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Abstract. In recent years, the role and importance of the relationship between
globalization and education have been increasingly pivotal in terms of preparing
young adults for the interconnected world. This relationship, whose significance
is heightening day by day, has also had a profound impact on every stage of
education and educational approaches across the globe. It is inevitable that early
childhood, which is considered the first step of education, will be affected by the
improvements brought by globalization and the change it has initiated. However,
these effects are not unidirectional; early childhood education also plays a role in
shaping global perspectives by fostering intercultural awareness and tolerance
from a young age. Considering the importance of early childhood and the role of
children in the process of globalization, it has become one of the most essential
focal points of studies that examine the impacts of globalization on education.
The present study's main aim is to explore globalization's multifaceted impact on
cultural diversity and teacher training in early childhood education. The funda-
mental objective of this study, which utilizes a qualitative research methodology,
is to investigate challenges and opportunities arising from globalization within
early childhood education settings, particularly regarding cultural diversity and
teacher preparation. That’s why we arranged this paper based on qualitative re-
search methodology based on a literature review. The findings of this study
highlight the pivotal role teachers play in fostering inclusive classroom
environments,which are essential for nurturing young learners' global awareness
and citizenshipskills.
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1 Introduction

In recent years, the role and importance of the relationship between globalization and
education has been increasingly critical in terms of preparing young adults for the
interconnected world. This relationship, whose significance is heightening day by day,
has also had a profound impact on every stage of education and educational approaches
around the world. The influence of globalization on education can be thought of as the
comprehensive change of knowledge and information across geographic borders, with
the contribution of innovations in technology (Suarez-Orozco & Qin-Hilliard, 2002).
Globalization can be accepted as a significant component in the process of providing a
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more homogenized global education system worldwide by facilitating cultural, social,
and academic knowledge exchange among different societies.

As a consequence of the process of globalization and the goal of reaching a more
equal and homogenous education system, educational institutions aim to adapt their
curricula to include global perspectives from all around the world and prepare students
to navigate diverse environments. However, this preparation process is not limited to
compulsory or higher education; it extends to early childhood education, the
foundational stage of lifelong learning. It is inevitable that early childhood, which is
considered the first step of education, will be affected by the improvements and changes
brought by globalization. This profound impact of globalization on early childhood
education shapes how young children are prepared to adapt to an interconnected world.
On the other hand, it is not convenient to think this interaction between globalization
and early childhood education is unidirectional. On the contrary, this relationship
should be evaluated as bidirectional. In addition to the impact of globalization on both
the educational and daily life of preschoolers, children also have a very active role in
the process of globalization due to their involvement in creating and shaping their own
history and cultures (Williams & Samuelsson, 2022). For that reason, it should not be
forgotten that children are one of the most important participants in this process of
globalization.

As it should be in other areas of life, children should be seen as active participants
in the globalization of education. It can be said that children actively engage with and
contribute to this process in different ways. First of all, in the early years, children readily
absorb and respond to cultural inputs from diverse societies. This can be used as an
opportunity to create an intercultural understanding and tolerance towards diverse
cultures from an early age. In addition, their innate curiosity and openness to new
experiences enable them to learn new languages, perspectives, and cultures in a
globalized world. Besides, considering the concept of global citizenship, which is an
essential partof globalization, it is possible to say that the process of becoming a global
citizen beginsmuch earlier than expected. Global citizenship, which is closely related
to concepts such as a sense of shared responsibility, interconnectedness, and awareness
of global issues, offers a perspective that can be instilled in children at an early age.
Therefore, raising this awareness in the early period is an effective step in terms of
maintaining itin the future.

The journey towards global citizenship begins in early childhood education by
first enhancing a sense of local citizenship within the preschool setting, which
inherently serves as a small and localized community (Williams & Samuelsson, 2022).
Thereare numerous studies that emphasize the significance of discussing education for
sustainability and globalization from an early age because it advocates for creating an
environment within preschools that empowers children to play an active role as agents
inshaping their everyday lives (Arlemalm-Hagsér & Pramling Samuelsson, 2018).

