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Abstract. Since the beginning of 2020, theCOVID-19 pandemic has hit theworld
which has resulted in changes in the offline learning model that was commonly
applied before the COVID-19 pandemic, into an online learning model or distance
learning (PJJ). This change certainly requires adaptation for both teachers and
students, including in learning Japanese characters. The purpose of this study is to
qualitatively describe how the Japanese language assessment practice was carried
out by Japanese language teachers, especially at the Shokyu Hyoki Course which
was carried out by the teacher during the covid-19 pandemic. The analyzed practice
of assessing learning outcomes were from formative assessment and summative
assessment during the covid-19 pandemic. The results showed that there was a
change in the form of the assessment implementation, assessment technique, and
correction techniques for Japanese alphabet learning outcomes between before
and during the covid-19 pandemic. Constraints faced during the implementation of
online learningoutcomes assessment are the internet network that is less supportive
and students’ honesty in taking the test. The solution is to ensure the availability of
the internet network during the online assessment of learning outcomes and apply
a strict time limit during the online assessment and require students to activate the
zoom camera/google meet during the test.
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1 Introduction

Since the beginning of 2020, the COVID-19 pandemic has swept the world. Directly
or indirectly, the pandemic has an impact on all aspects of life, including aspects of
education and learning. The offline learningmodel, whichwas commonly applied before
the COVID-19 pandemic, has turned into an online learning model or distance learning
(PJJ). This change also occurs in the scope of universities that teach Japanese. This
change certainly requires adaptation for both teachers and students.

In accordance with the demands of the online learning model, the teacher must
also prepare an appropriate assessment model, especially regarding practices that aim
to measure whether or not the learning objectives are achieved in each course. The
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ability to develop and use assessments is a key construct of professional development
for language teachers because they are often involved in summative assessment and
formative assessment in their teaching environment [1]. Previous studies have shown
that the assessment practice carried out by language teachers is influenced by contextual
factors and experiential factors [2, 3].

With the shift in the Japanese language learning model to PJJ during the COVID-19
pandemic, this shift will also have a long-term impact on classroom-based assessment
practices even after the pandemic. It is something new for Japanese language teachers to
teach and conduct online assessments. Thus, it is important for teachers to understand the
practice of online assessment and the factors that influence its implementation, not only
for teachers of assessment courses or for trainers in the field of assessment (assessment
trainers), but also important for language teachers and policy makers regarding lan-
guage learning curriculum. Japan and also in the field of Applied Linguistics (Applied
Linguistics).

Distance learning (PJJ) or online is a learning activity that uses interactive learning
media andmanages the content provided to students with a view to improving the quality
of learning [4]. Meanwhile Dabbagh and Ritland [5] states that online learning is an
open and distributed learning system using pedagogical tools (educational aids), made
possible through the internet and network-based technology to facilitate the formation
of learning processes and knowledge through meaningful action and interaction.

Teachers and students are directed to understand basic technology so that they are
accustomed to dealing with the online learning process, especially in problem solving.
With an understanding of technology, the interaction between teachers and students
will still be carried out. The interaction in question is the interaction between teachers
and students who do not meet face-to-face as well as ordinary learning carried out
in classrooms. Interaction in PJJ is not done face-to-face directly, but the teacher and
students are in different places, and can even be separated by a very long distance.

In learning Japanese, the sorting of material is based onmaterial related to (1) letters,
(2) vocabulary, (3) sentence patterns, (4) expressions, (5) reading skills, (6) writing
skills, (7) skills speaking, and (8) listening skills. For this reason, Japanese language
learning in universities is adjusted to the sorting of the material. For example, there
are Japanese alphabet courses (hyouki), reading skills courses (dokkai), writing skills
courses (sakubun), and others. With this sorting, the implementation of the assessment
is different. In addition, with the Covid-19 pandemic, the assessment practices carried
out by teachers have also changed according to the online learning model applied.

In this study, it is focused on assessing learning outcomes in Japanese letters (Hyoki)
courses, namely, in particular on MK Shokyu Hyoki programmed by first-year students.
This focus was taken because the MK of Japanese characters is the basis of mastering
the Japanese language, namely by learning and mastering Japanese characters, both
hiragana, katakana, and kanji. If Japanese learners do not master these letters, it will
be difficult to master the use of Japanese. Almost all Japanese textbooks intended for
foreign students are written using these letters. Learning Japanese letters emphasizes
writing kanji properly and correctly, how to read kanji, the order of writing kanji, and
writing the meaning of kanji.



