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Abstract. Internationalization and student mobility are topical issues in higher
education. Universities continue to invest in increasing inbound student mobility
and how to produce globally competent graduates. However, only a small percent-
age of higher education students benefit from mobility. Further, the COVID-19
pandemic introduced several changes that constituted the responses to the chal-
lenges posed by this pandemic. Themost prominent response was the change from
the traditional modes of teaching to web-based ones. Considering such changes,
the nature of studentmobility during the post-pandemic period is not clear.With the
limited technological development, it is not clearwhether universities in theGlobal
South will continue to exploit the COVID-19 responses for student mobility. This
paper explores the possibilities of hybrid student mobility as an alternative to the
traditional students’ physical mobility across national borders. Through a system-
atic literature review, the paper points out the benefits of adopting hybrid mobility
and the limitations towards achieving the desired end. The paper is based on the
Connectivism Learning Theory, which underscores the importance of technology
in teaching and learning. With this theory, the authors argue that technology can
be incorporated into the teaching and learning processes to make student mobility
more inclusive.

Research Contribution: The paper explores alternative conceptualization of
international student mobility (ISM) as opposed to the traditional physical cross
border students’ movements. It advocates for inclusivity and the democratiza-
tion of ISM, and reframes it for circumstances in which physical movement is
restricted, as the case was during COVID-19 pandemic.

Keywords: COVID-19 pandemic · Internationalization · higher education ·
Connectivism · East Africa

1 Introduction

International student mobility remains the most famous manifestation of the internation-
alization of higher education (IHE) [1]. Under the influence of IHE, students travel across
home country borders to accomplish higher education (HE) activities in other countries
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[2]. The movements may be short-term (e.g., a study abroad programme for one year or
semester) or long-term, such as the degree mobility programs [3, 4]. The benefits from
these students’ movements accrue to students, institutions, and national systems [5, 6].
However, the existing modes of student mobility serve a diminutive student population,
hence minimizing the extent of the said benefits.

According to [2], only 6millionHE students (2.6%of theworld’s student population)
were internationally mobile in 2019 which signifies the exclusive nature of international
studentmobility (ISM). The existingmode of ISM should be revised tomake it of service
to more students. Further, Africa currently has a population of 1.2 billion people, 60%
of whom are eligible for HE [7]. These students compete for the few university study
places [8, 9] hence some of them opt to study in foreign countries. However, studying
in a foreign country comes at a hefty cost. Thus, a search for mechanisms that can make
it cheaper is necessary.

By 2018, East Africa had over one million HE students [10], some of whom studied
outside their home countries. [11] explains that the total number of outbound mobile
students for Uganda, Kenya, Tanzania, Rwanda, Burundi, and South Sudan in 2018 was
6,044, 15,732, 6,876, 3,551, 4,851, and 1,093, respectively. Admittedly, these numbers
are low when compared to those from other regions. They would have been higher if
sustainable and cheaper modes of ISM were accessible. The popular destinations for
outbound mobile students include USA, Europe, and China [12], though intra-African
mobility is also being witnessed [13].

With the COVID-19 pandemic and the associated lockdowns, travel restrictions
were imposed across borders, leaving many international students stranded in their host
countries. At the same time, the employed students lost their part-time jobs, which
meant the loss of incomes and sources of livelihood for themselves. These students
were exposed to different life hazards which suggests that the traditional modes of
provision of international education are not sustainable, especially in situations that
involve political or health restrictions. Stake holders are concerned about the future of
international education in the face of travel restrictions [5]. Sustainable modes of ISM
should be explored. As opined by [2], it is time to reimagine ISM in ways that can benefit
more students and are not subject to health or political restrictions.

This paper holds that ISM should constitute hybrid modalities. Hybrid mobility
incorporates physical and digital classes taken on-site in the host country or remotely
in the country of origin [14]. This shows that the success of hybrid mobility heavily
relies on ICTs. As explained by [15], the COVID-19 pandemic inspired great innovation,
resilience, and technological developmentwithin national and institutional systems. This
links verywell to institutional potential to adopt hybridmobility.With these technologies,
students can enrol directly in courses provided by foreignHE institutions [16]. This paper
is founded on theConnectivismLearning Theory (CLT) to explore the adoption of hybrid
mobility in East Africa.

