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Abstract. Students who study geography are expected to be able to provide so-
lutions to problems in their environment, both physical and social. Therefore, the 
aim of this research was to produce a live-in geography learning model that is 
capable of developing environmental awareness and social skills. The live-in 
based geography learning model is a combination of various learning theories 
and learning models that support the creation of syntax in this model. The re-
search method used is (R&D) with a pilot model which consists of 3 stages, 
namely preliminary research, 2) prototype, and assessment. However, this article 
only discusses the preliminary research and prototype stages. What results from 
this research is the syntax of a live-in based geography learning model. The 6 
syntaxes are preparation, stimulation, case studies, experiential learning, reports 
and reflection. It is hoped that this model will be able to direct one's own learning 
behavior (self-regulated learning). Live-in based geography learning can form 
skills and abilities to care for the environment. Apart from that, social skills need 
to be developed in learning to hone social intelligence because it includes coop-
eration, leading and controlling oneself, exchanging ideas with others, and show-
ing a caring attitude towards others. 

Keywords: development of learning model geography based live-in, environen-
tal care, social skills 

1 Introduction 

Developing an environmentally caring attitude in students through formal education 
is one strategic way. Formal education is believed to provide insight, love and preser-
vation of the environment to students. Education was chosen because it has a strong 
and effective instrument for making changes through communication, awareness, learn-
ing and moving students towards a more orderly and sustainable future life (Ngabekti 
et al., 2012). The development of ethics and attitudes that care about the environment 
is achieved through the achievement of spiritual competence, attitudes, knowledge and 
skills. Spiritual competence, attitudes, knowledge and skills (Desfandi, 2015; Genc, 
2015; Desfandi et al., 2017; Azmi & Elfayetti, 2017; Suciati & Capricanilia, 2018). 

In Indonesia, the concept of sustainable development education has been stated in 
the 2013 curriculum. This educational concept is described in four core competencies  
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in all subjects including Geography. The four core competencies contained in the 2013 

curriculum for Geography subjects consist of spiritual competencies, attitudes, 

knowledge and skills. 

First, spiritual attitude competency (KI-1), namely appreciating and practicing the 

teachings of the religion one adheres to. Second, social attitude competency (KI-2), 

namely showing honest, disciplined, responsible, caring, polite, responsive and pro-

active behavior as part of the solution to various problems in interacting effectively 

with both the social and natural environment and being able to place themselves as a 

reflection of the nation in world relations. Third, knowledge competency (KI-3), 

namely understanding, applying, analyzing, factual, conceptual, procedural knowledge 

based on curiosity about science, technology, arts, culture and humanities with insight 

into humanity, nationality, statehood and civilization related to the causes of 

phenomena and events and apply procedural knowledge to specific studies according 

to aptitude and interest in solving problems. Fourth, skills competency (KI-4), namely 

processing, reasoning, presenting and creating in the concrete and abstract domains, 

especially related to the development of what one learns at school independently as 

well as acting effectively and creatively and being able to use methods according to 

scientific principles (Kemendikbud, 2016). 

These four competencies are contained in the concept of sustainable development 

education and the concept of character education. The concept of sustainable 

development education is to require humans to be responsible for a sustainable future 

through perceptions, behavior and attitudes (Hall & Saber, 2016; Mursyidi, 2020; Su-

laswari et al., 2021; Sutanto, 2017). The concept of sustainable development education 

is also found in character education. Character education is a deliberate effort to 

develop a person's human qualities to become a good and moral human being for 

society as a whole (Angga et al., 2022; Hamriana, 2021). These four competencies 

provide high standards for the quality of current learning. Learning that does not only 

provide knowledge but has meaning and is able to direct students to become moral and 

knowledgeable citizens (Rani et al., 2022; Zubaedi, 2011). 

Knowledge must be balanced between attitudes and skills. Environmental care and 

social skills are two values that are of concern and Presidential Regulation no. 87 of 

2017 concerning Strengthening Character Education stipulates that these two things are 

very necessary for today's young generation. A generation that cares about environ-

mental problems and how to overcome them and has the social skills to encourage peo-

ple to care. 

