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Abstract. Educators play the most crucial role in children’s academic formation
and social and emotional development. Teachers often face stress and challenges,
whichmake them prone to burnout. High levels of burnout cause severe damage to
children’s development and learning achievement and can damage relationships
between teachers, children, and parents. This study examines teacher burnout’s
effect on student-teacher interaction quality. To measure the impact of fatigue on
the quality of interaction among 99 early childhood educators ranging in age from
above 30 to under 30, with teaching experience ranging from less than ten years
to more than ten years, using SPSS 25 regression. The results showed a calculated
F value of 107,558 with a significance level of 0.00 < 0.05. It was concluded
that the teacher burnout variable affected the quality of learning interactions in
the classroom. The results of this study emphasize the importance of teachers’
pedagogical well-being for the quality of their interaction with the student.
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1 Introduction

Teaching may be incredibly stressful and requires high social and mental strength [1].
Being a teacher is exceedingly complex, and not bringing homework, going to school
early, and coming home late [2], teachers face various visible and hidden responsibilities
and activities that must be carried out—completed within a certain period [3], which
can increase demands often resulting in teachers experiencing burnout. Returning to the
classroom as a teacher can make teachers feel afraid, anxious, or anxious [4]. This is
a sense of helplessness and lack of enthusiasm to teach and create a pleasant school
environment.

In Indonesia, the number of teachers experiencing work-related stress is increasing
by about 28% annually [5]. This implies that many Indonesian teachers are at risk of
burnout. Burnout is expensive, both personally and professionally, because it affects the
ability of teachers to excel, resulting in a decrease in the quality and health of teachers’
work [6]. Burnout is a psychological condition characterized by emotional exhaustion,
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depersonalization, and decreased personal achievement [7]. Emotions among teachers
have an essential role in the teaching and learning process. Teaching requires the most
emotional involvement, and kindergarten teachers are no exception [8]. Kindergarten
teachers must be patient and enthusiastic about working with children who are not
physically or mentally mature [8, 9]. Fatigue can be a severe side effect of this emotional
effort.

Teachers often emphasize the psychological and emotional work required to engage
effectively with children as a cause of stress and burnout, which has been linked to
their negativity and discharge during classroom activities [10]. As a result, emotional
exhaustion can negatively impact both teachers and students in the classroom. Teachers
with the highest levels of stress and burnout also have the most behavioral problems
in their classrooms, and teachers with burnout may be contributing to teacher prob-
lems controlling their classrooms [11]. Many variables can cause teacher burnout. The
teachers’ school environment, opinions on their abilities, lack of administrative support,
personal life events, and interactions with the children in their classrooms are some of
these problems [12].

As a kindergarten teacher who is always in touch with children, his role is not lim-
ited to teaching and conveying information to children, but instead has a role with vari-
ous aspects and characteristics as a role in developing the educational process because
kindergarten teachers are responsible for all that. Children learn in addition to guiding
their children’s development in the acute stages of their lives. As the role in developing
the educational process as a kindergarten teacher is constantly in touch with children,
this stage begins with planning and progress through implementation, evaluation, and
review [13]. Being an early educator means being a responsive caregiver, a good listener,
observer, actor, and topic expert, the job of an early educator, is to be a good listener,
observer, actor, and content expert. Fulfilling these tasks and managing the emotions
accompanying them can be very stressful for early educators, especially if they need the
proper training and support [14]. Another Chinese study classifies the emotion regula-
tion of preschool educators as having a long duration, high intensity, and wide range
of emotional interactions [15]. As seen above, a kindergarten teacher faces a lot of
psychological stress, which can lead to psychological burnout [16].