2 Theoretical Framing: Social Constructivism Learning Theory

Connectivism Learning Theory (CLT) was advanced by George Siemens in 2005. The
theory explains how the Internet and the associated technologies can be used in infor-
mation sharing and education [17]. The theory explores the use of the digital space to
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facilitate learning and holds that technology connects information sources (nodes) during
the learning process [18, 19]. Thus, information exchange across the digital space can
be used to modify education and bring about new perspectives in ISM. With the digital
age, international students should not entirely engage in physical mobility since internet-
enabled technologies have eased information exchange. Students can engage in inter-
national education by exploiting digital spaces such as social media platforms, online
videos, and blogs. They can share information, experiences, and knowledge without the
teacher’s intervention.

CLT highlights the position of students as active participants in their learning [20].
Further, unlike other learning theories which suggest that learning occurs inside a person
while disregarding the learning that occurs outside the learner, for CLT, the learned
material and the learning process are both essential [21]. Therefore, digital and physical
interaction can be combined to bring about new experiences in ISM. The teacher’s role
in CLT is to facilitate learning rather than dissemination of knowledge. The teacher also
creates learning ecologies, shapes communities, and allows learners to thrive [22].

Furthermore,CLT recognizes the role of context in addition to other factors, including
chaos, complexity, and context for continual learning and knowledge creation based
on self-discipline and organization. Other theories overemphasize the importance of
the context while disregarding other influential issues [23]. According to CLT, peers
can connect and share opinions and viewpoints, facilitating collaboration regardless of
the context [24]. Consequently, a connected learning community eventually develops
for learning and information sharing allowing for a rapid spread of knowledge among
learners. Therefore, with connectivism, students can benefit more from hybrid mobility
than from physical mobility. The purpose of ISM is to offer students benefit from diverse
democratic values, cultures, and HE systems. Such is made possible through physical,
digital, and hybridmobility [25].With hybridmobility, students are destined to capitalize
on the strength of both physical and digital mobilities.

3 Method

The data used for this paper was collected using a narrative reviewmethodology and ana-
lyzed through a qualitative descriptive analysis. This methodology provides detailed and
straightforward descriptions of the experiences and perceptions about a given research
issue [26]. An internet-based literature search using search terms “international student
mobility” and then “hybrid mobility in East Africa”. The search results were evaluated
for relevance and validity basing on the abstract content or executive summary. This
gave rise to a total of 17 relevant pieces of literature that were used in this study. The
literature revealed that ISM is an understudied subject in East Africa and hybrid mobility
is a new phenomenon. The review focused on the state of ISM in East Africa though
experiences beyond this region were used to contextualize the findings. The benefits of
and obstacles to hybrid mobility, and the role of technological advancement in achiev-
ing hybrid mobility were summarized and presented as the case is with all qualitative
descriptive studies [27].
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4 Findings and Discussion

The study explored the possibilities of hybrid student mobility as an alternative to the
traditional physical mobility. The findings arising from the analyses of the different data
sources considered in the study are presented and discussed in this section.

4.1 The State of Student Mobility in East Africa

ISM on the African continent is an old phenomenon. Africans traveled and studied in
the USA as early as 1896, and the practice continued into the colonial period [28]. The
African elites who initiated African nationalist movements studied in foreign institutions
as mobile students [29]. Such were cases of Africa’s outbound ISM but intra-African
mobility also existed. In East Africa, for example, Uganda Technical College which
later became the present day Makerere University (MU), hosted students from East
and Central Africa [30, 31]. Some prominent post-independence leaders in East Africa
studied at MU. The said leaders include the former Tanzanian presidents Julius Nyerere
and Benjamin Mukapa [32]. The former Kenyan President Mwai Kibaki and the former
president of the Democratic Republic of Congo Joseph Kabila also studied at MU. Since
independence and until now, MU hosts many international students [33].

