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ABSTRACT 

According to a survey conducted by EF English Proficiency Index (EF EPI) 2021, Indonesian students have low level 

of English proficiency. Providing Comprehensible Input (CI), which is invented by Stephen Krashen about forty years 

ago, can be one of ways to help increasing the students’ target language (TL) ability. It implies that during the 

language lesson, the teachers need to deliver language input to the students. However, it does not mean that the 

students rely only on their EFL teachers. They need to obtain it themselves outside of the classroom. The students of 

reputable senior high schools (SHS) are assumed to possess their own methods to obtain CI out of school. Ergo, this 

paper aims to show how the students from reputable SHS acquire extramural—or out-of-school—exposure. In order 

to gain the data, a close-ended questionnaire was spread to the students. The questionnaire consisted of twelve 

questions in total. Ten students in total of a reputable senior high school (SHS) in Padang Panjang participated in the 

current study. The students’ answers were analysed using a certain formula to see which methods that are utilised the 

most. Out of four major activities that can be used by the students to improve their language input, most of the 

students always listen to English songs (M=5.1). They sometimes watching TV (M=3.28) and using computer (M=3) 

to gain language input. However, they rarely read English language books (M=2.17). To conclude, EFL students of a 

reputable SHS in Padang Panjang listen to English songs the most in order to acquire language input.   
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1. INTRODUCTION 

Indonesian students are positioned in 88th place for 

English proficiency level as stated by EF English 

Proficiency Index (EPI)’s survey in 2021. This shows 

that Indonesian students’ abilities in English are 

classified as low. Decades ago, Stephen Krashen 

proposed Comprehensible Input (hereafter, CI). CI is the 

focus of Input Hypothesis (IH). Krashen developed five 

theories of second language acquisition, and IH is a part 

of this theory. CI is evidenced to be effective to help 

improving the students’ language proficiency [1] [2] [3]. 

CI is gotten unconsciously without receiving reading or 

grammar course in formal instruction, utilising the 

language they already recognize and cues from their 

surroundings [4] [5]. Thus, the teachers are supposed to 

help increasing the students’ English proficiency by 

providing CI in the classroom. Yet, it is said that relying 

only on language classroom is not enough to increase 

English proficiency [6]. The students need to acquire 

input themselves outside the school to increase their 

English proficiency [7]. The practice of this out of 

school exposure is in line with Krashen’s theory is that 

the process of acquiring input is incidental. The students 

from reputable senior high school (SHS), then, are 

assumed to possess their own methods to gain CI by 

themselves. Ergo, the current research’s purpose is to 

see how EFL students from well-credited SHS acquire 

CI.  

 

2. RELEVANT THEORETICAL REVIEW 
2.1. Comprehensible Input 

Stephen Krashen’s second language theory (SLA) is 

compiled by Venditti [8]. The theory itself is the 

development of Chomsky’s Universal Grammar (UG) 

[8]. Krashen’s SLA theory is categorized into five 

hypotheses, as follows: (1) acquisition hypothesis (AH); 

(2) natural order hypothesis (NOH); (3) monitor 

hypothesis (MH); (4) input hypothesis (IH); and (5) 

affective filter hypothesis (AFH). The first hypothesis 

talks about the way adults acquiring language. It still 

resembles to how children acquire their first language. 

This hypothesis emphasizes that language learning is 

used to learn how to communicate. The second 

hypothesis is NOH. Krashen says that humans are still 

capable to acquire language, even though they have 

passed their adolescent age. The next hypothesis is MH. 

It is said that the certain tools will be needed in order to 

be able to utilise language structures. IH is a hypothesis 
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that tells that the language learners are capable to 

comprehend language input beyond their current level. 

The last hypothesis is AFH. The AFH hypothesis tells 

that there are affective aspects that the language learners 

should be able to avoid, such as nervous or panic, so 

that they are capable to acquire language well. Among 

those five theories proposed by Krashen, the hypothesis 

that is employed in this study is the fourth one, IH, since 

IH claims that the language learners are capable to gain 

language input beyond their recent level. This claim is 

parallel with the issue that needs to be overcome: low 

TL proficiency.  

