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Abstract— Higher education still often gets criticized, 

because it applies fragmented learning from real-life problems. 

So there needs to be a learning approach that can bridge the 

gap between education in higher education and real-life 

practice. This research is a field research (field work research) 

with a qualitative research approach. This research was 

conducted at the State Islamic Institute (IAIN) Jember. 

Research data were obtained through interview and 

observation techniques. Then the data obtained are analyzed 

using the Miles and Huberman model data analysis techniques, 

namely data collection, data reduction, data presentation, and 

conclusion drawing funds. The results showed that the learning 

methods applied were blended learning, project-based 

learning, cooperative and/or collaborative learning, combining 

new technology and research. Active and innovative learning 

contributes to the development of creativity, critical analysis, 

and independence in seeking knowledge and that is by the 

development of the times that continue to change. 
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I. INTRODUCTION  

Society, technology, and science are constantly changing. 
This requires greater ability for each individual to adapt and 
innovate and increase readiness and ability to face the new 
education system which also continues to improve. Higher 
education taken at a university is the last stage of formal 
education taken by students (students) to equip themselves to 
be able to live in society and be accepted and compete in the 
world of work. Therefore, universities must ensure that each 
student can develop into a critical and reflective individual, 
and is able to construct and transform their knowledge to be 
able to solve problems, be able to create and realize ideas or 
ideas in a project by integrating their knowledge and 
skills.[1]  

The responsibility of universities in preparing citizens 
who are able to face the challenges of the 21st century is 
strengthened by laws and regulations, namely Law of the 
Republic of Indonesia Number 12 of 2012 concerning 
Higher Education in article 6 letter (f) which reads "student-
centered learning by paying attention to the environment in 
harmony and balance." And article 8 paragraph (1) which 
reads "In the implementation of Education and the 
development of Science and Technology, academic freedom, 
academic pulpit freedom, and scientific autonomy apply."[2]  
The law aims to build and inspire learning in higher 
education, based on the principles of active, interdisciplinary, 
collaborative learning, metacognitive abilities, and 
socioemotional skills. With this principle, it is expected that 

students, at the end of their education, have and can develop 
values and skills that enable them to respond to the 
challenges of this century and be able to face possible 
uncertainties resulting from the development of science and 
technology.[3]  

Learning that takes place in universities is handed over to 
the academic community of universities to ensure the 
continuity of educational and learning practices that focus on 
developing knowledge and practical skills and not doing 
fragmented learning, which will later harm the process of 
student knowledge construction.[4] The urgency of shifting 
the educational paradigm from a traditional to a conventional 
educational paradigm does not happen quickly and certainly 
involves many aspects. One of them is the mentality of 
educators (lecturers), continuous training, and cultivating 
critical and reflective thinking. Given the importance of the 
role of universities in developing students' knowledge and 
skills, this study focuses on the application of learning 
methods in universities. 

Research in the field of learning that emphasizes the 
importance of implementing active learning in higher 
education shows a relationship between the active learning 
environment, student participation, learning motivation, and 
the level of depth of learning experience carried out by 
students has been widely done. However, research focusing 
on active learning in higher education has been little done by 
researchers. Therefore, further research is needed to diagnose 
higher education learning that can create individuals who 
meet the profile of 21st-century learners. Higher education 
still often gets criticized, because it applies fragmented 
learning from real-life problems. So there needs to be a 
learning approach that can bridge the gap between education 
in higher education and real-life practice.[5]  

In this context, this research was conducted with the aim 
of obtaining a broader picture of the practice of learning 
innovation in universities, namely by analyzing learning at 
the State Islamic Institute (IAIN) Jember more specifically. 
This study aims to identify potentials and weaknesses, as 
well as conduct further reflection to improve learning 
practices in universities. Although the results of this study 
are limited to regional contexts, it is expected that the 
potential in each university can be explored by other 
researchers. Because more and more research is carried out 
related to innovative learning, then as educators, and have 
knowledge that can improve the teaching and learning 
process for the better, which is able to prepare students to 
compete in the world of work,. This research intends to 
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contribute by providing an overview of active learning in 
higher education that is able to equip students to be able to 
integrate formal education with real life. Furthermore, this 
research can be used as one of the points of view to be 
applied in national and international universities. 

