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Abstract. English language skills are one of themost important things that should
be mastered early in life to have a qualified generation in the future. In this case,
employing the Total Physical Response (TPR) approach to teach basic English
vocabulary is an effective strategy for students at the beginner level of proficiency
in the language. The study’s objectives are to examine each student’s learning
style and determine how well the TPR method develops the vocabulary of stu-
dents with various learning styles in small classrooms. The participants in this
study totaled 19 students. The research design consisted of one experiment group
with a pre-and post-testing procedure. The information was gathered through a
questionnaire from the Barsch Learning Style Inventory (1980), a vocabulary test,
interviews, and classroom observation. A study conducted by the Learning Styles
Inventory (LSI) revealed that the majority of students were visual (68.4 percent)
and auditory (15.8 percent), with only 15.8 percent being kinesthetic. It was dis-
covered through data analysis that the average of students’ results in the pre-test
was 43.4 percent, whereas the average of students’ results in the post-test was 85.8
percent. According to this, students’ achievement in acquiring English Vocabulary
has improved significantly due to the application of TPR.

Keywords: learning style · TPR method · English vocabulary development ·
small classroom

1 Introduction

1.1 Background

Students are unique individuals with unique requirements, interests, and ways of pro-
cessing knowledge to succeed in education. It is in line with [3] who stated that Students
possess various qualities and characteristics. A skilled and sensitive teacher seeks mul-
tiple ways to impart information or knowledge to ensure that each student receives the
information or knowledge most effectively. If a teacher spends the extra time and energy
necessary to elevate and encourage individualism in his or her students, in addition to
personalizing the content of his or her course materials, this will result in a more hopeful
educational experience for the students.
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Teachers cannot avoid differences and similarities between students as individuals
because they are inherent features of the learning environment. These differences and
similarities can be attributed to a variety of factors, such as ancestry and behavior. Exam-
ples of measurable characteristics include age, motivation, interest, attitude, aptitude,
learning styles, and learning strategies. Teachers may decide to use these considerations
as a point of reference when presenting materials to students to ensure that information,
skills, and attitudes are well received by students.

When instructing students in the classroom, teachers, and lecturers don’t always con-
sider each student’s learning style as one of the many student variables [4]. The majority
of teachers use their teaching style rather than considering their students’ learning styles.
In this issue, teaching methodology can be incorporated as a factor affecting student
performance. Students will learn effectively if teachers present an appropriate teach-
ing method to stimulate the learning process, and this will ultimately increase student
performance and achievement.

In this study, the researcher examines the vocabulary development effectiveness of
the TPR method for students with different learning styles (visual learners, auditory
learners, and kinesthetic learners). Since the vast majority of meaning is conveyed lex-
ically, vocabulary is a crucial aspect of second and foreign language instruction, even
though it is not the only factor that communicates meaning. There are undoubtedly addi-
tional elements, such as grammar, emphasis, rhythm, etc. Learning a language cannot be
reduced to simply learning vocabulary, but it is also true that without words to express a
wide range of meanings, communication in a second language cannot take place in any
meaningful way. Therefore, learning and teaching vocabulary is crucial as the founda-
tional element for mastering a language. Vocabulary is the first and most fundamental
aspect of learning English [5]. Consequently, the researcher attempts to concentrate on
vocabulary elements.

Furthermore, in this study, the researcher attempts to use the TPR method because
numerous studies have shown that this method is widely used to improve students’
vocabulary skills. However, no research investigates which learning styles this method
is compatible with, even though classrooms contain a variety of students with varying
learning styles, and previous researchers did not account for these differences in their
findings. In addition, the researcher discovered in several sources that the characteristics
of the three learning styles (visual, auditory, and kinesthetic) differ when processing new
information or knowledge imparted by the teacher.

Following all of the information presented above regarding the significance of vocab-
ulary elements, different types of learning styles, and the effect of the Total Physical
Response Method, the researcher decided to carry out research to investigate the effect
of the Total Physical ResponseMethod on various learning styles (V-A-K) in vocabulary
development in the small classroom.

1.2 Scope of Problem

From all problems above, the researcher has chosen to concentrate her study on the
impact that the TPR Method has on the three distinct types of learning styles (visual,
auditory, and kinesthetic) and their respective contributions to vocabulary acquisition in
the classroom.
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1.3 Research Questions

a. What types of learning styles do students have?
b. How well does the Total Physical Response Method accommodate the needs of

students with different learning styles?