Social skills also have an equally important role. There are four aspects related to 

children's social skills, namely: 1) behavior towards the environment, 2) interpersonal 

behavior, 3) behavior related to oneself, and 4) behavior which is related to the task 

(Gwendolyn, 1992). Social skills are not traits that a person is born with, but are the 

result of a person's self-learning. There is a relationship between children's cognitive, 

affective and psychomotor skills (Cartledge & JoAnne Fellows Milburn, 1992).  

Social competence is a general measure of the quality of a person's social behavior, 

usually defined as the ability to act effectively and appropriately in different social sit-

uations (Zach, et al, 2016). Social skills in the educational process serve as a 

guide/foundation in behaving towards others and to the surrounding environment in the 
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study group, especially in geography learning(Lane & Bourke, 2017). Geography in-

volves the study of human activities and their relationship and interaction with the local 

to global environment. It bridges the natural and social sciences, and deals with other 

spatial variability (Yli-Panula et al., 2019). It must therefore be considered an essential 

part of the education of all citizens in all societies. Geography education has become a 

core skills-oriented teaching. Therefore, environmental care and social skills need to be 

developed in learning. 

Teachers who have a lot of variety in teaching and have high expertise will have a 

more positive influence on students, compared to teachers who are monotonous for all 

learning objectives. A good teacher must have a broad understanding, be able to design 

and present material so that students can understand it and have different learning mod-

els according to learning objectives (Eggen & Kauchak, 2012; Hanapi et al., 2022). A 

learning model is a conceptual framework that describes systematic procedures for or-

ganizing learning experiences that will be provided to achieve certain goals. 

The model functions as a guide for teachers in planning and implementing teaching 

and learning activities. In general, the learning model contains objectives and assump-

tions, activity stages, learning settings, teacher and student activities, learning tools, 

learning impacts or learning outcomes that will be achieved directly and indirectly as a 

result of the learning process (Mulyatiningsih, 2010). 

Based on this, it is necessary to develop a geography learning model that is able to 

develop students' environmental awareness and skills. The development of a live-in 

based Geography learning model was designed taking into account several aspects of 

the learning model. These model aspects include four core operational model concepts 

consisting of: (1) syntax; (2) social system; (3) reaction principle, (4) support system . 

The live-in based geography learning model has a syntax which is based on three 

school programs which have the aim of developing Intelligence Quotient (IQ), Emo-

tional Quotient (EQ), and Spiritual Quotient (SQ). The product produced in this devel-

opment research is a learning model syntax design 

2. METHOD 

2.1 Research Method 

The reason for choosing the Plomp model as a development research model is be-

cause it has a concise, clear and easy to apply sequence and this research is widely used 

to develop learning models. The three development phases proposed by Plomp (Plomp 

& Nieveen, 2013), namely, preliminary research stage, prototype, and assessment. 

However, this article will only discuss the preliminary research and prototype stages. 

2.2 Data Collection 

The initial stage of research was carried out by collecting qualitative data. Qualita-

tive data was collected to formulate rational thinking about the importance of develop-

ing learning models, identifying and reviewing relevant theories that underlie the de-

velopment of models for learning related to values, especially attitudes that care for the 

environment and social skills with the use of natural resources. The type of qualitative 

research used is library research, namely a series of activities related to library data 

collection methods. According to  
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2.3 Data Analysis 

The data analysis used is Critical appraisal. This critical appraisal is used as a basis 

for forming the syntax of a live-in based geography learning model by understanding 

learning theories and learning models that support. 

3. Discussion 
3. 1 Study of Learning Theory as a Basis for Model Development 

Humanist 

Humanist learning theory argues that humans have the right to develop their attitudes 

and personalities and have a stake in their lives (Boiliu et al., 2022; idris, 2020; Su-

mantri & Ahmad, 2019). Therefore, in humanist learning theory, students must have 

self-regulated learning (Nursidiq, 2015; Slavin, 2010).  Self-regulated learning is car-

ried out to the extent that what is learned, how and when to learn, students must be able 

to direct themselves, so that students will be able to direct and motivate themselves to 

learn (Winne, 2010). The principles of learning according to the humanistic school con-

sist of three, namely, (1) the learning process which requires learning to have useful 

learning value for students, especially for themselves; (2) a learning process that is not 

only centered on knowledge but on all aspects including developing human values; (3) 

learning is a cognitive, affective and psychomotor activity (Baharudin & Wahyuni, 

2015). The relevance of humanist learning theory in implementing the live-in Geogra-

phy learning model helps students to know themselves as humans who are given the 

knowledge to think in developing environmentally caring attitudes and social skills. 