By considering some of the aspects above, there are four 
research questions formulated as follows: (1) how is the 
frequency of using active learning methods?, (2) how is the 
readiness and acceptance of teachers and students in carrying 
out active learning?, (3) how are the perceptions of students 
and teachers about the application of active learning?, and 
(4) what obstacles are faced in the application of active 
learning methods?. This research is arranged with thematic 
sides, in section two there is a literature review of the 
concept of learning innovation and active learning methods, 
in part three there is research methodology, part four 
discusses findings and discussion, and in part five there are 
conclusions. 

In this section are presented some active and innovative 

learning methods. 

a) Differentiated instruction 

More than just teaching methods, differentiated 

instruction is a learning strategy that emphasizes on 

diversifying materials and learning styles, for a 

heterogeneous group of students in terms of learning needs, 

but with a common goal. This distinct learning is a learning 

practice that respects the differences between individuals 

and that tries to organize learning according to the 

differences of each learner.[18]  This method uses strategies 

that allow differentiation in the classroom, depending on the 

degree of speed of absorption of material from each student. 

For this reason, teachers need to know students and not 

focus only on the weakest students, distinguish the content 

of training programs, form teamwork in spaces that are 

conducive to learning collaboratively with different student 

work modalities.[19]  Given that students have different 

learning rhythms, one of the learning practices that can be 

applied is the differentiation of tasks given to students who 

have learning difficulties and students who can progress 

faster.[20] In this way, each student is faced with a learning 

situation that is beneficial to them. The organization of the 

classroom can support differentiation of learning, by 

rethinking the layout of tables and chairs, accessibility to 

resources, and can facilitate learners working in groups.[20]  

b) Group Work 

Group work plays an important role in the classroom, 

as it creates opportunities for dialogue and information 

exchange. In learning with the group work method, students 

can interact, conduct analysis, ask questions, present 

arguments, justifications and evaluations.[21]  The main 

objectives of group work are to facilitate learners in the 

construction of knowledge, enable the exchange of ideas 

and opinions, and enable the practice of cooperation for 

common goals.[21]  This learning technique with group 

work has three stages, namely: (1) planning (determining) 

goals, resources to achieve goals and defining the role of 

each student), (2) group action (implementation of planned 

actions, with collection of data and materials, preparation of 

data and conclusions to be presented in the form of reports), 

and (3) evaluation (checking whether the goals are achieved 

and whether each student's performance is in accordance 

with the expectations set by the group).[22] 

c) Cooperative and collaborative learning 

Collaboration cannot be assumed just because several 

people work together. Therefore, it is important to 

distinguish collaboration (co-elaborate) and cooperation (co-

operate). This difference is related to the role of participants 

in it. Groups with the power of hierarchical nature do not 

develop collaborative work, because collaboration 

presupposes that actors work equally and mutually 

beneficially, in order to deepen their knowledge 

reciprocally.[23] Collaboration also requires shared 

decision-making, dialogue, and mutual learning. 

Cooperation, on the other hand, concerns the simple joint 

implementation of existing tasks or activities. Although 

different, these terms still complement each other, working 

collaboratively can involve cooperative work.  

In education, cooperation is a certain working group 

that assigns tasks to each member of the group. This 

division of tasks can be done by the teacher clearly and all 

members must carry out their duties so that the goal is 

achieved. Meanwhile, collaboration, in turn, involves all 

team members in decision making, negotiation, and without 

clarity of purpose to divide certain tasks. A truly 

collaborative project is one that involves all participants. In 

this context, teachers do not intervene too much in decision 

making.[24]  Although cooperative learning is effective and 

rewarding, its teaching model still prioritizes individual 

students' potential. However, lack of time and/or resources 

and subject-by-subject division of curriculum are at the root 

of the lack of joint initiative by teachers. In short, 

collaborative work allows one to face the challenges of 

today's society and contribute to more meaningful learning. 

d) Case study 

A case study can be described as a narrative of a real, 

fictional or adapted reality that serves as study material in 

the classroom. This narrative aims to put into practice the 

knowledge that students acquire about a particular topic. 

