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Abstract. The purpose of the study is to analyze the readiness of the school en-

vironment in realizing an inclusive culture. This study focused on the level of 

school readiness in providing special services and the readiness of children with 

special needs to receive education in regular schools. This research is qualitative 

research using questionnaire as a means to collect research data. The research 

subjects were teachers and children with special needs and/or children suspected 

of having special needs. The research was conducted in 5 regular elementary 

schools in Boyolali. The selection of schools as research samples was carried out 

by purposive sampling. The results of the study show that schools have actually 

accepted children with special needs, especially slow learner children and have 

learning difficulties, even though they do not understand that those children are 

children with special needs. Children with special needs in the school do not yet 

have compensatory skills and special needs skills so that they experience some 

difficulties in learning at school. The conclusion is that regular elementary 

schools are not ready to carry out facilitation for children with special needs, but 

they already have the basic capital in realizing an inclusive culture. 
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ceptance. 
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The development of inclusive education services in Indonesia has been quite rapid in 

the last decade. The existence of various policies that support the implementation of 

inclusive education services and the increasing understanding of the general public to-

wards children with special needs have indirectly supported the creation of an inclusive 

culture. 

Inclusive education for some may be a new thing. But actually, inclusive education 

has received legality from the World Congress for Education for Students with Special 

Needs organized by UNESCO in Salamanca, Spain, in 1994 [1,2]. The issue was raised 

as a follow-up effort on various conditions of educational services for children with 
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special needs which are highly discriminatory. The rights of children with special needs 

both as human beings and the right to access proper education are not fulfilled so that 

any potential they still have cannot be developed optimally. Since 2003, Indonesia 

through the Directorate General of Primary and Secondary Education (Direktorat Jen-

dral Pendidikan Dasar dan Menengah) has issued Guidelines for Special Education 

which contain strategic policies related to the obligation to provide inclusive education 

services at least 1 school at the elementary, junior, and high school levels in each dis-

trict/city. 

Apparently, it is not easy to implement it. Based on a preliminary study conducted 

this year, there are still some obstacles from the school and disability. From the school 

side, the problem in the form of the low competence of teachers related to special and 

inclusive education services causes an attitude of refusal. This is natural, because every 

child with special needs has unique conditions that require a unique individual approach 

as well. In terms of the environment, normal student acceptance that is still low can 

trigger the emergence of bullying practices. Parents/guardians of students have a stigma 

against children with special needs, so they also tend to refuse. In addition, schools are 

worried about school rankings if there are children with special needs. All of these 

problems have actually been around for a long time since 2003, but still these problems 

are still encountered in 2022. 

Each of these problems in a decade has been resolved one by one with the support 

of new policies so that it has a strong legal umbrella and does not cause administrative 

problems in schools. However, once again, the process of socialization and education 

must also be carried out periodically and with a wider school/area coverage. 

Sunardi, Yusuf, Gunarhadi, Priyono, and Yeager [3] found that the number of chil-

dren with special needs in schools reached 12% (3,419) students. The majority of these 

schools have developed strategic plans (for inclusive programs), as many as 54% of 

schools have provided quotas for students with needs, only about 50% of schools have 

modified curriculum, learning processes and assessments. The biggest obstacle is the 

lack of special learning facilities for blind, deaf, mute, and physically disabled students. 

Sunardi, Maryadi and Sugini [4] found that teachers in regular schools who were trained 

through workshops had significantly positive attitudes and increased self-confidence in 

receiving and providing educational services for children with special needs. 

Gunarhadi, Sunardi, Anwar, Andayani and Shaari [5] found that Culter Based In-

struction (CBI) was significantly superior to Full Inclusive Instruction (FII) in improv-

ing mathematics learning achievement. Magyar, Krausz, Kapas and Habok [6] state that 

the most influential factor is knowledge of special education obtained in pre-service 

education. In line with Fragkoulis and Dimakis [7] who concluded the importance of 

pedagogical foundations, psychology, and learning methods for teachers / mentors of 

children with special needs in an inclusive context. 

