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Abstract. In Indonesia, electronic portfolios for teaching English, especially writing, have 

been used for the last decade. This study investigates students' perceptions of their writing 

development and problems in implementing Electronic Reflective Portfolios in an Indone-

sian EFL writing class. A case study was used to analyze 31 fourth-semester students' per-

ceptions, and problems in writing activities. Questionnaires and interviews were used to get 

the data. The research found that students' writing abilities were improved by using elec-

tronic reflecting portfolios. Students could work on their writing assignments on an elec-

tronic portfolio site without feeling awkward. It pushed them to produce better writing that 

was read, shared, and remarked on by their peers. Concerning the problems faced by the 

students, the finding showed that many of them were unfamiliar with the use of e-portfolio 

in their writing. The issues with Internet connectivity and the way they comment on their 

friends' writing were also found in this study. The study also demonstrated that teachers 

must develop their responsibilities and readiness to support students in an e-learning envi-

ronment to apply the Electronic Reflective Portfolio in writing classes successfully. 
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1 Introduction 

The expanding need for EFL writing expertise among tertiary students is balanced by 

the support of technology for language learning [1] and [2]. In Indonesian education, 

it is encouraged to employ technology to support the teaching and learning process. 

The use of electronic reflection in writing instruction has been extensively studied 

over the past decade. An electronic portfolio refers using of technology to provide 

media types (audio, video, graphics, text) as containers from which students and 

teachers can collect and organize portfolio artifacts [3]. A collection of digital arti-

facts that articulate learners' experiences, results, and learning makes up an electronic 

portfolio. It is part of planning, integrating, sharing, conversing, reflecting, offering, 

receiving, and giving feedback. Writing skill is a product of English skills where the 

learner should communicate in this language by writing something. When instructing 

students in writing, the teacher may emphasize either the final product or the writing 

process itself. [4] says that writing combines process and outcome. Writing is a cross-

curricular ability that enables learners to express themselves and acquire knowledge 

about various topics. It signifies that writing is simultaneously a process and the right 

type. Unfortunately, writing is known as the most challenging skill in learning Eng-
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lish. The writers should consider three primary issues when designing their writing. 

Firstly, they should consider the essay's intended audience since this will affect the 

format they adopt, the language they employ, and the data they decide to present. 

Second, writers should consider the audience they are writing for because it will af-

fect the format and language used. Thirdly, writers should consider the content struc-

ture or the ideal arrangement to present the information, concepts, or arguments they 

have chosen to include. 

There are three methods for responding to student texts: peer feedback, teacher-

student conferences, and written feedback from the teacher. In most second language 

writing classes, teacher written feedback plays a central role. The most popular meth-

ods are commentaries, cover sheets, minimum marking, taped comments, and com-

puterized feedback. The second method of responding to student work is through 

teacher-student conferencing and providing comments via in-person consultation. 

Conferencing has significant benefits that help to compensate for the drawbacks of 

one-way written input [5]. The last way to respond to students' texts is through peer 

feedback. Peer response improves the writer's drafts and develops readers' under-

standing of good writing. The social process in peer responses in writing and learning 

activities gives theoretical advantages to the students. 

This study explores how opportunities for reflective writing under the guidance 

of a teacher via an electronic reflective portfolio and opportunities for critical reflec-

tion and self-assessment of learning influence student writing development. Students 

can post their work and create instructional activities on the internet platform. Addi-

tionally, it offers advice and details about the work of their colleagues. The demand 

for teachers who can incorporate technology into teaching and learning has increased 

due to the quick growth of technology. 

In higher education, reflective learning is frequent [6]. It is a reflective learning 

component emphasizing context and the educational process [7]. Reflection and self-

evaluation are a part of an approach to personalized assessment [8]. When put in cir-

cumstances requiring problem-solving, students are encouraged to consider their time 

in English class and whether or not their knowledge is accurate and in-depth enough 

based on the course topic [7] and [9]. What, when, and how the students' study is 

entirely up to them. The students are accountable for the standard of the material they 

produce in their writing. 

