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Abstract. Induction or orientation sessions in higher education institutions are
highly recommended for newly joining students. The interest in studying the im-
pact of applying these sessions on education division students is shaped by the
noticed needs of students in their studies. This study aims to identify the impact
of the induction sessions run by the researcher on year one students’ performance.
An imperial qualitative research methodology will be implemented to collect data
using the eight students’ submitted work as artefacts for the analysis. Related
literature will be considered to answer the research questions and form a solid
foundation for the study. The analysis of the students’ work revealed a positive
impact on students’ performance and understanding in terms of referencing, ac-
ademic writing, English language grammar and skills and reflective writing.
There was a noticeable improvement in students’ work in the final product. Rec-
ommendations were stated, such as using additional data tools for the analysis.
Another recommendation is to run the study on the students until they graduate
from the education program for an in-depth understanding of their development.

Keywords: induction, English language, higher education, Academic, Reflec-
tions..

1 Introduction

The difference in the education system and level between high school and higher edu-
cation requires students to adapt to the new shift to progress in their studies. This shift
involves the level of learning, amount of work, lifelong learning skills and academic
work. Therefore, the majority of higher education institutions and divisions run some
induction sessions for first-year students, to enhance their level of understanding of
academic writing, the referencing style, English language, etc. . Hence, this report will
discuss the impact of the induction sessions on the education division students in the
Higher Colleges of Technology. These sessions were applied to year one students going
to year two, which the researcher of this report ran.
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The students joining the education program shall understand how to submit a presen-
tation, project or report that follows the academic conventions and at a good language
level. They are also supposed to understand the referencing style followed at the Higher
Colleges of Technology which is the APA style. It is true that the HCT library runs
many induction sessions, but some faculty decide to conduct these sessions with their
students voluntarily. The reason is to ensure that all students receive the same infor-
mation so they can produce projects or assignments according to the instructor’s guid-
ance. In addition, there will be no excuse for the students later if they receive lower
marks because of their performance in the submitted work. Another reason is that con-
ducting these sessions will raise students’ awareness regarding the expected level of
achievement and skills in order to gain higher grades in higher education projects,
which are not already done or mentioned in their high school.

There are several reasons for selecting to investigate the impact of the induction ses-
sion on students’ academic achievement. First, these induction sessions are highly rec-
ommended for high education students to submit assignments at high levels of educa-
tion as cited by Krekeler [14]. Second, these sessions equip students with essential life-
long learning skills necessary for future studies and if they would become future re-
searchers as mentioned by Harackiewicz & Priniski [11]. Third, the understanding of
referencing, writing academic pieces with good English language, allows the students
to get higher grades when knowing how to plan for, edit and submit assignments that
reflects the work of higher education student as discussed by Cohen et al. [4]. As a
faculty teaching in the education department, I would consider how these induction
sessions positively impact the students and draw recommendations for further develop-
ment, shaping my interest in this research field.

This paper aims to understand and study the impact of the induction sessions for
education students in the Higher Colleges of Technology. Therefore, the following re-
search questions are stated and edited after applying the research:

e What is the impact of the induction and English language preparation sessions on
students’ performance in the given tasks or assessments?

¢ How did the students develop after attending the induction and language preparation
sessions?

This report consists of six sections, starting with the introduction, which provides an
outline of the research problem and questions, and the rationale behind the study. The
next section includes the study's theoretical framework and a discussion of the related
literature of the current associated studies in the field. The third section will entail the
research methodology and how the data were collected for the analysis. The following
section will identify the findings and data analysis of the applied research. Finally, the
discussion and recommendations will be provided in the last section.

2 Literature Review and Theoretical Framework

This section will entail a discussion of the theory and literature related to the imple-
mentation of the induction sessions and their impact. Further focus will be given to the
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theoretical and historical research, as that will shape the framework of this report. In
addition, this will include a consideration of the recent and current studies within the
UAE context as well as several international studies in the field of studying the impact
of the induction sessions in higher education.