1.4 Objectives of Research

The objectives of this research are:

a. To obtain a profile of the preferred method of instruction for each student
b. To elaborate on the degree to which Total Physical Response is able to meet the

needs of students who have varying styles of learning.

2 Literature Review

2.1 Total Physical Response Method

Total Physical Response, also known as TPR, is an approach to learning English that was
developed by [2]. Total Physical Response (TPR) is a method of teaching a language that
is based on the coordination of speech and action. Its goal is to teach language through
the use of physical activity. TPR was developed in the 1960s ([13]; [14]). The goal of
this method of instruction is to teach language through the use of physical movement.
It is a structured learning style that is based on the coordination of commands, speech,
and movement. TPR is a well-liked approach for teaching children in their early year’s
words associated with actions and movements ([15]; [16]; [17]; [22]). According to
[20], one of the benefits of using the TPR method is that it helps students improve both
their understanding and their memory through the use of their body movements when
responding to commands. The imperative form of language is a very powerful instrument
that can be used to manipulate the behavior of students and direct their understanding
through the use of movement or action.

The use of the right brain is associated with the TPR method, while the use of the
left brain is utilized by some of the participants in the method [13]. This is because
activities that require creativity are performed on the right side of the brain, whereas
tasks that require cognitive ability are performed on the left side of the brain. When
the TPR method is used, the right hemisphere of the brain is responsible for processing
the activity of the body, and the left hemisphere is responsible for the production of
language. The theory that children demonstrate their comprehension through actions
and associate their vocabulary with these actions is supported by research carried out by
[9]. Children will develop an unconscious understanding of language once they are able
to make connections between the target language and the actions. As a consequence of
this, they are going to effortlessly learn the vocabulary.
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2.2 Vocabulary Mastery

The mastery of a language is based on its vocabulary [8]. Vocabulary mastery is linked
to language mastery. It can be obtained by reading the target language ([10]; [19]) or lis-
tening to it ([19]). Other researchers discovered that children’s vocabulary development
can be observed when they are speaking, writing, or translating, though not as much as
when they are reading [10]. Children who learn a second language pick up new words
unconsciously or without conscious effort. This can be obtained by listening, speaking,
and reading in order to gain understanding or learn new information [21].

The input given to children has the potential to affect the development of their
language acquisition abilities. According to [12], students’ vocabulary levels can be
predicted in any language based on the length of the language received. As a result, the
longer they listen to utterances in the target language, the better they will master that
language.

In this study, the term “foreign language” is used to refer to English. Children are
exposed to English as a foreign language when there are no native English speakers
in their immediate environment [18]. However, it is not accurate to say that English is
a foreign language for children, as it is possible that some children view English as a
second or intensive language. The efficacy of teaching children a second language can
be measured by how well they comprehend the material.

2.3 Learning Styles

Rita Dunn and Kenneth Dunn conceptualized the VAK (Visual, Auditory, and Kines-
thetic) learning style. People with visual learning styles tend to learn through external
visual relations, those with auditory learning styles will find it easier to learn through
listening, and those with kinesthetic learning styles learn through physical movement
[11].

Individuals are best able to absorb, organize, and process information according to
their learning style [6]. A suitable learning style is a key to a person’s learning success
[1]. For students to effectively achieve their learning objectives, they must be assisted
and directed to recognize their optimal learning style during learning activities. Rita
Dunn states in Ria Putri that there are three types of learners: visual, auditory, and
kinesthetic (VAK). The visual learner acquires knowledge through sight, the auditory
learner through hearing, and the kinesthetic learner throughmovement, work, and touch.
Each individual possesses all three learning styles, but one dominates the others. Also,
influencing learning outcomes are learning styles [7]. Learning outcomes are the final
state, it is also a competency and change that a person has through repetitive process
and recognition, it will be stored for a long time because learning outcomes contribute
to forming a person who always wants to achieve better results, which then leads to a
shift in mindset and improved work behavior.
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3 Methodology

3.1 Research Design

In this research, the researcher applies experimental design. It is used to explain how
the Total Physical Response Method can be used to help students learn vocabulary in a
variety of ways.

3.2 Population and Sample

1) Population

The population of this study is the first-grade students of Junior High School
Pesantren Darul Istiqamah. The numbers of students were 82 students for grade 1. This
school is a boarding school under the foundation of Darul Istiqamah Maros. This school
combines two types of curriculums namely curriculum from the Ministry of Education
and curriculum from boarding school. The difference with other formal schools is the
additional subject or subjects of religion, namely Arabic and BBQ (Guidance to Read
Quran), while the general lessons are not different from a formal school. For the two
additional subjects are carried out at night so as not to interfere with the formal subject.