A versatile tool that emphasizes chosen evidence of learning through ongoing 

reflection and cooperation is a learning portfolio. A reflective portfolio improves and 

assesses students' knowledge [10]and [11] claimed that the core of the learning port-

folio is reflection." A vital education component proved with learners' thinking on 

their cognition process. In this exercise, students self-evaluate using reflective portfo-

lios, starting to track their development over time. Numerous specialists have devel-

oped numerous approaches for the reflective portfolio in e-learning settings (online 

Portfolio, digital Portfolio, and electronic Portfolio). They are all what are known as 

electronic or online reflecting portfolios because they are all hosted online.  

It is possible to use a learning portfolio in teaching-learning activities in various 

ways, including through written text, electronic display, or other artistic endeavours. 

Three crucial components—reflection, evidence, cooperation, and mentoring—
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interact as you build an electronic reflective portfolio. As evidence of their learning, 

the students should provide writing samples. When building a learning portfolio, the 

students and collaborators create some criteria at the outset and use them to choose 

materials to be included in the appendix as verifiable learning evidence.  

This study focuses on using electronic reflective portfolios with blogs as the 

platform. Weblog, a personal web website that is simple to use and enables users to 

present information and communicate with others, is shortened to "blog." According 

to its qualities, the blog has the most functions now available in the online portfolio 

tools. Blogs can help students become better writers by encouraging self-reflection 

and peer review [12]. In line with [13] and [14], who found that teachers and students 

have a positive attitude toward blog use. The blog site, WordPress, was selected since 

it is the one that the English department at the university uses the most for class as-

signments. WordPress offers all necessary capabilities, such as commenting tools and 

access to archives articles, to facilitate writing education using the online portfolio. 

[15] describe reflective portfolios as having three main benefits. First, the port-

folio shows student achievements beyond just grades. In addition to reviewing their 

learning throughout the semester, students can participate in campus or community 

life by reflecting on their experiences. The third portfolio acts as a practical setting for 

in-depth self-reflection and synthesizing knowledge gained from both within and 

outside the classroom. The benefits of the learning portfolio align with the work of 

[16]. He says that students felt empowered with technological pedagogical content 

knowledge, different subject content knowledge, students-centered methods, and 

techniques through the e-Portfolio project. Reflective learning portfolios for pre-

service teachers were the subject of studies by [17] and [18], who discovered that they 

efficiently help students adjust to situations in the classroom. Electronic portfolios 

help students see themselves, establish educational standards, design good teaching 

and delivery, and encourage them to use reflective journals daily. 

In 2011, [7] found that creating a learning portfolio promotes reflective thinking 

and supports the positive effects of introspection with mentors and peers. Portfolios 

and self-assessments allow the learner to write autonomously and improve her writing 

skills [19] [20] [21] and [22]. [23] reported that the e-portfolio stimulated the students 

to develop effective learning strategies, engage in reflective practices, and gain tech-

nical skills.  

According to [6], writing has traditionally been considered the most challenging 

skill for second language learners. Writing in a foreign language is notoriously diffi-

cult for those who attempt it [9]. Writing is a tremendously complex skill. Because of 

this, writing in a foreign language requires both higher-level planning and organiza-

tion skills and lower-level abilities like spelling, punctuation, and word choice. Be-

cause writing in a foreign language requires a sophisticated set of skills, writing in-

structors must look into cutting-edge tools that could aid EFL writing.  