ISM is a prominent aspect of East Africa’s HE and constitutes both inbound and
outboundmobility trends though country specific differences exist. For example, univer-
sities in Uganda host over 16,000 international students [34], mainly from neighboring
East African countries [35]. On the other hand, Kenya hosts many international students
from over 60 countries, constituting up to 15% of the student population in some uni-
versities. Student mobility is also regarded as a foreign exchange earner for some East
African countries [36, 37]. Further, ISM patterns in East Africa differ between coun-
tries. For example, Uganda is an insignificant source of international students [38] while
Kenya is among the top ten countries with the highest number of outbound students in
Sub-Saharan Africa [39]. In Rwanda, outbound mobility was high especially after the
genocide, but it has now reduced to about 6%. International students from Rwanda are
destined mainly for the US such that Rwanda is the 9th Sub-Saharan African country
with many international students in the US [40]. Other popular destinations for East
Africa’s international students are China, Malaysia, South Africa, Canada, and Europe.

Further, ISM in East Africa involves physical movement of students across borders
and cases of virtual ISM are not indicated. At the same time, there was no informa-
tion about East Africa’s engagement in hybrid mobility. Even in countries with well-
developed ISM programs, not more than 10% of the students benefit from physical
mobility [41]. Thus, physical mobility is highly restrictive and is non-inclusive and
brings about less benefits than it should bring.

4.2 The Benefits of Hybrid Mobility

According to [42], hybrid mobility is more accessible to non-traditional students which
makes it more inclusive. Non-traditional students, including single parents, part-time
and full-time employed students, and financially independent ones, often face chal-
lenges accessing HE. Accessing international education is even more challenging for
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such students since they experience more significant mobility challenges. However,
hybrid mobility can allow such students to navigate the aforementioned challenges and
offer them opportunities to attend international education through digital avenues as
they prepare for physical mobility. In addition, [43] explain that physical mobility chal-
lenges first-generation students and those with children since such students experience
physical mobility challenges. At the same time, students from affluent families are more
likely to attain foreign qualifications through physical mobility compared to those from
low-income families [44]. This is usually due to the high costs associated with interna-
tional education and travels. Considering East Africa’s transitional economies, a high
proportion of the HE students in the region are from low-income families.

They are not positioned tomeet the high costs of foreign education.However, a hybrid
mobility program is comparatively affordable and inclusive since it is not associatedwith
high travel costs and disruptions of life at home [42].

Some studies [2, 3] have also indicated that the virtual component of hybrid mobil-
ity is essential for professional development of online skills, teamwork, and foreign
languages. Students also adapt to working in multiple time zones, teaching and learn-
ing virtually in intercultural contexts [42]. As CLT indicates, hybrid mobility relies on
establishing and maintaining knowledge networks. Therefore, as students interact phys-
ically and digitally, they develop skills essential for survival in the global multi-cultural
environment. Some skills (e.g., foreign languages) are better developed through physi-
cal mobility. Others (e.g., online study skills) are only possible with virtual and hybrid
mobility. Thus, hybrid mobility offers opportunities to capitalize on the benefits of both
virtual and physical mobility.

Further, hybrid and virtual mobility can help students overcome the political, health,
and safety issues that challenge physical mobility and reduce the costs that physi-
cal mobility imposes. In 2019, Rwanda closed her Gatuna Border with Uganda. This
restricted the movement of people, including students, between the two countries. While
the border has now been opened, the experience led to the loss of time and threatened the
future of international students [45]. At the same time, the Akanyaru Border between
Rwanda and Burundi remains closed [46], which limits the students’ movement between
the two countries. Thus, physical mobility remains at the mercy of political stability.