There are unique characteristics of this school namely the process of identifying
learning styles performed by the school when the student first enrolled in the school.
When the learning style they have known by the teacher, they sit according to their
learning styles, respectively. The purpose of this identification is that teachers can know
the student’s learning style and more forgiving some students’ characteristics and also
make them more easily in the process of transfer of the knowledge and information
although in practice there is no specific method applied by the teacher.

In determining the population, I deliberately choose the junior high school because
this school has grouped the students based on their learning styles. It would be very
appropriate for my research. I require a heterogeneous population in which in the class-
room existing 3 different learning styles of students, so instead of only 2 learning styles
or even only 1 learning style in the classroom. In contrast to other formal schools since
students’ learning styles are not previously detected early there is no way to see how
students learn in the classroom as a whole.

2) Sample

The sample of this research is grade 1 SMP-IT Putri Pesantren DaruL Istiqamah
Maros. The researcher took one class consisting of 21 students of Junior High School
students in the second semester of 1st-grade Pesantren Darul IstiqamahMaros. 4 classes
have the same characteristics. The researcher applied random sampling by taking only
one class as a research sample because as the researcher said before that the 4 classes
have the same characteristics, there are 3 different types of learning styles based on
teacher assessment results are (VISUAL, AUDITORY, KHINESTETIC STYLES).

There are 4 classes for grade 7 namely 7A, 7B, 7C, and 7D. No class is superior
to the other, so all of the classes are the same in selecting the sample of research, the
researcher randomly chose one class namely class 7B.



776 Z. Astri et al.

3) Teacher

Teachers at this school get training about Quantum Teaching when they were
recruited to be a teacher at the school. They are given the knowledge and understanding
of the learning styles of students in the school. By using this knowledge, they will better
understand the type or character of students in the classroom. They will be very tolerant
of students because they already understand how students process the information or the
knowledge. For instance, when there are students who walk around in the classroom or
cannot sit when the learning processes, then the teacher does not necessarily angry with
the students but before they would look at the profile of the students and they will be
understood that these students like to do such thing to be able to acquire the knowledge.
Teachers are given training about quantum teaching, but they do not apply the particular
method to students. They are still in the stage of understanding the student’s learning
style which is a step further than other formal schools in the district of Maros.

The school is now in the third year of the application of Quantum teaching and
the identification of learning styles. As I have stated before those teachers have not yet
implemented certain methods when teaching in the classroom, but now they are in the
stage of doing such kind of thing. When another formal school was going to learn about
quantum teaching, now SMP-IT Putri Pesantren Darussalam is about to start looking for
the best method to be applied to the student. Therefore, the researcher deliberately took
this school to be the sample for my research.

When students come and register themselves as students at this school, the students
are given a form to identify their learning styles. It is intended that teachers can know
the profile of the students they teach. In the classroom, the teacher set up their seats.
There are 3 rows of benches and they are sitting according to their learning styles. Visual
students are seated in the same row, as well as auditory and kinesthetic students. The
school makes U-safe in arranging the chair.

3.3 Method of Collecting Data

In chronological order, here are the steps involved in collecting data:

1) Questionnaire

In identifying students learning styles, the researcher translates the language into the
Indonesian Language since the students are Junior high school students. Furthermore,
she writes the sentences in the easiest way to understand. There is piloting to see whether
it works or not. There are 24 questions based on the learning style inventory by Barsch,
which are measured by using three criteria, as follows:

Often= 5 points/scales
Sometimes= 3 points/ scales
Seldom= 1 Point/ Scale
This instrument was chosen for a variety of reasons: it is simple to administer, easy

to administer, self-scoring and not scored by an external agent, quick to administer and
complete, easily reportable scales, and reliability and validity supported by research.
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2) Interview

Interview employed to convince the learning styles of students. The questions in the
interview section do not differ from the questions in the questionnaire.

3) Pre-test

The objective of the pre-test is to assess students’ prior vocabulary knowledge. In
this research, the researcher does a pre-test by giving vocabulary tests to students to see
their basic vocabulary knowledge before they are given material using the TPR method
by the teacher. The number of questions in the pre-test is made based on the textbook
used by the teacher in teaching English in the classroom.