All EFL programs in Indonesian colleges prioritize writing, a necessary ability 

that many students find difficult to acquire. [24] [20] [26]. Some students encounter 

writing problems, including content, organization, vocabulary, grammar, and mechan-

ics [26] [27] [28]. 
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One possible reason for these problems is that students are not enthusiastic about 

learning and practicing EFL writing skills. Learning tools should be developed and 

implemented to help students build confidence and improve their writing skills. Many 

studies are related to using technology to help students improve their writing. But 

there hasn't been a lot of research done on how students perceive and struggle with 

using electronic reflection portfolios to develop their writing in an Indonesian envi-

ronment. Thus, the formulated research question is “How do students perceive their 

writing development and the problems throughout the implementation of the Elec-

tronic Reflective Portfolio?” 

2 Method 

The qualitative approach was employed to examine the students' perceptions of their 

writing development and problems while implementing the electronic reflection port-

folio. It means identifying cross-cultural groups and analyzing how they have devel-

oped common behavior patterns over time [29]. 31 fourth-semester English Education 

Study Programme students from Wiralodra University took part in this study. From 

February to June 2022, the class met for 100 minutes weekly. Before the introduction 

of the online portfolio, students had to start a blog on a WordPress blog site to serve 

as the foundation for their online portfolio.  

The first step of this study was the beginning phase, and the second stage was 

the execution phase. At first, the researcher created a lesson plan based on the aca-

demic writing course syllabus at a private university in Indramayu, West Java. The 

researcher then developed the research's instruments. The data was collected using a 

questionnaire and a semi-structured interview, two research tools. A series of ques-

tionnaire items were used to assess students' perceptions of writing development and 

problems encountered while implementing the electronic reflective portfolio. Finally, 

interviews were conducted to clarify information from the questionnaire. The main 

themes that guided the discussion were: (2) problems encountered during the imple-

mentation of the electronic reflection portfolio. 

Guided by research questions, qualitative data from questionnaires and inter-

views were categorized into student writing development and problems in implement-

ing the e-portfolio. Several interview questions related to students' perceptions of 

using online portfolio platforms and the problems they faced in implementing elec-

tronic learning portfolios. Students’ experiences and behaviors can be investigated 

and understood in detail. The data were interpreted to identify students' writing devel-

opment and problems when conducting reflective learning portfolios in writing clas-

ses. 
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3 Result and Discussions 

3.1 Result  

3.1.1 Students’ perception of their writing development in implementing Elec-

tronic Reflective Portfolios from the questionnaires 

The students' assessments of the development of their writing abilities were shown in 

the first finding. As part of the implementation of the electronic reflective portfolios, 

the participant's replies to the questionnaires and interviews were analysed to reveal 

their thoughts on the development of their writing. Using the electronic portfolio, all 

thirty-one participants felt that they improved their writing abilities in various areas, 

including organization, grammar, sentence structure, and content. The responses to 

the questionnaire revealed the following information regarding the views held by the 

students: 

 

 

The questionnaire analysis shows that the students had a good appraisal of the 

electronic reflective portfolio, as the mean score for the ten statements was 4.26. It is 

in the "Totally Good" category as the mean score is between 4.20-5.00. There are four 

statements in the questionnaire (S1, S3, S5, and S6) that can be interpreted that the 

students "Strongly agree" to a specific condition in the instruction or, in other words, 

the students have a "Very Good" appraisal toward RLP as the means are in the class 
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interval between 4.2-5. Six statements in the questionnaire indicate that the students 

"Agree" with the instruction condition or have a "Good" appraisal toward RLP as the 

means are in the class interval between 3.40-4.19. 

The student's perception of the electronic reflective portfolio is good, and learn-

ing techniques can help students develop their independence and increase their aca-

demic achievement. And they are growing more self-reliant and assured of their abil-

ity to learn. [22]. The students perceived the importance of academic writing skills as 

there is a need to write academic essays. According to [30], students in higher educa-

tion, especially those in graduate programs and those enrolled in professional pro-

grams, need to understand the value of excellent writing abilities and be able to assess 

the writing of others objectively. Students get experience refining their academic 

writing skills in a professional setting when they practice writing argumentative es-

says in academic writing classes. 