Study findings [10] showed that teachers’ emotional exhaustion was not related to
the amount or complexity of teaching. However, more emotionally exhausted teach-
ers interacted less with students in their classrooms. Teachers may be overwhelmed
by work-related stress, which can increase the emotions of work-related fatigue and
decrease teaching performance in the school [17]. When teachers are overworked, they
may subconsciously treat students as less essential and reflect inappropriately negative
influences [18, 19]. Teachers with burnout may be too emotionally exhausted to build
intimate bonds with their students, failing to act as role models and interact with them
effectively [20]. Children may be bored with learning or not motivated to participate in
classroom activities where teachers are generally exhausted because their teacher lacks
the energy or enthusiasm to encourage their learning or because children feel the teacher
lacks confidence in their teaching [21]. Therefore, based on this background, this study
chose to examine whether teacher burnout affects the quality of interaction between
the teacher and student. The urgency of early childhood education regarding teacher
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burnout is very influential on the communication teachers in the classroom will carry
out, considering the quality of interaction in the school is needed and essential for early
childhood.

2 Method

2.1 Research Design

This study aims to identify the effect of burnout on the quality of interactions that occur
during classroom learning. In addition, to determine whether there is a difference in
burnout according to the age and length of the teacher’s teaching. This study uses the
type of research used in quantitative regression.

2.2 Participant

In this study, a sample of 99 kindergarten teachers in Surabaya was used. For age, 54%
included the age above 30 years, and 46% had the age under 30 years. In addition to the
age factor, it also looks at the length of teachers’ teaching, where 42% enter the teaching
period above ten years while 58% enter below ten years.

2.3 Peng Size

In this study, the scale of the questionnaire was translated from English to Indonesian
by linguists, and factor analysis was carried out as follows:

a. Burnout Teacher
This study uses the Maslach Burnout Inventory, which discusses emotional

exhaustion, depersonalization, and lack of achievement in oneself caused by work
conditions, individual factors, and social roles. There are 24 items used, namely:

1) Physical Aspects Emotional exhaustion factor with 9-item questions such as “I
feel spiritually tired with my work.”

2) Factor depersonalization with five questions: “I feel frustrated with my work.”
3) Eight-question items measure individual achievement factors: “I can understand

my students’ feelings.”

The 9-item questions in the emotional examination are valid because r count= 0.202
< from the r table with a sig value above 0.05. These nine items are proven reliable with a
Cronbach alpha value of 0.85, more significant than 0.6, which means the items are valid
and reliable. Eight question items in the emotional examination are accurate because r
count= 0.202< from the r table with a sig value above 0.05. These nine items are proven
reliable with a Cronbach alpha value of 0.74, more significant than 0.6, which means
the items are valid and reliable. The 5 question items in the emotional examination are
accurate because r count = 0.202 < from the r table with a sig value above 0.05. These
nine items are proven reliable with a Cronbach alpha value of 0.76, more significant than
0.6, which means the items are valid and reliable.
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a. Quality of Teacher Interaction in the Class

This study uses instruments from the Classroom Assessment Scoring System
(CLASS Toddler) [20], where the instrument is used to identify the quality of interaction
when learning in the classroom. This instrument shows the overall level of interaction
in classroom learning, including three classifications: instructional support, emotional
support, and class organization. In this case, it is measured on a scale of 1-4. Early
childhood teachers were asked to complete questionnaires on their teaching burnout
teaching experience in May. The questionnaires were sent to the teachers by google
form. The teachers independently observe the level of burnout experienced according to
the questions in the questionnaire.

1) Data Collection
In this study, the sample was selected using a purposive sampling technique

through respondents (teachers) filling out a Google Form that had been distributed
online. The number of subjects in this study was 99 early childhood educators. The
data in this study were collected for one week in June 2022 by Early Childhood
Education students from the Indonesian Education University and Central China
Normal University. In this case, the respondent has explained the purpose and nature
of this research. Respondents were asked to answer voluntarily, honestly, and openly
and use their initials. Data processing is carried out using the SPSS 25 program.

2) Data Analysis
For research purposes, the analysis was carried out on two instruments to ensure

conformity with the original instrument. The analysis used is regression analysis
to determine the effect of teacher burnout on the quality of learning interactions in
the classroom and multivariate analysis to see differences in teacher burnout in the
age range and length of teaching, as well as see differences in the quality of teacher
interaction in the age range and size of education.