Constructive Learning Theory 

The basic constructive principle holds that knowledge is constructed (built) and not 

perceived directly by the senses (smell, touch, hearing, touch, and so on) (Supardan, 

2016; Sugrah, 2020). Constructivism focuses on how students use their knowledge to 

build and improve their abilities. Constructivism theory carries the implication that 

learning must be student-centered. 

Student-centered learning causes students to be active, creative and critical of the 

knowledge they receive. The first three concepts of constructivism, students actively 

develop their knowledge based on existing experiences. Second, in the learning context 

students have the initiative to develop the knowledge they have. Third, it is important 

for students to actively increase their knowledge through the learning process. Fourth, 

students must be able to manage new information every day and compare it with various 

sources (Supardan, 2016). 

  The role of the teacher as a facilitator provides direction to students so that learning 

meets the goals to be achieved (Anggriani, 2022; Anisa & Muna, 2022). The directions 

given by the teacher in learning include providing problems that are appropriate to the 

subject matter, structuring problems according to the main concept, asking questions 

and accepting students' points of view towards students. The relevance of constructivist 

theory in implementing the live-in Geography learning model is that teachers do not 

transfer their knowledge to students, but rather help students form their knowledge 

through independent learning activities. 

Behavioral Theory 

346             E. Arent and E. Thesalonika



Behavioristic theory focuses on patterns of change in student behavior that are related 

to the relationship of awareness or mental construction. The behavioral perspective fo-

cuses on student behavior when learning occurs through stimulation causing a relation-

ship of student reactive behavior. The interaction between stimulus and response is 

called learning (Slavin, 2010). 

Behavioristic theory emphasizes that the knowledge (stimulus) provided by the teacher 

influences what students receive (response). This theory describes the teacher as an 

active figure so that the teacher plays the role of, 1) determining where the teacher 

should provoke student responses; 2) teachers who provide knowledge; 3) student su-

pervisor when providing stimulus; 4) environmental condition regulator; 5) models that 

provide examples of behavior to students; and 6) instructors in providing examples 

through simulations. The relevance of this theory to the live-in Geography learning 

model is found in the second syntax. The syntax is stimulation. This syntax explains 

that at the beginning of learning the teacher must provide a small stimulus to the stu-

dents. This stimulation is carried out by asking students open questions to create a con-

ducive learning atmosphere. 

Cognitive Theory 

 

Cognitive theory usefully leads behavioural social work away from a mechanistic view 

of behaviour and explores the capacity of human minds to modify and control how 

stimuli affect behaviour (Payne, 1991). Cognitive theory explains a person's capacity 

to carry out mental processes in terms of remembering, understanding, and solving dif-

ferent problems. Teachers must be able to understand students' abilities. According to 

Piaget, there are four factors that influence students' cognitive growth, namely, 1) bio-

logical growth (genetics); 2) physical environment learning experience; 3) social envi-

ronmental learning experiences and 4) equilibration (Ojose, 2008). Then live-in based 

Geography learning model whose syntax is developed to direct students to be able to 

solve a problem related to natural resource material. 