There are still many research results and scientific studies that show the success of 

efforts in implementing inclusive education services. However, this research is more 

aimed at analyzing the level of readiness of elementary schools in an effort to create an 

inclusive culture in Boyolali. The primary schools in question are general or regular 

schools, not regular schools that have been or are designated as inclusive schools by 

the government. 
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2 Method 

This study only focused on aspects of the level of school readiness in providing special 

services and the readiness of children with special needs to receive education in regular 

elementary schools. The regular primary schools in question are primary schools that 

have never implemented inclusive education services and are not schools designated by 

the government as inclusive schools. There are several types of research methodologies, 

one of which is qualitative research. Qualitative research is a research aimed at describ-

ing and analyzing phenomena, events, social activities, attitudes, beliefs, perceptions, 

thoughts of people individually and in groups [8]. One of the objectives of qualitative 

research is to describe the object of research and this description can be carried out on 

objects in the form of events, social interactions, religious social activities, and so on 

[9]. This research is a small/limited ethnographic qualitative research to understand in-

clusive culture in non-inclusive public/regular schools. It was conducted on April until 

June 2022.  

The research data was collected through questionnaires, observations, and document 

analysis. Data sources that differ from each other are compared with data triangulation. 

So that in the process of drawing conclusions the data can be balanced. The research 

subjects are teachers and children with special needs and/or children suspected of hav-

ing special needs. It is still suspected, because the research location school is not an 

inclusive school so there is no provision to facilitate the identification and diagnostic 

assessment process. However, subjectively the children who are suspected of having 

special needs are in accordance with the characteristics of children with special needs. 

The research was conducted on teachers and children with special needs in 5 regular 

elementary schools in Boyolali Regency. The selection of schools as research samples 

was carried out by purposive sampling. 

Research data analysis is done through reading and reviewing data to detect emerg-

ing themes or patterns. Then proceed with the interpretation and dissemination of re-

search results. The researcher summarizes and explains descriptively related to the 

themes and patterns generated during data analysis. 

3 Results and Discussion 

The results of the study show that so far, schools have actually accepted children with 

special needs, especially children who are slow learners and have learning difficulties. 

Schools still accept, even though they do not understand that the slow learner children 

and having learning difficulties are children with special needs. Of course, this is a good 

starting point in an effort to create an inclusive culture, which starts from an attitude of 

acceptance. Children with special needs in the school do not yet have compensatory 

skills and special needs skills so that they experience some difficulties in participating 

in learning at school. Especially the slow learners who have difficulty adapting to the 

speed of their peers in following the learning process. 

The research data are presented in table 1 below. 
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Table 1. Research data score 

No Indicator Score (%) 

1 Schools provide opportunities for children with special needs to 

register as new students 

84 

2 Schools give socialization of inclusive service programs 20 

3 Schools provide assistance during the new student registration 
process. 

100 

4 Only certain types of special needs are allowed to apply and can 
be accepted as new students 

88 

5 Children with special needs follow the identification and assess-
ment process 

20 

6 Schools have potential data as the advantages of each child with 
special needs 

32 

7 Schools have data on weaknesses/difficulties experienced by chil-
dren with special needs 

20 

8 Schools have individual learning programs for children with spe-
cial needs 

20 

9 Individual learning programs for children with special needs are 
designed based on the results of identification and assessment 

20 

10 The curriculum followed by children with special needs is an 
adaptive/differentiated curriculum 

64 

 

Fig. 1. Questionnaire Result Score 

Based on the data taken from the five schools, on average, they have the basic capital 

to build a good inclusive culture, namely: (1) schools provide opportunities for children 

with special needs to register as new students, (2) provide assistance during the new 

student registration process, (3) certain types of special needs that are allowed to regis-

ter and can be accepted as new students, and (4) curriculum followed by children with 

special needs is an adaptive/differentiated curriculum. Although on some other indica-
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tors the score obtained is low. This is understandable because the subject is not an in-

clusive school, does not have a special supervising teacher, and has never participated 

in inclusive education service training so that it is still weak and not ready to carry out 

inclusive socialization, especially when it comes to preparing individual teaching pro-

grams that are characteristic of inclusive schools. 