3 Result and Discussion

3.1 Burnout Teacher – Interaction Quality

Researchers used regression analysis for teacher burnout on the quality of learning
interactions in the classroom. The results of the research prove that there is an effect
of teacher burnout on the quality of teacher interaction in classroom teaching with
a significance level of <0.05. In line with research that reports that teachers have the
highest burnout rate among other job categories. This is supportedwho state that educator
stress and burnout in learning are very influential in the learning system in the classroom.
Pre-school teachers who experienced burnout reported having an effect of 62% on the
quality of teaching interaction with their students (Table 1).
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Table 1. The Effect of Burnout Teachers on the Quality of Interaction

Regression mean Square F Sig.

6152.555 107.558 0.00

Table 2. Teacher Burnout and Interaction Quality by age range

Burnout Age mean F Sig.

Under 30 years old 37.64 1,750 0.013

Over 30 years 33.74

Interaction quality Under 30 years old 45.56 0.355 0.131

Over 30 years 42.22

3.2 Burnout Teacher and Interaction Quality by Age Range

In terms of age, there are differences found in teacher burnout F (1.750) with a sig-
nificance level (0.013) > 0.005. As for the quality of the interaction F (0.355) with a
significance level (0.131) > 0.005. In this case, the age factor does not affect the differ-
ence in teacher burnout and the quality of interaction. However, those under 30 years
of age are very susceptible to burnout involving interaction quality. Meanwhile, those
over30 years old have better interaction quality (Table 2).

3.3 Burnout Teacher and Interaction Quality According to the Length
of Teaching

For the factor of the length of teaching time, there are differences found in teacher burnout
F (1,538) with a significance level (0.003) < 0.005. As for the quality of the interaction
F (0.395) with a significance level (0.37) > 0.005. In this case, the length of teaching
factor can affect the difference in teacher burnout but does not affect the difference in the
quality of interaction. However, teaching durations under ten years have a higher burnout
than those over ten years. Meanwhile, the quality of interaction is better for those with
a study period of fewer than ten years. Findings also showed that preschool teachers
who experienced burnout had higher instances of lower classroom interactions. Mainly,
compared to preschool instructorswho reported feeling less emotionally exhausted, those
teachers provided lower quality educational support, emotional support, and classroom
management (Table 3).
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Table 3. Teacher Burnout and Interaction Quality by the length of teaching

Burnout Long time teaching mean F Sig.

Under ten years 37.47 1,538 0.003

Over ten years 32.86

Interaction quality Under ten years 45,70 0.395 0.037

Over ten years 41.07

4 Conclusion

This research is based on pedagogical and psychological theory, which shows the
teacher’s role in Surabaya. These players come from school events and think they are
fully responsible for children’s academic achievement and emotional development. The
study discusses the work problems experienced by current teachers in Surabaya, such as
the level of burnout which will affect the quality of interaction in learning in the class-
room. It focuses on the effect of teacher burnout on the quality of learning interactions in
the school. Evidence suggests that teacher burnout can harm children. This conclusion
shows a more systematic understanding of how important it is to maintain the welfare
of teachers and children during learning. This can be interpreted that the class is not
an empty container that can be measured the socio-emotional welfare of teachers and
children.

We must carefully consider how the burnout conditions are for teachers to maintain
the quality of interaction in the classroom during learning. Most children will commu-
nicate with their teacher and other students in supportive classrooms genuinely, respect-
fully, and lovingly. Because of the warmth of teachers and their desire to form strong
relationship links withmost children, this is likely to improve the quality of teacher-child
relationships over the school year. In support of person-environment models, classroom
quality predicted greater term increases in teacher-child relationships and academic skills
[17].Well-organized classrooms allow teachers to reduce dis- tractions that prevent them
from building relationships with particular students or fostering ties between students
and teachers. Classrooms may help teachers make stronger, less tense relationships with
certain students throughout the academic year because they enable them to pay greater
attention to those students’ emotional and educational needs in a way that improves
their relationships. Additionally, well-organized classrooms offer fewer opportunities
for disruptive behavior and poor peer interactions.