This method involves the analysis of problems and decision 

making by the student and allows direct contact with 

situations that can be encountered in his learning task. The 

use of case studies allows teachers and students to 

contribute to the learning process. Although the teacher is 

more familiar with the case study than the student, their 

knowledge is not taken for granted, as the student presents a 

new perspective on the issue discussed. In order for the 

learning process to be meaningful and involve students, the 

theme must be related to the knowledge obtained by 

students before.[25]  

e) Problem-based learning and problem-solving 

methods 

Problem-based learning consists of solving problems 

that students have not received on previous information, 

which will force learners to discover for themselves 

problems and possible solutions. Thus students play a major 

role in the search for information and knowledge. The 

teacher, in turn, becomes an advisor, facilitator, supports 

students in the process of solving cases, but does not teach 

in a conventional way. Students who are active in their 

efforts to solve cases.[26]  From this method, through 

presenting problematic situations to students, learners can 
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propose solutions, through the knowledge they already have 

or through the search for new information.[27]  This method 

encourages reflection and dialogue between students and 

between students/teachers. Thus, the student will cease to be 

a passive listener and become an active actor in the learning 

process, developing his critical analysis and creativity. 

f) Role play 

Role play is a simulation technique in which students 

represent a situation, in a planned manner or spontaneously. 

For this role-playing method to be effective, it is important 

that there is clarity of the content or storyline being worked 

on and the learning objectives set (). It is necessary for the 

teacher to know well the group of students to whom he or 

she applies this technique, as a very shy group may feel 

intimidated and a very agitated group may have difficulty 

concentrating. Because intense emotional involvement is 

required in the role play method. It is necessary for teachers 

to adopt some precautions, especially with students who do 

not know how to deal with conflicts and group 

situations.[28]  

g) Blended learning 

Digital information and communication technology 

has changed the dynamics of the classroom. The integration 

of technology in classroom learning activities has given rise 

to blended learning. Campauran learning combines face-to-

face and distance learning, which is done using technology. 

This method has been used in higher education to integrate 

student learning activities when students learn content using 

online sources and when learning takes place in class, with 

interactions between learners and teachers. Face-to-face 

learning must certainly have supervision from teachers, 

mutual respect in interpersonal interactions and be equipped 

with online learning to provide a more efficient teaching and 

learning process. [29] 

h) Flipped Classroom) 

A flipped classroom is blended learning, where the 

subject matter is learned practically before students are 

present in class. In this way, the classroom becomes active 

as a learning space, where the material that has been learned 

is worked on and problem-solving activities are also 

practiced, projects and group discussions are carried out, 

with the support of the teacher and peer cooperation.[30]  

The basic principles in carrying out learning with the flipped 

classroom method are: (1) Class activities involve a large 

number of student activities, learning to ask, solve problems 

and other activities, requiring students to take, apply and 

expand the material learned online / independently; (2) 

Students receive feedback immediately after classroom 

learning activities; (3) Students are encouraged to 

participate in online and face-to-face activities; and (4) the 

material to be used for online learning and the learning 

environment in the classroom is very structured and well 

planned.[31] 

II. METHODS 

This research uses a qualitative methodology approach. 
The purpose of this study is to analyze the perceptions of 
educators (lecturers) and students about active learning 
methods at the State Islamic Institute (IAIN) Jember. 
Researchers used purposive sampling techniques, which are 
not intended to represent the population, but rather to 

represent the information needed in the study. This paper 
intends to understand the phenomenon, because the research 
questions of this study are best answered using a qualitative 
approach that allows researchers to gain insight and 
interpretation of data or information rather than hypothesis 
testing.  

This research analyzes specific cases or phenomena that 
occur at IAIN Jember, especially in the learning aspect, 
therefore this type of research uses case studies. With this 
type of case study research, it is intended to verify whether 
the practice of active learning innovation in higher education 
discussed in the literature review (literature review) is 
implemented in the learning practice at the site that is the 
subject of research. 

The method of collecting data in this study used 
interview and observation methods. After the data is 
collected, it is then processed and analyzed as follows: (1) 
analysis of data collected before coming to the research field 
from preliminary studies or secondary data used to determine 
the focus of the study, and (2) analysis data in the field 
(Milles and Huberman models) analyzed at the time of 
collection, and after data collection is completed in a certain 
period of time. The steps of data analysis include: data 
collection, data reduction, data presentation and 
conclusion/verification.[32]  

Triangulation is used for the benefit of data validity and 
credibility which includes (1) triangulation methods or 
techniques for testing data credibility by checking data on the 
same source with different techniques, (2) triangulation of 
data sources to test data credibility. data by checking data 
obtained through several sources and (3) triangulation of 
theories used to compare the final results of research with 
relevant research perspectives to avoid individual researchers 
on findings or conclusions. 