Furthermore, during the COVID-19 lock down, Uganda took a long time to re-
open educational institutions [47]. This exposed international students to psychological
traumaas the future of their education inUgandawasbleak.Besides, the closure of educa-
tional institutions was so abrupt that most international students in East Africa remained
in their host countries amidst the border and institutional closure, further worsening their
situation. Such international students suffered economic challenges besides being away
from their families and friends. However, the situation would have been different had
the mobility been digital or hybrid.

4.3 Obstacles to Hybrid Mobility

The most prominent challenge to the adoption of hybrid mobility is the dependence on
technology. Students must have camera fitted computers, stable internet, and an electric
connection to attend the digital classes [42]. However, such resources are not at their
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best level in East Africa. For example, Uganda still faces unreliable connectivity to
electricity, poor and expensive internet connectivity, and a lack of computers [48].

Since hybrid mobility involves students from different countries, a program and
schedule that suits all students from different time zones is challenging. Students may
have to encounter synchronous or asynchronous face-to-face interactions at times that
do not suit their preferences and situations. The affected students must adapt to the new
demands of study and work, which affects their learning and productivity.

Due to limited curricula, internationalization and practical international opportu-
nities, the digital component of hybrid mobility can demotivate students and course
facilitators [42]. Therefore, making the digital component of hybrid mobility more
international and satisfying to the participants remains debatable. To fully incorporate
international learning environments such as libraries or a campus experience in digital
mobility remains challenging.

A language common to students and instructors is essential for hybrid mobility.
Hybrid mobility allows students from diverse backgrounds to enroll in a digital pro-
gram without relocating from their home countries. Such students remain surrounded
by people proficient in similar languages and such contexts do not offer a supportive
environment for one to quickly learn a foreign language. Therefore, it is essential that
students choose only the programs that do not require the learning of a new language
when engaging in hybrid mobility, and this limits its richness.

While hybrid mobility is cheaper than physical student mobility, it remains more
expensive when compared to virtual mobility [2] yet the main obstacle to ISM is its high
costs [49]. Thus, while hybrid mobility improves inclusivity through cost reduction, it
does not precisely make ISM affordable. Disadvantaged students, especially those from
low income families, may not afford hybrid international education. The costs associated
with electricity, computers and internet which are essential for the digital component
remain an issue to be solved.

Lack of support from the implementers, institutions, and students themselves hinder
the adoption of hybrid mobility [50]. Argues that an educational experience obtained
through hybrid mobility is inferior to the one obtained from physical mobility. Physical
mobility should be retained as the only source of mobility, so they argue. This limits the
adoption of hybrid mobility. Additionally; one of the incentives for ISM is the develop-
ment of intercultural competencies among students. However, hybrid mobility divides
the available time between online and physical encounters. Consequently, the time stu-
dents spend together is insufficient for developing the lasting relationships required for
the acquisition of such competencies [50].

4.4 Technology for a More Inclusive Student Mobility

It became evident with the COVID-19 pandemic that online innovations in education can
upgrade international education and exchange [2]. Therefore, this paper acknowledges
that the success of these innovations relies on technological advancement at national,
institutional, lecturer, and student levels [51]. Explain that to fully incorporate a virtual
component in mobility, there must be a shift from simple technologies to automated and
systematic processes.
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Institutions that lagged behind technologically re-organized themselves and contin-
ued teaching students during the COVID-19 pandemic.While the extent of advancement
varies, strides have been taken towards technological improvement. For example, for
some universities, technology is now at the core of the student enrolment and matricula-
tion, password generation, and control of access to resources. Further, most universities
have websites that provide information for internal and external use. Some offer digital
education, while others have digital libraries and integrated databases for staff, students,
and course records. All these resources deserve further development to enable the virtual
component of hybrid mobility to flourish.

Nevertheless, it should be acknowledged that technological development is so chal-
lenging, especially in the resource-developing nations of East Africa. However, [2]
advises that practical digital cooperation is instrumental for a better future and for achiev-
ing the Sustainable Development Goals. As advanced by [52], it is only through global
connectivity that we can have a continued supply of critical services and enable digital
literacy and social inclusion. Therefore, technological advancement remains primary in
the search for inclusive mechanisms in ISM. Nations and institutions must cooperate to
avail affordable and stable internet connectivity together with compatible devices.