References

1. Y. Ma, F. Wang, and X. Cheng, “Kindergarten Teachers’ Mindfulness in Teaching and
Burnout: The Mediating Role of Emotional Labor,” p. 2020, 2020.

2. X. Cheng, H. Zhang, J. Cao, and Y. Ma, “The Effect of Mindfulness-Based Programs on
Psychological Distress and Burnout in Kindergarten Teachers: A Pilot Study,” Early Child.
Educ. Journa, vol. 3, no. 2, p. 6, 2021, doi: https://doi.org/10.1007/s10643-021-01254-6.

https://doi.org/10.1007/s10643-021-01254-6


678 K. D. Masitha et al.

3. G.Lingam, “EducationalReforms and Implications onTeachers’World ofWork : Perspectives
of Fijian Primary Teachers,” vol. 42, no. 1, p. 2017, 2017.

4. UNICEF, “Ready to Come Back: Teacher Preparedness Training Package.” p. 112, 2020.
5. L. R. Adawiah and N. Romadona, “Why are Teachers Vulnerable to Stress?,” in Why are

Teachers Vulnerable to Stress? 2021, vol. 538, pp. 283–286. DOI: https://doi.org/10.2991/ass
ehr.k.210322.060.

6. V. Dupriez, B. Delvaux, and S. Lothaire, “Teacher shortage and attrition: Why do they leave
?” 2016.

7. C. Maslach and M. P. Leiter, “Burnout. Stress: Concepts, Cognition, Emotion, and Behavior:
Handbook of Stress,” pp. 351–357, 2016, [Online]. Available: http://dspace.unitru.edu.pe/
bitstream/handle/UNITRU/10947/MiñanoGuevara%2CKarenAnali.pdf?sequence=1&isA
llowed=y%0A. https://repository.upb.edu.co/bitstream/handle/20.500.11912/3346/DIVERS
IDADDEMACROINVERTEBRADOSACUÁTICOSYSU.pdf?sequence=1&isAllowed=y

8. K. Zhang, X. Cui, R. Wang, C. Mu, and F. Wang, “Emotions, Illness Symptoms, and Job
Satis.” 2022.

9. Zinsser, K. M., E. A. Shewark, S. A. Denham, and T. W. Curby, “A Mixed-Method Exam-
ination of Preschool Teacher Beliefs About Social – Emotional Learning and Relations to
Observed Emotional Support,” vol. 493, pp. 471–493, 2014, DOI: https://doi.org/10.1002/icd.

10. A. Ansari, R. C. Pianta, J. V Whittaker, and V. E. Vitiello, “Preschool Teachers’ Emotional
Exhaustion in Relation to Classroom Instruction and Teacher- child Interactions Preschool
Teachers’ Emotional Exhaustion in Relation to Classroom,” Early Educ. Dev., vol. 33, no. 1,
pp. 107–120, 2022, DOI: https://doi.org/10.1080/10409289.2020.1848301.

11. A. F. Gilmour, L. E. Sandilos, W. V Pilny, S. Schwartz, and J. H. Wehby, “Teaching
Students With Emotional/Behavioral Disorders: Teachers’ Burnout Profiles and Classroom
Management,” 2021, DOI. https://doi.org/10.1177/10634266211020258.

12. M. A. Demeulenaere, “A Study of the Relationship of Stress, Burnout, Hardiness, and Social
Support in Pre-Kindergarten and Kindergarten Teachers,” p. 2016, 2016, [Online]. Available:
http://etd.lsu.edu/docs/available/etd-04022016-193042/

13. H. S. Al-tantawi, S. Abdul, and H. Al-sarahneh, “The Level of Psychological Burnout Among
Kin- dergarten Teachers in Hebron Governorate,” vol. 17, no. 2, pp. 122–133, 2021, doi:
https://doi.org/10.3968/12346.

