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Abstract. This study describes the perception of stakeholders about the impor-
tance of accounting professional ethics education. This study aimed to see the
differences in stakeholders’ perceptions, namely lecturers, alumni and students.
In contrast to previous studies, which only looked at the conceptual differences
between students and lecturers, this research adds to the perceptions of graduates.
This study uses 304 respondents, consist of 241 accounting students, 42 alumni
(graduates) and 21 lecturers. This study uses a survey method through the dis-
tribution of questionnaires. The results of this study (1) indicate that there is no
difference in perception among interested parties about the importance of profes-
sional ethics education for accountants. (2) There is no difference in perception
of the importance of ethical education in the accounting profession between men
and women. (3) There is no difference in perception between students taking or
not taking accounting professional ethics education courses.
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1 Introduction

The challenges faced by accountants can be seen in several cases involving accountants—
the case of the Lehman Brothers company in 2008, which allegedly concealed a $50
billion loan. Then the case Satyam Company had fraudulent revenue of up to 50 billion
rupees in 2009. In Indonesia, the Jiwasraya case in 2019manipulated financial statements
and invested in high-risk instruments resulting in a loss of 32 trillion rupiahs. Similar to
the previous case, PT Garuda Indonesia 2019 also manipulated the company’s financial
statements in 2018 by recognizing revenue so that the company’s financial statements
became a surplus.

Ethics violations create a lack of public trust in the accounting profession; thus, pro-
fessional accounting institutions improve their ethical rules. [1] described that developed
countries set up institutions to improve and supervise accountant ethics. Like America
with the Public Company Accounting Oversight Board (PCAOB), the Low of Finan-
cial Security was formed in France, and the UK established The Professional Oversight
Board for Accounting (POBA). Indonesia has also improved ethical rules, including the
IAPI (Indonesian Association of Public Accountants).
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The cases show the importance of ethics for accountants from the beginning of their
careers, even prepared for students before starting their careers. Several studies have
shown the effect of ethics education on the behavior of accounting students. [2] research
found that students who receive ethics education have higher ethical sensitivity than
those who do not. [3] found that ethical content in accounting education significantly
influences student perceptions and can increase student sensitivity to ethical issues.) [1]
found that inadequate ethics education and the lack of integrated ethical issues led to
fraud in the accounting profession. [4] also said that it is necessary to incorporate ethical
content into the accounting education curriculum by involving accountants. [5] show
that providing a framework alone cannot increase students’ ethical sensitivity. Still, if it
is combined as part of ethics education, it will increase student sensitivity.

Contrary to the research results above, ethical education was found not to affect
the ethical actions of students [6, 7]. [3] found that ethics education did not affect
students’ perceptions of ethical actions for students who have taken ethics education
and not. Furthermore, research by [8] also found that the level of education did not
affect the ethical dilemmas faced by a person. [9] stated that there was no difference
in the importance of ethical education between groups, gender, age and experience that
could provide a gap in student perceptions.

Views on ethics education from the point of view of the University’s stakeholders
are pretty diverse. Business people say that ethics education is not too crucial because
most of the problems in the field are not following the theory learned in lectures [10].
[4] concluded that lecturers think it is necessary to add ethical content to accounting
education by conveying ethical values at every lecture meeting. However, some lecturers
were less interested in teaching ethics in accounting education. Accounting firms rely
on educators to teach material related to ethics that are expected to be applied in work
[11]. [10] research found that students think ethical education is essential during their
lectures as a provision for work.

This study limits the perception of ethics education in accounting education, namely
lecturers, students and alumni of the Accounting Department, Padang State University.
This research improves the accounting profession ethics curriculum of the University
itself. This research differs from previous research, where stakeholders include lecturers,
students and alumni. This research needs to be carried out because the research results
differ from several previous studies.

1.1 Kohlberg’s Theory

Kohlberg’s theory of moral development has become the basis of many theories in
research in the field of ethics. According to Jones (2003) in [12], Kohlberg’s theory of
cognitive moral development is the theoretical basis of research in accounting education
and ethical issues. According to Kohlberg, moral behavior is a person following the
rules that apply within the group, existing traditions and habits. Kohlberg also said that
the moral development of individuals from one stage to the next, through interaction
with other individuals with a high moral level of the individual. A person’s failure
to understand and comply with the moral values in his environment is called unethical
action. A person’s judgment is not absolute or static, but a person’s judgment can change.
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Changes to a person’s judgment are influenced by behavior, emotional, intervention and
cognitive. [13], the education a person gets can change his assessment.

