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Abstract. Social interaction and peer support are indispensable to college stu-
dents. Based on the data from undergraduate students of Sun Yat-Sen University,
this research studies the relationship between college students’ social abilities and
the quality of their existing peer relationships. A total of 132 valid data were col-
lected by questionnaires, and the results of bidirectional analyses show that there
is a positive correlation between the quality of their peer relationships and social
abilities. Finally, this study suggests that college students should exert some social
strategies to construct high-quality peer relationships and obtain better peer sup-
port, and they should improve their conflict management and emotional support
capabilities.
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1 Introduction

Human beings are social animals, and interpersonal relationships are indispensable parts
of our daily lives. We spend three-quarters of our non-sleep time with friends or fam-
ily [1], and in particular, when people are fearful, they often crave the companionship
of others. In addition, one always has a desire to form a strong bond with a particular
individual. As early as infancy, humans begin to form attachments to the adults around
them, which can provide a sense of security and information about the environment.
Robert Weiss (1974) proposed that individuals benefit from social relationships in six
ways: attachment, social integration, value determination, sense of stable alliance, guid-
ance, and opportunity to take care of others. All six ways help individuals feel better
about themselves and receive information and help [2]. Furthermore, at all stages of
life, adolescents have a greater need to connect with others. Studies have shown that
adolescents and young adults are more likely to experience loneliness than older adults
[3], and young people regard peers as "kindred spirits" rather than family members and
teachers [4]. For teenagers, peer relationships are more significant.

Friends are indispensable, and the friends around a person usually influence him or
her in many ways, and this influence is latent and difficult to find. Many researchers
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have conducted studies on peer influence, such as crime rates, academic performance,
and obesity rates. Several studies of adolescents and children have demonstrated a close
relationship between students’ school performance and the amount of social support
available to them, including peer support [5, 6]. In addition, peers have an impact on
crime rates. Researchers found that the criminal peers and friends around the one who
committed crimes were a predictor of recidivism after returning to society. Recidivism
and drug abuse are strongly correlated with criminal peers [7], and one’s recidivism is
also influenced by criminal peers [8]. Studies have found that obesity can also spread
through social networks. If one’s spouse become obese, his or her likelihood of becoming
obese increased by 37 percent; when one of siblings become obese, the chances of
others becoming obese increased by 40 percent; when one’s friends become obese to a
certain extent, the possibility of one becoming obese will increase by 57 percent [9]. The
importance of peer support is also reflected in the help that peers can provide, because
when encountering problems in our daily life, we often turn to our friends for help.
Peer support can even have a positive effect on the solution of psychological problems.
Houston, Cooper, and Ford (2002) conducted a qualitative study of young people with
depression who received peer support on the Internet and found that peer support reduced
the depressive symptoms of the participants [10]. A series of research has shown that
many young people are more likely to turn to friends and family for help when they have
psychological problems than seek professional help [11, 12].

2 Literature Review

The university stage is critical in the development of a person’s youth because the col-
lege stage is a turning point in life. During this time, college students live independently
from their parents, and their interaction with peers occupies a major position in social
interaction. A good relationship with peers allows individuals to get more help in study
and life, and getting support from peers can also effectively alleviate loneliness. Numer-
ous studies have demonstrated the importance of peers for college students. A study
on college students utilized online discussions to provide peer support for students, and
the researchers measured the students’ depression levels, loneliness, self-esteem, and
social support. They found that such online discussions made students feel supported
by their peers, increased self-esteem and social support levels, and significantly reduced
symptoms of depression and loneliness [13]. Research has confirmed that, in some cases,
college students’ peers can provide academic help and emotional support [14]. Oehlkers
and Gibson’s study (2001) of college students found that college students viewed peers
as " kindred spirit" compared to relatives and teachers. They believe that peers are more
able to provide students with support related to emotion, schoolwork and social relation-
ship [4]. Another study revealed that college students who received more peer support
reported a higher quality of their learning experience. When college students experience
high levels of peer support, they also report feeling more positive when attending courses
[15]. In addition, compared with students who do not live in college, if the students who
live on campus make friends with those who belong to the same college, they are more
likely to persist in completing their studies. Students who live off-campus are more likely
to drop out due to a lack of connections with other students [16].
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In short, getting to know new friends in university is a “compulsory course” for col-
lege students. Of course, there are various ways for young people to meet new friends.
These channels include classrooms, libraries, club activities, and volunteer activities. In
meeting new friends, different individuals have different social strategies. Some indi-
viduals tend to use more proactive social strategies, while others are more passive and
even somewhat avoidant. Some people like to make friends and meet new companions,
while others are satisfied with existing close friends and like to create higher-quality
peer relationships, developing from ordinary friends to confidants. The internal factor
affecting college students’ social strategies may be social anxiety. Some past studies
have shown a relationship between peer relationships and social anxiety, and good peer
relationships can alleviate social anxiety. A group of researchers (2012) conducted a
one-year longitudinal study of 1528 adolescents. They found that low levels of peer
acceptance predicted increases in social anxiety, and at the same time, if adolescents
have social anxiety, the quality of their peer relationships will be worse [17]. According
to the interpersonal relationship model, social anxiety and peer relationship traits are
thought to be bidirectionally correlated. Social anxiety predicts an increase in poor peer
relationships, which exacerbates social anxiety symptoms [18]. From this perspective,
the existing peer relationships of college students before entering college may affect their
later friendship ability and strategy. The quality of their friendships in college, in return,
has an impact on their existing peer relationships. But few studies have investigated
the bidirectional relationship between the quality of peer relationship and interpersonal
skills or strategies, especially from the perspective of Chinese students.