Considering the importance of early childhood and the role of children in this
process, it can be seen that early childhood education has become one of the most
important focal points of studies in the field of the impacts of globalization on
education. Because it provides this interconnectivity between nations and cultures,
globalization has prompted a reconsideration of traditional approaches in early
childhood education. Along with this reconsideration, one of the central points of
transformation and changein traditional approaches is the promotion of tolerance and
inclusion towards diversity from an early age.
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This inclusive perspective, which has increased with globalization, has been very
effective in shaping educators' approaches to curriculum development and teacher
training. In addition, integrating technology into the process of globalization has
brought about global information exchange. All these developments have changed early
childhood education's landscape, presenting challenges and opportunities to educators,
policymakers, and parents. Thus, this study's main focus is exploringglobalization's
multifaceted impact on cultural diversity and teacher training in early childhood
education.

2 Method

This qualitative research study attempted to review and explore the multi-dimensional
effect of globalization on early childhood education with a particular focus on cultural
diversity and teacher training. Along with the literature review conducted on already
published works on the subject, an analysis of the prevailing educational practices
influenced by globalization has been done. The method used is designed to provide a
holistic understanding of the bidirectional relationship between globalization and early
childhood education, with an emphasis on how cultural diversity is both a challenge
and an opportunity in this context.

3 Cultural Diversity and Teacher Training

Culture, defined as a set of 'shared understandings' and 'shared expectations' by
Sampson (2012), is a variable whose place and importance in children's lives cannot be
denied. Within cultural communities, there are a set of values, beliefs, goals, norms,
activities, routines, traditions, and stories that collectively influence children’s
understanding of the world, their perspectives and what is expected from them (Reid et
al., 2017). It is possible to say that culture, which has such a shaping effect in every
aspectof children's lives, is a point that should be taken into consideration and
emphasized atevery stage of education. Early childhood, when children try to make sense
of the world,is the period when they begin to explore the environment and people that
surround them, and this period can be defined as the period when they are most open to
the effects of the culture in which they grow up. Furthermore, early childhood is the
time when the foundations are laid for creating a society that appreciates, respects, and
celebrates diversity. For this reason, cultural diversity, which has become more
prominent with the process of globalization, is one of the important components that
should be considered in early childhood settings.

The increase in cultural diversity, which is an inevitable consequence of the
globalization process, has created both opportunities and challenges in preschool
classes. Let’s begin with the positive sides of the increase in diversity in early childhood
settings.
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If we evaluate it in terms of the learning experiences it offers, we can say that cultural
diversity offers preschool children a wide range of opportunities in terms of the inter-
action of different perspectives, traditions and languages from different backgrounds.
This rich exposure to multiple cultures from an early age fosters global awareness and
helps children develop empathy and respect for diversity, which are essential skills in
today’s interconnected world. At the same time, these diversities can be used as a
beneficial tool in creating a rich learning environment for preschoolers by providing a
chance for them to share tales or stories from their cultures in storytelling sessions as a
daily routine. Another opportunity that globalization offers is cultural exchange
programs that allow preschool kids to gain information about different traditions,
customsor artworks from different cultures that lead to fostering mutual understanding.
In orderto take advantage of this opportunity and provide children with new experiences,
teachers can organize a celebration day and build a bridge between children and the
colorfulworld created by cultural diversity, with the help of activities that include
traditions, foods and songs from different cultures. Furthermore, exposing cultural
diversity froman early age can help to develop several essential skills for global
citizenship such as global awareness, empathy, open-mindedness, sense of pride in
one's cultural identity etc..

