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Abstract. More than ever, we are witnessing an anthropological crisis, an emptying 

of man of his humanity, despite the rights and obligations he has established for 

himself in order to avoid a universal existential failure. For these reasons, we intend 

to capture in this study the moral state of modern man and to identify new possibilities 

for the recovery of this rational being, bent on irrational gestures, this work of 

sensibility disposed towards inhuman attitudes; the man, this mythical creature, prone 

to self-destruction.  

The surest way to return to normality is to return to the moral values of Christian 

Europe, which was founded on the pedagogical ideas of illustrious men; a universal 

human treasure to be managed by educators with a vocation, capable of offering a 

real cure to reinvigorate the human spirit in its quest for fulfilment as a human being, 

because neglecting the education of youth has long-lasting effects, as the great 

educator Comenius said: “youth grows without proper care, like wild trees, which no 

one plants, waters, grafts or makes grow straight”. 
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1 Introduction 

Both modern and post-modern man is experiencing the great drama of estrangement 

from his ancestral origins, from the breaking of the link with his Creator. Unfortunately, 

this ontological rupture is at the root of the restlessness and turmoil that modern man 

suffers from, for in the depths of his soul there is still a longing for the life he has stifled 

within himself and regret for the meaning he has lost. And the meaning of our lives is 

discovered only when we discover our roots deeply anchored in the trinitarian reality 

of existence. However, he dabbles with transient values directly linked to the joy of 

having hedonistic pleasures, which directly influences culture, which is also obliged to 

emphasize the non-values, or in the best-case scenario the ephemeral values, without 

moral or artistic echo, leading him „to become increasingly the victim of surrogates: 

alcohol, drugs, prostitution, adventure, luxury, violence, etc.”[1]
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His way of life has turned him into an absolute master of nature, who sees his 

role as imposing his own laws on nature, different from the laws of God, shaping and 

exploiting nature according to his desire for profit and earthly domination; these 

aspirations have led to a contemporary ecological crisis, but also to a moral one; man, 

who is the „crown of God’s creation”, has become an attacker on his own life, but also 

of human existence. Unfortunately, the consequences of his unconsciousness have the 

strongest impact on the younger generation, which, having no terms of comparison with 

the past and no experience of life, falls more easily into the trap of ignorance and, 

implicitly, into moral drift.  

It is for these reasons that we have set out in this study to identify the values 

that have underpinned the human fulfilment of hundreds of generations of young people 

and to identify new ways of redressing the rational being, the modern man, bent on 

irrational gestures; the man- this work of sensitivity, capable of inhuman attitudes, this 

little creator bent on his own destruction. 

2 Education and education systems in the ancient world  

The culture and civilization of ancient Greece massively influenced the culture and 

civilization of the European peoples. It developed in two directions, following the 

principles of the two city-states of Sparta and Athens, which were the most developed 

cultural centres of that period. Sparta was a slave state, in which the state was 

everything and the citizen was its instrument. Education was a state monopoly and it 

was enjoyed only by the aristocracy. Spartan youths were forbidden theatre and 

oratory and were trained to speak as concisely (laconically) as possible [2].   

 Athens was a democratic state run by all citizens. Up to the age of 7, children 

were educated in the family, after which they entered the gymnasium, where they 

learned various physical exercises for harmonious development of the body. There 

were also schools for educating the mind, where they studied literature, music, rhetoric 

and philosophy. Plato founded a school called the academy (named after the Greek 

hero Acadeemos) and Aristotle founded a school called the lykeion (named after 

Apollo the Lyceum), both public institutions where was an academical learning, 

emphasizing the three supreme values: goodness, truth and beauty, which lead man on 

the path to happiness.  

The Romans aimed through education to raise a good citizen, a connoisseur 

of the laws of the land and a brave defender of the land. Education was provided in 

the family by the mother. Between the 8th- 5th centuries B.C. the father was also the 

teacher and tutor of his sons, initiating them in work, writing and reading. From the 

2nd century BC. we have the elementary schools (ludi), run by educated Greek slaves 

(magister), who spread Greek culture throughout the Roman world. By 400 BC there 

were schools for girls, as the Romans did not neglect women’s education, like the 

Orientals. They had trivial schools run by a „Grammaticus” who provided children 
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over the age of 12 with a secondary education, in which they studied Latin, Greek and 

the classics who wrote in these languages. 