Kohlberg’s theory states that the level of ethical maturity is influenced by the level
of education a person receives. The higher one’s moral reasoning, the higher the ethical
standards shown. The evidenced by Ponemon (1993) in research [14], when auditors
have a high level of reasoning, their assessment of risk and the level of material error
will increase.

In Kohlberg’s theory, it can be said that individual ethics is divided into several
stages. The development of a person’s ethics at each stage is different. A person’s ethical
development is influenced by interactions with individuals with a higher moral level. A
higher level ofmorals can be said to be the level of knowledge of ethics itself. Knowledge
of ethics can be learned through education and each individual’s experiences.

This study uses Kohlberg’s theory of ethical development to see the development
of ethics in ethics education in accounting education. Ethics education can increase
students’ sensitivity to ethics and become the basis before entering the world of work as
a professional accountant. With Kohlberg’s theory of development, it can provide views
on lecturers to provide ethics education in accounting by including ethical content and
providing experiences that occur in the work environment. So that the moral level is at
the last stage, and at that stage, students are expected to be able to make good decisions
without harming the related parties.

1.2 Ethics Education

Ethics learning in accounting education is needed so that prospective accountants can
recognize and understand professional ethics. [15] says that all education and devel-
opment of professional values, ethics, and attitudes, both enhancing and maintaining,
involve ethical education. In [1], The International Education Practice Statement (IEPS)
lists the principles that are considered essential and related to professional ethics. The
principles are integrity, objectivity, professional competence and prudence, confiden-
tiality, and professional behavior. This principle can form the basis for teaching ethics
education in accounting education.

Public accounting firms rely on educators to teach ethical material to prospective
accountants, which can be applied in work [11]. Ethical education can be found in
college education as well as in accounting ethics courses. According to Smith (2007) in
[4] said that things that must be instilled in ethics education are (1) personal integrity,
(2) responsibility for business in society, and (3) ethical decision making, (4) ethical
leadership. [16] stated that most universities that teach accounting teach ethics as part
of accounting courses and are not presented as a course on their own.

1.3 Lectures and Alumni Perceptions of Ethics Education

Ethics is related to norms or rules and forms of behavior. In professional work, some
things regulate norms and behavior called professional ethics. Professional ethics is
a guide for the professional environment itself, including the accounting profession.
The ethics of the accounting profession are written in the Indonesian Accounting
Association’s Code of Ethics.
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According to Kohlberg, the development of ethics ranges from pre-conventional,
conventional, and post-conventional. Ethical maturity is influenced by the level of edu-
cation a person gets. Kohlberg states that it is difficult to achieve the conventional post.
Reaching the conventional level is a good thing because, at the conventional level, all
actions are made either based on education or social community [17].

The existence of professional ethics does not guarantee that the profession is pro-
tected from unethical actions. This action will impact the profession, where there will be
a lack of trust from the public. Therefore, it is necessary to provide ethical education to
prospective accountants to minimize unethical actions when carrying out the profession.
However, research suggests that there is a lack of ethical content given in accounting
education, as described in [1]. Research by [18] stated that students’ ability to identify
ethical problems varies from one another. A person’s failure to identify ethical issues is
due to a lack of ability to identify ethical issues. Therefore, it is necessary to examine
the parties’ perceptions of ethics education in accounting education, namely lecturers,
students and alumni.

In the research of [6], it is stated that compared to students, lecturers consider eth-
ical education more important to learning. Faculty members consider ethics education
essential to be taught so that students can identify ethical problems that will be faced
[19]. Lecturers consider ethical education significantly more critical than students [20].

1.4 Students Perceptions of Ethics Education

Research by [6] states that in terms of ethical education, women consider it more impor-
tant than men. It is because the view of risk is considered in dealing with a case. [8],
women are more sensitive to ethical issues than men in making decisions. In solving
problems related to ethical behavior, women tend to rate the existing problems higher
than men [21], so this study also wants to see gender perceptions of accountant ethics
education.