III. RESULT AND DISCUSSION. 

The following research findings are based on interviews 
with lecturers and students as well as observations of 
learning activities in universities, namely IAIN Jember. The 
results of this study found the practice of learning innovation 
applied at IAIN Jember. The following is an explanation of 
the results of this study. 

A. The frequency of use of active and innovative learning 

methods 

To answer this question, it is important to first analyze 
how relevant learning innovation is to educators (students) 
and is to students and teachers. The results showed that 
educators (lecturers) argue that innovating in higher 
education learning is something that must be done by all 
academics, especially lecturers who are directly related to the 
learning process, where lecturers must always update the 
development of issues in the development of science and 
technology, as well as competition in the world of work. So 
that lecturers are able to make improvements and learning 
innovations to prepare their students.  Learning innovation is 
absolutely carried out at every level of education, including 
in higher education. Higher education is education that has 
the task and function to prepare students to be ready to 
continue their lives in society and compete in the world of 
work. Therefore, because learning is a way to prepare 
students, innovation must always be done by looking at the 
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times.  Learning innovation not only needs to be done but 
must be done, so that what students receive both in terms of 
science, attitude, and skills is not out of date.  

Students as individuals who are active in learning also 
realize the importance of learning innovation, this is based 
on the reason that learning using the old model is no longer 
relevant to the current way of student learning. For example, 
learning that only takes notes and listens to explanations or 
monotonous discussions, will make the class not alive.  The 
importance of learning innovation is also useful so that 
students' perceptions in undergoing education in higher 
education are not only as a reminder of obligations and 
carrying out routines. The existence of learning innovation, 
aims to make students have an attitude of active participation 
based on their own initiative, so that every time they 
participate in learning, students feel themselves motivated to 
always develop their knowledge.  Today's world of work no 
longer views academic values as the only consideration to be 
accepted as a workforce, but other considerations, such as 
attitudes, skills, interpersonal and intrapersonal skills are also 
taken into consideration. Therefore, learning innovation must 
be loaded to develop all the potential that exists in its 
students. 

Regarding the use of active learning methodology, the 
results show that with reference to the learning method 
applied at IAIN Jember, blended learning (practical learning 
that combines classroom teaching with distance learning) is 
the learning method that is most relevant to student 
conditions. This is based on the consideration that students 
are independent learners, so they are able to learn online by 
tracking information sources related to the college program 
that students are taking. And face-to-face needs to be done so 
as not to lose the spirit of learning.   

It is important to be informed that when this research was 
conducted, educational institutions adopted a distance 
learning system because it adjusted to government conditions 
and regulations related to the coronavirus (covid 19) 
pandemic. This condition makes lecturers and students use a 
combination of active learning methods with the use of 
online learning technology. So that lecturers and students 
conduct learning and meet through virtual learning 
applications, such as by using zoom, google meeting, google 
classroom, and other online learning applications. As for 
active learning, carried out by students independently, they 
coordinate with group mates to solve problem topics that are 
the theme of learning, either by using collaborative, 
cooperative, problem-based learning methods, and so on.   

Students and lecturers continue to carry out learning as 
usual, only now face-to-face meetings are carried out online. 
Students learn independently with permanent lecturers 
providing active learning activities, such as using 
cooperative, collaborative, project-based and problem-based 
learning. Furthermore, reports on learning outcomes that 
have been carried out by students, are used as material for 
virtual class discussions, or reports for hard copies are 
collected directly to lecturers.   

B. Readiness and acceptance of educators (lecturers) and 

students (students) in the implementation of learning 

using innovative active learning methods 

The results show that the majority of education 
(lecturers) and students (students) feel ready to do active 

learning. As a mature learner (andragogy), learning by 
dictation is no longer something that matches his 
characteristics. Students can determine their way of learning, 
not always guided and told to do activities that have too 
many rules, like school-age children. Therefore, students are 
ready to do active learning.  The use of learning technology, 
such as the involvement of online learning applications, is 
also a discussion in innovative learning. When almost 100% 
of learning activities are carried out virtually, students' 
readiness to do online learning is not only mentally prepared. 
Students need to prepare supporting hardware, such as 
smartphones and internet services, which can facilitate 
communication to conduct innovative learning. With the 
internet service, students can learn independently or 
collaboratively by utilizing various sources to find 
information to solve problems that are learning topics.  