At the age of 17, young men put on the „toga virilis” with great ceremony, 

the poor learned a trade or agriculture, and the rich went on to higher education in 

rhetoric schools to prepare for military or legal careers. Here they studied Latin and 

Greek grammar, music, poetry and especially rhetoric, to master the art of emphatic 

and pedantic speech [2].   The first pedagogical ideas were launched in the works of 

famous philosophers: Cicero, Cato, Terentius Varus (2nd and 1st century BC), Pliny 

the Elder, Pliny the Younger, and Seneca (1st century AD), who taught virtue, although 

they lived amidst general corruption and debauchery. The greatest teacher of the time 

was Quintilian (also the first teacher to be paid by the state), who with his work 

„Institutio oratoria” laid the foundations of a system of education that influenced 

pedagogical thinking until the period of humanism. 

3 Education  during Christian times  

In Christianity, the first Christian school was the family, where the child begins to know 

God. In the 2nd century, in order to prepare those who wanted to be baptized, the 

Church established the Catechumenate, a popular school where the fundamentals of 

Christian faith and morals were taught in three classes: obedient, kneelers and 

enlightened. The duration of training was initially 3 months, later extending to 2 and 3 

years [3]. The first forms of organization of the catechumenate have existed ever since 

the time of the Holy Apostles [4]. 

In order not to receive everyone into the bosom of the Church and to face the 

attacks of pagan philosophers on Christianity, catechetical schools were established, 

where young people studied Christian teaching and morals at an academic level, since 

in pagan schools Christianity was harshly criticized by the teachers who taught there 

[5]. Addressing these needs fell to the didacticians and catechists, who tried to establish 

a solid link between Christian doctrine and ancient philosophy [6]. Religious education 

organized in catechetical schools in the 2nd, 3rd and 4th centuries.   

The most famous was the Catechetical School of Alexandria, which reached 

its peak under Clement the Alexandrian and Origen (2nd and 3rd century); the latter 

founded the Catechetical School of Caesarea Palestine. These were followed by the 

famous Schools of Antioch, Jerusalem, the School of the three great Cappadocians (St. 

Basil the Great, St. Gregory of Nazianz and St. Gregory of Nyssa), the Syriac School 

of Edessa and the Western-African School, represented by St. Justin in Rome, 

Tertullian and St. Cyprian in Carthage, Augustine in Hippo and Ambrose in Milan [7].  

Through their work, the famous catechists of the Christian Golden Age 

responded to the great problems facing early Christianity, outlined the fundamental 

principles of religious education and laid the scientific foundations of the pedagogical 
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discipline [8] in the methodology and organizational form they used; their work is a 

point of reference for later educators to this day. 

4 Education in Middle Age. 

After the end of the persecutions against Christianity (4th century), monasticism was 

born, and monastic schools emerged, initiated by Paul of Thebes, Antony the Great and 

Pachomius in the East, and Benedict of Nursia in the West. Here religion was not 

studied separately, but together with other secular subjects called septem artes 

liberales, which were taught in a Christian spirit by monks and abbots. The language 

of instruction was Latin and the method of study was memorization [9].  These schools 

spread throughout the countries of south-western Europe. Later, cathedral and parochial 

schools, run by parish priests assisted by cantors, appeared, which would use the same 

system of monastic education, but at a lower level.  

Charles the Great (8th century) ordered the multiplication of schools next to 

churches in order to teach as many children as possible, establishing the principle of 

democratizing education. From the 12th century onwards, there are new monastic 

orders (the Dominicans and Franciscans) and they will extend their activities in the 

town schools and family. With the economic development of the cities, there was a deep 

need to deepen the study of certain disciplines, leading to the emergence of the first 

universities, which at first had only one faculty, such as in Bologna for law (1119), 

Salerno for medicine and Paris for theology (1150). These were followed by Oxford 

(1170), Cambridge (1209), Prague (1347), Krakow (1364), Vienna (1365), their number 

increasing to 100 in the 14th century thanks to the attention they received from the 

popes and kings, who strove to support them [10]. 

Education in the 10th-15th centuries was influenced by the scholastic 

movement, which sought to explain dogmas through reason, a reconciliation of religion 

and science. Founded by Anselm of Canterbury, scholasticism culminated under the 

philosopher and theologian Thomas Aquinas (1225-1274), who dominated all medieval 

theological thought.  

During the Byzantine Empire, the most important centres of culture were in 

Athens, Alexandria and Constantinople, where an academy existed as early as the 5th 

century where they studied Latin, Greek, rhetoric, law, philosophy and medicine. In the 

Arab world, there were university centres in Baghdad, Damascus, Cairo and Cordoba, 

where great men of culture were trained. 