After the writing session was finished, fifteen students were interviewed using 

an electronic reflecting portfolio. The students were questioned on two different sub-

jects. They are as follows: (1) the advancement of the writing; and (2) the emerging 

problems during the implementation of the electronic reflective learning portfolio. 

 

3.1.2 Students’ perception of their writing development in implementing Elec-

tronic Reflective Portfolios from the interview 

3.1.2.1 Improving students' grammar and vocabulary 

All fifteen participants talked about grammar and vocabulary when they talked about 

how they thought their writing had improved. Ten students admitted to committing 

grammatical errors and improper sentence arrangement. The feedback informed them 

of this. In their next writing task, they made the necessary changes. 

S1: I think the e-portfolio kindly assist me in becoming a better writer. Now I have 

better grammar and vocabulary. I can write four paragraphs now. 

S7: The E-portfolio improves my writing in terms of grammar and vocabulary be-

cause I can minimize grammatical errors and revision processes.  

I have better writing and fewer grammatical errors (S8, S9, and S10). 

 

Other responses were given by students 2, 3, 4, and 5.  

RLP makes me aware of grammar because my lecturer and friends give me feedback.  

S9: E-portfolio helped me in order to construct my essay and build a strong case for 

my thesis statement. 

One student said he improved his vocabulary, grammar, and sentence structure. Simi-

larly, another student said he could produce better sentences after doing all the writing 

tasks in the e-portfolio. 

 

3.1.2.2 Overcoming writing difficulty 

S1: I am shy and unwilling to ask questions if I have any difficulties, but now I can 

discuss my problem with my lecturer and friends.   

S3: Electronic Portfolio helps overcome my writing difficulty. I can gain a greater 

comprehension because of the teacher and peer feedback. (3) Working collabo-

ratively within a group 
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S8: I think an e-portfolio makes me more confident. It helps me overcome my writing 

difficulties, such as grammar and vocabulary problems.  

S11: RLP helps me to overcome my writing difficulties. Now I understand the generic 

structures and linguistic features and enriching vocabulary.  

It was observed that the majority of students believed that utilizing electronic reflec-

tive portfolios helped them enhance their writing abilities. This was determined based 

on the students' perceptions of using electronic reflective portfolios. The students 

viewed RLP as an approach that may help them enhance their writing abilities, find 

solutions to the challenges they faced with their writing, and work together more ef-

fectively. This discovery lends credence to the prior research conducted by [31]. They 

mentioned that teaching students writing strategies helps them enhance their writing 

and handle the challenges they encounter. 

 

3.1.2.3 Improving students' confidence in writing 

Based on the findings of the interviews, it is noted in the following response that the 

students felt that an e-portfolio might give them more confidence in their writing abil-

ities. 

S2: RLP helps me have more confidence because I am not afraid to make mistakes 

anymore, especially grammar mistakes.  

S3: I think I have become more confident in writing because I can discuss difficulties 

with my friend and lecturer. 

I have more confidence (S1, S4, S5) 

 

3.1.2.4 Improving students' understanding of the learning writing tasks 

According to the findings of the student interviews, the students believe the e-

portfolio has the potential to assist them in better comprehending the learning writing 

activities. This is mentioned in the response that follows. 

S1: E-portfolio helps me to understand the writing tasks because the steps are clear 

and there is a discussion.  

S7: I think I understand more because the lecturer is always willing to give feedback, 

not only collect the text.  

S11: I think I understand more about the material and what to write in an essay. I 

know about schematic structures and linguistic features of an Argumentative es-

say.  

S15: I think I have more understanding because of the feedback from my lecturer. We 

also have a group discussion to discuss our essay, so we can revise it before we 

collect it to the lecturer.   

 

3.1.2.5 The contributions of teacher's and peers' feedback  

According to the interview results, the students felt that feedback was essential for 

adopting the electronic reflective portfolio, as seen in the following response.  

S1: I think I feel nervous at the beginning. I am afraid to make mistakes. But I enjoyed 

the process, and now I am not scared anymore. 