In general, most of the teachers, whether they are willing or not, remain committed 

to support every potential possessed by children with special needs. One of them is by 

adapting the curriculum for students with special needs. Both in objectives, materials, 

processes, time, tools and evaluation in learning devices that are adapted to the charac-

teristics and learning needs of children with special needs. The results of this study are 

in line with the results of research by Radojchikj and Jovanova [10] who found that 

most teachers try to support individual abilities, make some adaptations to student 

needs, and use various assessment procedures for all students. But they feel uncomfort-

able in interacting with children with special needs who have mental and physical bar-

riers, as well as in communicating with parents/guardians of children with special 

needs. The results also show that differences in learning disabilities will affect a per-

son's ability to learn. Teachers who help children understand and discuss differences 

help create an educational environment that supports empathy for all individuals. This 

is what really supports the creation of an inclusive culture. Damastuti and Rapisa [11] 

who found that the acceptance of elementary school teachers at SD N 1 Pelambuan, 

SDN 4 Pelambuan and SDN Tingggiran 2 for the presence of children with special 

needs in school was quite good. From the research conducted by Bahri [12], 8 manage-

ment of inclusive education at SD Negeri 2 Barabai, especially student management, 

management of facilities and infrastructure shows that inclusive schools at SD Negeri 

2 Barabai show that schools are friendly to inclusive students. Although, in terms of 

learning, teachers still feel burdened because they feel they do not have the ability to 

serve children with special needs according to their needs such as modifying learning 

for children with special needs, this is because most of the educational backgrounds of 

these teachers do not come from special education graduates/ special education. Be-

sides, problems that arise related to the implementation of inclusion are related to teach-

ers, students, parents, schools, communities, government and the lack of infrastructure 

that supports the implementation of inclusive schools [13]. This can be solved by one 

of which is special assistant teacher. So that efforts are needed to overcome this impact 

by recruiting through the cooperation of the nearest special school teacher, recruiting 

teachers with special education qualifications and regular teachers who receive training 

on special needs children and from educational clinics or child development centers 

[14]. 

4 Conclusion 

The conclusion is that regular elementary schools are not ready to carry out facilitation 

for children with special needs yet, but they already have the basic capital in realizing 

an inclusive culture because they have a good level of readiness in terms of understand-

ing the potential and acceptance of children with special needs. Of course, it is not 
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possible to fulfil all aspects of readiness to be able to start implementing inclusive ed-

ucation services. With the level of readiness in the aspect of understanding the potential 

and acceptance of children with special needs, it is enough to be able to pioneer or 

implement inclusive education services in Boyolali Regency so that Boyolali becomes 

a city that is increasingly child-friendly and child with special needs-friendly. It is 

hoped that the result of this research can be a preliminary research for the next re-

searcher and also useful for other inclusive school to consider recruiting special assis-

tant teacher.  

Acknowledgements 

The researcher would like to thank Lembaga Penelitian dan Pengabdian (LPPM) Uni-

versitas Sebelas Maret (UNS) Surakarta which has facilitated and provided funding for 

the research that we carried out. Thanks are also conveyed to the Dinas Pendidikan dan 

Kebudayaan of Boyolali Regency and Elementary Schools in Boyolali Regency for 

granting research permits. 

References 

1. Stubbs, S.2008. Inclusive Education: Where there are a few resources. Oslo, Noorwey: Atlas 

Aliiance. 

2. UNESCO .1994. The Salamanca Statement and Framework for Action. Paris: UNESCO, 

Special Education, Division of Basic Education  

3. Sunardi, Yusuf, Gunarhadi, Priyono dan Yeager .2011. The implementation of inclusive ed-

ucation for students with special needs in Indonesia. Excellence in Higher Education. 2 

(2011): 1-10. doi: 10.5195/ehe.2011.27.  