In Romania the first Romanian school dates back to the 11th century, in Cenad 

(Arad), considered „a strong Christian centre” [11], where future priests were trained; 

and monasteries like Tismana, Cozia, Neamț, Suceava, Putna, etc. had monastery 

schools. Later, cathedral and village schools were established and in the 14th century 

there were denominational schools in Alba Iulia, Oradea, Târgu-Mureș, for Catholics 
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and in Șcheii Brașovului for Orthodox Romanians, where Greek, Latin, Slavonic and 

Romanian were taught [12]. 

The period between the 14th and 16th centuries is known as the Renaissance, 

due to a reaction to restrictive medieval conceptions and a desire to pay more attention 

to human instincts and feelings, coupled with an enthusiasm for the study of classicism. 

Under these conditions „the ancient spirit rises from the grave and celebrates a rebirth.” 

[13] Schools for the training of craftsmen and merchants flourished in this age. 

Pedagogical thought was influenced by thinkers such as Petrus Vergerius, who 

recommended knowledge of the child’s individuality, his psyche, and praise, games and 

physical education as means of education; there is also Mapheus Vegius, who dealt 

with moral education, emphasizing the power of example in educating the child [14].    

A prominent representative of humanism was Erasmus of Rotterdam, who 

emphasized the qualities that a teacher must possess in order to accomplish the art of 

instructing children in a pleasant way, abandoning the barbaric methods characteristic 

of the time, and recommending to educators his famous motto: „Let us instruct by 

amusing” [15].  He recommended that the woman should receive the same education 

as the man, since she is the child’s first educator. 

The Reformation, through its representatives Luther, Melanchthon, and 

Zwingli demanded princes and clergymen the study of Religion and the ancient 

languages, and that education should be gentle and teach children a craft. Luther 

elevated the culture of his country by translating the Bible into German and 

revolutionized education by introducing analytical curricula. The Reformers differed 

from the Renaissance in their outlook on life, condemning the unbridled unleashing of 

instinct and the inclination to indulge in the pleasures of life [16].   

Over time, humanism degenerated through its exaggerated return to the past, 

neglecting the present and real life, leading to the emergence of realism, which also 

influenced pedagogy in the 16th and 17th centuries through the works of Francois 

Rabelais. He criticized the scholastic system of education and instruction, 

characterized by the mechanical and useless memorization of lessons, and 

recommended an intuitive education through visits to factories and farms, 

contemplation of nature and first-hand knowledge of real life. The rest of the time, the 

pupil has to learn constantly in order to know everything. 

We also find similar pedagogical ideas in Michel de Montaigne, who 

recommends learning languages through conversation, as he had learned Latin, rather 

than by studying their grammar. His pedagogical ideas were new at the time: „Children 

must work so that they can become human beings”, „My pupil must repeat the lesson 

in his actions”, „Put aside all humility and constraint: I am very anxious that a good 

nature from its origins should not be debased and stubborn” [17], etc.; ideas that were 

to be taken up by later thinkers, and echoed in the symphony of modern pedagogy. 

It was also during this period that utopian socialists such as Thomas Morus 

and Tommaso Campanella appeared, whose works presented an ideal society based 
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on the principle of full political and economic equality of people, in which the state 

would take care of schools and education. They recommended the use of gentle 

methods of discipline, and that education and instruction should be carried out by 

intuitive means for productive activity [18].   

In our country, Coresi’s prints played a special role in promoting culture. 

Protestant, Catholic and Orthodox theological schools dominated the cultural and 

spiritual life, and Greek and Latin secular schools coexisted with Romanian ones [19]. 

The 15th and 16th centuries were marked by the pedagogical ideas of the three great 

humanist thinkers: Nicolaus Olahus, Ioan Sommer and Honterus. The first printed 

school textbooks emphasizing moral and intellectual education and fought for the 

generalization of school education. The later two advocated a useful education that 

would provide not only intellectual and moral education, but also aesthetic education, 

giving the Romanian education a new orientation.  

The 17th century was called the „century of didactics”, named after „Didactica 

Magna” written by Jan Amos Comenius, one of the greatest pedagogues of all time. 

