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Abstract. When social media and technology develop, language forms develop as well. 

For as long as a message is conveyed, adherence to aspects of spelling and writing in its 

profundity tends to not be observed and practiced. This creates mishaps and doubts about 

the ability of individuals to equate to their outputs. Especially for education students who 

are trained to become English language instructors, it is timely and imperative to deter-

mine the status quo of their attitudes in English spelling and writing. Thus, this study 

seeks to determine students’ attitudes toward English spelling and writing, whether a 

significant relationship exists between students’ attitudes toward spelling and writing, 

and whether a significant difference exists in students’ attitudes toward spelling and writ-

ing across courses. This investigation gathered data from 102 college students in a bach-

elor of secondary education (BSED) in English, and a bachelor of elementary education 

(BEED) course, with the utilization of a questionnaire adapted from Al-Sobhi et al. 

(2018). The results of the present study showed that students have positive attitudes to-

ward English spelling and writing. A significant positive relationship also existed be-

tween the attitudes of the students toward spelling and writing. Moreover, for English 

spelling, no significant difference was found between the attitudes of the students in the 

BSED and BEED. However, in English writing, there is a significant difference between 

students’ attitudes. Such findings could provide essential information for fostering pro-

spective activities to further hone students’ skills in English writing for different purposes 

and in spelling. 
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1 Introduction 

Learning a language and coping with the path to good communication requires several 

stimuli and skills, which are limited not only to cognitive variables, verbal constructs, 

and gestures but also to spelling, writing, and affective factors. For instance, as elabo-

rated in the study of Gardner and MacIntyre (1993), in second language learning, af-

fective variables are considered to be crucial [1]. Moreover, it was also propounded by 

Triandis [2] as discussed by Khalid [3] that attitudes can be further elaborated and con-

sist of cognitive, affective, and conative attitudes in the sense that they involve thinking, 
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as well as feelings and exhibiting some kind of behavior toward something. Acquiring 
language, in its process along with its outcomes, tends to be influenced by the learners’ 
attitudes toward the language they are learning along with its speakers [4]. 

There are a variety of definitions in regard to defining the aspect of and what attitude 
is [5], and attitude has been defined and characterized in a variety of concepts. It has 
been elucidated that the term “attitude” is a construct built by psychologists to describe 
circumstances that are within interest and in relation to interesting phenomena [6]. Er-
win [7], as cited in Alieto et al. [8] refers to attitude as a determinative factor in the 
disposition of actions and behavior. With all the meanings taken into account, in regard 
to learning a language, attitude is one of the variables considered. For instance, Cham-
ber [9] as discussed in Getie [10], when a positive attitude is exhibited by a student or 
an individual toward learning along with the language, then the process of learning is 
not too complicated. On the other hand, Ellis [11], as noted by Gömleksiz [12], negative 
attitudes can hinder or make it difficult to learn a language. In this study, such defini-
tions mention that it involves the interest, feelings, actions, thoughts and behavior of an 
individual toward a certain phenomenon or thing are also the concepts taken and con-
sidered. 

Moreover, spelling for Hornby [13], as cited by Nahari and Alfadda [14], refers to 
the process of generating words from individual letters correctly while simultaneously 
considering accuracy. Spelling is one of the essential contributors, as perceived by stu-
dents, to meeting goals in adulthood [15]. Any misspelled word may change the in-
tended meaning of any message and the perception of the reader with regard to who 
wrote it. If spelling lacks accuracy, what is compromised are both the individual’s lan-
guage competence and communication itself [16]. Hence, the aspect of spelling, along 
with individuals’ or learners’ attitudes toward it, are crucial variables determining in-
dividuals’ mastery of the use of language. In relation to that, writing also involves an 
individual reflecting on their affective and motivational aspects as a factor. Addition-
ally, in the acquisition of language, motivation plays an indispensable part [17]. It is 
also both emotional and cognitive [18]. As part of motivation, the more the learner 
possesses and sustains his or her interest in writing compositions, the more likely he or 
she is to invest in improving his or her ability [19]. Individuals who possess positive 
attitudes are also linked to having better chances and writing success than those with 
negative attitudes [20]. Skills related to the ability to express, comprehend, and com-
municate through text or written forms are significant for social and civic reasons, es-
pecially for lifelong learners [21]. One of the highly valued skills in different contexts 
may be for social, professional, learning, or academic and private purposes, is the abil-
ity to compose texts as a means of expression [22]. In brief, spelling and writing also 
play fundamental roles in determining the extent of an individual’s mastery and lan-
guage use. 