I am afraid of making mistakes in feedback (S2, S3, S4, and S5). 
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When the students were asked if the procedure to give feedback is compelling enough, 

they gave various answers. 

S1: I think it is ok, miss. The lecturer gave us guidance on how to provide feedback. It 

is practical and beneficial.  

S1: Sometimes, I do not realize of making mistakes. Feedback helps improve my writ-

ing.  

S3: Comments from my friends and lecturer are constructive. Initially, I felt nervous 

to read the comment, but not anymore. 

S8: Yes, I become more aware when I read a text. I hope that I can help my friends 

with my comments. 

S13: Sure. Reading my friends' essays and giving comments is advantageous because 

I need to learn and understand the material first. So I read more.  

S3, S5, S11, and S15: Teacher and peer feedbacks are beneficial.  

 

All participants acknowledged that combining teacher and peer criticism into the 

online portfolio implementation improved their writing abilities. They can see their 

errors and become better writers due to the criticism. Students could identify what 

they should do adequately in their writing by considering not just the comments and 

ideas of their classmates but also those of their teachers. One student shared that the 

criticism she received from both her classmates and her teacher had prompted her to 

write with greater care, as well as to read extensively and engage in extensive writing 

practice, which ultimately led to improved quality of her writing. 

 

3.1.2.6 Contributions of reflection  

The students' own reflections have the potential to assist them in developing their 

writing skills. When students write a consideration, it helps them become more con-

scious of their strengths and flaws, which helps them enhance their writing skills 

overall. 

 

S8: Writing a reflection enables me to review what I had written previously and avoid 

making mistakes. 

S10: When we know our weaknesses, we can improve our writing by avoiding the 

same mistakes. 

 

A statement to the same effect demonstrates the importance of reflection in assisting 

students in developing their writing: I was initially unsure of what I should write, but 

after reading and rereading my work, I became aware of my strengths and limita-

tions. 

 

3.1.3. Students' perception of the problems in implementing an electronic reflec-

tive Portfolio  

The second finding showed the challenges the students faced while implementing the 

electronic reflective portfolio. Five problems were found in the performance of the 

electronic reflective portfolio. They are limited vocabulary, grammatical errors, un-
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familiarity with the blog, internet connectivity, and difficulties in writing comments. 

The explanation is as follows.  

 

3.1.3.1 Limited Vocabulary 

Based on the interview result, most students said that problems throughout imple-

menting a reflective learning portfolio are often caused by their limited vocabulary, 

according to what is mentioned in the following response. 

S1: I think most of my problems are caused by my limited vocabulary. It makes me 

suddenly stop writing because I don't know how to write it in English.  

S2: If the topic is unfamiliar, I don't have a lot to talk about. I don't remember a lot of 

vocabulary (S2, S3, S4, and S5) 

S6: I can write an extended essay if I am familiar with the topic. But If I am unfamil-

iar with the issue. I occasionally struggle with writing because of my limited vo-

cabulary.  

The problem was also encountered by student 8. 

S8: There are many words that I don't understand if the topic is complicated.  

 

3.1.3.2 Grammatical Error 

According to the findings of the student interviews, the students asserted that difficul-

ties encountered when using the reflective learning portfolio typically have linguistic 

faults as their core reason. This is supported by the response that can be seen below. 

R: Did implementing an electronic reflecting portfolio present any challenges? 

S1: Beside vocabulary? It's grammar, miss. Sometimes I confuse about the grammar. 

After the implementation of the e-portfolio, my grammar is getting better.  

S2, S3, S4. And S5: The problems in writing are a lack of vocabulary and grammar.  

S6: I think I still struggle with grammar. 

S7: Hmmmm, Sometimes I need more time to deal with grammar. 

 

3.1.3.3 Unfamiliarity with the blog  

The majority of students view the blog as a useful technological tool that assists them 

in enhancing their writing. But some students had trouble setting up and running the 

blog, even though they were given instructions. 

