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Abstract. In the digital era, digital technology plays an important role in every
aspect of life; one is in education. Digital technology has advantages: valid in-
formation, sophisticated instructional media, and networking. Based on some
benefits, community service of the English Education Department cooperates
with English language teachers to develop English lesson plans more appropri-
ately. The results of preliminary observation show that English language teach-
ers need some help developing their lesson plans. The results of English lesson
plan development need to be revised. So, the accompaniment of English lan-
guage teachers in developing lesson plans at West Surabaya is necessary. Com-
munity service has two main activities: offline and online workshops for Eng-
lish language teachers. Community service contributes to improving the skills
of English language teachers in developing lesson plans. There are three steps
to developing English lesson plans: 1) to identify the necessity of the partners,
2) to prepare the requirements and instruments of the workshop, and 3) to have
some actions of the accompaniment of English language teachers in developing
lesson plans. Community service can contribute to developing and improving
the competencies of English language teachers in developing lesson plans. The
development and improvement of the competencies of English language teach-
ers can enhance the quality of English instruction in class.

Keywords: Community Service, English Lesson Plan, and Senior High School
Teachers.

Introduction

The Background of Study

The success of a learning process is inseparable from the teacher's ability to develop
it, considering that the teacher's task is related to carrying out the learning he is re-
sponsible for in the subject. Good planning is believed to achieve good results as well.
Hakim said that when planning is done properly, half of the success has been com-
pleted, and the other half lies in implementation (2009) [1]. The statement is also ex-
plained in Permendikbud Number 16 of 2007 that teachers, including professional
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competence, pedagogy, ethics, and social, must possess four competencies. Concern-
ing pedagogical competence, teachers are professional educators who, in addition to
having the ability to manage, carry out learning, and evaluate learning outcomes,
teachers must also be able to design education [8].

The policy of the Minister of Education and Culture of the Republic of Indonesia,
as stated in circular letter no. 14 of 2019 [2] regarding the simplification of the Learn-
ing Implementation Plan (RPP) and decision letter no. 56 of 2022 regarding guide-
lines for implementing the curriculum in the context of learning recovery is an impor-
tant point that teachers pay attention to in schools. It was explained in the two-state
documents that a minimum of 13 components must be in the 2013 RPP curriculum;
they were changed to three pieces that were mandatory in the RPP Merdeka Curricu-
lum. The three components [13] in question are learning objectives, learning steps,
and assessment, while the others are complementary. The aim is to prepare lesson
plans with the principles of efficiency, effectiveness, and student orientation [2].

It is further explained in the Learning and Assessment Guide (2021) that the
teaching modules developed must meet the following criteria: 1) Essential, namely
understanding the concepts of each subject through learning experiences and cross-
disciplines; 2) Interesting, meaningful, and challenging, which means foster interest in
learning and involve students actively in the learning process. Related to previous
knowledge and experience, so that it is not too complex but also not too easy for the
age stage; 3) Relevant and contextual, related to prior knowledge and experience, and
by the context at the time and place where students are, and 4) Continuous, which
means there is a connection between the flow of learning activities according to the
learning phase of students. The following are the independent curriculum's learning
plan components (teaching modules/MA )[3] (see Fig. 1).

Not all of the above components must be listed in the teaching modules developed
by educators. Educators in academic units can create features in teaching modules ac-
cording to students' environmental context and learning needs.

Suppose it is observed that Minister Nadiem's rationale refers to the basic model
of lesson planning developed by Glaser [5], which consists of components of learning
objectives, situation recognition, learning procedures, and assessment of learning out-
comes [12]. The core teaching model developed by Glaser is presented in Fig. 2.