 IH is also divided into four parts of theory: (1) 

language is acquired; (2) the language learners receive 

CI in order to learn language; (3) CI will be acquired 

automatically when the input is enough; and (4) the 

capability to produce output is not taught directly [9]. 

Among of the four theories that are the base of IH, CI is 

the centre of IH. CI is the focus of language learning 

[10]. The students that are assumed to own high English 

proficiency are also assumed to possess adequate input. 

Those students, in addition, are presumed to not only 

rely on formal learning setting, but also out of school 

exposure. In conclusion, this theory proposes that CI 

will be able to activate the foreign language learners’ 

capabilities to produce output without force. 

Additionally, the process of acquiring CI is done 

unconsciously and automatically. 

Albeit it is stated that Krashen’s theory is still 

survived until these days [10], many of the researchers 

did not occur with his theory in the past. It is proved 

from Krashen statement that his findings of this theory 

were rarely cited [11]. Scholars said that it is difficult to 

differentiate which parts of language knowledge that are 

learnt and which parts of it that is acquired [12] [13]. 

They add that the students’ proficiency increase because 

they were taught explicitly.  

However, there are scholars that agree with 

Krashen’s theory. One of them is Schwartz. Schwartz 

states that Krashen’s theory is suitable with Chomsky’s 

theory (Universal Grammar) which tells that acquiring 

language is a specialty that humans can only do [14]. 

Schwartz adds that Krashen’s theory is capable to prove 

whether a certain bit of language knowledge is learnt or 

acquired. Schwartz, along with Zobl, continues to 

defend Krashen’s SLA theory [15] [16]. Numerous 

scholars, summary, argue that Krashen’s theory is not 

that effective, but some of them defend the theory. 

Nowadays, the effectiveness of this theory have 

been proved to help increasing not only English 

language skill [17] [18], but also other languages [8]. 

Also, the validity of this theory has been evidenced by a 

few of studies , which show that language input is 

significant in order to increase language learner’s TL 

proficiency.  

In conclusion, the proof that the theory is still 

survived is that several scholars still discuss about it 

even after several decades, albeit at the beginning of the 

appearance of this theory, several researchers did not 

agree with it. Additionally, CI is evidenced capable to 

help increase the students’ language proficiency. 

 

2.2. Student’s Activities to Acquire Input  

Out of school exposure, or gaining input outside of 

the language classroom, is crucial since language input 

will not be sufficient from only formal learning setting 

[6]. The students are able to do several activities to gain 

input outside of school, such as at home, or wherever it 

is that has possibility to do these activities so that they 

can support improving the students’ language input. The 

students from reputable schools, then, are strongly 

presumed to have their own ways to increase their CI 

outside the school unconsciously. 

There are several researchers that propose several 

activities that can be done in order to extend their input 

outside the language classroom. These activities are 

summarized by Peters, Peters et al., and De Wilde, 

Brysbaert, & Eyckman, as follow: (1) reading; (2) TV 

viewing; (3) computer use; and (4) music [6], [7], [19]. 

The reading activity that is mentioned in this out-of-

school exposure refers to extensive reading. Several 

studies prove that extensive reading helps increasing 

vocabulary size [7]. The second activity is TV viewing. 

Watching English TV series and movie is able to help 

improving English proficiency [19]. Due to the 

technology advancement, the students might utilise 

computer to gain input. There are several sources for 

out-of-school exposure in English, including: internet, 

computer games, and social media [19]. Computer 

games, as the source of out-of-school input, are divided 

into two categories: single-player and multiplayer [20]. 

The last one, music, refers to the activity of listening to 

English songs. 

These activities are in line with Krashen’s theory, 

which is called as “incidental learning” [4]. In 

conclusion, there are four main activities in order to 

acquire language outside of school. They are: reading, 

watching TV, using computer, and listening to music. 

 

3. DATA ANALYSIS AND DISCUSSION 
A survey was conducted for this mini research to ten 

students of a reputable SHS in Padang Panjang. There 

were twelve statements in total of a close-ended 

questionnaire which were developed from four main 

activities of gaining out-of-school input adapted from 

Peters, Peters et al., and De Wilde et al. [6], [7], [19]. A 

Likert Scale was used to determine the score of the 

responses. The researcher merely utilised SPSS to 

calculate the results. 