The education obtained provides more knowledge of a particular field and becomes a
differentiator with people who have not received more knowledge of that field. Research
[2] states that students who have received and are currently receiving ethics education
are better at ethical considerations than those who have not. Individuals with higher
education have better reasoning than those with lower education [22].

The hypotheses proposed in this research are as follows:

H 1: Lecturers and Alumni consider ethics education more critical than students
H 2: Women consider ethical education more critical than men
H 3: Studentswhohave received ethics education consider ethics educationmore critical

than students who have not received ethics education.

2 Methodology

This quantitative research is intended to test hypotheses based on the research framework
and refers to past research. The method used in this research is a survey method.

In this study, the populations that will be used are students, alumni, and lecturers
of the accounting study program at the Faculty of Economics, Padang State University.
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Sampling from the population must use a technique considered appropriate for the study.
In this study, the sample was selected using a purposive sampling technique, namely the
sampling technique, by determining the characteristics that must be met, namely stu-
dents, alumni and lecturers from the accounting department of the Faculty of Economics,
Padang State University. The data collection method used in this study was a question-
naire. In this study, the questionnaire used refers to the research instrument conducted
by [6]. The questionnaire uses a Liker scale calculation with a value of 1 as ‘strongly
disagree’ and seven as ‘strongly agree.’ Questionnaires in this study were distributed
directly to respondents and through google forms.

Before carrying out the analysis technique on the data collected, the research instru-
ment was tested first; in this case, the validity and reliability of the questionnaire were
tested. To test the hypothesis using the t-test (independent samples t-test). The hypothe-
sis is accepted if the t-count value> t-table, and the hypothesis is rejected if the t-count
value < t-table. In this study, the population’s sample distribution is unknown, so it
is necessary to carry out the Mann-Whitney test with the hypothesis’s acceptance and
rejection by looking at the p-value < 0.05.

3 Results and Discussion

Results
Respondents consisted of students, alumni and lecturers from Padang State University.
Overall, there were 304 respondents, 241 (79.3%) students, 42 (13.8%) alumni and 21
(6.9%) lecturers as illustrated in Table 1.

Table 2 shows a total of 304 respondents.Of student respondents, 44 (18.3%)men and
197 (81.7%) women. Male alumni respondents comprised 12 (28.6%) and 30 (71.4%)
women. While the lecturer respondents, 4 (19%) of whom were male, and 17 (81%)
were female.

Table 3 describes respondents with characteristics of students who have and have
not taken courses in business ethics and the accounting profession. Where 112 (46.5%)

Table 1. Characteristics of Respondents

No Status Total Percentage

1 College
student

241 79.3%

2 Alumni 42 13.8%

3 Lecturer 21 6.9%

Number of Respondents 304 100%
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Table 2. Gender of Respondents

No Status Gender Total Percentage

1 College student Man 44 18.3%

Woman 197 81.7%

2 Alumni Man 12 28.6%

Woman 30 71.4%

3 Lecturer Man 4 19.0%

Woman 17 81.0%

people have taken courses in business ethics, and 129 (53.5%) people have not taken
courses in business ethics and the accounting profession.

Hypothesis Test 1
The results of the t-test show that the significant value on Levene’s Test is 0.131. Fur-
thermore, based on the Mann-Whitney significance test, the value is more significant
than 0.05, which is 0.961 (Table 4).

Hypothesis Test 2
The t-test results show that Levene’s test’s significant value is 0.489. Furthermore, based
on the Mann-Whitney significance test, the value is more significant than 0.05, which is
0.631 (Table 5).

Table 3. Taking Ethics Course

Sig. Levene’s
Test

t-count Sig. Mann-
Whitney

Perception of
education
accounting
professional
ethics

0.131 0.671 0.961

Table 4. Hypothesis Test Results 1

No Status Taking
Ethics
Course

Total Percentage

1 College
student

Yes 112 46.5%

No 129 53.5%
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Table 5. Hypothesis Test Results 2

Sig.
Levene’s
Test

t-count Sig.
Mann-
Whitney

Perception of
education
accounting
professional
ethics

0.489 0.577 0.631

Table 6. Hypothesis 3

Sig’
Levene’s
Test

t-count Sig.
Mann-
Whitney

Perception of
education
accounting
professional
ethics

0.000 0.200 0.254

Hypothesis Test 3
The t-count result from testing this hypothesis is 0.200, which is smaller than the t-table,
which is 1.967. Furthermore, based on the Mann-Whitney significance test, the value is
more significant than 0.05, which is 0.254 (Table 6).

