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Abstract. Teacher must have strategic steps to improve and make perfect the-

matic learning application in elementary schools in order to create learning at-

mosphere effectively and appropriately. This study aims to discover the teacher 

preparation in preparing thematic learning, knowing the implementation of the-

matic learning, and knowing how they evaluate thematic learning that have been 

implemented so far. This is qualitative research and the case study research con-

ducted at Islamic Elementary School (MI) Ma'arif Ngadipuro. The subjects in 

this study were grade three teachers as the main actors in determining educational 

success. The techniques of collecting data were using structured interviews the 

grade three teachers, classroom observations and documentation. The data anal-

ysis technique was using data reduction, data presentation, and drawing conclu-

sions. The results of this study indicate that the application of learning at MI 

Ma'arif Ngadipuro begins from preparing or planning thematic learning which is 

classified into five parts, namely determining learning objectives with KD anal-

ysis, establishing or developing theme networks, creating theme networks, com-

piling syllabus, and RPP. The process of implementing thematic learning at MI 

Ma'arif Ngadipuro are carried out through three stages, namely initial activities, 

core activities, and final activities based on the learning steps in the RPP. And 

for the assessment or evaluation process, they are divided into three assessment 

domains, namely affective assessment, cognitive assessment, and psychomotor 

assessment. 
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1 Introduction 

The curriculum 2013 requires students to be more active in learning, with the hope that 

education in Indonesia will be more advanced and better. This curriculum is expected 

to be able to produce a critical and creative generation of Indonesians in accordance 

with the demands of the times [1]. This curriculum change occurs at all levels of edu-

cation, including at the Islamic Elementary School (MI) level. At the MI level, the im-

plementation of this curriculum is carried out with an integrated thematic learning ap-

proach.  
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Thematic learning is a learning activity that combines comprehensively and 

knowledge naturally connects facts and ideas to understand the world [2]. The principle 

of thematic learning is something fundamental, very important, always in integrated 

learning and serves to provide guidance in planning and implementing learning [3]. 

Thematic learning is learning that is designed based on certain themes [4]. The inhibit-

ing factor in thematic learning is the attitude of students who pay less attention to the 

lesson [5]. The main characteristic of thematic learning in the curriculum 2013 is to 

emphasize active learning in children and create fun learning principles and provide 

direct experience. However, the facts that occur, there are still many teachers who do 

not understand in creating a creative and fun learning atmosphere, even though they 

have implemented thematic learning curriculum 2013 does not rule out the possibility 

of teachers being proficient in planning, implementing and evaluating effectively [6]. 

The successful implementation of the 2013 elementary school curriculum in elementary 

school classroom learning activities is expected by the government and the community 

which is determined by the understanding and interest of managers, especially elemen-

tary school teachers [7]. 

Teachers are one of the components that support success in the learning process. Not 

only competence in teaching, but competence in evaluating learning is also needed and 

mastered by teachers. Evaluation is concerned with how well a student learns in a par-

ticular context and how well the objectives are achieved, the process on the other hand, 

including experiences, and activities organized in learning situations [8].  

Evaluation is an important component and stage that must be taken by teachers to 

determine the effectiveness of learning which is then used as feed-back for teachers to 

improve and perfect learning activities. The evaluation process focuses on the course 

of the teaching program and the learning process [9]. As a teacher as well as a learning 

evaluator must have strategic steps to improve and perfect the implementation of the-

matic learning in elementary schools in order to create an effective learning atmosphere 

and according to needs. This study aims to determine the preparation of teachers in 

preparing thematic learning, knowing the implementation of thematic learning, and 

knowing how teachers evaluate thematic learning that has been applied so far. 