2.1  Social Constructivism Theory

The theory of Social Constructivism is based on the Disequilbration process idea, which
is the balance between the previously acquired knowledge and the newly gained con-
cept that leads to cognitive development mentioned by Slavin [22]. Hence, learners
construct their understanding of information and meaning, leading to higher thinking
levels. Therefore, educators at any level should determine the students’ background
information and keep building on their understanding through the efficient practice of
knowledge as discussed in Amineh & Asl [1]. According to research, Social Construc-
tivism theory requires the facilitators such as teachers to design activities and assess-
ments that reflect levels of complexity related to the learning environment. Similarly,
these tasks and assignments shall motivate and challenge students’ thinking to construct
ideas related to the introduced concept mentioned by Doubleday et al. [6].

Another aspect of the Social Constructivism theory is that learners are supposed to
learn through inquiry by acknowledging the learners’ culture and background, rather
than receiving explicit teaching. This can be achieved through teaching students prob-
lem-solving and experimenting ideas through curriculums that facilitate all of the pre-
viously mentioned points provided in Hang et al. [10] and Duffy & Tobias [7]. In ad-
dition, collaborative activities can contribute to constructing knowledge effectively
through authentic materials, teacher’s clear guidance and students’ competence to en-
hance their interaction with other peers as stated by Shawer [21]. Finally, research en-
tails that effective feedback plays an essential role in shaping learning performance and
progression as discussed by Valdez & Reed [23].

2.2 Learner-Centered Approach & Lifelong Learning Skills

The learner-centered approach considers the learners to be active as it is more student-
oriented than teachers-oriented. Hence, different research concluded that curriculum
planning in higher education should be planned to involve the learner as the center of
learning, which can be more outcome-oriented and effective according to Kaya et al.
[13]. One of the basic requirements for a successful learner-centered approach applica-
tion is cooperative learning tasks. This is also called peer-led team learning or learner-
centered, in which the students are supposed to assist each other in a constructive com-
prehensive medium stated by Zain et al. [28]. Thus, research indicated that this ap-
proach improves learners’ social communication, motivation, metacognition and indi-
vidual difference, which can be integrated through both online and face-to-face ses-
sions, especially if the curriculum and assessments prepare them for that as discussed
by Mccombs & Vakili [15]. Furthermore, it is crucial in higher education that planning
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for learning and setting up a task for students that are based on student-centered learning
should tackle their needs and capabilities throughout their actual experience mentioned
by Rodrigo [20].

It is true that the learner-centered approach requires more in terms of structuring and
implementing the activities. Yet, a consistent application of this method requires train-
ing teachers on how to involve the students in their learning experiences, develop their
lifelong learning skills and learn through inquiry, which happens due to effective col-
laboration with peers and teachers as found in McHugh et al. [16], Wagner et al. [24]
and Wolpaw et al. [27]. Based on the notion that learning is considered a continuous
process, teachers must prepare learners in higher education to learn how to find answers
to their questions, especially those related to their assignments. Thus, communication
plays great importance in lifelong learning especially in collaboration and research for
inquiry which was discussed by Moore [18].

2.3  English for Academic Purposes (EAP)

Students in higher education institutions in the UAE mainly, shall learn and be able to
take lecture notes, write academic essays and manage their referencing skills in English.
Thus, learning English in these situations is considered English for Academic purposes
(EAP) by Harmer [12]. The EAP focuses on cognitive skills and language concept de-
velopment to pass a university level. This can be achieved not only by learning essential
skills such as reading, writing, listening and speaking, but also by implementing critical
thinking skills discussed by Wilson [25]. Therefore, EAP shall be learning within a
comprehensible context rather than learning the English skills solely, especially if this
learning is related to their cultural background experience as explained by Wingate &
Tribble [26]. Simultaneously, students in higher education must learn how to communi-
cate with teachers and other students by enhancing their abilities to provide reasoning
and justifications, which is considered one of the key elements of the EAP which is also
mentioned by Asoodar, et al [2] and Wilson [25]. Additionally, higher education learn-
ers are supposed to learn how to draw resources, assumptions and notes for the field
using the English language to develop academically argumentative pieces within the
academic contexts as discussed by Krekeler [14].