The participation of educators (lecturers) in innovating in 
learning must be embedded in themselves. Lecturers as 
educators in universities need to have creativity in choosing 
and using learning methods that have meaning and value for 
the lives of their students later when students live in the 
community. This means that lecturers need to choose 
learning materials or themes that are by the student's 
department and profession later (DSN). During this COVID-
19 pandemic, it needs to be addressed calmly, and make 
educators and students take lessons to stay enthusiastic and 
activate themselves to be one step ahead and wise in using 
online learning media. As an educator (lecturer), presenting 
active and innovative learning has become a must. In today's 
online learning atmosphere, active learning can be done by 
presenting discussion topics or selecting complex problems 
that encourage students to be creative and solutive.  

Regarding the acceptance of lecturers and students in 
conducting active and innovative learning, students express 
their form of acceptance by continuing to follow learning 
enthusiastically which can be seen from the way of 
discussing and expressing opinions related to learning 
problems or topics. Students also showed an attitude of 
acceptance by actively participating in learning until the end 
of learning, both online and face-to-face before the pandemic 
took place.  

The attitude of lecturer acceptance with active and 
innovative learning is carried out by lecturers using varied 
methods such as role-play, reverse class methods, and others. 
This is done by lecturers to prepare students to be able to 
compete in making innovations in the world of work later.  

C. Perceptions of educators (lecturers) and students 

(students) about active and innovative learning 

practices 

Active and innovative learning methods applied at IAIN 
Jember contribute to the development of creativity, critical 
analysis and independence in seeking knowledge. Students 
are no longer passive individuals who are ready to be stolen 
knowledge. It is students who should be more active in 
seeking actual information, having discussions with more 
interaction with other individuals.  The importance of 
implementing active and innovative learning as a tool 
encourages students and lecturers to have a culture of 
scientific research and the ability to work as a team.   

Active and innovative learners are suitable learning for 
students, because with this learning, students are trained to 
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learn and act as in real life, such as how to work in a place 
where there are differences of opinion. This trains students to 
be able to make decisions together and respect each other.  
Learning in universities that apply active and innovative 
learning methods has become a must, because universities 
are the last gate to prepare graduates who are ready to live in 
society with all challenges, such as differences, job 
competition, and life needs, as well as issues that need to be 
addressed wisely. Therefore, learning in higher education 
should be adjusted to the needs and developments of the 
latest science and technology. 

D. Constraints in the application of active and innovative 

learning 

In the application of learning, of course, obstacles or 
obstacles will arise. As well as in the application of active 
and innovative learning in higher education at IAIN Jember, 
obstacles that often arise in the application of learning are the 
layout and size of classrooms that are less representative of 
the number of students. Thus causing the air to become 
hotter, and the layout or shape of student seating is less 
varied.   

Another obstacle that arises from this innovative active 
learning application, although most lecturers have applied 
active and innovative learning methods, there are still some 
lecturers who have not applied active and innovative forms 
of learning, so that learning seems monotonous and tends to 
be less enjoyable.  

The existence of lecturers who have not applied this 
active and creative learning method, of course, special 
training related to the application and development of 
learning methods is needed. However, what happens, 
training that is concerned and focused on discussing learning 
methods in universities is still considered lacking in terms of 
frequency of implementation. 

 Discussion 

a. The frequency of use of active and innovative learning 
methods 

As discussed in the literature review, active and 
innovative learning needs to be strengthened in higher 
education learning practices and needs to be a theme 
discussed by all individuals participating in the learning 
process.  Therefore, the first step for educators (lecturers) 
and students (students) is to try to recognize the need to 
innovate in learning. The results of this study suggest that 
educators and learners at IAIN Jember are aware of this 
need, as they associate the relevance of future needs with 
active and innovative learning. 

  Given the importance of innovation in learning, 
educators in higher education use active and innovative 
learning methods. The purpose of this learning method is 
to stimulate active and constructive learning.   In 
addition, the results showed that IAIN Jember applied 
learning as a whole, in the literature review, highlighting 
the importance of implementing active and innovative 
learning methods in higher education and the results also 
showed that in the IAIN Jember environment, educators 
and students also recognized the importance of 
implementing active, innovative, and independent 
learning for students (students). 