Given the importance of social interaction and peer support to college students,
this study hopes to understand the underlying reasons that affect college students’
social strategies. Taking undergraduates of Sun Yat-Sen University as an example, this
paper studies the bidirectional relationship between different social strategies and social
abilities of Chinese college students and the quality of existing peer relationships.

3 Research Method

The researcher used questionnaires to investigate undergraduates at Sun Yat-Sen Uni-
versity. Before the formal use, the researcher did a pilot study among friends, and the
researcher revised the draft questionnaire according to these friends’ advice. In the for-
mal study, a total of 183 questionnaires were issued and 132 effective questionnaires
were finally obtained after two rounds. In the first round, questionnaires were randomly
distributed and collected. But since participants in their senior years were more than
expected, the author carried out the second round and questionnaires were distributed in
a purposeful way to increase samples of other grades, ensure sample diversity, and make
result more reliable. After the two-round data was collected, the author used SPSS to
conduct descriptive analysis as well as correlation and bidirectional relationship analysis.
There are four main parts of the research questionnaire:

e Basic information (age, gender, and so on).
e Survey 1 of scores on the number of friends and the quality of interpersonal rela-
tionships (friends’ intimacy and friends’ support) as well as scores on social skills
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(five-point scale, including very dissatisfied, dissatisfied, unfeeling, satisfied, and very
satisfied).

e Survey 2 of the evaluation scores on peer support supported by the 11 subjects (seven-
point scale).

e A sub-questionnaire of Interpersonal skills in five-point scale with a total of 40 ques-
tions, including active communication, appropriate rejection, self-disclosure, conflict
management, emotional support of five dimensions, and so on.

4 Data Analysis

Figures and tables should be placed either at the top or bottom of the page and close to
the text referring to them if possible.

4.1 Descriptive Analysis

For small tables, please place it within a column and bigger table be placed in a text
frame spanning to both columns. Use the Table facility available within the MSWord.
The font in the row header should be bold and you can use the style available from the
style palette. The age of samples in this study is between 18 ~ 25, and the average age is
20.26. Among the 132 undergraduates, 64% are male and 36% are female. As for their
grades, there are 21 freshmen (15.91%), 27 sophomores (20.45%), 24 junior students
(18.18%), 58 senior students (43.94%) and 2 students who delay graduation (1.52%).
The data shows that 88.64 percent of them are in student clubs, and only 11.36 percent
do not participate in any club activities. Most college students have been involved in
students’ club activities, which suggests that club activities are a common and important
part of college students’ life and interpersonal communication.

According to the results of the survey 1 in the questionnaire, most of the participants
are satisfied with the quantity and quality their interpersonal relationships. 63.64% are
satisfied with the number of their friends, and 65.91% are satisfied with the quality of
their interpersonal relationships. Specifically for participants of different genders, among
the 84 females, 55 (65.48%) are satisfied with the number of friends, and 58 (69.05%)
are satisfied with the quality; among the 48 males, 29 (60.42%) are satisfied with the
number of their friends, and 29 (60.42%) were satisfied with the quality. There is no
significant difference in the satisfaction of their current relationships between different
genders. In terms of grade distribution, among 58 seniors, 39 (67.24%) are satisfied
with the quantity, and 37 (63.79%) are satisfied with the quality; among 24 juniors,
14 (58.33%) students are satisfied with the quantity, and 15 (62.5%) are satisfied with
the quality; among the 27 sophomores, 20 (74.07%) are satisfied with the quantity, and
20 (70.07%) were satisfied with the quality; among the 21 freshmen, 11 (52.28%) are
satisfied with the quantity, and 14 (66.67%) are satisfied with the quality. It can be seen
that there is no great difference in samples’ satisfaction between different grades, and
the distribution of satisfaction does not change regularly with the growth of grades.
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Table 1. Correlation between subjective satisfaction with peer relationships and quality of peer
support