2 Method 

This research is qualitative research with the type of case study research conducted at 

MI Ma'arif Ngadipuro. The subject of this research is the 3rd grade teacher as the main 

actor in determining the success of education. The object used in this study is the eval-

uation of thematic learning at MI Ma'arif Ngadipuro. Data collection techniques in the 

form of structured interviews with 3rd grade teachers, observations carried out in the 

classroom and documentation. Interviews were conducted to find out how the prepara-

tion, implementation, and assessment of thematic learning in the 2013 curriculum. Ob-

servations were made to observe the thematic learning process in the classroom. Doc-

umentation used to obtain data in this study is in the form of notes, lesson plans used 

by teachers in learning, tools used for evaluation, evaluation results, and other docu-

mentation related to the research problem. Data validity uses credibility standards with 
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data triagulation. Data triagulation is a data collection that is a combination of various 

data collection techniques and data sources that already exist. The data analysis tech-

niques used are data reduction, data presentation, and conclusion drawing. 

3 Result and Discussion 

3.1 Research Results 

Thematic Learning Preparation at MI Ma'arif Ngadipuro. Thematic learning ap-

plied in MI Ma'arif Ngadipuro is carried out in an integrative form, namely integrating 

material between subjects through KD in each subject. While in determining the theme, 

using the theme that has been set in the prota and promes. The theme network in the-

matic learning is carried out by developing and adjusting between sub-themes and the 

main themes contained in the teacher's handbook, so that teachers know the theme's 

connection to thematic learning indicators. In the process of planning thematic learning 

in MI Ma'arif Ngadipuro includes several stages, namely determining learning objec-

tives, determining and developing themes, developing theme networks, making and de-

veloping lesson plans. 

Implementation of Thematic Learning at MI Ma'arif Ngadipuro. Based on the ob-

servation of the learning process at MI Ma'arif Ngadipuro, it is in accordance with the-

matic learning procedures, starting from the initial activities, core activities, and final 

activities. Although in its implementation there are still obstacles. The initial activity, 

begins is to begin with praying, memorizing juz 'amma, the teacher asks how the stu-

dents are, takes attendance, and repeats yesterday's learning with questions and an-

swers. The core learning activities continue, namely the application of lesson plans, the 

suitability of teaching materials, learning methods, and learning media in accordance 

with the learning material. The learning approach used in the learning process is the 

scientific approach. Teaching materials in the form of theme package books from the 

government, using LKS, books in the library, the surrounding environment and other 

references from the internet. As for the learning methods used, namely lectures, discus-

sions, and inquiry because these methods are considered easier for learning, and stu-

dents are easy to accept learning. The learning media used by teachers in thematic learn-

ing follows the theme and material being taught, for example, pictures, LCD, the sur-

rounding environment, videos, and objects around. The final activity carried out by the 

teacher sees the development of students at the end of learning. Furthermore, evaluating 

learning by giving assignments to students, then summarizing the results of learning, 

and the last is praying. 

Evaluation Process of Student Learning Outcomes. Evaluation of student learning 

outcomes is applied by assessing the achievement of knowledge competencies achieved 

by students in the learning process covering cognitive, affective, and psychomotor do-

mains. Assessment of affective aspects is done by written tests about the material that 

has been delivered by the teacher. In addition to written tests, teachers also conduct oral 
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tests and assignments to students. Knowledge assessment is carried out by the teacher 

by managing the test results then adjusted to the learning indicators. Furthermore, the 

attitude assessment carried out by the teacher is by observation technique because this 

technique is considered more effective for the teacher. In this observation the teacher 

assesses student behavior, self-assessment, and peer assessment. The attitude assess-

ment is given by the teacher in accordance with the KI and KD that have been analyzed. 

Meanwhile, psychomotor assessment is carried out using student performance tech-

niques and works made by students.  The application of this assessment is carried out 

by the teacher by assessing student skills and the learning process through the work or 

work produced by students. 