986 A. A. Kocimaheni et al.

Assessment is a series of activities to obtain, analyze, and interpret data about stu-
dent learning processes and outcomes. The assessment is carried out systematically and
continuously, with the aim of being able to provide meaningful information in making
decisions regarding student learning outcomes. Teachers as managers of learning activ-
ities can find out the abilities of students, the accuracy of the teaching methods used,
and the success of students in achieving the competencies that have been determined
through assessment. Based on the results of the assessment, the teacher can make the
right decisions to determine the next steps to take. The results of the assessment can also
motivate students to perform better [6].

The purpose of carrying out the assessment as described by Uno & Koni [7] are: (a)
so that teachers can find out the achievement of students’ competency levels, (b) teachers
can provide feedback to students, (c) teachers can monitor student learning progress,
(d) results of continuous monitoring of process progress and learning outcomes can be
used as feedback to improve methods, approaches, activities, and learning resources
in accordance with the material needs and needs of students, and (e) the results of the
assessment can provide information to parents and the community about the effectiveness
of education.

The assessment implementation technique is divided into two, namely test techniques
and non-test techniques. In the test technique there are two types of tests, namely standard
tests and teacher-made tests. As for the non-test technique, it can be in the form of
performance assessment, product assessment, project assessment, portfolio, and attitude
assessment [7–9].

Assessments in learning activities are generally divided into two types, namely for-
mative tests and summative tests. Formative tests are tests that are carried out to measure
students’ understanding at the end of each level of mastery of competencies/subjects.
Another term for formative tests is Daily Assessment (PH). Formative tests can be done
at each meeting or after one competency/subject has been taught. With formative tests,
student learning outcomes can be known and follow-up actions can be taken in the form
of enrichment or remedial programs. While the summative test is a test conducted to
measure the understanding of students at the end of each level of the learning program.
If the summative test is carried out in the middle of one level of the learning program,
it is called a sub-summative test. The term commonly used for sub-summative tests is
the Mid-Semester Examination (UTS), while the summative test is the Final Semester
Examination (UAS).

Before the pandemic, all Japanese language learning including ShokyuHyoki course
was done in offline classes. Teachers can give examples of writing kanji directly to
students, as well as teachers canmake corrections directly to students when they practice
writing kanji in class. Errors related to writing kanji letters are detected and can be
minimized by the physical presence of teachers and students in the same room. This
can also be applied during the implementation of the assessment of learning outcomes.
However, since the pandemic and the change in learning models to online, of course,
some things have changed due to adjustments.

Language learning basically includes four language skills, namely listening skills,
speaking skills, reading skills, and writing skills. The four skills can be categorized into
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receptive skills (listening and reading) and productive skills (speaking and writing) [10–
12]. Each skill has its own learning and assessment strategy. In learning Japanese, one of
the characteristics it has is the use of hiragana, katakana, and kanji letters. In addition, the
grammar used is also different from Indonesian. Therefore, learning Japanese in schools
involves the ability goals, namely (1) mastery of hiragana, katakana, and kanji letters, (2)
mastery of grammar, (3) mastery of vocabulary, (4) listening skills, (5) speaking skills,
(6) reading skills, (7) writing skills (composing), and (8) translating skills [13]. Based
on the purpose of these abilities, the practice of assessing Japanese learning outcomes
also follows this sorting.

Several studies on the assessment of Japanese language learning that have been
carried out have become the basis for the implementation of this research. Paramitasari
research results [14] shows that the Kanji teacher uses the formative test model more.
There are two factors that determine the test model used by Kanji lecturers, namely
general factors and special factors. General factors are factors from the syllabus and
Learning Implementation Plan (RPP), while special factors consist of five important
aspects, these aspects are aspects of the beauty of writing Kanji, how to read, order of
Kanji, writing the meaning of Kanji, writing Kanji properly and correctly, and complete
the gaps. Furthermore, Sutiyarti et al. [15] explained that the implementation of formative
assessments by teachers had been carried out properly in accordance with the provisions
of the main requirement, which was to provide feedback on tests given to students, even
though online learning.