 

David Kolb's theory 

Experiential learning theory was introduced by Kolb in 1984. The theory of learning 

through experience emphasizes that the acquisition of knowledge comes from a series 

of experiences (Azrai et al., 2017; Gai, 2017). Learning as “a process in which 

knowledge is created through the transformation of experience. Experiential learning 

aims to provide a complete education to students (Kolb, & Kolb, 2017). The experience 

gained before or after the activity will be understood and combined into experience, 

namely, concrete experience, active experience, conceptualization and experimenta-

tion. In the concrete experience stage, students are limited to experiencing an event 

without showing an analytical attitude. Students' abilities at the concrete experience 

stage are limited to only being able to describe experiences that have been experienced 

(Nindigraha et al., 2020; Rashid et al., 2010). The limitation of students' abilities in 

concrete experiences is that students do not yet have the ability to know cause and ef-

fect. The active experimental stage is the final stage, which includes student activities 

to test the theory obtained at the conceptualization stage in other real situations. At this 

stage students' abilities can be demonstrated by testing theory and practicing theory in 
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the environment (Marlina, 2020). Experiential learning theory explains that students 

who have more experience have better ability to adapt and vice versa. 

3.2 Examining Learning Models as a Basis for Model Development 

Examining various learning models and their syntax is an important part in finding 

the learning model that will be developed, so that the learning model and its syntax are 

feasible and relevant to be developed into the expected learning model. At this stage, 

the syntax of the various learning models studied is analyzed and selected, modified 

and collaborated for the purpose of integrating elements of Geography knowledge with 

environmental care attitudes and social skills. The results of the study carried out using 

the steps of inventory, intervention, modification and collaboration of the various syn-

taxes of the learning models studied resulted in a new syntax that is efficient, efficient 

and effective to use. Therefore, the live-in Geography learning model is a research-

based learning model that was developed through in-depth study of various groups of 

learning models and their syntax, namely service learning models, experiential learning 

(Aprilia, 2016; Blenkinsop et al., 2016; Chen et al., 2016; Lubis et al., 2020) , (Melzer, 

2018; Saputra et al., 2021; Sutama & Mayasri, 2016), behavior systems learning model 

groups , Triprakoro (Akbar, 2013). 

Tabel 1. Basic Reference for Development Based on Learning Models 
 

Servis Learning  

 

Experiential Learning Behavior Systems 

Learning Model Groups 

Triprakoro 

Preparation  Experience “Exploration” Orientation Clarify values 

Action  Sharing “Reflecting” Presentation Student engagement 

Reflection  Processing “Analyzing” Structured exercise Reflection I 

Demonstration Generalizing “So What”  Guided practice Solution to problem 

  Independent practice Experiential 

engagement 

   reflection 

   Moral strengthening 

 

3.3 Conceptual Model Syntax of Live-In Based Geography Learning Model 

Live-in based geography learning model was developed to answer the need for a 

learning model that can develop environmental care and social literacy as well as other 

character elements outlined in the RPP. Through learning that examines natural re-

source problems in Geography subjects to form students' environmentally caring atti-

tudes and skills in the 21st century. Formation of environmentally caring attitudes and 

social skills through the implementation of a live-in based Geography learning model. 

The implementation of the live-in based Geography learning model can be achieved 

because in implementing the learning model students are invited to discover problems 

with natural resources or the surrounding environment based on real experience during 

live-in. All of these stages are carried out in stages or not carried out in one meeting for 

teaching and learning activities. The model syntax determines the types of teacher ac-

tivities and student tasks(Arends, 2012). In the live-in Geography learning model, the 

syntax is determined from the results of development and study of various relevant 

learning models. After the syntax is found, it is then inventoried, collaborated, analyzed 
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and modified to obtain a syntax concept that is in accordance with the development of 

environmental care and social skills. 

Furthermore, the results of the selection and study of various learning models and 

their syntax produced a series of main word choices, namely preparation, stimulation, 

case study, experiential learning and report. The syntax of the live-in Geography learn-

ing model was determined based on a review of various relevant learning model syn-

taxes. Various learning models whose syntax are used to form the syntax of live-in 

based Geography learning learning models.  
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Fig. 1. Analysis, Modification, and Collaboration of various Learning Model Syntxes 

to produce a Live-in Based Geography Learning Model Syntax 

 

The syntax for the live-in Geography learning model is determined based on relevant 

learning theories. The chosen learning theory is the basis for producing a learning 

model that is able to form cognitive and affective (environmental care) as well as psy-

chomotor (social skills). 
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The development of a live-in Geography learning model is based on humanist, 

Vygostyk, Thorndike, cognitive and David Klob learning theories. Through humanist, 

Vygostyk, Thorndike's behavioral, cognitive and David Klob learning theories, the live-

in based Geography learning model consists of 6 learning stages. 