b. Readiness and acceptance of educators (lecturers) and 

students (students) in the implementation of learning 

using innovative active learning methods 

The results showed that educators and learners felt 

ready and receptive to implement active and innovative 

learning methods, informants displayed different 

opinions related to their readiness and acceptance. The 

shift to active and innovative learning requires 

continuous training. This shows that educator training is 

needed to better prepare them to adopt learning methods 

that are in accordance with the needs of the times.[11]  

In addition, the results of the study also show that 

educators and students want this active and innovative 

learning method to continue to be applied and improved 

in the future. The results of this study are in line with a 

literature review highlighting the resilience of higher 

education to pedagogical innovation, higher education 

has long been recognized as a vehicle for strengthening 

knowledge and adapting to changes that occur in the 

teaching process over time.[11]  The results show that 

there has been an evolution in the way universities adapt 

learning innovations. 

c. Perceptions of educators (lecturers) and students 

(students) about active and innovative learning practices 

The results showed that active and innovative 

learning applied at IAIN Jember contributes to the 

development of creativity, critical analysis and 

independence in seeking knowledge, fosters a culture of 

scientific research and the ability to work as a team. The 

consequences of applying active and innovative learning 

methods are consistent with literature review, when 

explaining innovative active learning models, which are 

focused on the abilities of students, active and innovative 

learning methods encourage students to seek knowledge 

independently, and develop creativity and critical 

analysis.[12] In today's ever-changing society, learners 

need to develop skills, in order to be integrated into a 

highly competitive job market. Therefore, the application 

of innovative and active learning methodologies is 

relevant to future needs. 

d. Constraints in the application of active and innovative 

learning 

According to the literature, to encourage change 

and innovation at a more higher education level, this 

process does not happen quickly or easily. It involves a 

change of mentality, continuous training and the 

existence of a reflective and critical culture.[11]  In 

addition, in the application of innovative active learning, 

classrooms need to be arranged so that learning is 

conducive to student collaboration activities.[6]   In line 

with the literature review, the results of this study show 

that class size and room layout as the main obstacles to 

the implementation of active learning methods. In fact, 

the large number of learners in the room does not 

encourage collaboration and does not facilitate learning. 

In addition, the lack of specialized resources and training 

is also assessed as an obstacle to the implementation of 

active and innovative learning methods.  Training for 

educators and other supporting resources is critical to the 

success of teaching and learning. 
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IV. CONCLUSSION 

The study discusses the importance of active and 
innovative learning in higher education, particularly at IAIN 
Jember. It highlights the benefits of such learning methods, 
the readiness and acceptance of educators and students, as 
well as the constraints in their application. The study also 
emphasizes the need for continuous training and the 
evolution of universities in adapting to learning innovations. 
The results show that active and innovative learning 
contributes to the development of critical skills and 
independence in seeking knowledge. However, challenges 
such as classroom layout and lack of specialized resources 
and training hinder the full implementation of these methods. 
The study aims to contribute to a broader understanding of 
innovative active learning in higher education. The list 
includes various academic journal articles and books on 
different teaching methods such as differentiated instruction, 
group work, cooperative learning, case study teaching, 
problem-based learning, role play, blended learning, and the 
flipped classroom model. The articles and books discuss the 
implementation and effects of these teaching methods on 
student learning and perceptions. 

REFERENCES 

 

[1] A. Taufik, “Paradigma Baru Pendidikan Tinggi dan Makna Kuliah 

Bagi Mahasiswa,” MADANI J. Polit. dan Sos. Kemasyarakatan, vol. 

10, no. 1, pp. 34–52, 2018, [Online]. Available: 

https://core.ac.uk/download/pdf/229348312.pdf 

[2] JDIH BPK RI, Undang-Undang Republik Indonesia Nomor 12 

Tahun 2012 Tentang Pendidikan Tinggi. 2021. [Online]. Available: 

https://peraturan.bpk.go.id/Home/Details/39063/uu-no-12-tahun-

2012 

[3] E. Nurhidayati, “Pedagogi Konstruktivisme Dalam Praksis 

Pendidikan Indonesia,” Indones. J. Educ. Couns., vol. 1, no. 1, pp. 

23–36, 2017, [Online]. Available: 

https://media.neliti.com/media/publications/53038-ID-pedagogi-

konstruktivisme-dalam-praksis-p.pdf 

[4] C. Coman, L. G. Tiru, L. Mesesan-Schmitz, C. Stanciu, and M. C. 

Bularca, “Online Teaching and Learning in Higher Education during 

the Coronavirus Pandemic: Students’ Perspective,” Sustainability, 

vol. 12, no. 24, p. 1, 2020, doi: https://doi.org/10.3390/su122410367. 