4 Discussion 

Learning evaluation is an effort to improve the quality of learning. Each school has its 

own learning characteristics in carrying out teaching and learning activities, with eval-

uation activities expected continuity in the learning process to improve. The purpose of 

evaluation activities is to provide innovation and make improvements so that learning 

is of higher quality. Based on the research findings at MI Ma'arif Ngadipuro, it illus-

trates that the role of learning evaluation to improve the quality of learning, especially 

in thematic learning, is as follows: 

4.1 Thematic Learning Preparation at MI Ma'arif Ngadipuro  

The quality of learning planning can be seen from determining learning objectives, de-

termining the theme network, making the theme network, and preparing lesson plans. 

Learning objectives are at the core of the learning process. Learning objectives can be 

done by mapping KD of all subjects. KD mapping is carried out to obtain a compre-

hensive and complete picture of all competency standards and basic competencies from 

various subjects that are combined [10].  

Teachers at MI Ma'arif Ngadipuro develop learning objectives by combining KD of 

all subjects into one learning theme. So that learning objectives are part of the overall 

learning activities. Learning evaluation is closely related to learning objectives which 

will have an impact on the results and quality of learning that has been carried out in 

the classroom. Then in this study in accordance with the stages of preparing learning 

objectives, namely the teacher maps or combines each KD of all subjects into one de-

fined theme. 

Determination of themes in thematic learning in grade three MI Ma'arif Ngadipuro 

is done by reviewing prota and promes as material to consider setting themes. It is in-

tended that learning is carried out in a planned manner and runs coherently according 

to the guidelines, then developed by the teacher according to the situation and condi-

tions of the students and the circumstances in the school environment. Similar to Beti's 

research that in choosing themes, educators pay attention to regional conditions, school 

conditions, students and infrastructure [12]. The implementation of thematic learning 
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is carried out with cooperation between teachers and students so that students are more 

active in the learning process. 

The next step is making a theme network. Making a theme network is connecting 

basic competencies with unifying themes and developing achievement indicators for 

each selected basic competency [13]. The theme that has been determined is then de-

veloped sub-themes by paying attention to its relationship with other subjects.  

The making of the theme network is carried out by developing an existing theme 

network according to the situation and conditions of the madrasah, then analyzed in 

accordance with the learning plan, and adjusted to the teacher's book in which there is 

a theme network that has been compiled, this is done so that the teacher can know the 

whole theme link and thematic learning indicators.  In line with Majid's opinion that 

after mapping, a theme network can be created, namely connecting basic competencies 

with unifying themes, and developing indicators of achievement for each selected basic 

competency [13]. 

After creating a theme network, namely compiling a syllabus. The stages in syllabus 

development according to the Ministry of Education and Culture in 2016 are reviewing 

competency standards and basic competencies, identifying learning materials, develop-

ing learning activities, formulating indicators of competency achievement, determining 

the type of assessment, determining time allocations, and determining learning re-

sources. 

At MI Ma'arif Ngadipuro, the preparation of the teacher's syllabus does not compile 

independently, but has been provided by the madrasah so that the teacher does not re-

arrange. The syllabus provided is in accordance with existing curriculum standards, 

teachers only need to develop into lesson plans as a guide in carrying out teaching and 

learning activities. This is also related to research conducted by Sagala, that the syllabus 

is a development of the curriculum which is elaborated into lesson plans starting from 

the stages of implementation activities to the assessment of student learning outcomes 

[14].  

The lesson plan is the final step in lesson planning. The lesson plan prepared by the 

teacher is used to assist students in implementing the learning components, so the com-

pleteness of the lesson plan is a reflection of the success of the learning carried out by 

the teacher. Grade three teachers of MI Ma'arif Ngadipuro only develop and adjust 

things contained in the lesson plan such as, KI, KD, learning objectives, and learning 

steps. In addition to developing lesson plans independently, teachers also follow the 

assistance of making lesson plans together through KKG. With the assistance through 

KKG teachers will be much more independent and improve teacher competence in pre-

paring lesson plans.  This is the same as research conducted by Baiq Hanifah, that the 

implementation of assistance can improve the competence of grade teachers at SDN 

Renggung in the preparation of 2013 curriculum lesson plans [15]. With the existence 

of lesson plans made or developed by teachers, they will know the description of activ-

ities in the learning process carried out and teachers will be much better prepared in the 

learning process. 
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4.2 Implementation of Thematic Learning at MI Ma'arif Ngadipuro 

Learning implementation is an activity where teachers implement learning which con-

sists of three stages, namely, initial activities, core activities, and final activities. These 

learning activities are also applied at MI Ma'arif Ngadipuro with the following details. 