In addition, different varieties of terms, words and language forms have arisen as 
media for communication, and the internet and related technology have further accel-
erated and become widely used. For example, the prevalent use of “textism” and 
“netspeak”. For example, Monderin and Go [23] presented data gathered about the use 
and presence of features of netspeak on social media in their study about netspeak fea-
tures that are emerging on social media among Filipinos, specifically on English and 
Filipino netspeak. In connection with this, the Philippines is also deemed to be the “tex-
ting capital of the world”, considering the amount of text messages sent by Filipinos, 
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which is approximately 142 billion annually and 400 million every day according to a 
survey [24]. In relation to this, with the widespread use of cellphones, people may ex-
hibit and use some features and aspects that are used in making SMS or using netspeak, 
to which the recognized and accepted norms of written language may no longer be 
followed and practiced [25]. On the other hand, it is also important to note that despite 
exposure to such forms, as today’s era calls for it, and as individuals conform to it, the 
awareness, consideration, and importance of the norms in writing and spelling should 
still not be eased, especially in regard to the context where the purpose of writing is 
due, as different types of purposes in writing also have their own considerations to re-
flect on. 

Affective dispositions are contributors in terms of how the author’s feelings are elic-
ited in regard to writing [26]. One of the variables that influences writing is L2 learners’ 
attitudes toward English writing [20]. With regard to attitudes being examined and as-
sociated with spelling and writing, prior studies have been conducted with regard to 
exploring attitudes in English spelling and writing among secondary school students, 
such as those of Al-Sobhi et al. [27] and Aliyu and Danladi [28]. However, there is a 
dearth of studies related to and examining attitudes toward both English spelling and 
writing in one account, especially in regard to the Philippine context. As discussed by 
Alieto [29], as well as in language teaching, attitude can also be considered a factor that 
is “enabling or disabling”. Thus, considering equipping students with the necessities 
for their mastery and competence in language use, especially for students who take an 
education course in which the profession involves teaching English as a subject and 
medium for instruction, it is important to know their attitude toward spelling, and writ-
ing about different purposes, namely, school, official, social use, and creativity. Con-
sidering all the premises considered and taking these into account, the attitudes of stu-
dents, specifically, those of bachelor of secondary education major in English language 
and a bachelor of elementary education students’ attitude in spelling and writing, will 
be investigated and determined. 

 

2 Research Questions 

In this study, specifically about attitudes toward spelling and writing in English, the 
study poses and seeks to answer the following questions: 

 
1. What is the attitude of the students toward the aspect of English spelling? 
2. What is the attitude of the students toward writing in English? 
3. Does a significant relationship exist between the attitude of students toward Eng-

lish spelling and that toward English writing? 
4. Does a significant difference exist between the attitudes of students in English 

spelling and writing across courses? 
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3 Methodology 

3.1 Research Design and Respondents 

A descriptive quantitative design was used in this study. Creswell [30] as cited by 
Koliqi and Zabeli [31] a quantitative design is utilized when identifying factors, char-
acteristics and outcomes that are measured by surveying and providing a numerical 
description of a sample population’s “trends, attitudes, or opinions”. In addition, data 
involving or thought to be more likely close-ended, such as attitudinal scale instru-
ments, are considered quantitative data [32]. 

Moreover, purposive sampling was utilized. For the inclusion criteria of participants 
in the study, the respondents include students who will eventually become elementary 
and high school teachers teaching English as a subject and as a medium for instruction. 
Moreover, the respondents were officially enrolled at Western Mindanao State Univer-
sity taking a Bachelor of Secondary Education (BSED) major in English and a Bachelor 
of Elementary Education (BEED) course and were able to take and have a copy of their 
College Entrance Test (CET) result. In relation to the students’ familiarity and compe-
tence with the English language, the respondents were asked to specifically input their 
percentile rank ratings based on their respective CET English proficiency component 
results. The percentile result of the respondents is between 99.89 garnered as the highest 
acquired from the respondents and 61.00 as the lowest acquired from the respondents. 
A total of 102 students participated in the study; of these, fifty-one (or 50%) respond-
ents were from BSED-English and fifty-one (or 50%) respondents were from BEED. 