Tabel 2.  Relationship between Theory and Syntax 

 
Syntax of Live-In Geography Learning Model 

Stage Activity Learning The-

ory 

Stage 1 

Preparation 

 

- The teacher conveys the learning objectives 

- The teacher conveys the important points that will be 

learned. 

Behavior learning 

theory by 

Sousa 

Stage 2 

Stimulation 

 

- Teachers can start teaching and learning activities by 

asking questions, suggesting reading books and other 

learning activities. 

- The stimulation at this stage provides a function so that 

students have an interest and curiosity about the mate-

rial 

Thorndike's theory 

of learning behavior 

Stage 3 

Case Study 

 

- Previously the teacher had formed groups 

- The teacher asks students to look for problems that ex-

ist around their environment 

The theory of learn-

ing by Vygotsky 

Stage 4 

Experiential 

learning 

- There are live-in activities carried out by students. 

- The live-in activity will last for 3 days in the village 

- The teacher motivates students to be able to mingle 

with the community during live-in 

Humanist learning 

theory by Kolbs theory 

Stage 5 

Report 

- Students are asked to make a report about what activi-

ties have been carried out during live-in 

- Reports are made based on the five senses. 

Learning theory by 

cognitive 

Stage 6 

Refleksi 

- Students look for environmental problems and discuss, 

analyze, reflect, see and relate learning experiences 

with real experiences 

- Tes lisan 

Learning theory by 

Bruner 

 

4. Conclusion 
Based on the results of a study of learning theories and learning models, six syntaxes 

were obtained for implementing a live-in based geography learning model in increasing 

environmental awareness and social skills. The six syntaxes are preparation, stimula-

tion, case study, experiential learning, report and reflection 

References 

1. Akbar, S. (2013). Model Triprakoro Dalam Pembelajaran Nilai Dan Karakter Kepatuhan 

Untuk Sekolah Dasar. Jurnal Ilmu Pendidikan, 7. 

2. Angga, A., Abidin, Y., & Iskandar, S. (2022). Penerapan Pendidikan Karakter dengan 

Model Pembelajaran Berbasis Keterampilan Abad 21. Jurnal Basicedu, 6(1), 1046–1054. 

https://doi.org/10.31004/basicedu.v6i1.2084 

Conceptual Live-In Based Geography Learning Model …             351



3. Anggriani, N. M. (2022). Peranan Guru Dalam Inovasi Pendidikan Terhadap Perkem-

bangan Teknologi Informasi Abad 21. Query date: 2023-04-06 02:02:06. 

https://doi.org/10.31219/osf.io/cwv5s 

4. Anisa, S. N., & Muna, B. (2022). Guru Dalam Pengajaran Abad 21. Query date: 2023-04-

06 02:02:06. https://doi.org/10.31237/osf.io/934y2 

5. Aprilia, S. (2016). Penerapan Pembelajaran Experiential Learning Untuk Meningkatkan 

Kualitas Pembelajaran IPA Kelas V Sekolah Dasar. Premiere Educandum : Jurnal Pendidi-

kan Dasar Dan Pembelajaran, 5(1). https://doi.org/10.25273/pe.v5i01.322 

6. Arends. (2012). Learning to Teach. Mc Graw Hill Companies. 

7. Azmi, F., & Elfayetti, E. (2017). Analisis Sikap Peduli Lingkungan Siswa Melalui Program 

Adiwiyata Di SMA Negeri 1 Medan. Jurnal Geografi, 9(2), 125. 

https://doi.org/10.24114/jg.v9i2.6901 

8. Azrai, E. P., Ernawati, E., & Sulistianingrum, G. (2017). Pengaruh Gaya Belajar David Kolb 

(Diverger, Assimilator, Converger, Accommodator) Terhadap Hasil Belajar Siswa Pada 

Materi Pencemaran Lingkungan. BIOSFER: Jurnal Pendidikan Biologi, 10(1), 9–16. 