2.4  Induction and Language Preparation Sessions in Higher Education

Running induction sessions in higher education institutions is becoming a significant
requirement for every division in the institution, to educate the new students to adapt
to the program's needed requirements. Harackiewicz & Priniski [11] discussed that
these sessions are considered types of interventions focusing on how students perceive
their academic tasks, understand academic values and overcome challenges, which fi-
nally lead to the target academic outcomes. Furthermore, teachers in colleges and uni-
versities should plan to orient new students to enhance their academic standards. They
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are supposed to prepare for sessions to help learners master skills such as referencing,
notetaking, searching for information, collaborative work, learning to learn, etc... as
provided by Cohen et al. [4]. On the other hand, Chirume & Dick [3] stated that running
these sessions might require more time depending on the students’ needs, but efficient
planning should be done beforehand to fit that within the semester timings.

In addition, Panahi & Mohammaditabar [19] mentioned that English language prep-
aration courses play an essential role in developing students’ skills and competence,
enabling them to meet the target score to enter or exit a program in higher education as
stated by Panahi & Mohammaditabar [19]. Similarly, these sessions can help the stu-
dents perform better in academic assessments and tasks using professional language at
a higher level which was also discussed by Gitsaki et al. [9] and Panahi & Moham-
maditabar [19].

3 Methodology

3.1 Study Approach

This empirical research intends to study the impact of the induction and English lan-
guage preparation sessions on year one education students in one of the UAE institu-
tions. Fraenkel & Wallen [8] mentioned that it follows mainly a qualitative research
method to shape a descriptive study through documenting a situation of focus or con-
cern as stated in Fraenkel & Wallen [8]. The qualitative approach is based on the quality
of the data collected in terms of the activities, relationships, resources and conditions
connected to the research questions and area of focus. Thus, Creswell [5] and Mills [17]
explained that the qualitative data analysis requires the analysis of the collected data
about the participants and research problem to be built upon the perception of a distant
educator. One of the reasons for conducting this method is to notice the difference be-
tween the participants’ work before and after joining the sessions. Another reason to
identify whether the impact of the induction and English sessions is positive or negative
is to look into the challenges faced by the implementer and students.

3.2  Site, Instrument and Ethical Consideration

The research is conducted at one of the higher education institutions in the UAE, the
Higher College of Technology. The main instrument in this research is artefact collec-
tion and document analysis of the participants’ work during the sessions. According to
Creswell [5] and Mills [17] that the use of artefacts or what is called archival documents
in other research, which are used to provide further understanding regarding the re-
search problem. Therefore, different samples of students’ work were collected before
and after attending the sessions offered by the researcher to identify the difference and
spot the changes, indicating the impact on the students’ performance.

The researcher implemented four different online orientation sessions, two sessions
a week during the summer term, which is APA referencing, academic writing (Parts
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one and two), English language preparation (six parts) and finally the reflective writing
session. Regarding the ethical consideration of this report, the name of the participants
will be kept anonymous to maintain mutual trust and professionalism discussed by
Mills [17]. Thus, eight Year one female students who attended and did the work of all
the sessions were selected for the research and were named using the letter A to H
(Table 1). These students attended the sessions for the first time after joining the col-
lege, and they either passed the English communication course or did direct entry with
English EmSAT 1100. The researcher made sure to inform the students about the pur-
pose of the research and the application of the session, to ensure clarity and profession-
alism in communicating the research topic with the participants as found in Creswell
[5]. Thus, the participants’ attendance during the session clearly indicated that they ac-
cepted to be part of this project.

Table 1. Participants and attendance checklist based on the session work submission

Participants  Referencing Academic English Lan-  Reflective
Session Writing Ses-  guage Ses- Writing ses-
sions sions sion
Student A v v v v
Student B v v v v
Student C v v v v
Student D v 4 v v
Student E v 4 v v
Student F v v v v
Student G v v v x
Student H v v v v

4 Data Analysis and Findings

The study intends to determine the impact of the induction and English preparation
sessions on Year 1 Education students’ performance. Hence, this section will include
the data analysis from analyzing the qualitative documents collected from the partici-
pants before and after each session. The data analysis and findings were interpreted
under specific themes to answer the following research questions:

e What is the impact of the induction and English language preparation sessions on
students’ performance in the given tasks or assessments?

e How did the students develop after attending the induction and language preparation
sessions?
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4.1 Referencing Session and Students’ Performance