 

3.2 Instrument, Data Collection and Analysis 

A survey questionnaire consisting of 52 items was utilized in this study. The instrument 
was adapted from the study of Al-Sobhi et al. [27]. To identify the degree to which the 
students could associate themselves with the questions, a four-point Likert scale of- 
Strongly Disagree, Disagree, Agree, and Strongly Agree- was used. The survey-ques-
tionnaire utilized had two scales, with eighteen items for the attitudes of the students 
toward English spelling, and thirty-four overall items for writing- these items were di-
vided into four subscales of purpose: school use with ten items, social use with eight 
items, official use with eight items, and creativity with eight items.  

Modifications were made to the instrument used to better align it with the context of 
the study. Specifically, item 13 in the questionnaire on the attitude toward the spelling 
component, "To me, English spelling is more difficult than Arabic spelling", was 
changed to "To me, English spelling is more difficult than Filipino spelling". Moreover, 
negative statement items were identified and considered in this study, with items 3, 4, 
5, 6, 7, 12, and 13 on the attitude toward English spelling and on the attitude toward 
writing, with item number 10 in the school subscale, items 6 and 8 in the official sub-
scale, and item number 4 in creativity, and the rest of the items unmentioned were con-
sidered positive item statements.  

Moreover, the whole questionnaire underwent pilot testing before the final data were 
gathered. The pilot test was administered to 91 students from the External Studies Unit 
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(ESU) of Western Mindanao State University-Pagadian. The overall questionnaire was 
also assessed again through Cronbach’s alpha, yielding a reliability of α= 0.913. Its 
components were also assessed for internal consistency, with Cronbach’s alpha values 
of α= 0.638 for the items for attitude toward spelling and for the overall items for atti-
tude toward writing with α= 0.925 and in its four writing subscales, namely, the items 
for school use with α= 0.820 and the items for social use with α= 0.838, official use 
with α= 0.678, and creativity with α= 0.807. Regarding the garnered Cronbach’s alpha 
values of the pilot test, values of 0.6 - 0.7 were considered to indicate acceptable relia-
bility, as a generally accepted rule, and alpha values of 0.8 and above were considered 
to indicate a very good acceptable reliability level [33]. 

Furthermore, the responses, along with the variables and demographic profiles of the 
respondents, were also coded. Specifically, the course of the students was 1 for BSED-
English and 2 for BEED. For the items in the questionnaire, the response scale was 
coded with “Strongly Disagree” for 1, “Disagree” for 2, “Agree” for 3, and “Strongly 
Agree” for 4, and with regard to the considered negative statements, reverse coding was 
applied. On the other hand, for the interpretation and analysis of the overall attitude 
toward spelling as well as in writing in English, the computed scale ranged from "1.00" 
to "1.74" ("Very Negative Attitude" [VNA]), "1. 75" to "2.49" ("Negative Attitude" 
[NA]), "2.50" to "3.24" ("Positive Attitude" [PA]), and "3.25" to "4.00" ("Very Positive 
Attitude" [VPA]) were used. In analyzing the results garnered from the questionnaire 
along with the coding procedure and in determining the reliability of the questionnaire, 
the aid of the “Statistical Package for the Social Sciences” or SPSS version 25 was 
used, and the analysis included determining the mean (M) and standard deviation (Std. 
Dev.) especially in determining the attitudes of the students toward spelling and writ-
ing. Moreover, the Pearson correlation coefficient was used to determine whether there 
exists a relationship that is significant between the students’ attitudes in both aspects. 
Independent sample t test was also employed to determine whether there was a signif-
icant difference in the attitudes of students toward spelling and writing across courses. 

The data were collected through the use of a digitized form of questionnaire made 
in Google Forms for the efficient gathering of data. A link to the digitized questionnaire 
was shared with the contacted respondents. The survey itself can be answered within 
15 minutes. Along with the digitized questionnaire is the informed consent and infor-
mation about the anonymity and privacy of the data, and a consent for participation 
were obtained from the respondents who had the option to continue or not answer the 
digitized survey questionnaire. 