14. D. Phillips, L. J. E. Austin, and M. Whitebook, “The Early Care and Education Workforce.”
15. L. Zhang, S. Yu, and L. Jiang, “Chinese preschool teachers’ emotional labor and regulation

strategies.” Teach. Teach. Educ., 2020, DOI: https://doi.org/10.1016/j.tate.2020.103024.
16. C. J. Purper, Y. Thai, T. V Frederick, and S. Farris, “Exploring the Challenge of Teachers’

Emo.” 2022.
17. W. L. G. Hoglund, K. E. Klingle, and N. E. Hosan, “Classroom risks and resources: Teacher

burnout, classroom quality and children’s adjustment in high needs elementary schools,” J.
Sch. Psychol., vol. 53, no. 5, pp. 337–357, 2015, DOI: https://doi.org/10.1016/j.jsp.2015.
06.002.

18. S. E. Rimm-Kaufman et al., “Early behavioral attributes and teachers’ sensitivity as predictors
of intelligent behavior in the kindergarten classroom,” Oxford Univ. Press, vol. 23, pp. 451–
470, 2002.

19. E. T. Pas, C. P. Bradshaw, and P. A. Hershfeldt, “Teacher- and school-level predictors of
teacher efficacy and burnout: Identifying potential areas for support,” J. Sch. Psychol., vol.
50, no. 1, pp. 129–145, 2012, DOI: https://doi.org/10.1016/j.jsp.2011.07.003.

https://doi.org/10.2991/assehr.k.210322.060
http://dspace.unitru.edu.pe/bitstream/handle/UNITRU/10947/Mi%F1anoGuevara%2CKarenAnali.pdf?sequence=1&amp;isAllowed=y%0A
https://repository.upb.edu.co/bitstream/handle/20.500.11912/3346/DIVERSIDADDEMACROINVERTEBRADOSACU%C1TICOSYSU.pdf?sequence=1&amp;isAllowed=y
https://doi.org/10.1002/icd
https://doi.org/10.1080/10409289.2020.1848301
https://doi.org/10.1177/10634266211020258
http://etd.lsu.edu/docs/available/etd-04022016-193042/
https://doi.org/10.3968/12346
https://doi.org/10.1016/j.tate.2020.103024
https://doi.org/10.1016/j.jsp.2015.06.002
https://doi.org/10.1016/j.jsp.2011.07.003


Pre-school Teachers’ Burnout 679

20. U. Klusmann, M. Kunter, U. Trautwein, and O. Lu, “Teachers’ Occupational Well-Being and
Quality of Instruction : The Important Role of Self-Regulatory Patterns,” vol. 100, no. 3,
pp. 702–715, 2008, DOI: https://doi.org/10.1037/0022-0663.100.3.702.

21. E. Pakarinen and N. Kiuru, “Classroom organization and teacher stress predict learning moti-
vation in kindergarten children,” pp. 281–300, 2019, DOI: https://doi.org/10.1007/s10212-
010-0025-6.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the source,
provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter’s Creative
Commons license, unless indicated otherwise in a credit line to the material. If material is not
included in the chapter’s Creative Commons license and your intended use is not permitted by
statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder.

https://doi.org/10.1037/0022-0663.100.3.702
https://doi.org/10.1007/s10212-010-0025-6
http://creativecommons.org/licenses/by-nc/4.0/

	Pre-school Teachers’ Burnout: Examining the Relation to the Quality of Student-Teacher Interaction
	1 Introduction
	2 Method
	2.1 Research Design
	2.2 Participant
	2.3 Peng Size

	3 Result and Discussion
	3.1 Burnout Teacher – Interaction Quality
	3.2 Burnout Teacher and Interaction Quality by Age Range
	3.3 Burnout Teacher and Interaction Quality According to the Length of Teaching

	4 Conclusion
	References