Table 1 reveals the mean response ratings of 

activities that are usually done by the students to acquire 

input outside of language classroom on their own. 

 

Table 1. Mean ratings for out-of-school exposure 

activities 

 

162             F. Zunuaris and Y. Zainil



  

 

According to the table above, it is demonstrated that 

most of the students listen to English songs in order to 

get language input themselves (M=5.1). Based on the 

raw mean score, it is indicated that the students listen to 

English language songs almost all of the time. This 

result is supported by several previous study [21] [22] 

[23]. A study also proves that listening to English 

language songs is placed in the first position of among 

of all activities done to increase English proficiency 

[19]. Peters et al. summarize several findings which 

show that EFL learners frequently listen to English 

songs [7]. Several researchers have proved that songs 

indeed help the students to enrich their vocabulary size 

[24]. The young learners also get advantages from songs 

[25]. However, several previous research do not involve 

songs.  

The second activity that is placed in the second 

position is watching television (M=3.28). According to 

the raw score, it implies that the students sometimes 

watch English language TV program or movies. This 

result is supported by De Wilde et al. who say that the 

students less frequent watching TV [6]. On the contrary, 

albeit a positive relationship was found between 

watching TV program and movies—with and without 

subtitles—in developing academic vocabulary [23]. 

Additionally, it is said that watching audiovisual media 

helps to give high quantity of authentic English, 

increase vocabulary size and listening comprehension, 

and other areas of second language (L2) learning [26].  

The next activity that is utilised by the students to 

acquire language input is computer use (M=3). The 

interpretation based on the raw score is that the students 

sometimes use computer as the media to gain English 

exposure. There are several activities that are included 

in this source of English exposure, as follow: (1) 

visiting sites, (2) playing games, and (3) interacting in 

social media. Surprisingly enough, albeit it is not denied 

that youngsters these days use social media a lot, the 

participants chose playing multiplayer games as the 

main source of their input through computer use. This 

finding is supported by a study done by Cetinkaya [27]. 

Several studies summarized by  Charlebois, which said 

that digital game give positive impact toward 

vocabulary development [28]. Sundqvist also states that 

multiplayer games give the chance to improve the 

players input and even output [29]. On the contrary, 

Nordnes found out that games have the strongest 

influence toward the students’ out-of-school exposure 

[30].  

The least activity that was selected by the students to 

extend their input is reading (M=2.17). The raw score 

shows that the students rarely read English language 

books, even though that reading gives positive impact 

toward increasing vocabulary size [19]. This result is 

supported several scholars [6], [31]. Reading, in this 

context, is divided into three activities: reading novels, 

reading comics, and read nonfiction books. Among of 

these three activities, the students tend to read 

nonfiction books the most rather than the rest. This is in 

line with Warnby’s study which demonstrates that the 

students read nonfiction written exposure source a lot 

[23]. Even so, it can be said that the students rarely read 

English language books—whether it is the fiction ones 

or nonfiction one [7], [19].  

 

4. CONCLUSION 
CI is essential in order to improve Indonesian 

students’ English proficiency since they are ranked in 

low position. In a language classroom, a teacher is 

expected to deliver language input during the lesson. 

However, the reputable SHS students are expected to 

have their own ways to gain language input out-of-

school. This activity is called as out-of-school exposure. 

There are four main ways in total: (1) through reading; 

(2) through TV viewing; (3) through computer; and (4) 

through songs. There are ten students of a reputable 

senior high school were involved in this research. 

According to a survey which consisted of twelve 

questions, it is found out that the students almost all of 

the time to listen to English songs. They sometimes 

watching English TV programs or movies as well as 

using computer, but they rarely read. It is suggested that 

EFL students should not rely only on songs—since it 

might contain harsh words—but also try to read English 

fiction or nonfiction books in order to gain authentic 

language input. By watching English TV programs or 

movies, the students will also gain authentic input as 

well as learning pronunciation. Using computer is also 

helpful, especially utilising social media, in order to 

increase interaction ability with native speakers.
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