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Abstract. Study aim explore application democracy deliberative on learn-ing 

cooperative subject history. Learning cooperative Not yet can change perception 

negative participant educate that learning history boring. Learn-ing cooperative 

not yet push participant educate Study active. Accentuation study on discussion, 

dialogue, and collaborative. Method research used is quantitative with approach 

survey. The data type is quantitative. Respond-ents study is participant public 

high school students in Surabaya who im-plemented it curriculum independent 

track independent changed and school drive. Data collection 

throughquestionnaire. Data analyzed with use tech-nique analysis statistics 

descriptive. Results study show that discussion guided 51%, discussion guided 

4 

5 

9 %, dialogic communicative 21% instru-mental dialogic 79%, participatory 

8%, emancipatory 42%. Its signifi-cance is learning cooperative subject history 

not yet optimally implement-ed principles democracy deliberative. Master still 

becomefactor dominant as teacher, no as facilitator. Learning cooperative Not yet 

impact on ability participant educate construct knowledge. Learning cooperative 

impact on ability participant educate reproduce knowledge oriented on book text. 

Learning cooperative Not yet become praxis reflective. Interdependence so-cial, 

responsibility individual answer, and each other dependency in a manner positive 

in learning cooperative not optimal. 
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1 Introduction 

Vygotsky's social constructivist theory has contributed to the epistemology of learning. 

The important proposition offered is that social processes function to construct 

knowledge. This proposition gave birth to a learning praxis, namely cooperative 

learning. 

Various cooperative learning research has been carried out and has produced many 

themes. Cooperative learning increases student learning activity[1]. Cooperative 

learning has an effect on learning outcomes [2]. The application of cooperative learning 

models improves problem-solving skills [3]. Cooperative learning has an impact on the 

ability to understand students' learning concepts[4]. Cooperative learning improves 

social skills [5]. Cooperative learning increases motivation and interest in learning 

Previous research has shown claims that cooperative learning is able to solve learning 

achievement problems, despite the fact that motivational learning conditions are still a 
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crucial problem, especially learning history[6]. This fact proves that cooperative 

learning has not been able to solve boring history learning problems. This fact shows 

that cooperative learning in history learning is still a pseudo science. Cooperative 

learning has not yet become a reflective praxis. 

The concept of deliberative democracy is a political science concept that can be used 

as a knife for solving problems in boring history learning analysis. This means that 

cooperative learning can be developed based on the principles of deliberative 

democracy, namely communicative, egalitarian, dialogical, and discursive practices. 

The urgency of the research is to offer a new construction of cooperative learning 

that is more democratic by using the principles of deliberative democracy. It is expected 

that cooperative learning which is characterized by individual responsibility, positive 

interdependence, group processing becomes a discursive and dialogic learning system 

as well as fun as a learning model for constructing knowledge. Teachers can apply the 

principles of deliberative democracy to cooperative learning of history subjects and 

create history learning classes as free and critical public spaces. Students can play an 

active role in learning history. 

2 Theory and Method 

2.1 Theory 

Deliberative democracy is a concept initiated by Habermas. The word "deliberation" 

comes from the Latin word deliberatio which means "consultation", "considering", or 

"deliberation"[7]. Democracy is deliberative, if the process of giving reasons for a 

public policy is tested first through public consultation or through - in Habermas's 

theoretical vocabulary - "public discourse". 

The concept of deliberative democracy is a critique of the practice of democracy in 

a rule of law state. The deliberative democracy offered by Habermas is a contribution 

of thought that can be considered to solve the current problems of democracy. This is 

based on that deliberative democracy requires communication between society and the 

state (read: leaders) which is termed the public sphere[8]. In a deliberative democracy, 

the state no longer determines laws and other political policies in a closed room 

(splendid isolation), but the public can contribute to the formation of each political and 

legal policy. Such participation can be through certain media. The public field becomes 

an arena where legislation is prepared and directed discursively[9]. 