 

4 Results and Discussion 

The goals of the investigation included identifying the attitudes of the students toward 
spelling and writing in English. It also aimed to examine and identify whether there 
was a relationship that was significant between students’ attitudes toward spelling and 
their attitudes toward writing, and whether there was a significant difference between 
their attitudes in these aspects across courses. 
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4.1 Attitudes toward Spelling and Writing in English 

Table 1. Overall Attitude of Students toward Spelling and Writing in English 

Aspect Std. Dev. Mean Interpretation 
Spelling 0.312 3.066 PA 
Writing 0.397 2.822 PA 

School Use 0.439 2.809 PA 
Social Use 0.576 2.703 PA 

Official Use 0.462 2.788 PA 
Creativity 0.519 2.991 PA 

Scale of “1.00” to “1.74” for “Very Negative Attitude” (VNA), “1. 75” to “2.49” for 
“Negative Attitude” (NA), “2.50” to “3.24” for “Positive Attitude” (PA), and “3.25” 
to “4.00” for “Very Positive Attitude” (VPA). 

Table 1 presents the results and interpretation of the students’ overall attitudes toward 
spelling and writing in English with regard to addressing research questions 1 and 2. 
The results show that students possess attitudes that are positive toward spelling and 
writing in English as well as about the different purposes in writing. In addition, for the 
four different writing subscale scores, creativity had the highest mean value, followed 
by writing for school purposes, writing for official use, and writing for social purposes. 

An overall positive attitude toward both spelling and writing was revealed by the 
students, which is consistent with the findings of prior studies such as that of Al-Sobhi 
et al. [27] and Aliyu and Danladi [28], who also revealed that their respondents had a 
positive attitude toward both aspects of spelling and writing. However, the mean results 
differ and vary regarding which purposes in writing stood out the most and least. Ac-
cording to the findings of Al-Sobhi et al. [27], social use was the highest and creativity 
was the lowest; moreover, according to the findings of Aliyu and Danladi [28], school 
use was the highest while creativity was the lowest. 

Moreover, for the findings of the current study, it is promising that creativity stood 
out as having the highest mean. This could suggest that students might have a positive 
self-concept in perceiving themselves as creative writers, expressing themselves and 
exhibiting creativity in writing, and perceiving creativity to be significant in writing 
essays. However, writing for social purposes was the least common. 

4.2 Students’ Attitudes toward Spelling in English 

This section shows the descriptive item analysis to determine students’ attitudes toward 
spelling. The questionnaire for the spelling component is related to a variety of aspects 
regarding spelling, such as self-concept and efficacy, confidence, and perceptions of 
spelling abilities; their actual performance on spelling-related tests; their utilization of 
applications and strategies to aid them in checking spelling errors; and the struggles 
that students experience in the process of spelling words. 
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Table 2. Descriptive Item Analysis of Respondents’ Attitudes toward Spelling in Eng-
lish  

# Statements Std. 
Dev. M Desc

. 
Positive 

1 “Spelling is important”. 0.74 3.75 SA 
2 “I am a good speller”. 0.56 2.86 A 
8 “Spelling is my favorite subject”. 0.73 2.49 D 

9 “Knowing the spelling rules helps me to spell many 
words”. 0.63 3.40 SA 

10 “The more I write, the more my spelling improves”. 0.65 3.61 SA 
11 “I always do well on spelling tests”. 0.69 2.84 A 

14 “I always use a spell checker on my computer to 
check my spelling”. 0.78 2.79 A 

15 “When I write, I always can tell if a word does not 
look right”. 0.60 3.27 SA 

16 “When I write, I always choose words I know I can 
spell”. 0.68 3.21 A 

17 “I always use a dictionary to check the spelling of 
unfamiliar words”. 0.79 3.23 A 

18 “After writing a sentence, I always check my 
spelling errors”. 0.57 3.54 SA 

Negative 
3 “I am a weak speller because I don’t like to write”. 0.84 3.08 D 

4 “I don’t like other people to see what I have written 
because of my spelling errors”. 0.88 2.86 D 

5 “Getting 100% on a spelling test is luck, not 
ability”. 0.85 3.28 SD 

6 “I have always struggled with spelling”. 0.78 2.80 D 

7 “Words that have silent letters are difficult to 
spell”. 0.78 2.33 A 

12 
“There is no need to learn how to spell because 
there are computer programs which correct my 
spelling”. 