From Fig. 2 above, the first and most crucial step in making a lesson plan is to for-
mulate goals that can determine all activities and content of learning. Therefore, the
formulation of goals is based on analyzing various demands, needs, and expectations
that consider the factors of society, students, science and technology, and culture. Af-
ter formulating the objectives, the teacher introduces the student's condition about
whether/how far the student has mastered the learning material that will be given.
Next, determine the methods, tools, materials, and learning time. The last step is the
assessment of learning outcomes on the extent to which the learning process can
achieve its goals. This assessment component is very crucial as feedback for making
improvements. Therefore, the assessment must be carried out continuously to be able
to measure the ability of students in a comprehensive manner. Not all of the above
components must be listed in the teaching modules developed by educators. Educa-
tors in academic units can create features in teaching modules according to students'
environmental context and learning needs.
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1.2 Partner Issue

The government policy that encourages teachers to prepare lesson plans, known as the
Teaching Module (MA), Independent Curriculum through the Decree of the Minister
of Education and Culture of the Republic of Indonesia No. 56 of 2022, is a challenge
for teachers, including high school (SMA) English teachers in West Surabaya. Based
on the results of discussions with several high school teachers in west Surabaya, in-
formation was obtained regarding challenges or obstacles in implementing the new
policy of the Indonesian minister of education, including 1) most of the teachers could
not understand the concept of an independent curriculum or independent learning or
independent school, 2) teachers were still have not been able to develop independent
curriculum learning plans (teaching modules) where teachers still do not understand
the differences between RPP Kurtilas and RPP Kurmer, 3) teachers have not been
able to formulate assessments in Kurmer, especially assessment process (assessment
for learning) 4) teachers have not fully understood the learning model that oriented to
the learning process that liberates teachers and students, and 5) teachers have not been
able to organize learning that maximizes the development of students' creativity (soft
skills) needed in their future.

With the various challenges that exist, high school (SMA) English teachers in
West Surabaya hope for training and assistance in preparing learning plans (teaching
modules/MA) [11] for the independent curriculum. To assist teachers in overcoming
the problems or challenges that have been described, the community service team of
the Department of English Language and Literature, Faculty of Languages and Arts,
Surabaya State University (UNESA) carried out community service activities, namely
facilitating the preparation of learning plans (teaching modules) [11] for the indepen-
dent curriculum. The purpose of this service activity is to improve the quality of
learning, especially in learning English, by compiling a systematic learning plan that
is oriented towards liberating teachers and students so that the purpose of preparing a
learning plan or teaching module (MA) as quoted in Ministerial Decree no. 14/2019
can be achieved. These, namely lesson plans, are effective, efficient, and student-ori-
ented.

Solution and Qutput Target

Solution. The solutions offered in this mentoring activity are:

® Through this mentoring activity, high school (SMA) English teachers in West
Surabaya can develop a systematic MA related to the suitability of learning ob-
jectives and learning activities.

e Through this mentoring activity, high school (SMA) English teachers in West
Surabaya can develop a systematic MA related to the suitability of learning ob-
jectives and their assessment [10].

Output Target. The output of this program can be:

e The teaching module (MA) of English subjects is systematically related to the
suitability of learning objectives and learning activities.
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e The teaching module (MA) of English subjects is systematically related to the
appropriateness of the suitability of learning objectives and their assessment
[10].

e The achievement plan is by the targeted output.

2 Method

2.1  Problem-Solving Method

The approach used in solving the problem is a task-based approach and a learn-and-
practice model. The teacher will receive material immediately, followed by a teaching
module preparation workshop (MA). The workshop results were teaching modules
(MA) that had been prepared by the teachers, which would be analyzed using the RPP
review rubric adapted from the RPP review rubric by Puskur (2014). The analysis re-
sults will be input for teachers to revise their teaching materials.

The problem-solving framework for implementing work steps in community ser-
vice is as follows:

e Determine the number of mentoring participants consisting of 15 high school
teachers from several schools in West Surabaya whom the Surabaya MGMP
supervisor and chairman have appointed.

All participants are gathered in a place/room that is adequate for the training.

