provisions stipulated in the visitation guide. Initially, the assessors
conducted an independent assessment to photograph the performance of the institution,
after that, a group assessment was carried out, to ensure that the results of the individual
assessments were not too different. After the visitation assessment has been carried out,
the two assessors jointly prepare recommendations and visitation minutes which are
then reported to BAN PAUD and PNF.

So, the visitation assessment is an important activity to get an overview of the quality
of the institution, because it has been carried out by two assessors tomeasure the accuracy
of cross-assessment between assessors, formatted in a group assessment. In addition,
the two assessors prepared recommendations for the assessment of the visitation and the
minutes of the visitation.

Once the importance of accreditation to the quality of non-formal education, so that
through this accreditation provides a big picture of the performance of the institution.
Through this accreditation, the quality of education can not only be seen in cities but
the quality of national education has been evenly distributed in various corners of the
country’s villages. For this reason, the accreditation process that has been carried out by
BAN PAUD and PNFI has reflected the picture of the quality of non-formal education
nationally, therefore it should be fully supported by all elements of the nation, regulators,
academics, practitioners, and the public.

6 Conclusion

The conclusions of this study include: (1) Assessors who have SISPENA literacy and
high assessor competence can affect the quality of the results of accreditation of PKBM
institutions in East Java. (2) Assessors who have good SISPENA literacy skills can
improve the quality of the accreditation results of PKBM institutions in East Java. (3)
The results of the assessment by competent assessors will improve the quality of PKBM
institutions in East Java, and (4) The process of accreditation assessment using the
field visitation method by assessors has a good impact on improving the quality of
PKBMaccreditation results in East Java. This conclusion illustrates that a systematic and
sustainable accreditation process can improve the quality of accreditation and ultimately
improve the reputation of PKBM institutions in East Java. The results of this study are
still far from perfect, especially in showing the relatively small results of research, the
level of prediction of the independent variables partially on the quality of accreditation,
this could be due to the limited use of respondents, therefore it is necessary to do other
research, to get better results. And contribute to decision-making in society.
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