His work was published in four volumes in Amsterdam in 1657 and was unanimously 

acclaimed by teachers throughout Europe [20]. A number of problems concerning the 

organization of the education system are substantiated in this work: education should 

be comprehensive, pleasant and easy; it should proceed in a graded manner and be 

based on intuition; pedagogy should be given priority in school; primary school should 

proceed nursery school, and teaching should be held in the mother tongue; education 

should be unitary, for all social classes; it calls for severe but fair discipline; physical 

education should not be absent from schools, as it prolongs human life; he introduced 

the notion of „school year”; he created the system of holidays; he established the length 

of the „school day” at 4 or 6 hours; he fixed the beginning of the school year for 

September 1st; the teacher’s mission is of great honor, society owes him respect, and 

the teacher should behave with dignity. The aim of the school is moral education, to 

train the young people in the practice of Christian virtues in order to acquire eternal 

life: „Happy is he who brings with him from the womb well-formed limbs! But a 

thousand times more blessed is he who brings with him a well-purified soul!” [21] The 

Romanian educator G.G. Antonescu states that Comenius „considered education as a 

means of improving and regenerating society” [22].  His ideas have had a great 

influence on Romanian pedagogical thinking to this day. 

In England, the philosopher John Locke stood out for his profound works, in 

which he talks about the education of the „gentleman”, who practices good manners 

and manages his own affairs well. He proposes an anti-scholastic, natural and moral 

education based on kindness and justice. He recommends knowing reality through the 

senses and studying useful subjects. According to him, education can change a man’s 

character, so that man’s happiness or unhappiness is largely his own doing. The ideal 

of education is the harmonization of the will with moral laws. Modern languages should 

be learned directly, by practicing them as the mother tongue [23]. The good example is 
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the best moral lesson for a child. He recommends Physical Education for the 

strengthening of the body, an intellectual education for the demands of life and a moral 

education for the development of a sense of honor. 

French pedagogy was invigorated by the works of the priest Francois 

Fenelon, in which he offers rules and principles for the education of boys and girls. As 

one who had been an educator at the court of Louis XIV, he condemned in his books 

the decadent morals of the court and of his time, which is why they were the most 

widely read books, and were used as textbooks in schools for a long time. He is an 

advocate of a gentle education, attracting children by the interest and usefulness of what 

is learned and not by the authority of the educator. He recommends that punishments 

should be used as rarely as possible, and when they are resorted to, the child should be 

told why it was necessary to use them [24]. 

The 18th century has been called the „century of the Enlightenment” because 

of the luminous momentum of culture, especially in France, through the works of its 

great thinkers such as Voltaire, Diderot, Descartes and Rousseau, who believed that 

reason is the only light that should guide man through life. Convinced of the great 

power of education, they hoped for a radical change in society and the eradication of 

all its evils. The Illuminists believed that mankind had begun a new world in which a 

single motto would rule: equality, liberty and fraternity. They called for the removal of 

religion from school, accusing it of sowing ignorance, burden and deceit in the 

conscience of the people [25]. They advocated the generalization of education and the 

establishment of „royal schools” and later „industrial” or „trade” schools, where 

modern methodology would prevail. 

A democratic, progressive movement was launched by the philosopher 

Helvetius, who called for an education designed to form good citizens who would work 

for the welfare of society. For the first time he launched the notion of the environment 

as an educational factor, of a secular state school, in which a scientific education of the 

people would be provided. He is one of the leading representatives of materialism and 

atheism.  

Diderot switched from deism to atheism, stating that religion no longer had 

any moral value. He recognizes the limits of education: it cannot give what the child 

has not received from nature. He asks for the education to be free and compulsory, and 

poor children have free canteens [26]. 

One of mankind’s greatest teachers, Rousseau, aroused admiration, hostility 

and hatred through his works. He was against the study of ancient useless languages; 

of history that teaches about evil deeds committed by villains who became heroes. He 

recommended that the child’s education should begin at the age of 12, and that it should 

be merely a supervisory action, leaving the child complete freedom. This type of 

education was called „negative education”. The child does not have to learn anything 

by heart. A great pedagogical merit of his was the periodization of school ages. His 
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pedagogical ideas also had many shortcomings and his work was strongly criticized in 

France and in European countries [27].  

In Germany, Rousseau's ideas revolutionized schooling, giving rise to the 

philanthropic movement, represented by Basedow and Salzmann, who sought to right 

the wrongs of Rousseau’s education by recommending an easy, effortless, cheerful and 

attractive education with exaggerated rewards and the display of the name on the role 

of honor of the meritorious ones. They neglected feeling and volition, a phenomenon 

that would lead to the emergence of neo-humanism, a new trend emphasizing the 

development of feeling [28].   

An apostle of primary education at the beginning of the 19th century was 

Pestalozzi, who astonished Europe with his teaching principles and methodology: 

intuition is the basis of instruction; education should be carried out in a gradual manner; 

it should be thorough and analytical; the individuality of the child should be respected; 

theoretical knowledge should be complemented by practical skills; the bond between 

pupil and teacher should be based on love, and instruction should be subordinated to 

education. He believed that moral education alone raises man to the highest dignity of 

his existence. He put his life at the service of his work, „both with his pedagogical 

genius and his zeal that came out of the purest love of youth, he stands alone without 

equal in the whole history of education” [29]. 