However, there are several challenges that come from the process of globalization
and increase in cultural diversity in preschool classrooms. Among these, one of the first
and most encountered difficulties is that language turns into a barrier in all areas of life.
Speaking a different language than the predominant language in the classroom causes
challenges in interaction and communication with others. Especially in preschool,
children need to interact with their peers, which is a critical part of their development.
If they cannot communicate successfully, this may create difficulties for them to
expresstheir needs, establish social relationships and develop properly, and this may
negativelyaffect their social skills in their future lives. Another crucial challenge that
can be seenin culturally diverse early childhood settings is prejudice and bias against
minorities. Young children have the capacity to learn the concept that we share
similarities and differences in various aspects (Abdullah, 2009). Furthermore, even if
most people perceive children as colorblind to such differences, this belief does not reflect
reality (Katz, 2003). Contrary to popular belief, research shows that children are neither
colorblind nor naive and racial relationships have an important place in their worlds
(Earick, 2008). From a very young age, children notice differences, learn to categorize,
and evaluate different groups. Indeed, studies have shown that by three months of age,
babies show preference to a person whose race matches their own (Kelly et al., 2005)
and thedifference in skin colors can be detected by infants as early as 6 months (Katz,
2003). As a result of their preferences young children often refuse to connect with
children that are different from themselves due to racial concerns. Thus, it can be said
that cultural diversity in early childhood settings can affect their social relations with
peers.

After children’s awareness towards similarities and differences among people, they
begin to observe the responses and reactions of others around them against differences
and these observations shape their attitudes towards diversities (Abdullah, 2009). So,
all these processes can be accepted as steps that constitute children’s prejudice and bias
against cultural diversities or minorities. Prejudicial attitudes of preschool children can
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lead to stereotyped behaviors, and this creates social division and causes an obstacle to
establish a positive relationship between peers. Thus, it should not be ignored that
children begin to learn to treat others differently on the basis of race, gender, age,
ability, religion and cultural heritage as early as preschool period (Abdullah, 2009). For
that reason, while considering globalization and its influence on early childhood
settings within the context of cultural diversity, both educators and parents should put
an emphasis on the importance of the characteristics of common attitudes towards
diversitiesaround children. At this point, within the boundaries of preschool classrooms,
teachersare the primary role models and influencers who shape children’s attitudes
toward cultural diversity. Accordingly, it is possible to say that teachers have the
potential to be involved in the globalization process both as a positive and a negative
factor. Educatorscan act as a positive factor by contributing to create a respectful and
inclusive learning environment where children embrace differences and appreciate
diversities by implementing strategies both daily routines and curriculum. For example,
they can use age- appropriate picture books with a diverse main character that address
the varied experiences, values or traditions. It is highly significant for children to
encounter characters who share their cultural background or resemble them in the books
they see in the classroom to feel themselves as represented and valued (Bennett et al.,
2017; Gunn et al., 2014). In addition, teachers can organize activities or mini discussion
sessions that emphasize values of empathy, kindness, and respect for diversity, and they
can use open-ended questions to encourage the critical thinking skills of children and
promotea positive attitude towards others' cultural backgrounds. It can be said that one
of the most important duties of educators and teachers is to make every child feel valued
bothin the school and classroom environment. Thus, it can be said that children
experiencea sense of worth, increased capability of learning abilities, and heightened
engagementwith both the learning environment and materials only if the teacher is
attentive and responsive to their individual needs (Gay, 2010; Nieto, 2004).
Associatively, Banks (2011) states that the academic achievement of culturally diverse
children can be increased when teachers possess cultural competence in understanding
their students' cultures and design activities that build upon the cultural and linguistic
strengths of students. On the other hand, although teachers have the potential to create
such positive effects, they can also cause the opposite. In order to manage a culturally
diverse classroom and create a positive environment for children, educators should be
well-equippedwith the knowledge, skills, and resources. Therefore, the preparedness of
teachers is very important to manage this process correctly. Being a teacher of a
culturally diverseclassroom can require acknowledging different cultures, languages,
or traditions that students bring by going beyond the traditional curriculum. In such
cases, teachers can need some tools to address potential biases or stereotyped behaviors
and facilitate respectful discussions about differences brought by different cultures and
they should create a positive and respectful classroom atmosphere where students feel
comfortableto express their unique identities. However, if teachers are not sufficiently
equipped tounderstand what kind of practices they should do in culturally diverse
classes and fromwhat perspective they should act, this situation can cause negative
consequences for children.
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So, training and preparing teachers for multicultural classrooms is an important point
that should be emphasized to accurately assess the increasing cultural diversity in
kindergarten classes, which is a result of globalization.