Deliberative Democracy approaches an ideal discussion situation if it fulfills the 

following formal conditions: 1) inclusive, no party is excluded from participating in 

discussions on topics relevant to it, and no relevant information is prohibited, 2) free of 

coercion (everyone may engage in arguments freely, without being dominated or 

feeling intimidated by other participants, 3) open and symmetrical (each participant can 

initiate, continue, and question discussions on relevant topics, including deliberative 

procedures). In addition, participants are also allowed to propose agendas regarding 
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public deliberations without limits: topics are always open, determined by those 

participating in the discussions and subject to revision if needed[10].  

In short, deliberative democracy requires all parties to treat each other as equal 

partners, where each individual is given space to talk, listen to each other, and hold 

each other accountable for their respective positions.Deliberative democracy does not 

mean the sum of individual wills and also not the general will which is a source of 

legitimacy, but rather the process of forming political decisions which are always open 

to revision in a deliberative and discursive argumentative manner. Thus, deliberative 

democracy can be understood as proceduralism in law and politics. Deliberative 

democracy is a process of gaining legitimacy through discursiveness[11]. 

Democracy, multiculturalism, ethnic and racial or socio-economic diversity, now 

requires a new approach to life, especially in making social decisions[12]. In an 

increasingly connected but diverse world, deliberation and discussion must take place 

not only to communicate what people already know or believe, but also to build 

knowledge and craft negotiated solutions to more complex political, medical and 

environmental problems. The general reference used is Habermas's idea of "deliberative 

democracy" and "public space as an ideal discursive space where debate and dialogue 

are free and not forced. The idea of deliberative democracy has been taken up by 

various fields of politics and law as a theory that sees and emphasizes individual rights 

and freedoms and communitarianism or emphasizes solidarity and group identity. 

Discourse can take place in public spaces. In Habermas' view, public space is social 

life where public opinion can be formed. Public space as the essence of the conditions 

of communication with which a formation of opinions and discursive aspirations of a 

public consisting of citizens can take place. Public space is a free space for citizens to 

aspire through public organs in public space. A public space that is free, open, easily 

accessible to everyone, transparent and autonomous. There is no other party that 

intervenes in this space. Public discussions must immediately find a place in social life 

so that the public policies that are present are truly what the people want. 

The application of deliberative democracy in cooperative learning, the class becomes 

a public space for teachers and students to hold discussions regarding the formulation 

of objectives, learning resources, material or themes, cooperative learning syntax, to 

assessment. Discussion, dialogue, and cooperation have long been associated with 

educational democratic theories. Prior to Habermas, from Socrates to Dewey, educating 

in dialogue was promoted as a forum for students to develop understanding by listening, 

pondering, proposing, and incorporating alternative views. In fact, Dewey proposed a 

definition of democracy as a foundation for discussion. Dewey spoke of democracy as 

a "mode of social inquiry" emphasizing discussion, consultation, persuasion, and 

theoretical debates that reach agreements that are easily accepted by the public as well 

as make sense[13]. 
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2.2 Methods 

The research method used is quantitative research with a survey approach. The type of 

data is quantitative data. Data was collected through a questionnaire which was 

distributed to respondents. The number of respondents is 112 people obtained by 

incidental sampling. Respondents were students at SMA Negeri Surabaya, both schools 

with the status of driving schools or schools with independent status, changing in the 

implementation of the independent curriculum. Respondents are students of class X, 

class XI, and class XII. Data analysis used descriptive statistical analysis techniques. 

The research process begins with research mapping. The aim is to determine research 

locations, data sources, data collection techniques, and data collection instruments. The 

next stage is the implementation of research. Activities carried out at the research 

implementation stage include developing instruments and collecting quantitative data. 

The next stage of research activities carried out is data processing. In data 

processing, coding, data reduction, data analysis, data display, and interpretation of the 

results of descriptive statistical analysis were carried out. 