https://doi.org/10.21009/biosferjpb.10-1.2 

9. Baharudin, & Wahyuni, E. (2015). Teori Belajar. Ar-Ruzz Media. 

10. Blenkinsop, S., Telford, J., & Morse, M. (2016). A surprising discovery: Five pedagogical 

skills outdoor and experiential educators might offer more mainstream educators in this time 

of change. Journal of Adventure Education and Outdoor Learning, 16(4), 346–358. 

https://doi.org/10.1080/14729679.2016.1163272 

11. Boiliu, E. R., Boiliu, N. I., & Rantung, D. A. (2022). Teori Belajar Humanistik Sebagai 

Landasan dalam Teknologi Pendidikan Agama Kristen. Edukatif : Jurnal Ilmu Pendidikan, 

4(2), 1767–1774. https://doi.org/10.31004/edukatif.v4i2.2180 

12. Cartledge, G. & JoAnne Fellows Milburn. (1992). Teaching social skills to children: Inno-

vative approaches. Pergamon.Chen, W., Shah, U., & Brechtelsbauer, C. (2016). The dis-

covery laboratory – A student-centred experiential learning practical: Part I – Overview. 

Education for Chemical Engineers, 17(Query date: 2022-09-15 07:05:20), 44–53. 

https://doi.org/10.1016/j.ece.2016.07.005 

13. Desfandi, M. (2015). Mewujudkan Masyarakat Berkarakter Peduli Lingkungan Melalui 

Program Adiwiyata. Sosio didaktika: Social Science Education Journal, 2(1). 

https://doi.org/10.15408/sd.v2i1.1661 

14. Desfandi, M., Maryani, E., & Disman, D. (2017). Building Ecoliteracy Through Adiwiyata 

Program (Study at Adiwiyata School in Banda Aceh). Indonesian Journal of Geography, 

49(1), Article 1. https://doi.org/10.22146/ijg.11230 

15. Eggen, P., & Kauchak, D. (2012). Strategi dan Model Pembelajaran. Indeks. 

16. Gai, T. T. (2017). Applying Experiential Learning Kolb’s Model into Disigning “Experien-

tial Learning Cycle” in Teaching Biology in General School. VNU Journal of Science: Ed-

ucation Research, 33(3). https://doi.org/10.25073/2588-1159/vnuer.4105 

17. Genc, M. (2015). The project-based learning approach in environmental education. Interna-

tional Research in Geographical and Environmental Education, 24(2), 105–117. 

https://doi.org/10.1080/10382046.2014.993169 

18. Hall, F. S., & Saber, Y. (2016). Behavioral Methods Used in the Study of Learning and 

Memory. Drug Discovery and Evaluation: Pharmacological Assays, Query date: 2022-09-

15 07:05:20, 1627–1673. https://doi.org/10.1007/978-3-319-05392-9_37 

352             E. Arent and E. Thesalonika



19. Hamriana, H. A. (2021). Implementasi Pendidikan Karakter Dalam Kurikulum 2013. Pri-

mary: Jurnal Pendidikan Guru Sekolah Dasar, 10(2). 

https://doi.org/10.33578/jpfkip.v10i2.8095 

20. Hanapi, M. H. M., Raman, Y., Zakaria, N., Othman, M. S., & Setambah, M. A. (2022). 

READINESS OF TEACHERS ON 21ST CENTURY EDUCATION IMPLEMENTATION 

IN PRIMARY SCHOOL AT KUALA LANGAT DISTRICT. International Journal of Ed-

ucation, Psychology and Counseling, 7(46), 686–693. 

https://doi.org/10.35631/ijepc.746052 

21. Idris, muh. (2020). Konsep Pendidikan Humanis Dalam Pengembangan Pendidikan Islam. 

Query date: 2023-04-06 02:02:06. https://doi.org/10.31219/osf.io/kgync 

22. Kemendikbud. (2016). Permendikbud Nomor 22 Tahun 2016 Tentang Standar Proses Pen-

didikan Dan Menengah. Kemendikbud. 

23. Kolb, A., Y., & Kolb, D., A. (2017). Experiential  learning  theory.  InEncyclopedia  of  the  

Sciences of Learning. Springer. 