4) Post-test

The purpose of the post-test is to assess students’ vocabulary knowledge after
they have been taught using the TPR method. In this study, the post-test consists of
a vocabulary test with the same questions as the pre-test.

3.4 Method of Analyzing Data

In analyzing the data researcher uses mixed methods, descriptive qualitative, and
quantitative methods. This is used to solve the problems that exist from data.

The researcher firstly investigated the various learning styles of the students and then
compare the results of the students’ pre-test and post-test to determine whether or not
there was an improvement in their vocabulary knowledge. In addition, the researcher
profiled each student individually, considering their distinct learning styles to determine
whether or not the students improved their vocabulary elements as a result of using the
TPR Method.

4 Finding and Discussion

4.1 Learning Style Identification

SMP-IT Putri Pesantren Darussalam has identified the students’ learning styles using
forms created by the school. But in convincing the result of students’ learning styles,
researchers gave questionnaires to the students from Barsch Learning Style Inventory.
After getting the results of the questionnaire, to further convince the student’s learning
styles the researcher conducted an interview section on the subject of this study. This is
done to crosscheck the above questionnaire answers given. So, there are three instruments
used to identify the student’s learning styles. They are a form from school, a questionnaire
from the Barsch learning style inventory and the last is the interview which also uses
Barsch Learning Style Inventory.
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Table 1. The Frequency and Percentage Students’ Learning Style

No Learning Styles Frequency of Students Percentage

1 Visual Learning Style 13 68.4%

2. Auditory Learning Style 3 15.8%

3. Tactual Learning Style 3 15.8%

Total 19 100%
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40.00%

50.00%

60.00%

70.00%

PERSENTAGE

63.10%

21.10%
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VISUAL AUDITORY KINESTHETIC

Fig. 1. Chart of Students’ Learning Styles

4.2 Percentage of Students’ Learning Style Data

This table above shows the percentage of learning styles which is got by the researcher
from the previous data (Table 1).

4.3 Data Put in Chart

The chart shows that the 1st-grade students in class B of SMP-IT Putri Pesantren
Darussalam Grade 1 have various learning styles in general. It is signed by significant
different percentages by using Learning Styles Identification by Barsch. The result can
be concluded that from 19 students, (a) 63,1% of students have a visual learning style,
(b) 21.1% of students have an auditory learning style (c) 15,8% have kinesthetic/tactual
learning styles (Fig. 1).
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Fig. 2. Students’ Vocabulary Development

4.4 Vocabulary Element Measurement

From the pre-test through the post-test, each student’s score was tallied individually
using the formula below to determine their performance in each activity.

The percentage = the number of right answer x 100%

the number of item

Students’ test scores were averaged according to the following formula:

Mean score = the total of the percentage

the number of students

Students’ pre-test results averaged 43.4%, while their post-test results averaged
85.8%, according to the data above. TPR has had a significant impact on the students’
ability to learn English vocabulary (Fig. 2).

Based on the data above, we can see the improvement of every student with their
feature learning style. All visual learners can improve their vocabulary 40% and more
improvement from the pre-test and kinesthetic as well. In contrast, auditory learners only
can improve themselves only 10% to 25% improvement after the pre-test.

We can conclude that after applying TPR method in the classroom, only visual and
kinesthetic learners can retain vocabulary more effectively after using the TPR method
in the classroom. It is related to the theory that visual learners generally can understand
thematerial given better when they see the teacher’s body language and facial expression
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and inTPR the teacher always acts and show themeaning of vocabulary by using gestures
and body language. Furthermore, kinesthetic learners can receive the information better
by learning through moving, doing, and touching. The concept of the TPRmethod fit the
characteristic feature of the kinesthetic learning style and it is proved by the improvement
done by kinesthetic students. In contrast, auditory learners learn better through listening
but they are easily distracted by noise. After the three meetings, TPR method given by
the researcher showed that auditory learner only can improve their vocabulary 20% after
the pre-test.

5 Conclusion

Only 15.8 percent of students were found to have a kinesthetic learning style, according
to the results of a study that was carried out using the Learning Styles Inventory (LSI).
The majority of students were found to have either a visual or auditory learning style.
The analysis of the data revealed that in this small classroom, the students’ overall
performance on the pre-test averaged 43.4 percent, while their overall performance on
the post-test averaged 85.8 percent. These findings were discovered in comparison to
one another. According to this, the level of success attained by students in the process of
acquiring English Vocabulary as a result of the implementation of TPR has significantly
increased.
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