Based on the explanation above, the purpose of this study is to qualitatively describe
how the practice of assessing Japanese language learning outcomes, especially at the
Shokyu Hyoki Course, was carried out by teachers during the covid-19 pandemic. The
practice of assessing learning outcomes analyzed is for formative assessment and sum-
mative assessment during the covid-19 pandemic. In addition, obstacles and solutions
were also analyzed during the practice of implementing the learning outcomes assess-
ment. The benefits of this research are the documentation of the implementation of the
Shokyu Hyoki Court’s learning outcomes assessment during the pandemic, a recapitu-
lation of obstacles in the practice of learning outcomes assessment and solutions made
by teachers in the implementation of Shokyu Hyoki’s Course’s learning assessment
practices during the pandemic.

2 Method

This research is descriptive qualitative research with a case study approach [16]. The
research subjects were two lecturers at a university who taught Shokyu Hyoki course.

Data were collected using research aids in the form of interview guide sheets. Inter-
views were conducted with two respondents individually and recorded. The results of
the interview recordings were then transcribed and then analyzed.

The data analysis technique was carried out by transcribing the results of the inter-
views. The transcription results were then analyzed using qualitative data analysis tech-
niques [17], namely starting with (1) summarizing the data (data condensation) where
the data is designed in presentation, then determining which data is entered, and in
what form according to the research theme, (2) presenting data (data display) which is
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a collection of information organized and compact that is easy to understand, and (3)
draw conclusions (concluding drawings/verification) where interpretation is carried out
without a pattern, statement, explanation then presented in the form of a description to
answer the research objectives.

3 Results and Discussion

Based on the results of interviews conducted with two respondents, namely Respondent
One (R1) andRespondent Two (R2), the following exposurewas obtained. The interview
questions contain about the implementation of the test on the ShokyuHyoki coursewhich
was carried out before the pandemic and during the pandemic. The types of tests here
include formative tests and summative tests. Both respondents took formative tests and
summative tests according to the lesson plans that each respondent had prepared at the
beginning of the semester.

3.1 Formative Test

The implementation of formative tests carried out by R2 in learning before the pandemic
and during the pandemic is the same and consistent, namely carried out at every meet-
ing. In this formative test, respondents measure and assess the students’ ability to read
Japanese characters, the ability to understand the meaning of Japanese letters and the
ability to write Japanese characters. The tests given before the pandemicwere in the form
of a written test (paper-and-pencil test) and during the pandemic in the form of an online
test using applications such as google form, quizizz, and the LearningManagement Sys-
tem (LMS) developed by the institution where R2 worked. Meanwhile, R1 carried out
the provision of formative tests differently, namely before the pandemic the formative
tests were carried out at every meeting, but during the pandemic the implementation
was random and not specifically scheduled. The form of formative test before the pan-
demic was a written test (paper-and-pencil test), while during a pandemic the written
test was combined with an oral test, namely R1 gave questions orally to students during
online meetings and had to be answered orally by students as well. For the frequency of
implementation of formative tests, R2 carried out 14 times because formative tests were
carried out at each class meeting both before the pandemic and during the pandemic.
Meanwhile, R1 conducted formative tests at each meeting before the pandemic so that
it was 14 times, but during the pandemic the frequency of the tests was reduced to only
six times. R2 carried out 14 times because formative tests were carried out at each class
meeting both before the pandemic and during the pandemic. Meanwhile, R1 conducted
formative tests at each meeting before the pandemic so that it was 14 times, but during
the pandemic the frequency of the tests was reduced to only six times. R2 carried out
14 times because formative tests were carried out at each class meeting both before
the pandemic and during the pandemic. Meanwhile, R1 conducted formative tests at
each meeting before the pandemic so that it was 14 times, but during the pandemic the
frequency of the tests was reduced to only six times.