0.71 3.47 SD 

13 “To me, English spelling is more difficult than 
Filipino spelling”. 0.88 2.36 A 

Descriptive Analysis of Respondents’ Attitudes toward Spelling in English for Each 
item 
Scale range for positive items: “1.00 to 1.74” for “Strongly Disagree”, “1.75 to 2.49” 
for “Disagree”, “2.50 to 3.24” for “Agree”, “3.25 to 4.00” for “Strongly Agree”. 
Negative items: “1.00 to 1.74” for “Strongly Agree”, “1.75 to 2.49” for “Agree”, 
“2.50 to 3.24” for “Disagree”, “3.25 to 4.00” for “Strongly Disagree”. 
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Table 2 shows all the items in the spelling component, and the items that can be distin-
guished within the four-uppermost means include item number 1, item number 10, item 
18, and item 12. Based on the results for the identified items, the majority of the stu-
dents perceived and deemed spelling to be crucial, as reflected in Item 1. Item 10 also 
suggested and supported the association that exists between writing and spelling and 
how the former aspect influences the latter. In addition, most of the students are aware 
of their responsibility and role, especially as writers, in checking for plausible spelling 
errors in their compositions or written works, as reflected in item 18. Completing the 
four-uppermost means is item number 12, an identified negative statement from which 
most of the students strongly disagreed. Based on the results for item 12, it can be de-
duced that a positive concept and approach were perceived and held by the students 
toward knowing the norms and rules of spelling. This pinpoints that they are not de-
pendent only on using applications to help them; rather, the students give significance 
to what rules and techniques are to be adhered to in this aspect. The items mentioned 
are a few of the items with which the students manifested and exhibited a positive atti-
tude. Most of the positive items were strongly agreed and agreed to, except for item 8, 
which means that most of the students do not consider spelling to be their favorite sub-
ject. Moreover, the majority of the negative statement items were strongly disagreed 
and disagreed to by the students, except for item 13 which entails that the students deem 
spelling in the English language more difficult than that in the Filipino language, and 
item 7 which means they find it a struggle to spell words with silent letters from which 
students seem to face difficulties. 

4.3 Students’ Attitudes toward Writing in English 

Moreover, the following section shows the descriptive analysis for each of the 34 items 
in the writing component of the questionnaire, specifically for school use with ten 
items, and eight items each for the purpose of social use, official purpose, and creativity. 
For the school purpose subscale in Table 3, the four uppermost means include item 10 
garnering the highest mean score. It is a negative statement item for which many of the 
students strongly disagreed, which means that the students perceived that their 
knowledge of the norms and rules related to grammar and vocabulary influenced and 
helped them write better. Item 1 had the second highest mean score, as reflected in its 
result, which indicates that most of the students are fond of their writing classes in the 
English language. This is followed by item 9, which also indicates that students believe 
that they can improve their skills in writing by reading written compositions written by 
different authors. Moreover, it can also be inferred from the results that the students 
enjoy doing their written assignment, activities and reports as reflected in item 5 com-
pleting the set of four-uppermost means. 
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Table 3. Descriptive Item Analysis of the Attitudes of Respondents toward Writing in 
English for School Purpose 

# Statements Std. Dev. M Desc. 
Positive 

1 “I like English writing classes”. 0.68 3.22 A 

2 “I write summaries of what I learn in my 
classes”. 0.77 2.64 A 

3 “I enjoy taking part in writing activities and 
competitions”. 0.83 2.61 A 

4 “I volunteer writing answers on the board if 
the teacher asks”. 0.86 2.33 D 

5 “I enjoy doing my written assignments and 
reports”. 0.62 2.85 A 

6 “I discuss what I write with my classmates”. 0.70 2.71 A 

7 “I feel confident when I sit for a writing 
exam”. 0.72 2.69 A 

8 “I believe I can get a high score in my 
writing exams”. 0.64 2.66 A 

9 “I read writings from various authors to 
improve my writing”. 0.76 2.89 A 

Negative 

10 “My knowledge of English grammar and 
vocabulary does not help me to write well”. 0.63 3.50 SD 

Scale range for positive items: “1.00 to 1.74” for “Strongly Disagree”, “1.75 to 2.49” 
for “Disagree”, “2.50 to 3.24” for “Agree”, “3.25 to 4.00” for “Strongly Agree”. 
Negative items: “1.00 to 1.74” for “Strongly Agree”, “1.75 to 2.49” for “Agree”, 
“2.50 to 3.24” for “Disagree”, “3.25 to 4.00” for “Strongly Disagree”. 
 