At the same time, Herbart proposed an organized study of pedagogy 

according to scientific methods, bringing a number of new ideas to the subject. He 

considered that the aim of education is the formation of a moral man, with character 

and universal culture. This can be achieved through the example and lessons of the 

teacher. Frobel was concerned with pre-school education, and to this end he initiated 

the organization of kindergartens, in which didactic games are a means of intellectual 

stimulation for children. Diesterweg considered it a priority to educate people through 

general culture, the foundation on which the professional-citizen would be built. For 

this, he said, 8 classes were needed, in which the textbook would be an indispensable 

teaching tool and the teacher would be everything, because a poor teacher conveys the 

truth to the pupils, while a good teacher helps the pupil to discover it [30]. 

5 Conclusions and suggestions 

Unfortunately, the 20th century was marked by the materialist-dialectical conception 

launched by Marx and Engels, in which the place of God was taken by the new man, 

the communist type, who can accomplish everything and depends on no one; this led 

to the splitting of Europe in two, until the beginning of the last century, when the former 

communist countries underwent a far-reaching democratization process, at the heart of 

which lies man as a citizen of the European Community, heir to an inestimable treasure 

of culture, civilization and education, which he will have to manage with great 

responsibility for his own re-education and human rehabilitation. 
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1. From the ancient civilizations, especially Greek and Roman, we have seen 

that a fundamental role in the educational phenomenon of the human being is played 

by parents, mother and father, who are living parables for their children through their 

words and especially through their deeds. For the building of a beautiful character, they 

have placed the three supreme values of goodness, truth and beauty at the basis of 

education;  

2. From Jewish culture mankind has learned that people can lose everything, 

but man is not lost if he has kept God in its heart, and from Christian catechetical 

schools we have learned that all subjects teach us to know God, but only morals and 

the conduct of life help us reach Him; 

3. The Byzantine Empire showed us that the best investment of a nation is the 

religious and secular education of the young people, the development of culture and the 

arts that ensure the peace, the well-being and the happiness of a people.  

4. The humanists have taught us what a marvellous universe is the child, who, 

instructed and taught by skilful teachers and endowed with the spirit of gentleness and 

love, can embrace the whole universe in his soul; 

5. The reformers warned us of the danger offered to man by success and 

wealth, which drive man away from the Creator, and by the inevitable failure of a 

disorganized education, without career teachers and without analytical curricula; 

6. Even if they exaggerated in their pedagogical visions, the realists 

established some undeniable educational principles: the child is a living being who must 

learn intuitively, contemplate the nature around him and learn unceasingly in order to 

be able to know everything; 

7. With his pedagogical principles, Comenius (Komenski) revolutionized the 

entire educational system, propelling education into the „didactic century” thanks to his 

unique work: „Didactica Magna”; 

8. J. Locke's pedagogical ideas have as their goal of education the realization 

of the mannered and chiselled man, based on goodness and justice, and the sense of 

honor as his motto;  

9. The Illuminists have enlightened Europe and the whole world with the idea 

that reason is the only light that should guide man in life, omitting to point out that if 

faith in the Creator is „guillotined”, then the creature could be left in an existential 

darkness, in which the slogan „Equality, liberty and fraternity” sighs, but without any 

end... 

10. The apostle of European education, Pestalozzi, testifies that the teacher is 

a Demiurge who can achieve everything when he offers everything, and those who 

knew him carved on his tombstone, for posterity, these words: "Everything for others, 

nothing for oneself!". 

...Thus, Europe has become the most enlightened continent, the most beautiful 

creation of education of the ever-innovative human spirit. Abandoning these principles 

may lead into darkness and ruin not only Europe but the entire world. The fate of the 
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world we live in depends on each and every one of us. The historian André Malraux 

referred to this phenomenon when he said that „the 21st century will be religious or it 

will not be at all” [31]. In other words, the last chance to save humanity will only be 

possible through the „stem cell” of primordial morality, preserved exclusively in the 

„bank” of divine revelation.   

I would like to end with a note of optimism, because as long as we have leaders 

who promote true culture and morality, this world still has a chance to exist, and all the 

more certainly when we have leaders like Mr. Victor Orban, who not long ago said that 

„Hungary is a Christian country and it will remain a Christian country”, our 

grandchildren still have a hope to inherit a glimmer of humanism...  
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