S1: I have no idea how to upload the essay. I believe it was the challenge I encoun-

tered at the time.  

S3: My writing was not published successfully. I need help.   

 

Several students became aware of issues their friends had experienced due to ac-

tivities including blogging. They observed that some of their other pals had difficulty 

establishing their blogs and online portfolios. When this occurs, evaluation from peers 

and teacher feedback becomes vital. 

The distinct appearances of each student's blog page presented another problem 

when using the blog. This was because WordPress allows for the customization of its 

themes and functionalities. Other processes were required for each student to operate 

with their blog, and those processes may be learned by becoming familiar with the 

elements of the site. 
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3.1.3.4 Internet connectivity  

In terms of the information and communications technology (ICT) facilities, there 

was an issue with internet access, which made it difficult to use the blog in the writing 

session. 

 

S3: I cannot update my electronic portfolio when the internet connection is terrible.  

 

One student claimed in his interview that when he encountered internet connection 

problems, he could not manage his blog competently. Some further students raised the 

same concerns, illustrated in the student interviews in the following paragraphs. The 

blog does, on occasion, contain a typographical error. Students were left confused due 

to the problems produced by the poor internet connection; it seems to impact the blog 

page's design. 

S9: I occasionally have trouble posting my work. It sometimes shows up and other 

times it doesn't. 

 

The students' slow adoption of the technology tools or technical issues like computer 

and internet access impacted the online peer feedback activities. Students must have 

been able to post their work to their blog within the allotted time frame to participate 

in the online feedback activities. 

 

3.1.3.5 Difficulties in writing comments  

Students were given instructions on writing comments based on the writing rules 

provided in the academic writing handbook before they were asked to comment on 

their classmates' writing for the initial assignment. The peer's writing piece being 

critiqued was provided with written comments rather than graded. Feedback was giv-

en to the students as part of the evaluation for learning, which was made to help stu-

dents get better at writing. Because the vast majority of students lacked prior experi-

ence writing comments on the writing of others, they lacked the self-assurance neces-

sary to provide constructive criticism to their classmates. 

 

S7: Because I occasionally struggle to grasp what they are writing about—possibly 

due to my grammar—I find it challenging to offer comments. I do sometimes for-

get.  

S10: I am afraid of making mistakes in my comments. I wasn't certain if what I said 

was correct or incorrect. 

 

3.2 Discussion 

This study sought to learn how students perceived their writing's growth as well as the 

challenges associated with establishing the electronic reflective portfolio. Based on 

the analysis of the interviews and reflections of the students, it was determined that 
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the students viewed the electronic reflective portfolio and all of its components as 

useful instruments for their progression as writers.  

 The study reported six distinct ways in which their writing has improved. They 

are known for improving grammar and sentence structure, overcoming writing diffi-

culty, improving students' confidence in writing, improving students' understanding of 

learning writing tasks, contributions of both the teacher and peers' feedback, and con-

tributions of reflection. This data is credited to the prior research conducted by [31], 

which concluded that teaching students writing strategies can assist them in overcom-

ing writing challenges. Using a reflective learning portfolio helped the students en-

hance their performance in terms of their writing correctness. This discovery lends 

credence to the prior research conducted by [8]. They claimed that teaching students 

writing strategies helped them enhance their writing and handle the challenges they 

encountered.  

The second finding revealed that the students faced four problems using elec-

tronic reflective portfolios. They are limited vocabulary, grammatical errors, unfamil-

iarity with the blog, internet connectivity, and difficulties in writing comments. This 

finding is credence to an earlier study conducted by [32], who found that English 

grammar is difficult; therefore, the students need to learn English grammar. All EFL 

programs in Indonesian colleges place a high priority on writing, a necessary ability 

that many students find difficult to acquire [20][24] [25] [27]. Some students encoun-

ter writing problems, including content, organization, vocabulary, grammar, and me-

chanics [26] [27] [28]. The problems encountered by the students in creating a blog 

align with [21] and [23], who said many students faced problems writing text in the 

weblog. Therefore, they need time to become familiar with the weblog.  

