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Abstract. Entrepreneurship education aims to create knowledgeable and skilled
entrepreneurs. They can create jobs and reduce unemployment. This requires
entrepreneurship education with a good quality. One of the learning quality analy-
sis techniques is by using SEEQwith 9 indicators such as learning/value, instructor
enthusiasm, organization/clarity, group interaction, individual rapport, breadth of
coverage, examinations grading, assignments/readings, and workload/difficulty.
Although it has weaknesses, it is informative enough to know the quality of the
learning process. The results of the SEEQ analysis on entrepreneurship learning in
vocational high school schools get 4–5 score in average from a maximum score of
6. This means that entrepreneurship education in vocational high school schools
still need to be improved.
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1 Introduction

The general purpose of education is to create quality and competitive human resources.
All these goals will be accumulated and implemented through the learning process
as the spearhead of education. In addition, in the perspective of service management,
educational services are classified as pure services which offer services that are carried
out with the support of work tools or supporting facilities [1]. Thus, all the facilities
and infrastructures provided by the university are a supporter of providing the services
offered. Furthermore, Lupiyoadi [1] explains that schools in providing their services
lead to the quality of learning management and personify a systemic form of service
towards customer satisfaction and a high contact system. From this opinion, it can be
seen that there are two important indicators of the implementation of the educational
service business, namely the management of quality learning processes and customer
satisfaction. In fact, students in this paradigm are placed as customers who are given the
best service.

In addition, evaluation of the learning quality has been carried out continuously in
many countries. There are various sources and feedback that can provide an evaluation of
the learning process, such as course documentation, progression rates, curriculum design
processes and teaching committees. However, the most common form of evaluation used
in several countries such as the USA, UK and Australia is students’ feedback. Frankly,
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measuring and evaluating the quality of the learning process is not an easy task [2].Marsh
[3] states that the learning process is complex and consists of multiple dimensions, and
the evaluation of the quality of learning should be able to reflect these various dimensions.
According to Marsh et al. [3], the measurement of the quality of learning can be done
by students, alumny, teachers or lecturers themselves, colleagues and leaders as well as
independent assessment teams who do have the capability to do so. If the assessment is
done by the teacher, it can reveal various aspects of learning. However, the weakness is
the emergence of subjective factors and personal interests. Thus, the intervention of this
subjectivity factor will affect the teacher’s assessment of the quality of his own learning.
Meanwhile, if assessment is conducted by colleagues and leaders, it tends to be based
on visits and observations in class. This kind of assessment turns out to be less reliable.
Furthermore, assessment done by independent teams seems to be the most reliable one
in providing accurate information, but not all schools are able and willing to carry out
this kind of assessment. Hence, one of the assessors most likely used is students. Yet,
student assessments are also potentially biased. For this reason, a reliable measurement
instrument is needed.

Considerable numbers of researchers have developed learning quality assessment
instruments. One of the significant research results is the instrument developed by
Herbert Marsh, a professor from the University of Oxford. Marsh conducted a series
of studies from the 1970s to the early 21st century on a learning quality evalua-
tion instrument called the Students’ Evaluation of Educational Quality (SEEQ). SEEQ
uses nine indicators, namely learning/value, instructor enthusiasm, organization/clarity,
group interaction, individual rapport, breadth of coverage, examinations grading, assign-
ments/readings, and workload/difficulty. The most important finding related to SEEQ
compared to other instruments that have been developed is that this instrument is reliable,
relatively valid in evaluating learning effectiveness and is generally free from potential
bias due to the influence of class size and grading leniency [4].

Vocational education is secondary education oriented to the world of work that
requires students to have knowledge, skills, creativity, and independence and prioritize
the development of students’ abilities so that they can carry out certain types of work.
Besides, this school prioritizes the preparation of students to enter the world of work.
In accordance with its form, it organizes educational programs that are tailored to the
types of employment [5].

The Ministry of Education and Culture through the Directorate General of Sec-
ondary Education and the Directorate General of Higher Education has implemented
entrepreneurship education in Vocational High Schools as a tangible manifestation of
fostering a creative, innovative, sporty, and entrepreneurial spirit in educational method-
ology as an elaboration of creative economic development [6]. In essence, the purpose of
entrepreneurship education is to provide skills in the form of basic competencies related
to the independence of graduates in which they are capable to work independently.