One of the approaches created to increase teachers' awareness of cultural diversity,
train and prepare them on this subject is Culturally Responsive Teaching (CRT).
“Culturally Responsive Teaching (CRT) can be defined as using the cultural
characteristics,experiences, and perspectives of ethnically diverse students as conduits
for teaching them more effectively” (Gay, 2002). The main distinctive characteristic of
this approach is going beyond surface-level diversity acknowledgment. It encourages
teachersto be aware of their own prejudices, cultural biases and fosters open dialogue
about cultural differences. CRT values meaningful interconnections between school,
home, and community (Bennett et al., 2017). Researchers synthesized studies into the
following five frameworks that embody the foundation of culturally responsive
teaching (CRT) in an early childhood setting: developing a culturally responsive
classroom com-munity, family engagement, critical literacy within a social justice
framework, multi- cultural literature, and culturally responsive print-rich environments
(Bennett et al., 2017). Some of the frameworks mentioned here were mentioned in the
previous parts of the paper, but the paper can be completed by touching on those that
are not mentioned. The first one of these is family engagement in the early childhood
settings which is highly significant for parents to recognize diversity of values and
perspectives in theschool and build a bridge between school and home environment
(Banks, 1993). This interaction can be achieved by organizing activities in which
families will be involvedor by reading various books that emphasize cultural diversity
by parents in active communication with the child in the home environment. Another
thing that can be done toturn the increasing cultural diversity in preschool classes as a
result of globalization into an opportunity is to create a culturally responsive print-rich
environment for children. Children learn and acquire knowledge by engaging with print
materials in their daily life and by observing the behaviors of adults (Reutzel 2015;
Strickland et al. 2004). For this reason, the content of print materials used in the school
environment and how they are evaluated by teachers play a very crucial role in the
development of children's perceptions on this subject. Using posters, pictures or other
print materials that include cultural diversity in the classroom environment helps
children to affirm their identity, and show them they are a part of the community in
which they live (Strickland et al. 2004). So, every child should have the opportunity to
see the affirmation of their own cultural background, along with the wider culture and
identity of the larger society, within their classroom and the school environment
(Cummins, 2011). Inaddition to what can be done in the classroom and home
environment, there are also some special teacher qualities that are important for CRP.
Rychly and Graves (2012) identified three essential qualities for CRP as increased
ability to perspective taking, developing positive attitudes about diverse cultures as well
as being aware of their owncultural backgrounds (Grant & Asimeng-Boahene, 2006;
Nieto, 2004) and having knowledge about cultures that are represented in their
classrooms.

Therefore, understanding children’s backgrounds and considering their perspectives
while preparing the appropriate environment, instructional materials, or developing
curriculum is critical in being a culturally responsive teacher. Also, having detailed
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knowledge about diverse cultures and positive attitudes about them are important fac-
tors for creating a respectful and inclusive classroom atmosphere. In order to acquire
these qualifications for preschool teachers who are competent and equipped to achieve
all these, beginning to take steps to support preservice teachers in gaining a culturally
responsive perspective during their undergraduate education may be beneficial in
passing this attitude on to future generations.