4 Discussion

Lecturers and alumni consider accounting professional ethics education more crit-
ical than students
Based on the results of statistical tests, there is not enough evidence to support the first
hypothesis in this study. It indicates no difference in perception regarding the importance
of professional ethics education in accounting between students, alumni and lecturers.
Thus, the first hypothesis, which states that lecturers and alumni consider that the eth-
ical education of the accounting profession is more important than that of students, is
rejected.

This study’s results alignwith [23] research,where there is no significant difference in
perceptions between educators and students. However, the results of this study contradict
the research conducted by [20], which found that lecturers considered ethical education
more important than students.

Referring to Kohlberg’s theory, the results of this study found that the respondents
were at the post-conventional or principled level. The actions of the respondents in this
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study, namely lecturers, alumni and students, are based on a community perspective or
mutual justice by looking at their personal interests and those around them.

Women consider ethical education more critical than men
The results also reveal no differences in perceptions betweenwomen andmen in account-
ing profession ethics education. Itmeans that there is no difference in perception between
women and men. Both consider that accounting professional ethics education is essen-
tial for accountants to learn. Kohlberg’s ethical theory explains that a person’s moral
development is influenced by behavioral, emotional, interventional and cognitive. So
that gender does not affect a person’s morals.

This research is in line with previous research, which states that there is no difference
in perception between women and men. [10] also found no difference in perception
between women and men in ethics education. There is no difference in ethical behavior
between male and female students [2]. However, different results were found by [6] that
there are differences in ethical perceptions between men and women, where women
perceive that professional ethics education in accounting education is more important
than men.

Students who have taken ethics courses consider ethics education and the account-
ing profession more important than students who have not
Based on the research, there is no difference in perception between students who have
taken ethics courses and those who have not. Students who have not taken accounting
professional ethics courses and those who have taken ethics courses consider accounting
professional ethics education in accounting education to be necessary.

Kohlberg’s ethical theory explains that a person’s moral development is influenced
by behavioral, emotional, interventional and cognitive. This development is divided into
several stages. It proves that the respondents have reached the post-conventional level
stated in the Kohlberg theory, where ethical action is based on an act of shared justice
by looking at personal interests and the best interests of those around them.

Based on the results obtained, this study supports the research that has been done
previously. Students who are currently or have taken ethics courses have no difference
from students who have not taken ethics courses [3]. While [8] also agree by stating that
there is no difference between students who take ethics courses and students who have
not taken ethics education. Work experience influences ethical actions, while education
is not a factor that affects ethical actions [24]. However, research conducted by [25]
(different results where there were differences in ethical perceptions between students
who had taken ethics courses and those who had not.

The absence of differences in perceptions of professional ethics education for accoun-
tants based on stakeholder status, gender, and educationwhohave or have not taken ethics
courses can be explained based the following Table 7.

Table 7 shows that all stakeholders agree that accounting professional ethics edu-
cation needs to be taught in universities. Where as many as 321 people (95.5%) of the
students answered agree, as well as 41 alumni (97.6%) and 21 people (100%) lecturers
answered the same thing.

Professional ethics education is vital for accountants because according to 90.5% (38
people) of alumni who have felt while working as accountants that professional ethics
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Table 7. Respondents’ Answers Regarding Higher Education Ethics

Question Status Yes No Doubtful

Is there an accounting professional
ethics education at the university
where you are?

College student 186 (77.2%) 6 (2.5%) 49 (20.3%)

Alumni 41 (97.6%) 0 (0%) 1 (2.4%)

Lecturer 18 (85.7%) 2 (9.5%) 1 (4.8%)

Have you ever received/teach the
accounting professional ethics
education material?

College student 158 (65.6%) 50 (20.7%) 33 (13.7%)

Alumni 41 (97.6%) 1 (2.4%) 0
(0%)

Lecturer 5 (23.8%) 16 (76.2%) 0
(0%)

Do you think that the ethical
learning system and structure is well
designed and effective?

