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Abstract. This studyaims to identifythe creative thinking skills of children aged 

-6 years inIndonesia. A qualitative method with a reflective descriptive type is 5 

applied in this research. Theresearch was conducted at an early childhood educa- 

tioninstitution involving100 earlychildhoodobservations. The findings show that 

creative thinkingskills in early childhood in Indonesia haveachieved indicators of 

fluency and flexibility, however, it is still limited in terms of elaboration and 

originalityindicators. These results indicate that early childhood creative thinking 
skills stilldepend on the teacher's direction, so there is a need for activities that 

lead to the achievement ofdiscovering new things to support various challenges 

in the 4.0 era. In addition, learning modelsand specific learning tools are the sup- 

porting factors for developing creative thinking in young children in Indonesia. 
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1 Introduction 

Skills development for child students is one of the challenges in the world of educa- 

tion in the 21stcentury and needs to be improved [1]. 21st century learning is a crucial 

element in the learning process namely by emphasizing the process of mastering the 

abilities needed for lifelong learning. The development of 21st-century skills in learn- 

ing is considered important to make each individual have abilities that are useful for the 

future known as 4C in- cludes communication (communication), collaboration (collab- 

oration), critical thinking (critical thinking), and creativity (creative thinking) [2]. The 

4 C skills in early childhood are useful for preparing them to face life so they can adapt 

to their surroundings. One of the skills that children must have is creative thinking, the 

hope is that it will be easier to solvevarious challenges in everyday life [3]. Creative 

thinking can be interpreted as an important foundation of knowledge for children [4]. 

According to Munandar,indicators of creative thinking include fluency, flexibility, 

originality, and elaboration [5]. Children who have creative thinking skills can find new 

approaches to dealing with tasks, problems, and challenges they face and find more 

effective and innovative solutions. This is what makes it important for children to be 
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equipped with creative thinking skills from an early age. 

 The 2018 PISA survey found that children's creative thinking abilities age Early 

childhood devel- opment in Indonesia is still relatively low, in the survey Indonesia 

ranks 74th out of 79 countries that took part in the survey. Indonesia is in an alarming 

position because it never got an average score from the Organization for Economic Co-

operation and Development (OECD) of 489 and got it far below the existing average 

score [6]. Through the survey results can be described that creative thinking skills in In-

donesian children have not yet reached an opti- mal level, so early childhood education 

has a very vital role in increasing children's creative think- ing from an early age through 

various and varied activities to analyze think level high to find different solutions and 

tend to be new. Reinforced by previous findings in research [7]. that creative thinking 

child age early can be improved through constructive and active play. 

 

 This article aims to analyze thinking creatively in children 5-6 years old using the 

descriptive qualitative method participatory. It is selected because not only describes 

the ability to think cre- atively from facet product results only work, but the process is 

also seen as an effort individual show thinking creatively. Naturally, This is different 

from previous research [8]. beholder phenomenon of life using qualitative photovoice as 

a representation of creative thoughts and ideas by the tribe Australian minority. Other 

studies [9]. have also been done to measure think creativity However Haven't made a 

recommendation yet to analyze the needs required by the respondents. This research at- 

tempts to study in a manner deep about the stimulating process of think creative Child 

age early so it can be seen factors supporting and inhibiting and eliciting recommended 

activities needed in stimulating think creative child age early. 

2 Methods 

 This research uses descriptive qualitative research participative namely research that 

uses qualitative data and is described to produce an in-depth picture of the creative think-

ing of children aged 5-6 years, where researchers also took part in eliciting processes and 

products think creative. Descriptive qualitative research is research that describes or de-

scribes a phenomenon that occurs in the subject and is carried out in-depth [10]. Re-

spondents of this study involved 88 children 5-6 years old. Observation is the main data 

and interviews are used as secondary data. 

3 Findings and Discussion 

3.1 The results of research in Kindergarten A 
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Findings show that the fluency indicator shows that 25% of children tend to give gen-

eral answers when asked by the teacher, children only give one to two answers when 

asked by the teacher. On the flexibility indicator 83 % of the children were still not 

able to vary the answers, the children tended to accept the answers given by their 

friends without any other variations of the answers. On the originality indicator, 92 

% of children still depend on the teacher's instructions, this can be seen when the 

teacher gives an example of making a work of art and on average the children still 

follow what the teacher exemplifies. On the elaboration indicator, as many as 15% of 

children can develop work and add lines to an image neatly but still have to rely on 

the teacher's instructions before working on it. As for the details, This description 

can be illustrated by the following          diagram 1. 

Diagram 1. Achievement Creative Thinking at Kindergarten Institute A 

 

 

3.2 Research Results in Kindergarten B 

Findings on TK B can be demonstrated through the following diagram. 

 

Diagram 2. Achievements Creative Thinking at 
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Kingarten B 

Observations on fluency indicators show that 31% of children tend to give general 

answers when asked by the teacher. On the flexibility indicator 78 % of the children 

were still not able to vary the answers, the children tended to accept the answers 

given by their friends without any other variations of the answers. When children were 

asked to group true and false images, some children were able to group images accord-
ing to categories, but there were still children who were con- fused. On the originality 

indicator, 88 % of children still depend on friends. When asked to create a circle image 

into a flower image, children still tend to imitate their friends. On the elaboration 

indicator, 14 % of the children were able to develop their work and add lines to an 

image, but it was still found that the children did not do what the teacher had ex-

plained. 