 

3 Results and Discussion 

 

Cooperative learning has been widely implemented by history teachers with various 

models and syntax. This research is focused on exploring cooperative learning based 

on deliberative democracy. Exploration is explored from the answers of students 

through questionnaires. The results are presented in the table below 

 

Table 1. Implementation of Deliberative Democracy in Cooperative Learning 

Learning 
Activities 

Aspects of 
Cooperative 

Learning 

Aspects of 
Deliberative 
Democracy 

Discussion Guided 
discussion 

Guided discussion 

51% (57) 49% (55) 
Dialog Instrumental 

dialogue 
Communicative 

dialogue 
 79% (88) 21% (24) 

Group 
cooperation 

participatory Emancipatory 

 58% (65) 42% (47) 

 

Historical learning activities with a cooperative approach include discussion, 

dialogue, and cooperative. There are differences in the nature of learning activities 
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between cooperative learning and cooperative learning based on deliberative 

democracy. Discussion activities in cooperative learning are guided discussions, while 

discussions in cooperative learning based on deliberative democracy are guided 

discussions. Dialogue activities in cooperative learning are instrumental dialogues, 

while dialogues in cooperative learning based on deliberative democracy are 

communicative dialogues. Collaborative activities in cooperative learning are 

participatory, while collaborative activities in cooperative learning based on liberative 

democracy are emancipatory. 

The findings of the data indicate that 51% or 57 respondents answered guided 

discussion activities in cooperative learning. Guided discussion activities in 

cooperative learning based on deliberative democracy were answered by 49% or 55 

respondents. 

Dialogue activities in cooperative learning were answered by 79% or 88 

respondents. Communicative dialogue activities in cooperative learning based on 

deliberative democracy were answered by 21% or 24 respondents. 

Participatory group collaboration activities were answered by 58% or 65 

respondents. Emancipatory group cooperation activities were answered by 42% or 47 

respondents. 

Guided discussion in historical cooperative learning shows domination practices. In 

cooperative learning the discussion is still dominated by the teacher. As a facilitator the 

teacher "directs" students' answers to the construction of the teacher's historical 

knowledge or the teacher's schemata as well as the construction of past realities as 

contained in historiography, namely textbooks or student books. In guided discussions, 

students do not fully have the freedom to deconstruct-reconstruct knowledge. In guided 

discussions, students are only given the opportunity to reproduce knowledge. 

The practice of guided discussion has been applied in learning history. Guided 

discussion is an egalitarian discussion. There is no teacher dominance in the discussion. 

In guided discussions the teacher plays an optimal role as a moderator who regulates 

communication in discussions. Guided discussion gives students the freedom to 

construct knowledge based on what they know and understand. Guided discussion 

results in the construction of knowledge which is represented by the ability of students 

to speak outside of the historical knowledge schemata of the teacher or student books 

or textbooks. 

Dialogue in cooperative learning in history is an instrumental dialogue. Dialogue is 

only an instrument forcing students to speak. Even though instrumental dialogue leads 

to student voices, in reality students are only able to develop dialogues as they 

reproduce the structure of the text in student handbooks. 

Unlike the communicative dialogue. The dialogue reflects the discursive or 

deliberative aspect. There is no compulsion to speak, all are given the opportunity to 

speak. Communicative dialogue creates a fun history learning atmosphere. Freedom of 

expression is not structured like historical knowledge contained in textbooks. Students 

are free to communicate their historical knowledge outside of the textbook 

historiographical interpretations codified by the government. 
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Group cooperation in cooperative learning of history subjects is participatory. This 

collaboration is more about the active participation of students in learning. However, 

this group cooperation does not encourage the independence and awareness of students 

learning. 

Group cooperation in cooperative learning based on deliberative democracy is 

emancipatory. In this discussion participation is directed to awareness of individual 

responsibility, positive interdependence, and group processing. Emancipatory group 

collaboration develops the ability of students to be able to organize and determine their 

own learning. 

4 Conclusion 

Cooperative learning based on deliberative democracy is only a small part of which is 

implemented in history learning. In learning history, it is 1) inclusion, no party is 

excluded from participating in discussions on topics that are relevant to them, and no 

relevant information is prohibited; 2) free of coercion (each student may be involved in 

arguments freely, without being dominated or feeling intimidated by other participants; 

3) open and symmetrical (each participant can initiate, continue, and question 

discussions on relevant topics, including procedures -deliberative procedures 

Cooperative learning based on deliberative democracy teachers and students treat each 

other as partners, where each individual is given space to talk, listen to each other, and 

hold each other accountable for their respective positions.In history learning there are 

already discursive practices. 
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