The analysis of the students' work before and after the referencing session revealed that
the students benefited from the session. Yet, that benefit varied between the students
and differed in the degree of improvement. For example, I found that most of the par-
ticipants understood how to reference and edit their previous referencing well through
adding the retrieval dates or knowing the correct alignment. However, I noticed that
some participants like E and F needed further orientation to enhance their skills rather
than copying the citation or not doing it well. The analysis revealed that the students
acquired the basic information about referencing, such as adding the date, alignment
and retrieval information for the websites, which were gained from the PPT. Yet, I
would say that the student's performance in referencing and understanding the concepts
differed according to each one’s desire to learn. For instance, student A demonstrated
an ability to perform well in referencing, which was also clearly shown in her assess-
ments since the research also taught her some courses.

4.2  Academic Writing Session and Students’ Performance

Regarding analyzing the students’ documents of the task given after attending the aca-
demic writing sessions, it was evident that the student's performance varied from one
to another. It was noted that some were able to employ what had been learned through-
out the session in their writing task, while others just described their experience without
applying what had been taught. As Table 2 shows, it was found in the analysis of the
students’ work that Students A and B were able to follow the taught concepts during
the session. However, the rest of the participants got some aspects that needed further
development, such as learning to use correct paragraphing or plan well for the writing.
I noticed that student F was the one who needed to write and learn more about how to
write effectively, because she only wrote two sentences paragraph without fulfilling the
task requirement.

Table 2. Students' application of what is been taught in the academic writing session

Academic Writing
Paragraphing

Participants Lmk.mg Words and and Clear Sen- Planning for

Conjunctions Ideas
tences

Moreover - In addi-

Student A tion - In fact—In Yes Yes
Conclusion
Moreover —In Sum-

Student B mary — but — de- Yes Yes

spite
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No para-

Student C Also . Yes
graphing
Y I
Student D No es bgt not we Somehow
organized
Lack of plan-
Student E But — Also No ackotplan
ning
Student F First — In addition No No
No para-
Such as — At this graphing but at-
Student G tempted to Yes
stage .
write good sen-
tences
Firstly —Secondly—  No Para-
Student H Overall — So — Be- graphing but Yes
cause clear sentences

4.3  English Language Preparation, Reflective Writing Sessions and Students’
Performance

Regarding the English language sessions, the students were introduced to basic gram-
matical concepts needed for writing and taught how to form correct sentences. It was
clear from the analysis and the collected documents of students’ homework that the
students managed to answer them well. Teaching students basic language skills and
grammar was also a preparation for the last reflective writing session, which will also
include the analysis of the final product to identify if the students applied all that was
learned throughout the sessions.

Regarding the reflective writing session, it was more related to the student's field of
study, and the product of it shall include all that was learned in the previous sessions.
With reference to Table 1, all students submitted their final product except for student
G. The research assistants managed to analyze the students’ submitted reflection home-
work under the researcher's supervision. Hence, it was notable that student A applied
almost all the learned concepts from the session. For example, she followed the correct
APA referencing with minor errors. She also managed to maintain consistent verb
tense, paragraphing, good use of linking words and straightforward sentences. I believe
that student A’s performance reflected her commitment and keen to learn, also her high
learning level, which was obvious in her work. Similarly, the analysis showed that stu-
dent C managed to write the final product well, including a good APA reference. It is
true that some mistakes are considered acceptable for a year one student, but the orien-
tation throughout the session was presented through the student’s writing and her com-
ments about the session (figure 1).
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way. Ithink the referencing it is important for the student to know how write it because most of the
teacher ask about in the research and other things. Thin we teach about academic writing Ms. Fatema
she teach us how we can writing academic w}iting properly way. Furthermore, at is important for the
student in the college or university know how they can writing academic writing in properly way.
According to second language writing book (1990
Eourses within the undergraduate curriculum as a whole, and that 97% of faculty surveyed (N= 700 4
)agreedthat skilin writing is important or very important for college study( - 1. ...l < ..

Fatema she teach us in workshops is English language prep and reflective writing.