Quantitative Subjective Interpersonal Quality of
Subjective Quality Skills Interpersonal
Satisfaction Satisfaction Satisfaction Relationships
Quantitative 1 0.637"" 0.600%* 0.365%*
Subjective
Satisfaction
Subjective 0.637* 1 0.570" 0.509™
Quality
Satisfaction
Interpersonal 0.600™ 0.570"* 1 0.278™
Skills Satisfaction
Quality of 0.365%* 0.509%* 0.278%* 1
Interpersonal
Relationships

Note: The ** mark in the upper right corner indicates that the correlation is significant at the 0.01
level (one-sided test), and the * mark in the upper right corner indicates that the correlation is
significant at the 0.05 level

4.2 Correlation and Bidirectional Relationship Analysis

The basic correlation analysis is the correlation of subjective satisfaction with peer
relationships and peer support scores, and the result can be seen in Table 1.

Table 1 shows that there is a significant correlation between the objective peer rela-
tionship quality and the three subjective satisfaction levels. These correlations are all
positive relationships; a high level of satisfaction corresponds to a high level of peer rela-
tionship quality. However, the magnitude of the correlation coefficient shows that the
general correlation coefficient between objective peer relationship quality and subjective
satisfaction with quantity and communicative ability is below 0.4, which is relatively
close to subjective satisfaction with quality. This suggests that high-quality peer rela-
tionships are more important for students to have a good experience in this relationship
than the number of friends and their own communication skills.

Tables 2, 3 and 4 give the results of the bidirectional relationship analysis between
subjective satisfaction with peer relationships and interpersonal skills, between subjec-
tive quality satisfaction and interpersonal skills, and between subjective satisfaction of
communicative competence and interpersonal skills.

Table 2 demonstrates that quantitative subjective satisfaction significantly correlated
with various interpersonal skills. However, there is no correlation with the ability of
appropriate rejection.

Table 3 illustrates a significant positive correlation between subjective quality satis-
faction and various interpersonal skills. The correlation coefficient between quality sub-
jective satisfaction and conflict management and emotional support is above 0.4, and the
correlation coefficient with appropriate rejection is only 0.146. This suggests that good
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conflict management and emotional support abilities in peer relationships are more pre-
dictive of higher peer relationship quality satisfaction than appropriate rejection. Table 4
also shows a significant positive correlation between the subjective satisfaction of com-
municative competence and various interpersonal skills, but the correlation coefficient
is only above 0.4 for emotional support and active communication and as high as 0.575
for active communication ability. This shows that in peer relationships, compared with
other abilities, college students with good emotional support and active communication
skills are more likely to be satisfied with their communication skills.

The last table is about the result of bidirectional relationship between peer support
quality and interpersonal skills.

Table 5 shows that the quality of peer relationships has a significant positive correla-
tion with each dimension of interpersonal skills. From the perspective of the correlation
coefficient, the correlation coefficient with emotional support is relatively high, reach-
ing 0.480, but the correlation coefficient with other dimensions of interpersonal skills is
relatively low. This shows that, compared with other abilities, good emotional support
ability can predict higher peer support scores; that is to say, when a college student can
give better emotional support to friends, he also tends to get better support.