Provide mentoring materials, which include:

Material 1: Analysis of the Merdeka curriculum

Material 2: Preparation of teaching modules (MA)

The framework for problem-solving can be presented in the following matrix

form:
The target partners for the mentoring activities for the preparation of teaching mod-
ules (MA) are 15 high school teachers in West Surabaya who have been appointed by
the supervisor and head of the Surabaya MGMP, which includes teachers from
SMAN 11, SMAN 12, SMAN 13, SMAN 22, SMA Shafta, SMA Muhammadiyah,
and the UNESA Lab School High School. The assistance will be carried out at one of
the high school schools in Surabaya. It is hoped that the mentoring program for pre-
paring teaching modules (MA) for English teachers at the high school level in West
Surabaya will continue in other areas of Surabaya.

3 Result and Discussion

Workshop in Community Service consists of three main activities: preparation, imple-
mentation, and evaluation. Three main activities are integrated into each other, so
many participants comprehensively understand when they develop the teaching mod-
ule. The study delivers three main activities in chronology: preparation, implementa-
tion, and evaluation.
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3.1 Results

The results show that many participants can develop a preparation for the teaching
module. The participants submit their work in the learning management system.
Based on the review related to their work, there are four criteria to give feedback to
them. The criteria are as follows:

Table 1. Criteria for Participants’ Review

No Criteria Score
1 The participants cannot develop the teaching 1,2
module.
2 The participants start learning and studying to 3,4,5

develop the teaching module.

3 The participants can develop the teaching mod- 6,7,8
ule.
4 The participant can comprehensively develop 9,10

the teaching module.

The results of observation show that many participants can implement the teach-
ing module. The participants get their scores between 7 and 8. The majority of partici-
pants got scores of 8. They have experience in developing their lesson plan before
they practice teaching in class. Besides, the experience they gained is English Lan-
guage Teacher Senior High Schools Association. This association has regular meet-
ings to discuss the current issues relating to English language teaching in Indonesia.
So, their performance in developing English lesson plans is excellent.

To implement the teaching module, the participants have made simulations and
discussions relating to the appropriateness of the teaching module. The participants
agreed to use criteria in doing simulations and discussions. The criteria:

Table 2. Criteria for Doing Simulation and Discussion

No Criteria Score
1 The participants cannot implement the teaching 1,2
module.
2 The participants start learning and studying to 3,4,5

implement the teaching module.




570 F. Zuhri et al.

3 The participants can implement the teaching 6,7,8
module.
4 The participant can comprehensively imple- 9, 10

ment the teaching module.

3.2 Discussion

The results show that the participants can develop the teaching module appropriately.
They can also implement the teaching module in the workshop by simulating and
peer-teachers. In the third activity, the participants can evaluate the teaching module
in each element of it. Developing, implementing, and evaluating are related to each
other. The three activities are in chronology and subsequently. In the results and dis-
cussion, this study delivers one by one to make sure the explanation is appropriate.

The participants can develop the teaching module appropriately, they have com-
prehensive knowledge relating to the cognitive domain, psychomotor, and affective.
In the cognitive domain, there are six levels of cognition: remembering, understand-
ing, applying, analyzing, evaluating, and creating [14]. The participants understand
the six levels of cognition. After selecting one of the six levels of cognition, the par-
ticipants have to develop the purpose of learning. The purposes of learning and one of
six levels of cognition are in line with each other. The next step is for the participants
to develop English instruction materials. The purpose of learning, English instruction
materials, and assessments are three essential elements in developing the teaching
module.

As stated in the previous paragraph related to cognition, the participants should
also have skills or psychomotor in developing the teaching module. There are five
levels of psychomotor: imitating, manipulating, precision, articulating, and naturaliz-
ing [15]. This skill or psychomotor is helpful for the participants to demonstrate in
simulation or peer-teacher in the workshop. The five levels contribute to the partici-
pants demonstrating the simulation of the teaching module. Cognition and psychomo-
tor contribute to the participants' demonstrating in the workshop.

4 Conclusion

Based on the results and discussion, this community service makes two conclusions.
The conclusion is the participants have a comprehensive knowledge consisting of
cognition domain and psychomotor. Each of the two domains has six levels of cogni-
tion and five levels of psychomotor. The participants should practice developing the
teaching module to improve their knowledge and skills. Comprehensive preparation
means that the participants are aware to prepare the teaching module as comprehen-
sively as possible. Effective and efficient implementation means that the participants
are conscious of demonstrating their skills through practicing and simulating. Finally,
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comprehensive evaluation means that the participants have appropriate criteria to as-
sess and evaluate the teaching module.