Most of the students also elicited a positive self-concept toward their abilities, as 
they believed and felt confident in taking and obtaining a high score on their exams 
related to writing (on items 7 and 8). It can also be inferred that the students were fond 
of writing summaries of what they had learned (on item 2), along with participating in 
competitions related to writing (on item 3). Moreover, based on the findings, most of 
the students agreed with most of the positive items; however, except for item 4, which 
pinpoints their will to self-voluntarily write responses or answers when their teachers 
ask, most of the students disagreed, which entails not preferring to do. 

 
 
 
 
 
 
 
 

 

130             R. R. Macario and E. O. Alieto



Table 3.1. Descriptive Item Analysis on the Attitudes of Respondents toward Writing 
in English for Social Purpose 

# Statements Std. Dev. M Desc. 
Positive 

1 “I enjoy writing letters to my family members 
and friends”. 0.89 2.80 A 

2 “I send written cards to invite my friends to 
social events”. 0.87 2.31 D 

3 “I enjoy texting my family members and 
friends”. 0.76 3.21 A 

4 “I keep in touch with others by texting and 
writing notes/letters”. 0.73 3.20 A 

5 “I feel comfortable sharing what I write with 
my family and friends”. 0.97 2.54 A 

6 “I communicate through e-mail often with my 
friends”. 0.78 2.28 D 

7 “I enjoy sending thank-you letters to my 
family members and friends”. 0.89 2.74 A 

8 “I write my personal opinion about things via 
social networking sites”. 0.87 2.55 A 

Scale range for positive items: “1.00 to 1.74” for “Strongly Disagree”, “1.75 to 2.49” 
for “Disagree”, “2.50 to 3.24” for “Agree”, “3.25 to 4.00” for “Strongly Agree”. 
 
On the subscale for social use in Table 3.1, the items that made it into the four-upper-
most mean scores include item 3, from which it can be inferred that most of the students 
are fond of and enjoy sending text messages to their acquaintances. This was followed 
by item 4, to which most of the students agreed, entailing that they do texting and writ-
ing letters to stay in touch with others. With item 1, most of the students enjoyed writing 
letters to their acquaintances and completing the four-uppermost mean with item 7, 
from which most of the students agreed to writing and sharing letters of gratitude. On 
the other hand, there were two items from the positive statements to which the students 
responded differently: writing invitation cards for social gatherings (on item 2) and 
conversing through e-mail as a medium to their friends (on item 6); most of the students 
disagreed with these items. 
 
Table 3.2. Descriptive Analysis of Respondents’ Attitudes on the Aspect of Writing for 

Official Purpose 

# Statements Std. 
Dev. M Desc. 

Positive 

1 “I can write an official letter to (the school 
principal, teachers, etc.)” 0.74 2.81 A 

2 “I can write a letter or an e-mail to express my 
opinion about a topic”. 0.67 3.06 A 
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3 “I can write a report about what I have heard or 
read”. 0.61 3.14 A 

4 “I feel confident when I write to my teacher”. 0.74 2.59 A 

5 “I wish I would write a weekly article in a 
newspaper or magazine”. 0.95 2.41 D 

7 “Reading official texts helps me write a good 
application letter for university”. 0.60 3.21 A 

Negative 

6 “I do not feel comfortable when I write an official 
letter, e- mail, or report”. 0.79 2.59 D 

8 “Because of everyday informal English, I find 
writing using formal English difficult” 0.74 2.50 D 

Scale range for positive items: “1.00 to 1.74” for “Strongly Disagree”, “1.75 to 2.49” 
for “Disagree”, “2.50 to 3.24” for “Agree”, “3.25 to 4.00” for “Strongly Agree”. 
Negative items: “1.00 to 1.74” for “Strongly Agree”, “1.75 to 2.49” for “Agree”, 
“2.50 to 3.24” for “Disagree”, “3.25 to 4.00” for “Strongly Disagree”. 
 