[2] Advises that four technological components (software or platforms) are essential
for virtual mobility. Such components include: a learning management system, a video-
conferencing platform, online free teaching tools, and student communication platforms.
This is what the institutions that intend to transform student mobility should focus on.

5 Conclusion

ISM constitutes an important aspect of the IHE which has become a necessity in today’s
globalized world. Restricting ISM to the physical option makes it less inclusive, less
beneficial and limits the students’ potential. This notwithstanding, COVID-19 has forced
governments and institutions to step up their digital capacities, which currently provide
a foundation for the development of other areas. This study showed that the digital
capacities so acquired are essential elements for developing a virtual component in
ISM. Such resources need to be further developed so as to improve the way ISM is
being conducted. However, it should be noted that an entire shift to virtual mobility
makes students miss out on the benefits that are specific to physical mobility. Therefore,
this paper advocates for a hybrid mobility to avail such benefits to students. Hybrid
mobility enables students to benefit from its virtual component while democratizing ISM
and reducing the high costs of physical mobility. However, technological development
remains essential for achieving hybrid mobility. Nations and institutions must invest in
technology for them to transform ISM. Certainly, the future of ISM will involve both
the physical and virtual components.

References

1. H.de Wit and P.G. Altbach, ‘Internationalization in higher education: Global trends and rec-
ommendations for its future,’ Policy Reviews in Higher Education, vol.5, no.1, pp 28– 46,
2021. https://doi.org/10.1080/23322969.2020.1820898

https://doi.org/10.1080/23322969.2020.1820898


124 A. Tibelius and Y. El Kirat El Allame

2. UNESCO. Moving minds: Opportunities and challenges for virtual student mobility in a
post-pandemic world. UNESCO, Paris – France, 2022.

3. L. A. Erdei and K. Káplár-Kodácsy, International Student Mobility at a Glance – Promising
Potential and LimitingBarriers of Non-traditionalMobility. DeskResearchReport. Budapest:
ELTE Eötvös Loránd University Department of Erasmus+ and International Programmes,
2020.

4. S. M. Barrioluengo and S. Flisi, Student mobility in tertiary education: institutional factors
and regional attractiveness. Publications Office of the European Union, Luxembourg, 2017,
https://doi.org/10.2760/675338. JRC108895.

5. S. Yildirim, H.S. Bostanci, C. D. Yildirim, and F. Erdogan, ‘Rethinking mobility of inter-
national university students during COVID-19 pandemic’. Higher Education Evaluation and
Development, vol.15, no. 2, 2021, pp 98-113.

6. OECD. ‘Indicator C4, what is the profile of internationally mobile students?’ In Education at
a Glance. OECD Publishing, Paris, 2017.

7. B. Waxman and L. Radue, African Students Studying Abroad. Out of Africa, Part
II. International Education Advantage, 2019. https://services.intead.com/blog/out-of-africa-
part-2-african-students-studying-abroad

8. P. Darvas, G. Shang, Y., Shen and B, Bilal. Sharing higher education’s promise beyond the
few in Sub-Saharan Africa (English). Washington, D.C.: World Bank Group, 2017.

9. World Atlas. 30 Countries with the Youngest Populations in the World. Author, 2022. https://
www.worldatlas.com/articles/the-youngest-populations-in-the-world.html

10. S. Trines, ‘Bologna-type Harmonization in Africa: AnOverview of the CommonHigher Edu-
cationArea of theEastAfricanCommunity’.WorldEducationNews+Reviews, 2018. https://
wenr.wes.org/2018/12/common-higher-education-area-chea-of-the-east-african-community

11. Trading Economics, Total Outbound Internationally Mobile Tertiary Students Studying
Abroad, All Countries, Both Sexes. Author, 2022.