Forming an entrepreneur is not an easy task. The fact is that learning in the classroom
rather focused on entrepreneurial knowledge rather than forming entrepreneurs. Accord-
ing to Hansemark [7], the main purpose of entrepreneurship education is to develop the
skills, knowledge and characteristics of entrepreneurs and not just to convey knowledge
and information about entrepreneurship. It should be able to develop knowledge and
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skills in running a business including traits such as self-confidence, ready to accept
risks and innovation [8]. Furthermore, Winarno [8] explains that a number of empiri-
cal research results showed that entrepreneurship education in formal schools failed to
achieve the goals of entrepreneurship education. The problem was that the graduates
were not able to meet job qualifications, nor were they able to become entrepreneurs so
that the numbers of unemployed graduates were increasing.

For this reason, a comprehensive assessment of the quality of entrepreneurship learn-
ing is still very open to be carried out. From the findings of previous literatures, it appears
that there is still little attention paid to assessing and evaluating the quality and effective-
ness of entrepreneurship education comprehensively with clear definitions and standards
and generally acceptable measurements [9, 10]. In this study, the quality of entrepreneur-
ship learning in vocational school will be analyzed using SEEQ (Student Evaluation of
Educational Quality), an instrument used to obtain students’ feedback about the qual-
ity and effectiveness of education [3]. Although it was initially developed more than
35 years ago by Herbert W. Marsh, this instrument is one of the most widely used and
universally accepted tools for student evaluation of teaching methods [11].

2 Research Method

This research was a descriptive research which was conducted at the Vocational school
no 5 Padang, West Sumatra. 180 students who were studying entrepreneurship subjects
participated in this study. The research instrument used was the SEEQ which was pre-
viously translated into Indonesian language. In addition, the data analysis was done by
descriptive analysis.

3 Results and Discussion

Respondents by gender are presented in Table 1.
In theTable 1, it is seen that the selected respondentswere dominated bymale, namely

156 students, 86.7%. Meanwhile, numbers of female respondents were 24 students or
about 13.3%.

Analysis of the quality of entrepreneurship educationwas carried out using the SEEQ
(Student Evaluation of Educational Quality) approach. It used 9 indicators and 34 ques-
tions or statements that were measured according to predetermined indicators. Besides,
it used 6 scales, namely not applicable, strongly disagree, disagree, neutral, agree and

Table 1. Number of respondents but Gender.

No. Gender Total Percentage (%)

1 Male 156 86.

2 Female 24 13.

Total 180 100

Source: results of primary data in 2022
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strongly agree. Meanwhile, for the overall indicator, the answer choices were “not appli-
cable, very poor, poor, average, good and very good”. The Table 2 shows students’
answers to the 9 SEEQ indicators along with their average scores and descriptions.

From theTable 2, it can be seen that the lowest scorewas on the breadth indicatorwith
an average score of 4.61 and the highest score was on the group interaction indicator with
an average score of 4.92. Overall, students’ assessment of the quality of entrepreneurship
learning got an average of 4.75 from a maximum score of 6. This illustrates that the
quality of learning carried out according to student assessments was still not optimal
because it was still far from the maximum score. For the detail of descriptive analysis
can be seen in the Table 3.

In the learning indicators, the students gave the highest score for the meaningful
aspect of thematerial being learned and the lowest score for the intellectually challenging
aspects of learning. Furthermore, on the indicator of enthusiasm, the students gave the
highest assessment that the teacher was quite energetic in learning, but the teacher’s
presentation was considered to be lacking and got the lowest score. Moreover, in terms
of the organization indicators, the students’ responses were almost the same and the
highest assessment was that the teacher prepared the subject very well. In the Group
interaction assessment, students gave the highest score on the opportunity given to them
to discuss and ask questions.

In the individual indicator rapport, the highest score was on the teacher’s ability to
give individual attention to students.Meanwhile, the lowest onewas on access to teachers
inside and outside office hours. In addition, in the breadth indicator, the students gave the
highest score on the teacher’s ability in explaining the background of the concepts being

Table 2. SEEQ Results in Entrepreneurship Learning
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Table 3. Descriptive Anlaysis of Entrepreneurship Learning by using SEEQ

studied and the latest developments of what was learned. However, they gave the lowest
score on the aspect of contrasted the implication of various theories which was also the
lowest one among all the items inSEEQ.Moreover, in the examination indicators, student
assessments were almost the same for all items and they stated that the assessments given
were quite fair. It was also supported by the assignment indicator inwhich students stated
that the tasks given contributed greatly to increasing their understanding of the teaching
material. In general, students considered that entrepreneurship learning was good with
an average score of 4.79 out of 6 on a maximum scale.