For the subscale of writing for official use in Table 3.2, item 7 received the highest 
mean score, indicating that most of the students believed that reading serves as an aid 
for them in writing letters of application for university purposes. This was followed by 
item 3, from which the students agreed that they could report something that they had 
read and heard through writing. Item 2 came next, from which the majority of the stu-
dents agreed in writing through e-mail to express their thoughts on certain topics. Ad-
ditionally, with item 1, most of the students agreed that they could write letters, reports, 
and official texts for official use to be sent to the school or university faculty and staff. 

In addition, most of the students disagreed with the negative statements (items 6 
and 8). These findings also reveal that the majority of the students were comfortable 
enough to write and compose for official use and find writing with the English language 
as something that is not complex or difficult despite the use of informal language in 
English on a daily basis. However, most of the students disagreed with a positive state-
ment (item 5) about writing and giving input in a magazine or newspaper. 
 
Table 3.3. Descriptive Analysis of Respondents’ Attitudes in the Aspect of Writing in 

English for Creativity 
# Statements Std. Dev. M Desc. 

Positive 
1 “I am a creative writer”. 0.79 2.60 A 
2 “I can make up short stories or a poem”. 0.78 3.01 A 

3 “When I write I can support my topic with a 
lot of ideas”. 0.69 2.91 A 

5 “When I write, I use similes, descriptive 
phrases, and idioms”. 0.69 3.06 A 

6 “I read stories, poems, and plays to develop 
my writing ability”. 0.71 3.21 A 
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7 “I can express my thoughts and feelings in an 
imaginative way”. 0.74 3.18 A 

8 “I can attract the readers (my friends and 
family members) to my writings”. 0.79 2.68 A 

Negative 

4 “Creativity is not necessary for writing an 
essay”. 0.77 3.29 SD 

Scale range for positive items: “1.00 to 1.74” for “Strongly Disagree”, “1.75 to 2.49” 
for “Disagree”, “2.50 to 3.24” for “Agree”, “3.25 to 4.00” for “Strongly Agree”. 
Negative items: “1.00 to 1.74” for “Strongly Agree”, “1.75 to 2.49” for “Agree”, 
“2.50 to 3.24” for “Disagree”, “3.25 to 4.00” for “Strongly Disagree”. 
 
With respect to writing purpose for creativity, as shown in Table 3.3, a negative state-
ment item 4 came first; this was strongly disagreed by majority of the students and the 
result for this item indicated that the students deemed creativity to be a crucial charac-
teristic and aspect of writing. This was followed by item 6, in which most of the students 
believed that reading creative work helps them with their ability to write. The next is 
item 7, which concludes that the students are creative and are imaginative enough to 
express themselves, their feelings, and their thoughts. Completing the four uppermost 
means is item 5 which was agreed by the majority of the students entailing that they 
write their compositions creatively by using figures of speech and supporting their writ-
ten works with other additional details and ideas. 

The majority of the students agreed with all of the positive statement items in this 
subscale. The findings also indicate that students can exhibit their creativity and can be 
creative in expressing themselves by writing short stories and poems. Moreover, most 
of the students also deem themselves creative writers, which indicates a good self-con-
cept, along with the belief of being able to captivate their intended readers. 

4.4 Relationship between Attitude in Spelling and Writing in English 

Table 4. Relationship between Attitudes toward Spelling and Writing in English 

Variables p value r-value Interpreta1on 

A4tude toward 
Spelling 

A4tude 
toward 
Wri1ng 

.000 .514 Significant 

 Correlation is significant at the 0.01 level (2-tailed). 
 
Table 4 presents the p value, which shows that a significant relationship exists in the 
attitude of the students between the aspect of spelling and writing in English. Further-
more, the coefficient values indicated in Table 4 indicate that the correlation is moder-
ate and positive, based on the interpretation of coefficient values for correlation by 
Guilford [34], as cited by Sabti et al. [35]. The results shown might suggest that students 
who have positive attitudes toward spelling in English also tend to have or possess 
positive attitudes toward writing in English. Moreover, the result of having a positive 
correlation found is consistent with the findings of prior studies by Al-Sobhi et al. [27] 
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and Aliyu and Danladi [28], which also revealed a significant positive relationship be-
tween their respondents’ attitudes toward spelling and writing. 

