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Abstract. Literacy (and numeracy) is an important learning theme in the recently
applied curriculum in Indonesia. Known as the ‘Freedom to learn curriculum,’ it
emphasizes the importance of literacy strategies that all teachers must master. The
use of literacy strategies is evident in the learning steps stated in lesson plans. This
study seeks to identify the use of literacy strategies described in teachers’ lesson
plans. Using document analysis, this study collected data from lesson plans of
five subjects, namely Indonesian, English, Natural Sciences, Social Sciences, and
Mathematics. Each subject is represented by two lesson plans taken at random. So,
there are ten lesson plans used in this study. The analysis uses fifteen indicators
of literacy strategies as the primary reference for implementing learning steps.
The results showed that of the sixteen indicators that were determined, it turned
out that 5–12 indicators of literacy strategies were found in the learning steps.
Indicators that always appear (10) are “identify relevant information” and “think
aloud”. The indicator “confirm, revise, or reject predictions” and “checklist” is not
encountered in all steps of learning. The results of this study indicate that learning
with literacy strategies needs to be continuously introduced to maximize learning.
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1 Introduction

Literacy (and numeracy) is an important learning theme in the Independent Curriculum.
Literacy has an important role in theworld of education. Literacy is ameans to recognize,
understand, and apply the knowledge that has been obtained by students at school [1].
Literacy is also related to student life, both at home and in the surrounding environment
to cultivate noble character. Understanding literacy, in the end, does not only penetrate
the problem of reading and writing but even to the stage of multiliteracy [2, 3].

The term literacy is something that continues to develop and process. However,
literacy skills focus on understanding the text and its context (literacy underlies the
other five basic literacies). Understanding various texts will help understand life with
its various aspects because the text is a representation of the lives of individuals and
communities in their respective cultures. Literacy is not only the ability to read but also
the ability to analyze a reading and understand the concepts behind the writing [4].
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Various policies indicate that systematic and continuous efforts need to be made
to improve the ability of teachers to design lessons that can strengthen literacy for
all subjects (especially junior high school level) to improve students’ literacy skills.
In addition, several guidelines related to GLS have been published since 2016 by the
Ministry of Education and Culture, there is even a 2nd edition for the Master Design
[5]. In addition, there is also a literacy strategy in the form of a booklet for training
[6]. In 2020, the Independent Curriculum was introduced which focuses on literacy and
numeracy. In learning, thematerial presented by the teacher should emphasize improving
learning management skills with literacy strategies to improve students’ literacy skills
and developXXI century skills. Learning that uses a literacy strategy by combiningXXI-
century skills is expected to be a lifelong provision of life skills. So, literacy strategies
are important things that must be mastered by teachers [7]. The literacy strategy can be
seen in the learning steps contained in the lesson plans [8].

Related to this, this study seeks to identify the use of literacy strategies contained in
the learning steps in the RPP for the independent learning curriculum.

2 Method

This study uses quantitative methods to obtain an overview of a situation objectively,
starting from the collection, display, and interpretation of data and results [9]. This
research was conducted to get an overview of literacy strategies in learning. Data were
taken from https://www.sinau-thewe.com/2022/06/complete-rppmodul-ajar-kurikulum-
merdeka_18.html. From the site, five subjects were taken in junior high school, namely
Indonesian, English, Social Sciences, Science, and Mathematics. From each subject,
two lesson plans are taken at random. Thus, ten lesson plans were available for this
study. The analysis was carried out by identifying the application of sixteen indicators
of literacy strategies in the learning steps.

The fifteen indicators are (A) Before Reading: (1) identifying the purpose of read-
ing, (2) making predictions; (B)While Reading: (3) Identifying relevant information, (4)
Identifying new vocabulary, keywords, and/or difficult words, (5) Identifying difficult
parts of the text that is difficult and rereading the section; (6) think aloud, (7) making
inferences, (8) make inquires about the content of the text and thing associated with the
topic (using other sources), (9) making the intertextual connection; (C) After Reading:
(10) summarizing, (11) evaluating the text, (12) changing mode, (13) selecting, com-
bining, and/or producing multimodal text (14) confirming, reclining, or rejecting the
prediction, (D) Addition: (15) using the graphic organizer [10].