4 Conclusions and Recommendations

Globalization significantly impacts education by bringing together people from all over
the world, promoting cultural diversity, and highlighting the need for changes in teacher
education. Early childhood education is also affected by the processes broughtabout by
globalization, as it is the first step in the lifelong learning journey of humans.The
present study reveals that the increasing cultural diversity caused by globalizationbrings
both opportunities and challenges in early childhood settings. Notably, the opportunity
to create culturally rich environments is accompanied by challenges such as language
barriers and bias, both of which need to be addressed systematically within teacher
training programs. Language barriers and potential prejudices emerge as challenges that
affect communication, social interactions, and the development of social skills among
children. The effectiveness of managing culturally diverse classrooms depends largely
on the preparedness of educators. The culturally responsive teaching approach emerges
as an approach that increases teachers' competence in cultural diversityin classroom
settings. Teachers equipped with the culturally responsive teaching (CRT)approach and
cultural competence have a higher potential to create an inclusive and diverse learning
environment for children. On the other hand, teachers’ lack of adequate training and
resources can also lead to negative consequences, such as reinforcing stereotypes and
increasing cultural prejudices. Therefore, continuous support and resources should be
provided to teachers to minimize such risks and promote positive socialization among
children from different cultural backgrounds. Besides the preparednessof teachers,
parents also play a crucial role in children’s perspectives on cultural diversity. Families’
involvement in early childhood settings is critical for bridging the gap between home
and school environments. Active parental participation in culturally inclusive activities
helps children to develop positive attitudes toward diversity and differences and to gain
a global perspective. Schools must foster strong collaborations between educators and
families, encouraging open communication and joint efforts to promote inclusive values
in the home environment. Moreover, creating culturally responsive print-rich
environments and including diverse materials and resources in classrooms are of vital
importance in promoting children's sense of belonging and nurturing their cultural
identities. Implementing culturally relevant materials in classroomssupports children's
self-esteem and helps them appreciate both their own and others' cultures, fostering a
sense of community within the learning space. Considering all these findings, it is
important to improve teacher training programs by integrating culturally responsive
teaching practices and supporting professional development focused on cultural
competence. Another point to focus on when developing teacher training programs is
to encourage teachers to self-reflect their own biases and cultural assumptions. In
addition, the curricula implemented in preschool education should be inclusive
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in a way that includes different cultural perspectives and at the same time, classrooms
should be equipped with culturally rich materials. This should be a continuous process,
ensuring that teachers have access to updated resources and professional development
opportunities throughout their careers. At this point, schools also have an important role
to play in creating activities that support cultural diversity, bringing families and
educators together, and creating an open communication environment. Besides, policies
and institutional supports have a critical role in advocating policies that support cultural
diversity and inclusivity in early childhood settings and allocating resources for the
implementation of culturally responsive practices. Policymakers should prioritize
initiatives that promote diversity and inclusion in early childhood education, ensuring
equitable access to resources for all children, regardless of their cultural background.
Further studies can examine the long-term effects of culturally responsive teaching on
children’s development and their social relationships. Longitudinal research could
providedeeper insights into the ways culturally inclusive education shapes children's
worldviews, social skills, and academic success in the long run. In addition, future re-
search could focus on exploring best practices for integrating cultural diversity into
early childhood education across different contexts and regions. Comparing
international approaches to diversity in early childhood education can offer valuable
lessons on how to better integrate multicultural perspectives into teaching practices. To
prepare young learners for a globalized world, implementing these recommendations
can help foster a generation that is open-minded, empathetic, and equipped with the skills
neededto adapt to an interconnected society. By nurturing these qualities from an early
age, we can ensure that children develop into responsible global citizens who contribute
positively to a more inclusive world.

Early childhood education has a very important place in the globalization process of
education as it covers the period when children are most open to learning, discovery,
and education. For this reason, raising them in a culturally responsive manner from an
early age can be considered one of the most crucial steps that can be taken towards
making them global citizens. Considering that the biggest factors on their path to
becoming global citizens are their teachers and preschool environments, it is of great
significance that teachers act consciously on this issue and do their best to create a
culturally inclusive classroom environment.
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