Fig. 1. Excerpt from student C's final product discussing the benefits of the attended induction
sessions

Regarding the analysis of students B and D, they both applied what was learned in the
academic writing session, which was clear through their paragraphing and organized
ideas. Yet, student D was able to provide a further description of the topic and present
her feelings more. I observed that both did not add any referencing to their work, which
I think can be either because they forgot or still they did not master the way of support-
ing their ideas with literature. Based on the analysis of student F’s work, I would com-
ment that her work also reflected a year one student level, through some inconsistency
in verb tense but already tried to apply the learned concepts from the English session
such as past and future tenses. Like students B and D, she did not provide references to
support her ideas or reflect her learning. I noticed that student E attempted to write in
general with a mixture of different tenses, she implemented the use of linking words
and paragraphs. On the other hand, student H managed to write a good reflection but
did not apply paragraphing, also she managed to add her feelings (Figure 2).

This summer, Tatiended an induction session with Ms. Fatima Alawadi. Tt was|very helpful to
_. I benefited the most from learning how to write APA

references because I’'m a new college student and referencing in APA style was completely new
for me. The points and tips I claimed from the sessions about academic writing and English
grammar are incredibly useful and valuable. Moreover, my ideas got organized, and my thought
got simplified about APA referencing and English grammar. I used to fear them because I
they were hard, but luckily, they were the opposite. The positive thing about these ten sessions
was|the different topics. In every session,[Welwere|Studying @ new fopic/or the next part of the
previous one. In my opinion, the sessions were/constructive because we were revising what we
took before at the beginning of each lesson and continuing to build our information based on it.
The only negative thing I 588 about it is that it was online. Personally, T prefer face-to-face classes
because they encourage me more than online ones.

Fig. 2. Student H work presenting her feelings about the sessions
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5 Discussion of the Results

5.1 A Subsection Sample

The data analysis revealed that the induction sessions had impacted the year one stu-
dents’ performance and knowledge. The first result found from the implementation of
the induction sessions was an increase in students’ knowledge and understanding of
referencing. It was obvious that the students improved and noticed the importance of
referencing in higher education for academic progression as discussed by Harackiewicz
& Priniski [11]. Another result found is that the students were able to comprehend that
academic writing is different than what and how they used to write in high school. For
example, they noticed the importance of clarity, coherence and cohesion, as well as the
importance of planning for any assessment similar to what Asoodar, et al [2] and Wil-
son [25] discussed. In addition, I found various levels of development and skill mastery
among the students. The reason is that some students like student A are more advanced
than others. Another reason could be due to the online attendance of the session and the
lack of attention by some students. Therefore, students in higher education need to be
enrolled in additional referencing and academic writing sessions to enhance their aca-
demic progression levels which was also mentioned by Wilson [25]. Another point
found from the analysis is to combine basic language skills and grammar sessions with
year 1 and 2 courses. Thus, students will find support to enhance their language
knowledge and become more confident working on academic assessments as discussed
by Asoodar, et al [2]. Since reflective writing is considered the bone of the teaching
practice and most of the assessments in education, the students must learn how to write
it effectively and impede all skills learned from the referencing, academic writing and
English preparation session to enhance their work which is close to what Asoodar, et al
[2] and Harackiewicz & Priniski [11] mentioned.
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6 Conclusion, Recommendations and Limitations

To conclude, this research was conducted to understand the impact of the induction
session on education year one students at the Higher Colleges of Technology in the
UAE. It was based on a qualitative research approach, mainly analyzing the students’
submitted documents after the sessions. The study revealed a noticeable impact of the
induction sessions on the students, which led to recommending a similar application of
induction sessions for all freshmen in higher education.

Several recommendations were stated to enhance this study and for future research.
First, it is recommended that each division shall apply similar sessions for their year
one students and monitor their progression throughout the years. Another recommen-
dation is to run this research on the same group and monitor additional students until
they reach their final year. Therefore, this will shape an in-depth understanding of the
students’ progression in their work and assessments. On the other hand, this research
faced some limitations that affected the collection of data and research implementation.
First, it was challenging to find a suitable time so many students could attend due to
their busy schedules and the researchers’ commitments. Second, some participants
withdrew from the sessions and others did not submit their work. Finally, this research
needed additional data tools to enhance the validity and reliability of the data collected.
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