3 Result and Discussion

In this case, the numbering (1–15) is used which refers to the indicators of the literacy
strategy, namely (1) identifying the purpose of reading, (2) making predictions; (3) Iden-
tifying relevant information, (4) Identifying new vocabulary, keywords, and/or difficult
words, (5) Identifying difficult parts of the text that is difficult and rereading the section;
(6) think aloud, (7) making inferences, (8) make inquiries about the content of the text

https://www.sinau-thewe.com/2022/06/complete-rppmodul-ajar-kurikulum-merdeka_18.html
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Table 1. The Use of Literacy Strategies Indicators

Indicator Ind Eng Natural
Sciences

Social Sciences Math Total

A B A B A B A B A B

1 1 1 1 0 1 0 0 1 1 1 7

2 0 1 0 1 1 1 1 1 1 1 8

3 1 1 1 1 1 1 1 1 1 1 10

4 0 0 1 0 0 0 0 0 0 1 3

5 0 0 1 0 0 0 0 0 1 1 4

6 1 1 1 1 1 1 1 1 1 1 10

7 0 0 0 0 1 1 0 1 0 1 4

8 1 1 0 1 1 1 1 1 1 0 8

9 0 1 0 0 1 1 1 1 1 1 7

10 1 1 0 0 1 1 0 1 1 1 7

11 1 1 1 1 0 1 1 1 1 1 9

12 1 0 1 0 1 0 0 1 0 0 4

13 0 0 0 0 0 0 0 1 0 0 1

14 0 0 0 0 0 0 0 0 0 0 0

15 0 0 1 0 0 0 0 1 0 1 3

TOTAL 7 8 8 5 9 8 6 12 9 11 83

and thing associatedwith the topic (using other sources), (9) making the intertextual con-
nection; (10) summarizing, (11) evaluating the text, (12) changing mode, (13) selecting,
combining, and/or producing multimodal text (14) confirming, revising, or rejecting the
prediction, (15) using the graphic organizer. Here is the table (Table 1).

The table shows that the total score obtained is 83 from the ideal value of 15 ×
10 = 150. In addition, it can be observed that the subjects that use literacy strategies
below 50% (7.5) are Bahasa Indonesia (A) just has 7 indicators, English (B) just has 5
indicators, and Social Studies (A) just have 6 indicators.

The indicators for literacy strategies that use 10 lesson plans below 50% (5) are
in seven indicators, namely indicators number 4,5,7,12,13,14,15: (4) Identifying new
vocabulary, keywords, and/or difficult words (2 lesson plans); (5) Identifying difficult
parts of the text that is difficult and rereading the section (3 lesson plans); (7) making
inferences, (4 lesson plans); (12) changing mode (4 lesson plans); (13) selecting, com-
bining, and/or producing multimodal text (1 lesson plans); (14) confirming, revising, or
rejecting the prediction (0 lesson plans); and (15) using the graphic organizer (3 lesson
plans).

Based on this, it appears that what is not found in all lesson plans is “confirming,
revising, or rejecting the prediction”. This shows that the predictions in the early part of
the lesson (there are 8 lesson plans) do not correspond to the closing part of the lesson
because there is no confirmation of the predictions.
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The strategies in all lesson plans are strategies number 3 and number 6. Strategy
number 3 is Identifying relevant information, while strategy number 6 is thinking aloud.
This shows that the two strategies are familiar and are used to being carried out by the
teacher.

The second sequence (in nine lesson plans) is strategy number 11: evaluating the
text. This shows that the strategy is already familiar and has been used by the teacher.

The third sequence (in the eight lesson plans) is strategy number 2 and number 8.
Number 2 is making predictions and number 8 is making inquiries about the content of
the text and things associated with the topic (using other sources).

The fourth sequence (in seven lesson plans) is strategy numbers 1, 9, and 10. Strat-
egy number 1 is identifying the purpose of reading, strategy number 9 is making the
intertextual connection, and strategy number 10 is summarizing.

So, if sorted starting from what is familiar or used to be done by the teacher, the
arrangement is as follows.

1. Identifying relevant information and thinking aloud in all lesson plans (strategy
number 3 and 6),

2. evaluating the text in nine lesson plans (strategy number 11),
3. making predictions and making inquires about the content of the text and things

associated with the topic (using other sources) in eight lesson plans (strategy number
2 and 8)

4. identifying the purpose of reading, making the intertextual connection, and summa-
rizing in seven lesson plans (strategy number 1, 9, 10)

5. Identifying new vocabulary, keywords, and/or difficult words (2 lesson plans); Iden-
tifying difficult parts of the text that is difficult and rereading the section (3 lesson
plans); making inferences, (4 lesson plans); changing mode (4 lesson plans); select-
ing, combining, and/or producingmultimodal text (1 lesson plans); confirming, revis-
ing, or rejecting the prediction (0 lesson plans); and using the graphic organizer (3
lesson plans). There is strategy number 4,5,7,12,13,14,15.

Here is a figure from the table (Fig. 1).
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Fig. 1. Number of Indicators in all lesson plans
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As previously explained, the figure shows that the indicators that are always present
in the learning steps are indicator no. 3 and no. 6, namely “(3) Identifying relevant
information” and “(6) think aloud,” the indicator that is not found in all learning steps
(out of 10 lesson plans) is indicator number 14 “(14) confirming, revising, or rejecting
the prediction”. This means that teachers need to be constantly reminded about the
importance of confirming or revising predictions at the end of learning. This can be used
to measure the existence of new things that students receive, additional knowledge, and
one measure of learning success.