24. Lane, R., & Bourke, T. (2017). Assessment in geography education: A systematic review. 

International Research in Geographical and Environmental Education, 28(1), 22–36. 

https://doi.org/10.1080/10382046.2017.1385348 

25. Lubis, E. A., Napitupulu, E., & Nugrahadi, E. W. (2020). Pengembangan Modul Berbasis 

Experiential Learning Pada Matakuliah Perencanaan Pembelajaran Akuntansi. Jurnal 

teknologi informasi & komunikasi dalam pendidikan, 7(2), 146–146. 

https://doi.org/10.24114/jtikp.v7i2.23242 

26. Marlina, R. (2020). Meningkatkan Kemampuan Berpikir Kritis Mahasiswa Melalui Pen-

galaman Belajar Di Organisasi Kemahasiswaan. Bhineka Tunggal Ika: Kajian Teori Dan 

Praktik Pendidikan PKn, 7(2), 103–108. https://doi.org/10.36706/jbti.v7i2.12688 

27. Melzer, P. (2018). Towards a Design-Oriented Approach for the Investigation of Self-Reg-

ulated Personalised Blended Learning. A Conceptual Framework for Personalised Learn-

ing, Query date: 2023-09-24 14:27:37, 1–16. https://doi.org/10.1007/978-3-658-23095-1_1 

28. Mulyatiningsih, D. E. (2010). Direktorat Jendral Peningkatan Mutu Pendidik Dan Tenaga 

Kependidikan. Direktorat jendral peningkatan mutu pendidik dan tenaga kependidikan, 30. 

29. Mursyidi, W. (2020). Kajian Teori Belajar Behaviorisme Dan Desain Instruksional. 

Almarhalah | Jurnal Pendidikan Islam, 3(1), 33–38. https://doi.org/10.38153/alm.v3i1.30 

30. Ngabekti, S., Wuryadi, S. D. T., & Rijanta, R. (2012). Implementasi Dimensi Lingkungan 

Dalam Pendidikan Untuk Pembangunan Berkelanjutan Di Pondok Pesantren Modern 

Selamat Kendal. Jurnal Manusia dan Lingkungan, 19(2), 13. 

31. Nindigraha, N., Setyosari, P., & Praherdhiono, H. (2020). Design of Experiential Learning 

Cycle to Develop Students’ Self-Regulated Learning. Proceedings of the 1 St International 

Conference on Information Technology and Education (ICITE 2020), Query date: 2023-09-

24 14:27:37. https://doi.org/10.2991/assehr.k.201214.317 

32. Nursidiq, C. (2015). Pengaruh Model Pembelajaran Self-Regulated Learning terhadap Pres-

tasi Belajar Ekonomi. Ekuitas: Jurnal Pendidikan Ekonomi, 3(1). 

https://doi.org/10.23887/ekuitas.v3i1.12784 

33. Ojose, B. (2008). Applying Piaget’s Theory of Cognitive Development to Mathematics In-

struction. The Mathematics Educator, 5. 

34. Payne, M. (1991). Cognitive Models. Modern Social Work Theory, Query date: 2023-09-

24 14:53:48, 184–200. https://doi.org/10.1007/978-1-349-21161-6_9 

Conceptual Live-In Based Geography Learning Model …             353



35. Plomp, T., & Nieveen, N. M. (2013). An introduction to educational design research: Pro-

ceedings of the seminar conducted at the East China Normal University, Shanghai (PR 

China), November 23-26, 2007. http://www.slo.nl/downloads/2009/Introduc-

tion_20to_20education_20design_20research.pdf/download 

36. Rani, F. H., Ardha, D. J., & Marlina, H. (2022). Memahami Hubungan Teori Psikoanalisis 

dan Teori Pengembangan Moral terhadap Terjadinya Suatu Kejahatan di Masyarakat. 

Jurnal Ilmiah Universitas Batanghari Jambi, 22(2), 1021–1021. 

https://doi.org/10.33087/jiubj.v22i2.2269 

37. Rashid, N. A., Taib, Mohd. N., Lias, S., & Sulaiman, N. (2010). Classification of learning 

style based on Kolb’s Learning Style Inventory and EEG using cluster analysis approach. 