[5] O. A., Acar, and A. Tuncdogan, “sing the Inquiry-Based Learning 

Approach to Enhance Student Innovativeness: A Conceptual 

Model,” Teach. High. Educ., vol. 24, no. 7, 2019, doi: 

https://doi.org/10.1080/1356217.2018.1516636. 

[6] M. S. Knowles, The Modern Practice of Adult Education: From 

Pedagogy to Andragogy. New York: Cambridge Books, 1980. doi: 

10.7312/kepp90968-001. 

[7] L. Sumule, “Implementing Andragogy In Indonesian Theological 

Schools,” J. JAFFRAY, vol. 16, no. 1, pp. 77–92, 2018, [Online]. 

Available: http://ojs.sttjaffray.ac.id/index.php/JJV71/index. 

[8] Hiryanto, “Pedagogi, Andragogi, dan Heutagogi Serta Implikasinya 

dalam Pemberdayaan Masyarakat,” Din. Pendidik., vol. 22, no. 1, 

pp. 65–71, 2017. 

[9] R. Masykur, Teori dan Telaah Pengembangan Kurikulum. Bandar 

Lampung: AURA Publisher, 2019. 

[10] E. Y. Wijaya, D. A. Sudjimat, and A. Nyoto, “Transformasi 

Pendidikan Abad 21 Sebagai Tuntutan Pengembangan SUmber Daya 

Manusia di Era Global,” Pros. Semin. Nas. Pendidik. Mat. Univ. 

Kanjuruhan Malang, pp. 263–278, 2016. 

[11] J. Biggs and C. Tang, Teaching for Quality Learning at University. 

England: McGraw-Hill Education, 2011. 

[12] E. M. G. E. Syahputra, “The Difference of Students’ Ability on 

Mathematics Communication Through Numbered Heads Together 

Combined with Inductive Deductive Approach and Expository 

Method,” Educ. Humanit. Res., vol. 104, no. 7, pp. 326–329, 2017, 

[Online]. Available: http://creativecommons.org/licenses/by-nc/4.0. 

[13] H. Muamanah and Suyadi, “Pelaksanaan Teori Belajar Bermakna 

David Ausubel Dalam Pembelajaran Pendidikan Agama Islam,” 

Belajea J. Pendidik. Islam, vol. 5, no. 1, pp. 23–36, 2020, [Online]. 

Available: 

http://journal.iaincurup.ac.id/index.php/belajea/article/view/1329. 

[14] Khomarudin and Na’imah, “Integrasi Teknologi dalam Pembelajaran 

Implementasi Pembelajaran Ilmu Teknologi dan Masyarakat,” J. 

Edueksos, vol. 9, no. 2, pp. 67–79, 2020. 

[15] S. Teixiera and P. M. Veiga, “The knowledge transfer and 

cooperation between universities and enterprises,” Knowl. Manag. 

Res. Pract., vol. 10, no. 1, pp. 1–12, 2019, doi: 

https://doi.org/10.1080/14778238.2018.1561166. 

[16] H. A. Rusdiana, Konsep Inovasi Pendidikan. Bandung: CV. Pustaka 

Setia, 2014. 

[17] R. Ananda, Perencanaan Pembelajaran. Medan: Lembaga Peduli 

Pendidikan Indonesia (LPPI), 2019. 

[18] M. Shareefa, R. H. A. M. Zin, N. Z. M. Abdullah, and R. Jawawi, 

“Differentiated Instruction: Definition and Challenging Factors 

Perceived by Teachers,” 3rd Int. Conf. Spec. Educ., 2019, [Online]. 

Available: http://creativecommons.org/licenses/by-nc/4.0/. 

[19] E. Defitriani, “Differentiatied Instruction: Apa, Mengapa, dan 

Bagimana Penerapannya,” J. Pendidik. Mat., vol. 2, no. 2, 2018, 

[Online]. Available: https://do.org/10.33087/phi.v2i2.38 

[20] C. A. Tomlinson, The Differentiated Classroom: Responding to the 

Needs of All Learners. USA: Association for Supervision and 

Curriculum Development, 1999. 