4. Sunardi, Maryadi dan Sugini .2014. The Effectiveness of a Two-day Inclusion Workshop 

on Teachers’Attitudes, Understanding, and Competence in Inclusive Education. World Jour-

nal of Education, Vol. 4, No. 5.pp1-9.  doi:10.5430/wje.v4n5p77. 

5. Gunarhadi, Sunardi, Anwar, M., Andayani, T.R., Shaari, A.S.2016. The effect of cluster-

based instruction on mathematic achievement in inclusive schools. International Journal of 

Special Education, vol 31(1), pp. 78–87, https://eric.ed.gov/?id=EJ1099973. Canada 

6. Magyar, A.,  Krausz, A., Kapas, I.D. dan  dan Habok, A.  2020. Exploring Hungarian teach-

ers’ perceptions of inclusive education of SEN students. Heliyon, 6 (2020), pp 1-10. 

www.cell.com/heliyon. 

7. Fragkoulis, I. & Dimakis, M.K. (2019). Investigation of Special Education Educators’ 

Views on the Necessity to Apply the Institution of Mentor in Special Education and Training 

Schools. Education Quarterly Reviews  Vol.2, No.1, pp  82-93. DOI: 

10.31014/aior.1993.02.01.41 

8. Bahri, S. 2022. Manajemen Pendidikan Inklusi di Sekolah Dasar. Edukatif: Jurnal Ilmu Pen-

didikan. 4 (1), 94 – 100. 

9. Suwendra, I. W. 2018. Metodologi Penelitian Kualitatif dalam Ilmu Sosial, Pendidikan, Ke-

budayaan dan Keagamaan. Bali: Nilacakra.  

10. Radojchikj, Daniela Dimitrova; Jovanova, Natasha Chichevska.2015. Teacher's acceptance 

of students with disability. Chemistry: Bulgarian Journal of Science Education Vol 24, No 

25. Bugaria 

1220             M. M. A. Anwar et al.

https://www.scopus.com/authid/detail.uri?authorId=56468046000
https://www.scopus.com/authid/detail.uri?authorId=57202164131
https://www.scopus.com/authid/detail.uri?authorId=57224184792
https://www.scopus.com/authid/detail.uri?authorId=57202512556
https://www.scopus.com/authid/detail.uri?authorId=56467861600
https://www.scopus.com/authid/detail.uri?authorId=57224184792#disabled
https://www.scopus.com/authid/detail.uri?authorId=57224184792#disabled
http://www.cell.com/heliyon


11. Damastuti, Eviani. Rapisa, Dewi Ratih.2021. Kecenderungan Penerimaan Guru terhadap 

Anak Berkebutuhan Khusus (ABK) Di Sekolah Dasar Di Kalimantan Selatan. Pedagogia: 

Jurnal Ilmu Pendidikan Vol.19, No. 2. Bandung: UPI 

12. Bahri, S. 2022. Manajemen Pendidikan Inklusi di Sekolah Dasar. Edukatif : Jurnal Ilmu 

Pendidikan. 4 (1), 94 – 100. 

13. Tarnoto, N. 2018. Permasalahan-Permasalahan Yang Dihadapi Sekolah Penyelenggara Pen-

didikan Inklusi Pada Tingkat SD.  HUMANITAS. 13 (1), 50 – 61.  

14. Zakia, D. L. 2015. Guru Pembimbing Khusus (GPK): Pilar Pendidikan Inklusi. Prosiding 

Seminar Nasional Pendidikan: Meretas Sukses Publikasi Ilmiah Bidang Pendidikan Jurnal 

Bereputasi. Surakarta: 21 November 2015. 110 – 116.  

 

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.
        The images or other third party material in this chapter are included in the chapter's
Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.

Analysis of Elementary School Readiness Levels             1221

http://creativecommons.org/licenses/by-nc/4.0/

	Analysis of Elementary School Readiness Levels in Efforts to Create an Inclusive Culture in Boyolali

