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Abstract. The thematic ecolearning model is a learning model that naturally 

gives students the flexibility to learn in the surrounding environment and students 

are expected to be able to adapt to the surrounding environment. The purpose of 

this study was to determine the teacher's ability to implement the thematic 

ecolearning model in the learning process in the classroom. The research method 

used is descriptive qualitative method. The research subjects were teachers and 

fourth grade students at SDN 13 Langsa City. The results showed that; 1) The 

teacher is able to apply the thematic ecolearning model with the learning steps 

that have been prepared; 2) It is easier for the teacher to give concrete problems 

that are in accordance with the environment around students; 3) Teachers are 

motivated to link the thematic ecolearning model with natural learning media; 

and 4) Students look very ambitious in the learning process. Furthermore, this 

research should be used as a contribution for teachers in considering the use of 

innovative learning models in the learning process in the classroom. The sugges-

tion for further research is that researchers will develop and synchronize this the-

matic ecolearning model in the application of differentiated learning models in 

the independent curriculum. 
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1 Introduction 

Primary school children education is the education of children starting from the age of 

6 years to 12 years. At this age, children have the characteristics of playing games, 

working together in groups, moving a lot, and enjoying concrete things that can be felt 

directly. Based on the stages of development, children aged 6-9 years are still catego-

rized as middle childhood, while those aged 10-12 years are categorized as late child-

hood [1]. Therefore, teachers should develop learning models that can stimulate chil-

dren's abilities by playing, moving and moving with direct practice in the field and 

provide flexibility for children to be directly involved in the learning process. Students  
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in elementary school are in childhood, at that age all aspects of intelligence develop-

ment such as IQ, EQ and SQ will continue to develop. Generally, children at that age 

still see everything as a whole and understand a simple concept relationship. The learn-

ing process they receive depends on the objects they see from the concrete and direct 

experiences. Therefore, the implementation of learning activities in elementary schools 

needs to be designed according to the developmental stages of children who still see 

everything as a whole [2]. 

The effectiveness of education is determined by internal and external factors in the 

world of education. The thing that is also very important in the world of education is 

environmental education. According to Nurjhani and Widodo as quoted by [3], Envi-

ronmental education is very necessary and must be given to children from a young age 

so that they understand and they do not act to damage the environment. Further, [4] 

states that education The environment has a definition as a process that aims to form 

values, behaviors and habits to respect the environment. Environmental education will 

be meaningful if the environment taught in the learning process is closer to the actual 

condition of the students, namely the environment that must be preserved and sustain-

able. 

In line with the opinion above, the components of learning that must be carried out 

in environmental education will also have a very significant influence on the formation 

of effective and efficient learning with the environment around children. Another very 

important component is the existence of an environment-based learning model or 

method. Thus, environmental education becomes a very important thing to do in the 

development of learning models or methods. So that it can be seen from the curriculum 

objectives, curriculum content and environmental education. There are several previous 

studies that are relevant to research studies that discuss the application of environmental 

learning in the school curriculum including; The course material package uses an in-

quiry approach in environmental education to improve environmentally friendly behav-

ior in elementary education students [5]; Integration of environmental education 

through social studies subjects in elementary schools as a reserve in realizing green 

schools [6]; Analysis of environmental education curriculum conducted in schools [7]; 

Analysis of the implementation of environmental-based curriculum policies in the in-

dependent Adiwiyata program [8]; The application of the adiwiyata program to stu-

dents' cognitive, affective and psychomotor aspects [9]; The integration of environmen-

tal education forms the character of environmental care in elementary schools [10]. 

In contrast to the studies above, this study emphasizes the analysis of the teacher's 

ability to apply the thematic ecolearning model as a learning model in elementary 

schools. This thematic ecolearning model is also a goal and strategy used as an agent 

of change in maintaining and preserving the school environment on the basis that stu-

dents are also part of the environment and will become agents of environmental change. 

Piaget states that every child has its own way of interpreting the environment as a learn-

ing adaptation. Each child has its own uniqueness with a cognitive structure called sche-

mata, which is a system of concepts that exist in the child's mind as a result of his 

understanding of objects in his environment. Understanding of the object through as-

similation and accommodation in the mind. Based on this, the student's learning behav-

ior will be strongly influenced by aspects of himself and the surrounding environment. 
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The thematic ecolearning model that is applied is designed in such a way that it 

follows the natural learning environment around the child so that the syntax and stages 

of learning that will be carried out are more systematic and easy to apply in learning in 

elementary schools. This research is expected to be able to increase the ecological in-

telligence of elementary school students in instilling awareness of the surrounding en-

vironment, utilizing the surrounding environment as educational land, and the values 

of responsibility in preserving the surrounding environment. Therefore, researchers 

consider it important to apply this thematic ecolearning model in the learning process 

in elementary schools. This is because there are still many young people who do not 

love the environment, this can be seen from the initial observations of researchers in 

the field about the habit of students littering and not loving the surrounding nature as 

part of a place to learn. 