4.5 Differences between Students’ Attitudes toward Spelling and Writing in 
English Across Courses 

Table 5. Differences between the Attitudes of Students in Spelling and Writing 
Across Courses 

Variables Mean Std. Dev. p value Interpreta1on 

A4tude toward 
Spelling 

BSED 3.120 0.328 
.084 Not significant 

BEED 3.013 0.288 

A4tude toward 
Wri1ng 

BSED 2.920 0.416 
.012 Significant 

BEED 2.724 0.355 
Course: BSED- Bachelor of Secondary Education Major in English, BEED- Bachelor 
of Elementary Education 
 
Table 5 presents the results for identifying the difference between the attitude of the 
students in English spelling and writing across courses. It appears that with a p value 
of.084 in spelling that is greater than a significant alpha of 0.05, therefore, a difference 
does not significantly exist in the students’ attitude in spelling from the BSED English 
major course compared to the attitude of the students from the BEED course. On the 
other hand, with a p value of.012 less than a significant alpha of 0.05, there is a signif-
icant difference between the attitude of the students in English writing. 
 

5 Conclusion 

Language is evolving, and along came technology and digital communication mediums 
that contributed to the formation of words and varieties that rose across aspects, includ-
ing spelling and writing.  

The findings of the present study showed that a positive attitude was held by the 
students toward spelling and writing in English. This suggests that, in the context of 
new language form development, students still recognize the importance of spelling 
and writing and consider and practice writing for different purposes. Moreover, among 
the purposes of writing, it is promising that creativity is the highest component from 
which students hold positive attitudes, whereas writing for social use or purpose is the 
least common purpose. In relation to that, the variations among the mean results gar-
nered for the different purposes of writing imply that different activities should be de-
veloped and considered to encourage students to participate in a variety of more writ-
ing-related activities, especially for social purposes, which have the lowest mean score 
among the writing subscales. To elevate their interest in this aspect, as well as in 
spelling, to maintain and further boost positive attitudes in both aspects of spelling and 
writing. 

134             R. R. Macario and E. O. Alieto



The findings also showed that there was a significant positive relationship between 
students’ attitudes toward spelling and writing. Moreover, regarding the attitudes of the 
students toward spelling and writing in English across courses, it was found that differ-
ences did not significantly exist between the attitudes of students toward spelling. How-
ever, a significant difference was also found between the students’ attitudes toward 
writing. 

Moreover, several factors need to be regarded in regard to spelling and writing, as 
spelling and writing are not only limited to cognitive abilities but also include affective 
components. This could also suggest that individuals who embody and possess a posi-
tive attitude are more likely to have positive outcomes in their performance and may 
have better determination to improve and hone their skills. Meanwhile, a negative atti-
tude might develop otherwise. 

The ability and proficiency toward spelling and writing are crucial skills that indi-
viduals must also possess to thrive in society. It could also be correlated with other 
language units and could support overall learning. Hence, attitudes toward such aspects 
also matter greatly, as they may affect how we approach and successfully complete 
tasks that involve utilizing our spelling and writing abilities. With these findings, infor-
mation on how attitude plays an imperative role in terms of language learning specifi-
cally in writing with regard to different purposes and spelling, which are the aspects 
examined in this study, could provide better insights and alignment into how strategies 
can be used and how a variety of writing activities can be integrated. It can be further 
suggested that for the students to be well-equipped in their writing skills, exposure to 
different writing activities, as well as spelling, can be beneficial. In addition, other var-
iables or aspects may be considered, especially for future studies interested in exploring 
the aspects that the study has explored, that is, spelling and writing, in particular. This 
includes considering having respondents from courses and specializations other than 
and beyond English language-related teaching courses, as well as integrating other var-
iables to be associated with and examined with regard to spelling and writing. 
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Lower level headings remain unnumbered; they are formatted as run-in headings. 
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els of headings. The following Table 2 gives a summary of all heading levels. 

Table 2. Table captions should be placed above the tables. 

Heading level Example Font size and style 
Title (centered) Lecture Notes 14 point, bold 
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