It was observed that the majority of students believed that utilizing electronic re-

flective portfolios improved their writing abilities. It was determined based on the 

students' perceptions of using electronic portfolios. The students consider RLP as an 

approach that may help them enhance their writing abilities, find solutions to the chal-

lenges they face with their writing, and work together more effectively. This finding 

lends credence to the earlier research by [33]. They mentioned that teaching students 

writing strategies helps them enhance their writing and handle the challenges they 

encounter. Students understood the need to develop their academic writing skills be-

cause they were required to produce essays for their classes. According to [30], stu-

dents in higher education need to grasp the significance of having strong writing abili-

ties and be able to evaluate the writing of others critically. It is especially important 

for students enrolled in graduate school or professional training programs. Students 

get experience refining their academic writing skills in a professional setting when 

they practice writing argumentative essays in academic writing classes. 

This finding is compatible with the results of [34] and [35]. They found that 

writing with an electronic portfolio makes students feel at ease when completing their 

writing assignments. In addition, [17] confirmed this finding by stating that students 

can comfortably express their thoughts, feelings, and judgments when they write an 

essay on a topic that requires reflection and said that this type of essay is beneficial. 

Given these findings, one may deduce that the students' perceptions of their port-

folios have the potential to improve their writing communication. Students can pro-
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vide feedback to their classmates through an electronic reflective portfolio [8] and 

[36]. This feedback can include arguments, compliments, corrections, and suggestions 

on correcting the mistakes made. It is to strengthen their written communication 

skills. A portfolio is a helpful teaching tool for writing, according to [37]  and [38]. 

Both of these studies backed up this assertion. They also mentioned that a portfolio is 

a tool that can assist the students in becoming more proficient in their writing studies. 

Students can read and provide criticism on their peers' writing using an electronic 

portfolio. It indicates that they can view the essay of others and gain knowledge from 

them, including comments, arguments, corrections, and suggestions made by their 

peers. According to [39], a reflective learning portfolio offers students feedback, ena-

bling them to gain knowledge from experience. 

Students receive feedback from their peers and their teachers during the e-

portfolio exercises. The results showed that the students thought receiving feedback 

from their teachers and peers was important for developing their writing abilities. This 

outcome is consistent with the conclusion [38] reached, which said that feedback from 

teachers and peers helped track students' improvement in writing. According to [36], 

including reflective essays in students' portfolios can improve their writing due to its 

social, cognitive, and affective benefits. For the action of creating an electronic reflec-

tion portfolio, the direction is required. The best way for professors to help pupils 

improve their writing is to offer sound guidance. The findings indicated that the stu-

dents felt they received adequate direction from the instructor during the e-portfolio 

activity. It supports the findings that [40] found, namely that the learning process 

includes involvement, transaction, and the giving of written feedback, all of which are 

compatible with the principles of the sociocultural approach. [3]stated that it is the 

responsibility of teachers to direct the process of their students' writing activities. 

Because students may struggle with various issues when writing, this instruction may 

be given in the form of personal advice. It showed that the lecturer provided her pu-

pils with good advice while preparing the portfolio. It verified the findings of [38]. 

They found that the information given to students in the form of feedback within an e-

portfolio enables them to track their progress concerning the learning goals they have 

set for themselves. According to [11], a reflective portfolio provides a chance for 

teachers and students to be aware of the learning objectives and the work being made 

toward reaching them. 