2 Methodology 

The research method in this study is a qualitative descriptive method. The subjects stud-

ied were teachers and fourth grade students at SDN 13 Langsa City. This study uses an 

instrument of observation sheets and interview guidelines. For data collection is done 

by observing student activities, observing teacher activities and interviews. This is in 

accordance with the opinion of Cresswel [11] which says "in qualitative research, the 

researcher acts as a key instrument (researcher as a key instrument) collecting data 

through documentation, behavioral observations or interviews. This human instrument 

is built on the basis of knowledge and uses methods that are in accordance with research 

demands. To facilitate data collection in the field, researchers were guided by observa-

tion guidelines, interview guidelines, and documentation study guidelines. The data 

analysis used followed the model of Miles and Huberman [13], that is Data Collection, 

Data Reduction, Data Display and Data Verification/Conclusion. 

3 Results 

Based on data analysis in the application of the thematic ecolearning model in learning 

in class IV at SDN 13 Langsa City, it can be explained as follows: 

3.1 Interview Results Regarding Learning Planning Using The Thematic 

Ecolearning Model 

Based on the researcher's observations of the learning planning process carried out by 

fourth grade teachers at SDN 13 Langsa City, it looks good, this can be seen from the 

learning implementation plan, namely indicators of competency achievement, learning 

objectives and learning activities designed to link environment-based learning using the 

ecolearning model. thematic in the learning process. To get clarification on the results 

of these observations, the researchers conducted interviews with teachers in grade IV 

at SDN 13 Langsa City. Based on the results of interviews related to planning for the 
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implementation of learning, the teacher feels comfortable with implementing learning 

using the thematic ecolearning model so that the learning design is designed according 

to students' daily activities related to environment-based learning. In addition, the 

teacher is also easier to provide concrete problems that are in accordance with the en-

vironment around students so that the problems raised in the learning process are not 

far from students' experiences in everyday life. The following is a snippet of the dia-

logue between the researcher and the teacher in grade IV at SDN 13 Langsa City. 

According to [22] suggested that lesson plans are guidelines or guidelines used in 

the learning process. Learning tools become a benchmark in the implementation of the 

learning process. Teachers are an important key in the success of improving student 

learning outcomes. One of the characteristics of quality education is the creation of a 

good learning process starting from planning, implementation and evaluation. The 

Learning Implementation Plan is a teacher's guide in teaching material in the classroom. 

A teacher must be able to plan, implement the learning process in accordance with the 

learning objectives, as well as assess and evaluate learning outcomes [23]. 

3.2 Observation Learning Process Using The Thematic Ecolearning Model 

for Student Activities 

In the learning process using the thematic ecolearning model, it is carried out in 3 

(three) stages of activity, namely; 1) Preliminary Activities, 2) Core Activities and 3) 

Closing Activities. Based on observation activities on student activity observation 

sheets using the thematic ecolearning model in learning are as follows: 

Table 1. Student Activity Observation Sheet Score Recapitulation 

Description Meeting 1 Meeting 2 

Get Score 38 40 

Number of Indicators 11 11 

Assessment Score Results 3,45 3,63 

Assessment criteria Good Good 

 

Based on the results of the recapitulation above, student activities are in the Good 

category with a score of 3.45 at the first (first) meeting, while at the second (second) 

learning meeting the results obtained an assessment score of 3.63 in the Good category. 

Judging from the learning process from beginning to end, it was seen that students were 

very enthusiastic in participating in the ongoing learning activities. This is because stu-

dents are given the freedom to express their opinion regarding the theme of the envi-

ronment around them. Students are invited to tell their daily experiences related to the 

environment in which they live and start the discussion process between students in 

each activity related to the experiences told by their friends. 

Awareness of the environment must be owned by students in responding to condi-

tions that occur in the surrounding environment so that students are able to implement 

it in everyday life. To obtain the results of these objectives, teachers must participate in 

determining the ability of students' ecological intelligence. This is in line with the re-

sults of research conducted by Chile [14] which states that the ecological intelligence 
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mastered by students is determined by the ability of the teacher. Teachers have an im-

portant role in conveying knowledge related to ecological intelligence in the implemen-

tation of learning in the classroom. 

Supriatna [15] states that ecological intelligence is very important to be taught in 

schools as a provision for student life because: 1) students become agents of change 

who will always socialize ecological intelligence to be instilled into social characters 

in society, 2) students become agents who understand scarcity. energy that cannot cre-

ate problems and global warming, 3) students who can implement ecopedagogy-based 

learning in schools and communities. 

Environmental problems presented in the theme of the learning environment in ele-

mentary schools that need to be addressed with the existence of ecological intelligence. 