2010 2nd International Congress on Engineering Education, Query date: 2020-07-07 

21:45:58. https://doi.org/10.1109/iceed.2010.5940765 

38. Saputra, A. W. R., Sudargo, S., & Endahwuri, D. (2021). Efektivitas Model Pembelajaran 

Discovery Learning Dan Group Investigation Berbantu E-Book Terhadap Hasil Belajar 

Siswa (Studi Kasus SMA Negeri 5 Semarang Tahun 2020). Imajiner: Jurnal Matematika 

Dan Pendidikan Matematika, 3(6), 465–476. https://doi.org/10.26877/imajiner.v3i6.7894 

39. Slavin, R., E. (2010). Educational Psychology Theory and Pratice. Pearson Education. 

40. Suciati, R., & Capricanilia, S. D. I. (2018). Implementasi Green Living Sebagai Upaya 

Meningkatkan Sikap Peduli Lingkungan Di Sekolah Adiwiyata (SMPN 2 SOLEAR KAB. 

TANGERANG). Florea : Jurnal Biologi Dan Pembelajarannya, 5(1), 11–11. 

https://doi.org/10.25273/florea.v5i1.2266 

41. Sugrah, N. U. (2020). Implementasi teori belajar konstruktivisme dalam pembelajaran sains. 

HUMANIKA, 19(2), 121–138. https://doi.org/10.21831/hum.v19i2.29274 

42. Sulaswari, M., Faidin, N., & Sholeh, M. (2021). Teori Belajar Behaviorisme: Teori dan 

Praktiknya dalam Pembelajaran IPS. Al Hikmah: Journal of Education, 2(2), 131–144. 

https://doi.org/10.54168/ahje.v2i2.49 

43. Sumantri, B. A., & Ahmad, N. (2019). Teori Belajar Humanistik dan Implikasinya terhadap 

Pembelajaran Pendidikan Agama Islam. FONDATIA, 3(2), 1–18. 

https://doi.org/10.36088/fondatia.v3i2.216 

44. Supardan, H. D. (2016). Teori Dan Praktik Pendekatan Konstruktivisme Dalam Pembelaja-

ran. Edunomic, 4(No. 1), 12. 

45. Sutama, S., & Mayasri, A. (2016). Hasil Belajar Matematika dengan Strategi Discovery 

Learning dan Group Investigation Ditinjau dari Keaktifan Siswa SMP. Jurnal VARIDIKA, 

28(1), 1–10. https://doi.org/10.23917/varidika.v28i1.2393 

46. Sutanto, H. P. (2017). Education For Sustainable Development In West Nusa Tenggara. 

CAKRAWALA PENDIDIKAN, 3, 22. https://doi.org/10.21831/cp.v36i3.13698 

47. Winne, P., H. (2010). Improving Measurements of Self-Regulated Learning: Educational 

Psychologist: Vol 45, No 4. 

https://www.tandfonline.com/doi/abs/10.1080/00461520.2010.517150?casa_to-

ken=ktaFHaXgW40AAAAA:Sv8goCoVTC9icqrvRrEC2jxQbK-

z0ZeAfsDqe4LyFjCLqN9BAx_4XJqW_vE0zZ3ZxFIUUDTlHTTtmw 

48. Yli-Panula, E., Jeronen, E., & Lemmetty, P. (2019). Teaching and Learning Methods in 

Geography Promoting Sustainability. Education Sciences, 10(1), 5. 

https://doi.org/10.3390/educsci10010005 

354             E. Arent and E. Thesalonika



49. Zubaedi. (2011). Desain Pendidikan Karakter Konsep dan Aplikasinya dalam Lembaga 

Pendidikan. Kencana. 

 

 

 

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.
        The images or other third party material in this chapter are included in the chapter's
Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.

Conceptual Live-In Based Geography Learning Model …             355

http://creativecommons.org/licenses/by-nc/4.0/

	Conceptual Live-In Based Geography Learning Model To Develop Environmentally Caring Attitudes And Social Skills