The discovery revealed that the students believed electronic reflective portfolios 

assisted them in recognizing both their strong and weak points. This finding indicates 

that the e-portfolio gives individuals the opportunity to do self-evaluations. Students 

can realize their attainment of goals and standards, discover gaps in their development 

or understanding, and recognize abilities that require more effort when they create a 

portfolio to document their learning. Self-evaluation based on one's own predeter-

mined goals is another application of this tool. According to [41], students using port-

folios can better identify their areas of improvement and strengths. These conclusions 

were supported by [33] investigation. They claimed that the use of portfolios facili-

tates students' ability to learn independently. Students create writing plans with the 

goal of enhancing their writing, broadening their perspectives, exercising critical 
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thought, and learning about useful resources for problem-solving. Sadly, it is difficult 

to implement for pupils with lower competency levels (Aini and Ashadi). 

 In addition, Qi and Vandersall [8] discovered that students were better able to 

modify their work with the use of portfolios because they could observe and learn 

from the writing of others in the form of comments, arguments, corrections, and ideas 

from their classmates. It indicates that the students are allowed to revise their work by 

considering the mistakes and statements made by their classmates. Learner autonomy 

in writing can be developed through the use of an electronic portfolio. It required key 

components such as metacognition knowledge, social skills, and critical thinking on 

the participants’ part. 

 Students have the chance to evaluate their work and think about the steps they 

are taking to take ownership of their personal growth and development through reflec-

tion [33]. With the aid of the comments, corrections, and suggestions contained inside 

the reflective learning portfolio, students can assess their growth as writers. By read-

ing the comments that their teachers made on their written work, students can get a 

better understanding of where they need to improve. By helping the students identify 

and resolve their own problems, the portfolio also teaches them how to become self-

directed learners. They corrected their mistakes in a variety of ways. 

 The results showed that the lecturer's role is crucial when putting the electronic 

reflective portfolio into practise. This result supports the assertions of [19] and  [22] 

that learning portfolios promote reflective thinking and facilitate the positive effects 

of reflection, which, when carried out with the help of a mentor or collaborator, posi-

tively affected the improvement of the learners. This finding demonstrates that this 

assertion is supported by the data presented here. The conclusion drawn from this 

finding is that the students’ felt feedback was necessary and helpful in enhancing their 

writing. The data also shows that, at first, individuals are worried about making mis-

takes in their replies since they do not want to appear ignorant. Two of the students 

were concerned about providing criticism to their other classmates. This finding sup-

ports a previous study by [42], which found that a number of variables contribute to 

the success of learner autonomy. They are self-management, reflective posture, inde-

pendent learning, suitable process attitude, openness to collaboration, engagement, 

and exchange with peers, and self-managements. 

4 Conclusion 

This study examined the students’ perception of their writing development and the 

problems throughout implementing the Electronic Reflective Portfolio. The finding 

showed that students positively perceived the implementation of an electronic reflec-

tive portfolio in the writing class. The students were completely engaged in each step 

of the learning activities. The use of an electronic reflective portfolio helped them to 

write a greater length, with a clear schematic structure, indicating students' improve-

ment in capacity to construct successfully organized texts and encouraging them to 

write better. Students felt that self-reviewing activities aided in their improvement as 

writers. Students emphasized in the feedback activities that the online implementa-
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tion's inclusion of feedback had improved their writing abilities. They could correct 

their writing's errors thanks to the feedback they obtained from their teacher and 

classmates.  Overall, the components of the online portfolio helped students write 

better in the areas of organization and language. The study also revealed that the stu-

dents faced four problems using electronic reflective portfolios. They are limited vo-

cabulary, grammatical errors, unfamiliarity with the blog, internet connectivity, and 

difficulties in writing comments. 

 Additionally, the study contends that instructors' comprehension of and readi-

ness to assume and enhance their role as facilitators in the learning environment are 

necessary for successful implementation of writing strategies. The highlighted essen-

tial findings are that the e-portfolio improved the students writing of argumentative 

text in the social, cognitive, and affective domains. Socially, written communication 

is enhanced as they communicate through reflection and feedback with their peers and 

teachers. This social benefit also led them to be more active in participating in the 

activity. 
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