The last question item on the overall indicator was Yes/No question; thus, the answer
choices would be yes or no. The Table 4 shows students’ response to the statement
whether the teacher would be rewarded a teaching award or not. The result revealed
that 74.4% of students stated that their teacher deserved to be given an award while the
remaining 25.6% said they did not.
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Table 4. Yes/No Answers of Overall Indicator

Indicator (Overall) Answer Number of Students Percentage (%)

33. Should this instructor be nominated for
an outstanding teaching award?

Yes 134 74.4

No 46 25.6

Total 180 100

Source: results of primary data in 2022

Table 5. Number of students’ comments/feedback

Comments/Feedback Answer Number of students Percentage (%)

34. Please provide any additional
comments or feedback

Giving comments 27 15

No Comments 153 85

Total 180 100

Source: results of primary data in 2022

The last part of SEEQ, students were asked to give comments about learning. The
results showed that only 15% of students left comments on the space provided while
85% did not give any comments (Table 5).

From the last item of SEEQ instrument, the comments left by 15% of students did not
provide varied information. The comments were relatively short and did not provide a
longdescription of various aspects. Thismay also be related to the lackof students’ ability
to provide critical and analytical opinions. Besides, students’ comments only stated that
they were happy when learning, and pleased with the teacher. They were fully aware
that they needed more practice. From all the comments, only one student stated that
entrepreneurship learning motivated him to become an entrepreneur. However, the rest
did not provide clear information about it. The recapitulation of students’ comments can
be seen in Table 6.

Assessment of the quality of learning has become one of the important matters,
especially in schools. In accordance with the statement of Corbalan [12] who states that
“currently, there remains a high degree of concern about the improvement of teaching
quality at the higher education level. In particular, the improvement of teaching quality
is one of the primary matters that must be addressed continuously by universities.”
Furthermore, Plaza and Medrano [12] elucidate that “continuous improvement is not a
tool or a technique but rather a way of life.” Both of these views imply that improving the
quality of learning that must be carried out on an ongoing basis is important. Improving
the quality of learning on an ongoing basis is not just a routine task but rather a culture
that is embedded and attached to educational institutions. This kind of assessment will
provide quality assurance for students and graduates.

Overall, students’ assessments of entrepreneurship education get a sufficient score
with an average score of 4 out of 6 on a maximum scale. This means that the quality of
entrepreneurship learning still needs to be improved. The weakness of this assessment
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Table 6. Recapitulation of Students’ Comments on Entrepreneurship Learning

No. Comments/Feedback

1 I am very excited in learning this subject.

2 The implementation of entrepreneurship learning must go well because this subject is
very important for the future if you want to start your own business.

3 Entrepreneurship learning is monotonous.

4 It is necessary to increase the creativity of teachers and students and increase work
practice.

5 The learning process is fun. It also opens our minds how we will face our future.

6 This learning is very good, and the teacher also delivers the materials very kindly.

7 It needs a wider learning development.

8 The implementation of entrepreneurship learning is very helpful, especially for students
who want to be entrepreneur.

9 The implementation of entrepreneurship learning is very good and well prepared, and
the problem that needs to be addressed is lack of practice.

10 The lessons motivate us to run a business.

11 Give us more practices than the material.

12 The teacher is very friendly and kind.

13 The lesson is good because we can learn the business world.

14 I am excited learning this lesson.

Source: results of primary data in 2022

is that it is still assessing the entrepreneurship education process and has not clearly
explored the outcome aspects. Entrepreneurship learning certainly has unique charac-
teristics because it is not only concerned with knowledge and mastery of skills but the
outcomewhere this learning is able to produce strong, knowledgeable entrepreneurswho
can continue to create more jobs. This kind of impact evaluation is still very open for
analysis. It is relevant to what Timmons’ says about formal education in which formal
education is not able to encourage the entrepreneurial spirit in its graduates due to the
fact that the schools still provide minimal knowledge and preparation about business and
works [13]. Furthermore, the entrepreneurship education has not been able to be a solu-
tion to reduce unemployment, and new entrepreneurship learning equips students with
not sufficient skills for entrepreneurship [14]. Moreover, students’ comments that are
still limited may be in line with this opinion in which the students learn entrepreneurship
to gain knowledge and score, yet it has not formed a strongmindset that entrepreneurship
learning is given to make them capable entrepreneurs.
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4 Conclusion

Student assessment using SEEQ on the quality of entrepreneurship education provides
sufficient score. The average score range is 4–5 from a maximum score of 6. This indi-
cates the quality of entrepreneurship learning needs to be improved especially in the
breadth and enthusiasm aspects. It also implies that the students need more practical
activities that can increase their skills for entrepreneurship. Briefly, the ultimate effec-
tiveness of entrepreneurship learning can certainly be seen from how many students
decide to become entrepreneurs. However, this analysis has not reached that aspect.
Future research to prove this is still very open to be conducted.
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Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
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provide a link to the Creative Commons license and indicate if changes were made.
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