5 Conclusion

The results of data analysis demonstrate that all interpersonal skills had significant pos-
itive correlations with satisfaction and peer support scores, which implies that students
with better interpersonal skills tend to enjoy higher-quality peer relationships. And good
peer relationships can give these students better peer support [18] to better deal with the
upcoming new social relationships. More specifically, although the peer support score
is relatively high with the three kinds of subjective satisfaction, from the perspective
of the correlation coefficient, the quality satisfaction is more closely related to the peer
support score, which means peer support can mainly bring students satisfaction with the
quality of interpersonal communication. Observing the relationship between quantita-
tive subjective satisfaction and interpersonal skills, we can find that several abilities with
significant correlation were not closely related to quantitative subjective satisfaction in
the correlation coefficient. The ability to properly reject this dimension is irrelevant to
this satisfaction. It shows that college students who pursue a larger number of friends
may not need to pay attention to the improving certain interpersonal skills and strategies.
As long as they do it properly in all dimensions, they can already make new friends.
Although the interpersonal skills of the five dimensions are significantly correlated with
subjective satisfaction with quality, conflict management, and emotional support abili-
ties are more closely related from the perspective of the correlation coefficient. That is to
say, conflict management ability, that is, the ability and strategy to avoid conflicts with
friends, is very beneficial to maintaining high-quality, high-intimacy peer relationships.
A better understanding of peers’ emotions and providing them with emotional support
are equally important in creating high-quality peer relationships. Conversely, students
pursuing higher-quality peer relationships may focus on developing both competencies
and using related strategies.



3499

The Bidirectional Relationship Between Undergraduates’ Social

I #£859°0 #£86€°0 #xELEQ LT ##S0%'0 | Moddng euonourg
JuoWAZRURIA
#%x859°0 I #xVC'0 xx¥8C°0 xx£67°0 #%96€°0 wIguoy
#%86€°0 adl I %1660 #x16V°0 #xx9€€°0 9InSO[osIp-J[oS
uonoaloy
##ELE0 #x¥8T°0 ##1SS°0 I #4TTE0 #+€€T0 aendorddy
uonEIIUNUIWOo))
#xLCV0 #x£67°0 #x 1670 #%CCE0 1 #xGLS0 ARV
uornoejsnes
Qouajedwo)
%S00 #%96€°0 #*%9€€°0 #%£€T0 #%xGLS0 1 SATjEdIUNUIWOD)
uonoejsnes
JUSWSRUBIA uonoafoy uonedIUNUWIWOo)) oudyadwo)
110ddng [euonowyg 1Iguo) QINSO[ISIP-J[S arendoiddy AV QAT}BOIUNWIUIOD)

S[IDYS Teuosiodiour pue 9ou)adIod SATEOIUNWIIOD JO UOTIORISTIES 9ANOa[gNS ueamiaq diysuone[al [euondaIIply ‘p IqeL,



R. Ao

3500

1 #%859°0 #%86€°0 #%€LE0 #xLCV'0 #x08%°0 1oddng [euonowy
%8590 1 #xVCY0 #xV8C°0 €670 #+98€°0 | JUSWATEURIA JOIFUOD
#%86€°0 #xV V0 1 #1660 #x 1670 #xEVCT0 QINSO[ISIP-J[oS

uondafay

#xELE0 780 #x155°0 I #xCTE0 #xL1T°0 aperidorddy

UOIBOIUNUWIWO))

#xLCY'0 #x£67°0 #x167°0 #%CCE0 ! %981°0 QAIRY

Aiend

%0870 #%98¢€°0 #xEVC0 #xL1T°0 *981°0 1 diysuoneray 10
JuowRSeURIA uonoafoy UonEIIUNUWILIO)) Aend)
110ddng reuonowyg JOIguo)) QINSO[ISIP-J[9S Jreudoiddy AOY diysuone[ay 1094

S[Iys [euostadioyur pue Airenb diysuonepar 1oad usamiaq diysuone[al [euonoAIply S d[qRL



The Bidirectional Relationship Between Undergraduates’ Social 3501

In addition, the interpersonal skills of the five dimensions are significantly correlated
with the satisfaction of communicative competence, among which active communica-
tion and emotional support are closely related. It means that students who are confident
in their own communication skills are more inclined to interact with others and adopt
more proactive social strategies actively. At the same time, being able to provide better
emotional support to their friends is seen by these students as a sign of better commu-
nication skills. Correspondently, students who are able to employ more proactive social
strategies were also more likely to be satisfied with their social skills. Finally, ratings of
peer support were most strongly associated with emotional support abilities. It shows that
students with better quality of existing peer support may pay more attention to providing
emotional support to friends in socialization process because they are also beneficiaries
of emotional support.

6 Suggestion

In general, if college students want to construct high-quality peer relationships and obtain
better peer support, they should focus more on improving their conflict management and
emotional support capabilities. Furthermore, if some students are not satisfied with their
social skills, the universities, departments, teachers, and counselors should give them
some advice on improving emotional support and active communication skills or set up
relevant training courses and lectures to help them learn and master more relevant skills.
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