Initial or preliminary activities are the teacher's steps to create an initial atmosphere 

of learning that is expected to be able to provide encouragement to students to focus on 

participating in learning. In this activity the teacher focuses on preparing children for 

learning. Therefore, teachers are expected to maximize activities to open learning well. 

The teacher's initial steps in starting learning are saying greetings, praying before learn-

ing begins, memorizing juz 'amma together, asking how students are doing, taking at-

tendance, and repeating learning with questions and answers. 

In the initial learning activities, the teacher did not convey the learning objectives, 

on the grounds that students would be confused if they were conveyed. This is in ac-

cordance with research conducted by Pratiwi Puji Astuti that in the initial activities 

teachers sometimes convey learning objectives, but more often do not do so on the 

grounds that students will be confused if the theme is conveyed and then immediately 

explain the material to be learned [16]. 

In the core activities the teacher focuses on the learning process. It aims to develop 

abilities in children, namely reading, writing, and counting through the presentation of 

planned learning materials. The core learning activities refer to the 2013 curriculum 

with a scientific approach. The steps taken in the learning process for class 3 MI Ma'arif 

Ngadipuro teachers are adjusted to the lesson plans.  

The application of the scientific approach is still not perfect because the teacher has 

not implemented all activities consisting of observing, questioning, gathering infor-

mation, associating, and communicating. The teacher only applies the activities of ob-

serving, questioning, and gathering information. However, teachers still try to apply the 

scientific approach in every lesson. This is supported by research conducted by Sarah 

Azhari that the application of the scientific approach at SDN 017 Tandan Sari Village 

has not implemented learning with a scientific approach, but the teacher has tried to 

describe the learning process with a scientific approach [17]. 

The final activity, the teacher can see the success rate of the learning model that has 

been applied during the learning process. The final or closing activity in learning must 

be carried out by the teacher seriously and maximally, this is done so that students have 

an overview and summary of the learning that has been done, besides that to find out 

the extent of students' understanding in understanding the material that has been deliv-

ered by the teacher [18]. The steps taken by the 3rd grade teacher at MI Ma'arif Nga-

dipuro in the final activity are the teacher and students conclude the learning together, 

the teacher provides a reflection, the teacher conducts a learning evaluation, and prays 

together. The final activity in learning is expected to run optimally, because in this 

process the teacher emphasizes the essence of the learning that has been carried out. 
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4.3 Assessment of Thematic Learning Outcomes at MI Ma'arif Ngadipuro 

According to Trianto in Ahmad Khalakul Khairi, assessment is a series of activities to 

obtain, analyze, and interpret data about the process and learning outcomes of students 

which are carried out systematically and continuously, so that it becomes meaningful 

information in decision making [19]. Assessment of learning outcomes carried out in 

grade three MI Ma'arif Ngadipuro includes three domains of student assessment of pre-

determined learning objectives, namely cognitive, affective, and psychomotor domain. 

Cognitive assessment is an assessment of student knowledge carried out by the 

teacher to measure student achievement and mastery in the learning material that has 

been taught. Cognitive assessments that can be carried out by teachers using written 

tests, oral tests, and assignments. Based on the results of research in grade three MI 

Ma'arif Ngadipuro teachers use written test assessment techniques, oral tests, and as-

signments to students according to what is learned. Written tests conducted by the 

teacher in the form of exercise questions in the theme book held by each student and 

done in writing. Oral tests are carried out individually and in groups, namely by asking 

questions during learning. Meanwhile, assignments carried out by teachers are in the 

form of individual and group assignments by making student work. 