In addition, it seems that multimodal texts are also less empowered by teachers to
be produced by students (there are only one lesson plans which uses multimodal texts).
Therefore, there is a need for thorough socialization of the need for multimodal texts in
learning so that students are not bored and bored. Multimodal texts are believed to be
able to make students more critical, and creative, and develop innovation.

On the other hand, one of the weaknesses of the available lesson plans is that after
students read the text, they immediately work on the questions or questions provided.
When this happens, learning is like taking a test. In proper learning, after students have
read the text, there needs to be an intermediate step, namely Identifying new vocabulary,
keywords, and/or difficult words or Identifying difficult parts of the text that is difficult
and rereading the section. Unfortunately, in the lesson plans that are discussed, only
two lesson plans carry out the steps of Identifying new vocabulary, keywords, and/or
difficult words. Steps Identifying difficult parts of the text that is difficult and rereading
the section only exist in three lesson plans. Literacy strategies need to be applied so that
reading learning does not have the nuances of a test.

The following is the figure of several indicators in each learning step (Fig. 2).
The figure shows that the most literacy strategy indicators (12) are in social studies

subjects (B), while the least (5) are in English subjects (B).
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Fig. 2. Number of Indicators in each learning step
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4 Conclusion

Based on this, it appears that the use of literacy strategies in learning is still not maxi-
mally used, especially for indicators number 4,5,7,12,13,14,15 whose use is still below
50% of the 10 existing lesson plans. The indicators are (4) Identifying new vocabulary,
keywords, and/or difficult words, (5) Identifying difficult parts of the text that is difficult
and rereading the section; (7) making inferences, (12) changing mode, (13) selecting,
combining, and/or producing multimodal text (14) confirming, revising, or rejecting the
prediction, (15) using the graphic organizer.

Especially for indicator no. 14 “confirming, revising, or rejecting the prediction”, it
is not even found in the learning step (14).

The indicators of literacy strategies that are always present in learning are indicators
number 3 and 6, namely “identifying relevant information and thinking aloud”. This
needs to be maintained and if necessary developed.

The results of this study indicate that learning with literacy strategies needs to be
continuously introduced to maximize learning. In the future, the preparation of learning
steps in the independent curriculum or other curricula needs to continue to be considered
to be able to offer the best to participants.

Acknowledgments. Funding for this research by the PNBP Unesa. The LPPM Unesa pro-
vides support for this research. The authors are grateful to their colleagues for their support
and participation in the preparation of this paper.

Authors’ Contributions. EBR arranged all the article writing. KL compile of the article writing
framework. PR and ZA arranged based on the template writing. ABP had an idea of the theme of
article writing.

References

1. S. G. L. S. Kemendikbud, “Desain Induk Gerakan Literasi Sekolah, eds,” Rangesti Wiedarti
Kisyani Laksono. Jakarta Kementeri. Pendidik. dan Kebud., 2018.

2. K. Laksono et al., “Manual pendukung pelaksaan gerakan literasi sekolah: untuk jenjang
sekolah menengah pertama,” 2016.

3. L. Kisyani, “Seri manual GLS: Guru sebagai teladan literasi.” Direktorat Jenderal Pendidikan
Dasar dan Menengah, 2019.

4. K. Pahl and J. Rowsell, Literacy and education. SAGE Publications Ltd, 2012.
5. D. Fisher and N. Frey, “Student and teacher perspectives on the usefulness of content literacy

strategies,” Lit. Res. Instr., vol. 47, no. 4, pp. 246–263, 2008.
6. K. Laksono and P. Retnaningdyah, “Exploring The Use of Literacy Strategies in Junior High

School Level,” 2018, [Online].
7. K. Ming, “10 Content-area literacy strategies for art, mathematics, music, and physical

education,” Clear. House A J. Educ. Strategy. Issues Ideas, vol. 85, no. 6, pp. 213–220,
2012.

8. S. Arikunto, “Prosedur Penelitian Suatu Pendekatan Praktik,” Jakarta: Rineka Cipta, 2006.
9. P. Sugiyono, “Metode penelitian kombinasi (mixed methods),” Bandung Alf., 2015.
10. Y. Abidin. Pembelajaran Literasi. Yogyakarta: Bumi Aksara. 2017.



1380 E. B. Rahaju et al.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the source,
provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter’s Creative
Commons license, unless indicated otherwise in a credit line to the material. If material is not
included in the chapter’s Creative Commons license and your intended use is not permitted by
statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder.
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