12. M. Gangwar and M.R. Bassett, Impacts, challenges, and opportunities of the COVID-19
pandemicontertiaryeducationinSub-SaharanAfrica.WorldBank,2020. https://documents1.
worldbank.org/curated/en/109901592405885723/COVID-19-Impact-on-Tertiary-Educat
ion-in-Sub-Saharan-Africa.pdf

13. C.T. Sehoole and J.J. Lee, Intra-Africa Student Mobility in Higher Education: Strengths,
Prospects and Challenges (Palgrave Studies in Global Higher Education. Springer Interna-
tional Publishing, 2021.

14. Université de Pau et des Pays de l’Adour, New forms of international mobility. Author, 2022
https://www.univ-pau.fr/en/news/new-forms-of-international-mobility.html

15. T. Khamis, A. Naseem, A. Khamis, and P. Petrucka, ‘The COVID-19 pandemic: a catalyst for
creativity and collaboration for online learning and work-based higher education systems and
processes, Journal of Work-Applied Management, vol. 13, no. 2, pp184-196, 2021. https://
doi.org/10.1108/JWAM-01-2021-0010

16. K.Kehl and J.Morris, “Differences inGlobal-Mindedness between Short-Term andSemester-
Long Study Abroad Participants”, Frontiers: The Interdisciplinary Journal of Study Abroad,
vol.15, no.1, pp. 67–80, 2007. https://doi.org/10.36366/frontiers.v15i1.217.

17. S. Downes, ‘New technology supporting informal learning,’ Journal of Emerging Technolo-
gies in Web Intelligence, vol.2, no.1, pp 27-33, 2010.

18. G. Siemens, ‘Connectivism, A learning theory for the digital age, International Journal of
Instructional Technology & Distance Learning, vol.2, no. 1, 2004

19. L. Starkey, ‘Teachers’ pedagogical reasoning and action in the digital Age’. Teachers and
Teaching: Theory and Practice, vol.16, no.2, pp 233-244, 2010.

20. G. Siemens, Connectivism: Learning Theory or Pastime of the Self-Amused? 2006 http://alt
amirano.biz/conectivismo.pdf

https://doi.org/10.2760/675338
https://services.intead.com/blog/out-of-africa
https://www.worldatlas.com/articles/the-youngest-populations-in-the-world.html
https://wenr.wes.org/2018/12/common-higher-education-area-chea-of-the-east-african-community
https://documents1.worldbank.org/curated/en/109901592405885723/COVID-19-Impact-on-Tertiary-Education-in-Sub-Saharan-Africa.pdf-on-Tertiary-Education-in-Sub-Saharan-Africa.pdf
https://www.univ-pau.fr/en/news/new-forms-of-international-mobility.html
https://doi.org/10.1108/JWAM-01-2021-0010
https://doi.org/10.36366/frontiers.v15i1.217
http://altamirano.biz/conectivismo.pdf


Hybrid Mobility: The Future of Internationalization and Student Mobility 125

21. G. Siemens, Connectivism: A learning theory for the digital age. International Journal of
Instructional Technology and Distance Learning, vol. 2, no. 1, pp 3-10, 2005

22. G. Siemens, Learning Ecologies, Communities, and Networks: Extending the Classroom,
2003. http://www.elearnspace.org/Articles/learning_communities.htm

23. A.F. Aksal, A.Z. Gazi, and M.N. Bahçelerli, ‘Practice of Connectivism as Learning The-
ory: Enhancing Learning Process Through Social Networking Site (Facebook). Gaziantep
University Journal of Social Sciences vol.12, no.2, pp 243-252, 2013

24. C. Davis, E. Edmunds, and V. Kelly-Bateman, Connectivism. In M. Orey (Ed.), Emerging
perspectives on learning, teaching, and technology, 2008. Retrieved from Retrieved from
http://projects.coe.uga.edu/epltt/index.php?title=Connectivism

25. M. Driscoll, How people learn (and what technology might have to do with it), 2002.
26. Retrieved from http://www.ericdigests.org/2003-3/learn.htm
27. M. Sandelowski, ‘What’s in a name? Qualitative description revisited,’ Res Nurs. Health, vol.