Ecological intelligence is also very closely related to students' awareness of ecological 

things that every elementary school student needs to have. This ecological awareness 

must also be sustainable meaning that; 1) ecological awareness is not only the respon-

sibility of every individual, but the government must also encourage programs and pol-

icies that are carried out consistently, 2) ecological awareness must be lived and real-

ized in concrete actions [16]. Therefore, ecological intelligence really needs collabora-

tion from all relevant parties so that this can run smoothly and sustainably. 

As a way to develop sustainability in environmental education, collaboration with 

students from an early age is needed to care about the environment [17]. If environ-

mental education is instilled in students from an early age, it will provide benefits for 

these students, namely students have a sense of responsibility to maintain the environ-

ment, privacy, and improve environmental systems. For example, utilizing nature with-

out destroying it and having self-awareness about an environmental problem that is 

difficult to overcome alone. So that environmental education is needed for students 

because it makes students have knowledge about the environment and its surroundings, 

as well as students in the long term towards the environment. This is also in line with 

previous research which states that a stimulant and continuous learning environment 

can improve students' learning environment [18, 19]. In addition to improving peda-

gogic abilities, ecolearning can also improve students' critical thinking skills [20]. 

Ecolearning that is applied in learning must also emphasize authentic problems [21]. 

Learning problems must follow the student's environment to find the right solution for 

the solution of the surrounding environment. 

3.3 Observation Learning Process Using The Thematic Ecolearning Model 

for Teacher Activities 

In the learning process using the thematic ecolearning model, it is carried out in 3 

(three) stages of activity, namely; 1) Preliminary Activities, 2) Core Activities and 3) 

Closing Activities. Based on the observation activities on the teacher activity observa-

tion sheet using the thematic ecolearning model in learning are as follows: 
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Table 2. Teacher Activity Observation Sheet Score Recapitulation 

Description Meeting 1 Meeting 2 

Get Score 36 38 

Number of Indicators 11 11 

Assessment Score Results 3,27 3,45 

Assessment criteria Good Good 

 

Based on the results of the recapitulation above, the teacher's activities are in the 

Good category with a score of 3.27 at the first (first) meeting, while at the second (sec-

ond) learning meeting, an assessment score of 3.45 is obtained with a Good score. cat-

egory. In line with the results of the analysis above, when in the process of observing 

the implementation of the ongoing learning, the teacher looks very maximal in applying 

the thematic eco-learning model in the learning process in the classroom. This can be 

seen from the provision of concrete examples that directly relate the problem to the 

environment around students. According to [24] defines that the environment is the 

state around us. The environment is generally divided into two types, for the natural 

environment and the artificial environment. In general, teaching is an activity of trans-

ferring knowledge to others. While the notion of teaching outside the classroom specif-

ically is teaching and learning activities between teachers and students, but not in the 

classroom, but carried out outside the classroom or in the open, as student learning 

activities [25]. 

3.4 Constraints in the Learning Process Using the Thematic Ecolearning 

Model 

In general, there are no obstacles in the learning process using the thematic ecolarning 

model. This can be seen from the results of observations in the learning process, the 

teacher is enthusiastic in the learning process taking place. In addition, the teacher is 

able to apply the thematic ecolearning model with the learning steps that have been 

prepared, so that the teacher is easy to provide concrete problems that are in accordance 

with the environment around students. The obstacle observed by researchers through 

observation is that teachers are very difficult in dividing time in the learning process by 

providing direct assessments. While other obstacles obtained from the results of the 

interview are: First, the teacher complains about the many demands that must be made 

in the assessment process. Second, teachers are required to conduct assessments in the 

learning process so that it is difficult to prioritize learning objectives or the assessment 

itself. Third, time is not effective, so you have to do an assessment outside of working 

hours so that learning outcomes are more optimal. 

In line with the above results, Ruslan [12] in his research said that first, the obstacles 

experienced by teachers in conducting assessments in the learning process are the many 

aspects that must be assessed in the assessment aspect. Second, the assessment is car-

ried out simultaneously with the learning process, thus making the teaching and learn-

ing process less effective. Third, the teacher feels burdened because he has to add up 

each value obtained by the students as a whole and then describe the value obtained per 

subject. 
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Conclusion 

Based on the results of the research above, it shows that; 1) The teacher is able to apply the 

thematic ecolearning model with the learning steps that have been prepared; 2) It is easier for the 

teacher to give concrete problems that are in accordance with the environment around students; 

3) Teachers are motivated to link the thematic ecolearning model with natural learning media; 

and 4) Students look very ambitious in the learning process. Furthermore, this research should 

be used as a contribution for teachers in considering the use of innovative learning models in the 

learning process in the classroom. In addition, this thematic eco-learning model not only provides 

an understanding of the environment around children, but also shapes student behavior in pre-

serving and protecting the surrounding environment and being aware of the environment. 
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