Affective assessment in thematic learning is a series of activities arranged to measure 

the attitudes of students. Attitude assessment in the curriculum 2013 has two parts, 

namely, spiritual attitudes and social attitudes. Assessment of spiritual attitudes in-

cludes obedience to worship, gratitude behavior, praying before and after carrying out 

activities, and tolerance in worship. These indicators can be touched according to the 

characteristics of the education unit. Meanwhile, social attitude includes honesty, dis-

cipline, responsibility, courtesy, care, and confidence. Indicators of attitude assessment 

both spiritual and social can be measured, assessed, and evaluated by teachers on stu-

dents using a variety of assessment techniques. 

The most important attitude assessment technique is the observation technique [20]. 

Observation assessment techniques can be carried out by teachers of students during 

learning and outside of learning. This opinion is the same as the results of observations 

in grade three MI Ma'arif Ngadipuro teachers use observation assessment techniques 

by paying attention to the habits, actions, and attitudes of students during teaching and 

learning activities. In this attitude assessment, the teacher uses incidental record obser-

vation, namely observation of students recording incidentally based on deviations in 

attitudes that appear to students in learning and outside of learning. By recording every 

incident that arises, it will be easier for the teacher to assess the attitude of the partici-

pants while in the class. 

Psychomotor assessment is an assessment carried out by the teacher of student per-

formance, products made, projects carried out, and works made. In line with Daryanto's 

opinion that the assessment of the realm of skills can be carried out through the work 

of students in the form of group performance, portfolios and other projects [21].  

In performance assessment, the emphasis of the assessment can be carried out by the 

teacher on the process and product. Teachers can also develop performance assessments 

based on the skills that learners will achieve. Portfolio assessment can be a collection 

of documents and techniques for assessing student learning achievements, awards, and 
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student work. Learner works that can be used as portfolios include story essays, poems, 

drawings or paintings. Project assessment is an assessment of a task that must be com-

pleted within a certain period of time. The task is a series of activities carried out start-

ing from planning, data collection, organizing, managing, presenting data, and report-

ing.   

The results of research in grade three MI Ma'arif Ngadipuro teachers conduct psy-

chomotor domain assessments with student performance, products made, and use the 

work made by students. However, in the assessment process that is often used by teach-

ers is portfolio assessment. Because according to the teacher, psychomotor assessment 

using a portfolio will be much more objective and easier to know the development and 

progress of students' learning. This is in accordance with the results of research con-

ducted by Bagus on Indonesian language learning that portfolio assessment has several 

advantages, especially being more objective seen from the actual performance of stu-

dents [22]. 

5 Conclusion 

MI Ma'arif Ngadipuro has implemented thematic learning curriculum 2013 in accord-

ance with existing procedures, although there are still shortcomings in the learning im-

plementation process. The implementation of thematic learning in grade three MI 

Ma'arif Ngadipuro begins with planning which is classified into five, namely determin-

ing learning objectives, determining or developing themes, developing theme networks, 

creating or modifying existing syllabi and lesson plans according to the conditions of 

the madrasah environment. The learning implementation process is carried out with 

three steps, namely the initial activities, core activities, and final activities in accord-

ance with the learning steps contained in the lesson plan. Then in the assessment pro-

cess is divided into three domains of assessment, namely cognitive assessment con-

ducted by written tests, oral tests, and assignments to students. The affective domain is 

carried out by observation techniques to students during the learning process in class. 

While the psychomotor domain is carried out by assessing student performance and 

student work. Suggestions from the results of this study are for stakeholders in schools 

to invite experts to hold workshops for teachers about learning media, application of 

learning methods and techniques, especially in supporting thematic learning in elemen-

tary schools. Recommendations for further research are to add elementary school sam-

ples related to the evaluation of thematic learning curriculum 2013 so that curriculum 

improvements are in accordance with objective conditions. 
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