33, no.1, 77-84, 2010. https://doi.org/10.1002/nur.20362. PMID: 20014004.
28. V. A. Lambert and C. E. Lambert, ‘Editorial: qualitative descriptive research: an acceptable

design’ Pacific Rim International Journal of Nursing Research, 255–256, Oct – Dec, 2012.
29. R. Kishun, ‘Student Mobility Trends in Africa: A Baseline Analysis of Selected African

Countries’. In: Bhandari, R., Blumenthal, P. (eds.) International Students and GlobalMobility
in Higher Education. Palgrave Macmillan, New York, 2011.

30. Y. G-M. Lulat, “The Development of Higher Education in Africa: A Historical Survey.” In
African Higher Education: An International Reference Handbook, ed. Damtew Teferra and
Philip G. Altbach. Bloomington, IN: Indiana State University, 2003.

31. C. Sicherman, ‘Makerere and the Beginnings of Higher Education for East Africans,’
32. Ufahamu: A Journal of African Studies, vol. 29, no.1, p 91 – 120, 2002.
33. C. Sicherman, ‘Building an African Department of History at Makerere, 1950–1972,’
34. History in Africa, vol. 30, 253–282, 2003. https://doi.org/10.1017/S0361541300003247
35. A. A. Mazrui, Political Values and the Educated Class in Africa. University of California

Press, 1978 https://books.google.de/books?id=IA8F6eKRVysC.
36. K. A. Kiiza, Pull-push Factors and International Students’ Experiences in Uganda: A Case

of Two universities. University of Pretoria; South Africa, 2019.
37. ICEFMonitor,RecruitinginEastAfrica.Author,2017
38. https://monitor.icef.com/2017/01/from-the-field-recruiting-in-east-africa/
39. W. Tamrat, ‘The importance of understanding inward student mobility’ University World

News. April 20th, 2018. Retrieved September 15, 2021 from: https://www.universityworld
news.com/post.php?story=20180418082044104

40. PIE New ‘Kenya announces bold plans to reach 30,000 international students’ The PIE News,
June 5th, 2019 https://thepienews.com/news/kenya-announces-bold-plans-to-become-intern
ational-student-hub-africa/

41. J. Maseruka, ‘Uganda to earn $60m from foreign students annually’ New vision,
Sept 27th, 2010.https://www.newvision.co.ug/news/1281950/uganda-earn-usd60m-foreign-
students-annually

42. R. Hassan andW.Macha, ‘Education System profiles: Education inUganda’World Education
News + Reviews, October 8th, 2020 https://wenr.wes.org/2020/10/education-in-uganda

43. W. Kigotho, ‘Sub-Saharan Africa leads the world on student mobility,’ University World
News, December 3rd, 2020 https://www.universityworldnews.com/post.php?story=202012
020758261

44. S. Trines, ‘Education System profiles: Education in Rwanda,’ World Education News +
Reviews. October 15th, 2019 https://wenr.wes.org/2019/10/education-in-rwanda

45. T. G. Siposi, The future of student mobility is hybrid. European Association for International
Education, 2021. https://www.eaie.org/blog/future-of-student-mobility-is-hybrid.html

http://www.elearnspace.org/Articles/learning_communities.htm
http://projects.coe.uga.edu/epltt/index.php?title=Connectivism
http://www.ericdigests.org/2003-3/learn.htm
https://doi.org/10.1002/nur.20362
https://doi.org/10.1017/S0361541300003247
https://books.google.de/books?id=IA8F6eKRVysC
https://monitor.icef.com/2017/01/from-the-field-recruiting-in-east-africa/
https://www.universityworldnews.com/post.php?story=20180418082044104
https://thepienews.com/news/kenya-announces-bold-plans-to-become-international-student-hub-africa/
https://www.newvision.co.ug/news/1281950/uganda-earn-usd60m-foreign-students-annually
https://wenr.wes.org/2020/10/education-in-uganda
https://www.universityworldnews.com/post.php?story=202012020758261
https://wenr.wes.org/2019/10/education-in-rwanda
https://www.eaie.org/blog/future-of-student-mobility-is-hybrid.html