The technique used in the formative test by R1 before the pandemic was to give a
written test for a maximum of 30 min with the type and number of questions adjusted to
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the number of kanji the students had studied. During the pandemic, the implementation
technique changed to using an oral test form, namely R1 giving a test to read kanji in
the form of sentences or discourses to determine students’ ability to memorize kanji. A
similar technique was also carried out by R2 before the pandemic, namely the paper-and-
pencil test with a more detailed technique, namely 1) asking students to write down the
meaning and reading of the letters and Jukugo shown, 2) asking students to write down
the letters and the meaning of the words. Words as well as Jukugo spoken in Japanese,
and 3) asking students to write down the letters as well as Jukugo and how to read the
words spoken in Indonesian. During the pandemic, the technique used is still the same,
it’s just changed to an online test.

After the completion of the test, of course, there will be correction activities. Both R1
and R2 both involved students in joint correction activities. In general, joint correction
activities aim to shorten the correction time, train students to make corrections and cor-
rections, and to increase learning motivation among students. However, specifically for
the application of online tests by R2 using applications such as google forms, automatic
corrections can be made so that joint correction activities are eliminated. Feedback on
the results of the formative test is directly carried out by R1 and R2 after the correc-
tion is complete, especially for the questions with the highest number of errors. Both
respondents also did not carry out remedial programs for formative test results because
the tests carried out were always related to the previously tested material.

The obstacle faced by respondents in implementing formative tests before the pan-
demic was the limited time of respondents to prepare questions according to the material
that had been given. The number of assignments, both academic and non-academic,
reduces the time to prepare for formative test questions. Meanwhile, during the pan-
demic, another obstacle was the disruption of the internet network at the time of the test,
both on the part of respondents and students. In addition, there are obstacles in the form
of supervising the implementation of online tests which are difficult to ensure students’
honesty in working on test questions without using any tools/assistance.

The solution to this problem is to arrange formative test questions at the beginning
of the semester, ensure a schedule for the implementation of the test so that respondents
and students can prepare for the availability of the internet network well, randomly ask
students to write letters and jukugo during the discussion of questions and increase the
practice of writing letters on sheets. shared work.

3.2 Summative Test

The summative tests carried out by R1 and R2 before and during the pandemic were
the same, namely during the Mid-Semester Examination (UTS) and the Final Semester
Examination (UAS). The formof the summative test before the pandemicwas in the form
of a paper-and-pencil-test and the application of an online test during the pandemic. In
accordance with the characteristics of the summative test, the scope of the material being
tested is wider and more abundant than the formative test. After the summative test, R1
and R2 immediately made corrections without involving students as in formative test
corrections. Giving feedback and also remedial programs to students were not carried
out by the two respondents in the summative test.



990 A. A. Kocimaheni et al.

The obstacles faced in the implementation of online summative tests are the same
as the obstacles in the implementation of online formative tests, namely the existence of
internet network disturbances during the implementation of the test, both on the part of
respondents and students. Another obstacle is the difficulty in supervising the implemen-
tation of online tests to ensure students’ honesty in working on test questions without
using any tools/assistance. The solution taken by R1 and R2 was similar, namely ensur-
ing the availability of the internet network during the online summative test. Meanwhile,
for students’ honesty problems.

4 Conclusion

Based on the results of the research that has been presented, it shows that there has
been a change in the form of assessment implementation, assessment techniques, and
correction techniques for assessment of Japanese learning outcomes between before
and during the COVID-19 pandemic. Significant changes are found in the form of the
implementation of the assessment of Japanese letter learning outcomes, namely from
an offline test form to an online test. This also changes the assessment technique used,
namely from paper-and-pencil tests to optimal use of online test forms using LMS. The
technique of correcting the assessment results, which was done manually by the teacher
before the pandemic, turned into an automatic correction using google forms, especially
in the form of multiple-choice assessments.

The obstacle faced during the implementation of the assessment of kanji learning
outcomes during the covid-19 pandemic was that the internet network was not sup-
portive, both from the teacher’s side and from the student side. In addition, there are
obstacles related to students’ honesty in working on test questions without using any
tools/assistance.

The solution to the problems related to the unsupported internet network is to ensure
the availability of the internet networkduring theonline assessment of learningoutcomes.
As for the problem of student honesty, the solutions made by R1 and R2 are the same,
namely providing a strict time limit for carrying out the test and implementing video
capture during online tests by requiring students to activate the Zoom/Google Meet
camera which shows students who are working on the test.
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