Figure and Table
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Fig. 1. Components of the Lesson Plan
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Fig. 2. Model of Basic Instruction by Glaser
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Table 3. Output and Indicator.

The Kinds of Output Indicator
Scientific publication journal draft
Publication on electronic media draft

Increasing turnover for partners en-
gaged in the economy sector.

No indicator

Increasing product quantity and qua-

lity.

No indicator

Increasing community understan-
ding and skill

No indicator

Increasing public peace/health (com-
munity partner)

No indicator

Services, models, social engineering,
systems, products/goods

No indicator

Intellectual Property Rights (patents,
simple patents, copyrights, trade-
marks, trade secrets, industrial prod-
uct designs, plant variety protection,
topographical protection).

No indicator

Textbook

No indicator

Table 4. Matrix of Problem-Solving

Problem

Problem Solution

How can implementing mentoring ac-
tivities to prepare teaching modules
(MA) for English high school teachers
in West Surabaya help these teachers
compile a systematic MA?

Observation and Interview

What are the results of the systematic

Presentation and workshop
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preparation of MA English by English
high school teachers in West Suraba-
ya? What is meant by routine here inc-
ludes:

e Conformity of learning ob-
jectives and learning activiti-
es.

e Conformity of learning ob-
jectives with assessment

KEMENTERIAN PENDIDIKAN, KEBUDAYAAN,
RISET, DAN TEKNOLOGI
UNIVERSITAS NEGERI SURABAYA

FAKULTAS BAHASA DAN SENI
Kampus Lidah Wetan, JI. Lidah Wetan, Surabaya 60213
Telepon : +6231-7522876, Faksimil : +6231- 7522876
Laman : http://fbs.unesa.ac.id, email : fbs@.unesa.ac.id.

Lampiran Surat Undangan
Nomor :B/61302 /UN38.2/TU.00.01/2023
Tanggal : 3 Juli 2023

Daftar undangan:
Nama Nomor whatsapp | Asal sekolah Alamat email

Nur Fitriah, S,Pd 81325114705 | SMA NEGERI | chaniafitriah1018@gmail.com
17
SURABAYA

Sri Rahayu 81249668738 SMA Negeri 5 | srirahayupl0@gmail.com

Prihatini, S.Pd. Surabaya

Theo. Gunawan 81554038599 | SMA NEGERI | gunawanwahana78@instruktur.belajar.i

Wahana, S.S., 3 SURABAYA |d

M.Pd

Dahana Purnawan, 8993733743 SMAN 22 dahana. purnawan@gmail.com

SS. Surabaya

achmad isa ismail 85331135781 SMAN 12 aisasmile12@gmail.com
Surabaya

Sri Rahayu 81249668738 | SMA Negeri 5 | srirahayupl0@gmail.com

Prihatini,S.Pd. Surabaya

Bayu Widyanarko 81703711656 | SMAN 11 widyanarko.bayu@gmail.com
Surabaya

Prapti Wardani, 81331868310 SMA Negeri 15 | praptidinas@gmail.com -

S,.Pd. Surabaya

Ni Wayan Virgjn 81553829900 SMA Katolik - | niwayanvirgin@gmail.com

Ratnaningsih Santa Agnes

Ari Setyowati 85746879276 | SMA NEGERI | arisetyowati1975@gmail.com
13
SURABAYA

Elianah,S.Pd 82245057979 SMA Negeri 12 | okeelianah@gmail.com
Surabaya

Adiati Arum 85746625426 | SMAN 13 pandanwangi.adiatiarum@gmail.com

Pandanwangi, Surabaya

S.Pd.

Fig. 3. Invitation of Participants
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Fig. 4. Document of the Workshop — 01

Fig. 5. Document of the Workshop — 02
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