126 A. Tibelius and Y. El Kirat El Allame

46. S. Katja, G. Uta, G. Hanni, K. Peter, N. Priya, D. Amanda and N. Patrizia„ Study abroad
models of the future: Pointers on Flexible, Sustainable and Inclusive Programming. 2020,

47. S. Favier, E. Thravalou, and L. Peters, L, Spotlight on inclusion in outbound mobility. Which
groups of students are less likely to seek experience abroad and why? NUFFIC, 2022

48. C. Havergal, ‘Rich students five times more likely to study abroad’. The Times Higher Edu-
cation. February 18th, 2016 https://www.timeshighereducation.com/news/rich-students-five-
times-more-likely-to-study-abroad,

49. Business Focus Reporter, ‘Rwanda border closure affects student population in Ugandan
schools’, Business Focus, July 1st, 2019 https://businessfocus.co.ug/rwanda-border-closure-
affects-student-population-in-ugandan-schools/

50. African News, ‘Border between Rwanda and Burundi remains shut, African News.
March 8th, 2022 https://www.africanews.com/2022/03/08/border-between-rwanda-and-bur
undi-remains-shut//

51. S. Datzberger, A. Bhatia, J. Parkes, and K. Devries, ‘Uganda closed schools for two years– the
impact is deep and uneven’, The Conversation. February 15th, 2022,

52. N. Twinamasiko, J. Nuwagaba, A.J. M. Gwokyalya, I. Nakityo, Drivers affecting the accep-
tance and use of electronic learning among Ugandan university students in the COVID-19
Era: A Cross-Sectional Survey Among Three Universities. SAGE Open, 2022

53. A. Grabher, P. Wejwar, M. Unger and B. Terzieva, Student mobility in the EHEAUnderrepre-
sentation in student credit mobility and imbalances in degree mobility, Institute for Advanced
Studies, Vienna, 2014.

54. D. Cairns, and T. França, ‘Managing Student Mobility during the COVID-19 Pandemic: An
Immobility Turn in Internationalized Learning?’ Societies, vol.12, no. 105, 2022.

55. D. Haywood, J. Haywood, A. Joyce, S. Timmis, J. Tredgold, Student Mobility on a Digital
World’, VICTORIOUS Project, 2007.

56. UnitedNations,RoadmapforDigitalCooperation,2020, https://www.un.org/en/content/dig-
ital-cooperation-roadmap/assets/pdf/Roadmap_for_Digital_Cooperation_EN.pdf.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the source,
provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter’s Creative
Commons license, unless indicated otherwise in a credit line to the material. If material is not
included in the chapter’s Creative Commons license and your intended use is not permitted by
statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder.

https://www.timeshighereducation.com/news/rich-students-five-times-more-likely-to-study-abroad,
https://businessfocus.co.ug/rwanda-border-closure-affects-student-population-in-ugandan-schools/
https://www.africanews.com/2022/03/08/border-between-rwanda-and-burundi-remains-shut//
https://www.un.org/en/content/dig-ital-cooperation-roadmap/assets/pdf/Roadmap_for_Digital_Cooperation_EN.pdf.
http://creativecommons.org/licenses/by-nc/4.0/

	Hybrid Mobility: The Future of Internationalization and Student Mobility in East Africa
	1 Introduction
	2 Theoretical Framing: Social Constructivism Learning Theory
	3 Method
	4 Findings and Discussion
	4.1 The State of Student Mobility in East Africa
	4.2 The Benefits of Hybrid Mobility
	4.3 Obstacles to Hybrid Mobility
	4.4 Technology for a More Inclusive Student Mobility

	5 Conclusion
	References