College student 154 (63.9%) 6 (2.5%) 81 (33.6%)

Alumni 31 (73.8%) 1 (2.4%) 10 (23.8%)

Lecturer 5 (23.8%) 2 (9.5%) 14 (66.7%)

In your opinion, do universities need
to teach accounting professional
ethics?

College student 231 (95.9%) 2 (0.8%) 8 (3.3%)

Alumni 41 (97.6%) 0
(0%)

1 (2.4%)

Lecturer 21 (100%) 0
(0%)

0
(0%)

In your opinion, should the
accounting profession ethics course
be presented as a single course?

College student 191 (79.3%) 15 (6.2%) 35 (14.5%)

Alumni 38 (90.5%) 1 (2.4%) 3 (7.1%)

Lecturer 19 (90.5%) 0
(0%)

2 (9.5%)

In your opinion, should the
accounting profession ethics course
be presented as an integrated course
into other courses?

College student 183 (75.9%) 15 (6.2%) 43 (17.8%)

Alumni 37 (88.1%) 3 (7.1%) 2 (4.8%)

Lecturer 19 (90.5%) 1 (4.8%) 1 (4.8%)

Do you think that accounting
professional ethics courses can help
students in solving ethical and moral
problems they face while working as
accountants?

College student 223 (92.5%) 0
(0%)

18 (7.4%)

Alumni 38 (90.5%) 0
(0%)

4 (9.5%)

Lecturer 18 (85.7%) 1 (4.8%) 2 (9.5%)

In your opinion, is the current system
and structure of the accounting
professional ethics course able to
assist students in solving ethical and
moral problems they face while
working as accountants?

College student 223 (92.5%) 1 (0.4%) 17 (7.1%)

(continued)
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Table 7. (continued)

Question Status Yes No Doubtful

Alumni 39 (92.9%) 0
(0%)

3 (7.1%)

Lecturer 13 (61.9%) 1 (4.8%) 7 (33.3%)

education helps them solve ethical and moral problems they face. Moreover, as many
as 223 students (92.5%) believe that professional ethics education can help when they
become accountants in the future. Meanwhile, 85.7% (18 people) of lecturers also think
that professional accounting ethics education can help students solve ethical and moral
problems that will be faced while working.

Although students, alumni and lecturers state that the courses and their current system
and structure can help deal with ethical and moral issues. However, about 66.7% (14
people) of lecturers still doubted that the ethical learning system and structure had been
designed properly and effectively. Students, alumni and lecturers agree that accounting
profession ethics education is taught as a single subject in lectures. However, students,
alumni and lecturers also stated that ethics education needs to be integrated into other
courses presented by the department by adjusting the weight of the ethical content in
these courses.

From Table 7, it can be seen that the respondents’ responses to ethics education at
Padang State University are seen. It shows that students think that professional ethics
education is essential to be given to students. It is because they feel that accounting pro-
fessional ethics education canhelp themcarry out theirworkwhile becoming accountants
in the future, especially in solving ethical andmoral problems. Alumni also consider that
professional ethics education is essential to implement. Because based on experience
while working as accountants, they feel that the ethics education studied in higher edu-
cation is beneficial in solving ethical and moral problems they face. Likewise, lecturers
feel that it is crucial to teach accounting professional ethics education because it can be
used as a provision for students as prospective accountants in future jobs.

5 Conclusions and Suggestions

This study tries to see the differences in perceptions between lecturers, alumni and
students on the ethics of the accounting profession. Based on the tests that have been
carried out, it can be concluded that

1. There is no difference between lecturers and alumni and students regarding pro-
fessional ethics education in accounting, where lecturers and alumni and students
consider accounting professional ethics education equally important.

2. There is no difference in the accounting profession ethics education perception
between men and women. It shows that men’s perceptions of accounting professional
ethics education are the same as women’s: ethical education is essential.
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3. There is no difference between students who have taken accounting professional
ethics education courses and students who have not taken professional accounting
ethics education courses.

Recognizing the limitations of this study, the researcher provides suggestions so
that further researchers can complement the shortcomings and provide ideas for further
research, including:

1. Expanding the research sample by looking at conditions at other universities
2. Expanding the sample by adding a user as a stakeholder.
3. Use other methods such as face-to-face interviews to get better information.
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