3.3 Research Results in Kindergarten C 

Observations on fluency indicators show that 42% of children tend to give general 

answers when asked by the teacher. On the flexibility indicator 38 % of the children 

were still not able to vary the answers, the children tended to accept the answers 
given by their friends without any other variations of the answers. When children were 

asked to group true and false images, some children were able to group images accord-

ing to categories, but there were still children who were con- fused. On the originality 

indicator, 89 % of children still depend on the teacher's instructions, this can be seen 

when the teacher gives an example of making an image of work and on average, the 

child still follows what the teacher exemplifies. On the elaboration indicator, 14 % of 

the children were able to develop their work and add lines to an image, but they still 

found children who had to be assisted by the teacher in doing it. This description can 

be described in the following diagram. 
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Figure 3. Achievements Creative Thinking at Kinder-

gten Institute C 

 

 

3.4 Research Results in Kindergarten D 

Observations on fluency indicators show that 37% of children tend to give general 

answers when asked by the teacher, children only give one to two answers when 

asked by the teacher. On the flexibility indicator 26 % of the children were still not 

able to vary the answers, the children tended to accept the answers given by their 

friends without any other variations of the answers. On the originality indicator, 81 

% of children still depend on friends. When asked to create a circle image into a flower 
image, children still tend to imitate their friends, but some children can create complex 

drawings independently, such as drawing flowers with clouds added. sun, soil, and 

oth- ers. On the elaboration indicator of 20 %, children can develop work and add 

lines to an image neatly but still have to rely on the teacher's instructions before work-

ing on it. This description can be described in the following diagram. 
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Figure 4. Achievements Creative Thinking at Kinder-

garten Institute D 

 

 

3.5 Research Results in Kindergarten E 

Based on the observations of 14 children on fluency indicators, 35 % of children 

tended to give general answers when asked by the teacher, children only gave one to 

two answers when asked by the teacher. On the flexibility indicator of 29 %, children 

are still not able to vary answers, children tend to accept answers that have been 

conveyed by their friends without any other vari- ations of answers. On the originality 

indicator, 95 % of the children still depend on the teacher's instructions, this can be 

seen when the teacher gives an example of making a work of art and on average the 

children still follow what the teacher exemplifies. On the elaboration indicator, 17 % 

of the children can develop work and add lines to an image neatly but still have to 

rely on the teacher's instructions before working on it. This description can be shown 

in the diagram below. 

 

Chart 5. Achievements Creative Thinking at Kindergar-

ten Institute E 

Based on the results of data analysis, an overview of the creative thinking of children 

aged 5-6 years is obtained which contains the following 4 indicators of creative think-

ing: 1) Think fluently (fluency), seen from the behavior of children who like to ask 

questions, have many ideas about a problem, and the ability to express their ideas. 

This is illustrated through the activities of the children discussing together, the 
teacher and the children ask each other questions and answers. The children were 

able to ask for several answers, but there were still children who did not answer the 

teacher's questions. Then for the ability to ask questions the average has not been 

seen, chil- dren tend to still hesitate to express their ideas and only answer when 
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asked by the teacher, 2) Think flexibly (flexibility) can be seen from how the child's 

behavior in giving a variety of unu- sual uses for an object, giving various interpre-

tations of an image, story or problem. This is illus- trated by the variation in children's 

answers when carrying out joint discussions, children carrying out activities classify-

ing activities as right and wrong. The child was still not able to vary the answers 

from his friends and found children who actively answered with the same answers 
as their friends. Then in the activity of classifying the right and wrong activities, the 

child can group the pictures correctly but still needs teacher instructions before doing 

it. However, it is still found that children are wrong in classifying pictures because 

these children focus on other things when the teacher explains the rules of the game, 

3) Elaboration can be seen from how the child's behav- ior develops or enriches the 

ideas of others. This is illustrated by the child's ability to develop answers when 

discussing together, adding lines, colors, and parts to an image such as making pat-

terns of straight lines, curved lines, small circles, and dots. Children are already able 

to detail pictures, but still tend to imitate their friends, when asked to develop patterns 

by giving average colors children also tend to imitate their friends when choosing 

colors, 4) Think original (origi- nality) can be seen from behavior or imaginative 
things that other people never think about. This is illustrated through the child's abil-

ity to answer questions that other friends did not think of during joint discussion 

activities. Children can also produce works with good combinations such as drawing 

flowers. Children answer questions that their friends don't think of yet are still invisible 

because children tend to imitate what their friends say. Then in the activity of making 

works, it was found that very few children were able to create pictures independently, 

and on average other children imitated what was exemplified by the teacher and also 

imitated what their neighbors made. 

Indicator think measured creativity in this study the average is still very low elab-

oration and originality, these results are supported by studies [11]. that think creativ-

ity often controlled by children educate is an indicator of fluency and flexibility, so 

it needs to be directed towards capable learning stimulate in a manner intact indica-
tors of elaboration and orig- inality. Other data shows that teachers are lacking ex-

plore learning activities that can stimulate creative thinking children Because the 

form of activity focused on question and answer only with- out another variation. Lim-

ited learning resources are also one of the factors that hinder teachers from imple-

menting learning that is oriented toward increasing creativity. Teachers still do not 

enough utilize learning resources that focus on creative thinking for children aged 5-

6 years. For this reason, it is necessary to have learning resources that are used by 

teachers in implementing learning in schools. The use of facilities must also be ad-

justed to the characteristics, attractiveness, and safe of a child. This result is in line 

with [12]. that learning is intact, and utilizing technology can stimulate thinking cre-

ative in children. 
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4 Conclusion 

Findings show that children aged 5-6 years can bring up creative thinking skills 

through the design of varied activities and systematic planning. Observation by deep 

that has been done can show that still child difficulty in matter discovering and gen-

erating new ideas and thinking about detail of something object/problem, this can be 

seen in the children who still depend on the teacher's instructions before doing. For 

that, future research needs to be done about study material to de- velop think creative 

through the various activities it carries draft play through a world of playful fun and 

enter aspect technology in the learning process. 
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