[21] I. Mallipa, “The Implementation of Group Works on English 

Education Students at the University of Papua: The Perceptions and 

Problems,” J. Linguist. English Educ. Art, vol. 1, no. 2, 2018, 

[Online]. Available: https://media.neliti.com/media/publications 

[22] S. G. M. D. dan H. Gunawan, “Pengaruh Metode Pembelajaran 

Kelompok Kecil Menggunakan Media Flash Card Terhadap Hasil 

Belajar Siswa Di SMK Muhammadiyah 2 Palembang,” J. Neraca, 

vol. 3, no. 2, pp. 202–214, 2019, [Online]. Available: 

https://jurnal.univpgri-palembang.ac.id. 

[23] E. UNAL, “Exploring the Effect of Collaborative Learning on 

Teacher Candidates’ Intentions to Use Web 2.0 Technologies,” Int. 

J. Contemp. Educ. Res., vol. 7, no. 2, 2020, [Online]. Available: 

https://doi.org/10.33200/ijcer.736876 

[24] Usman, H. Herawati, N. Ramli, and W. S. Laksana, Cooperative 

Learnings dan Komunikasi Interpersonal. Sulawesi Selatan: 

DIRAH, 2019. 

[25] K. M. Bonney, “Case Study Teaching Method Improves Student 

Performance and Perceptions of Learning Gains,” OURNAL 

Microbiol. Biol. Educ., vol. 16, no. 1, pp. 21–28, 2015, doi: 

http://dx.doi.org/10.1128/jmbe.v16i1.84. 

[26] L. A. Riswati, H. Yanto, and A. Sunarso, “The Effect of Problem 

Innovative Active Learning in Higher Education             15



Based Learning by using Demonstration Method on The Ability of 

Problem Solving,” J. Prim. Educ., vol. 7, no. 3, pp. 356–362, 2018, 

doi: https://doi.org/10.15294/jpe.v7i3.24519. 

[27] I. Maryati, “Penerapan Model Pembelajaran Berbasis Masalah pada 

Materi Pola Bilangan di Kelas VII Sekolah Menegah Pertama,” 

Mosharafa, vol. 7, no. 1, pp. 63–74, 2018, [Online]. Available: 

http://e-mosharafa.org/index.php/mosharafa 

[28] E. Erturk, “Role Play as a Teaching Strategy,” Conf. Natl. Tert. 

Learn. Teach. Conf. 2015 Taturaga, pp. 1–8, 2015, doi: 

https://doi.org/10.13140/RG.2.1.4287.9449. 

[29] M. Cleveland-Innes and D. Wilton, Guide to Blended Learning. 

Columbia: Commonwealth of Learning. 

[30]  and J. T. Carmen Romero-Garcia, Olga Buzon-Garcia, “The Flipped 

Learning Model in Online Education for Secondary Teachers,” J. 

Technol. Sci. Educ., vol. 9, no. 2, pp. 102–121, 2018, doi: 

https://doi.org/10.3926/jotse.435. 

[31] R. Farida, R. K. Amru Alba, and Zamzami Zainuddin, 

“Pengembangan Model Pembelajaran Flipped Classroom dengan 

Taksonomi Bloom pada Mata Kuliah Sistem Politik Indonesia,” J. 

Teknol. Pendidik., vol. 7, no. 2, pp. 104–122, 2019, doi: 

https://doi.org/10.31800/jtp.kw.v7n2.p104--122. 

[32] M. B. Miles, A. M. Huberman, and J. Saldaña, Qualitative Data 

Analysis A Methods Sourcebook, 3rd ed., vol. 30, no. 25. Los 

Angeles: Arizona State University, 2016. doi: 

10.7748/ns.30.25.33.s40. 

 

 

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-NonCommercial 4.0 International License
(http://creativecommons.org/licenses/by-nc/4.0/), which permits any noncommercial use, sharing, adaptation, distribution and
reproduction in any medium or format, as long as you give appropriate credit to the original author(s) and the source, provide a link to
the Creative Commons license and indicate if changes were made.
        The images or other third party material in this chapter are included in the chapter's Creative Commons license, unless indicated
otherwise in a credit line to the material. If material is not included in the chapter's Creative Commons license and your intended use is
not permitted by statutory regulation or exceeds the permitted use, you will need to obtain permission directly from the copyright holder.

16             Mashudi and M. Hidayah

http://creativecommons.org/licenses/by-nc/4.0/

	INNOVATIVE ACTIVE LEARNING IN HIGHER EDUCATION: A CASE STUDY AT IAIN JEMBER

