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Abstract. The objective of the study is to ascertain the correlation between the moods of
educational administrators and instances of organizational humor. Correlational model is used as
the research model and the study employed the "Mood Scale," and the "Organizational Humor
Scale." In this study, a two-tailed T-test and a one-way ANOVA test were conducted on the data
set, as the data obtained from the aforementioned variables exhibited a normal distribution. Since
the variables of age and total years of service are not normally distributed, the Kruskal-Wallis H
test was used. In order to ascertain the relationship between the mood of the educational
administrators and organizational humor, a Pearson correlation analysis was carried out. The
results of the study showed that the positive mood and organizational humor scores of educational
administrators are high. The levels of experience of positive and negative emotional states were
found to be higher in female administrators than in male administrators. As indicated by the
findings of the data analysis, positive and negative moods, as well as organizational humor,
exhibit notable disparities in relation to demographic variables such as education level and school
type. However, these differences are not as pronounced when considering total years of service
and age. According to the gender variable, negative moods show a remarkable difference, while
positive moods and organizational humor don’t show a remarkable difference. There is a
moderately negative and a remarkable relationship between the negative moods of educational
administrators and organizational humor. There is a moderately positive and a remarkable
relationship between the positive moods of educational administrators and organizational humor.
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1 Introduction

Humor is a subject that needs to be investigated multidimensionally because; Factors
such as individual differences and people's moods cause differences in the use of humor
[1. Napier and Gershenfeld [2] stated that administrators and employees who include
humor in the organizational climate and use it effectively are individuals who both play
a supportive role in achieving the organization's predetermined goals and have a high
potential for self-realization. In addition, effective use of humor in the organization
improves the interpersonal relations of organizational administrators and employees
[3]. Sala [4] emphasized the importance of humor in intra-organizational
communication by stating that administrators' use of humor is a skill much needed in
the organization.
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Nowadays, people have begun to attach importance not only to academic
success but also to having a happy and satisfying life as the outcome of education. In
consequence, the necessity has arisen for 21st-century schools to satisfy the evolving
needs of students in a multiplicity of domains [5] . The importance of schools in helping
students acquire cognitive, social and emotional skills is increasing day by day [6].
Accordingly, during the educational process, it is crucial for individuals to be cognizant
of their cognitive, social, and emotional strengths and weaknesses, and to cultivate this
awareness in order to foster positive personal attributes. The realization of this objective
necessitates a commitment of effort, time, and knowledge on the part of both students
and educators. Meeting these expectations is possible with an effective school. Humor
has various functions such as freeing individuals mentally and relieving stress. Just as
an effective school is needed for the education system to be successful, the element
needed to create an effective school is administrators and teachers who are intellectually
liberated and have high motivation and performance. Humor will also support the
creation of generations that are free from traditional thinking, can look at circumstances
from a new perspective, have cognitive flexibility, are open to experience, can produce
non-traditional solutions to routine tasks, and can accept unexpected circumstances and
generate solutions.

An average day for education administrators includes routine visits, studies,
observations, teaching activities and the many workloads that come with a management
activity. These days last as a dynamic and continuous cycle in which administrators
interact many times. However, among these intense interactions, very few
administrators share humor with their stakeholders. Barth [7] stated that the thing that
is most felt to be missing in the school principal profession is humor. Along with such
intense planning and management activities, schools are also fun places where many
funny events occur. The important point is to be able to see the fun part that is needed
among all these serious works and that the organization contains within itself. It is
therefore incumbent upon educational administrators to cultivate their capacity to
discern humor and deploy it in a manner that is both appropriate and advantageous, in
service of the organization's objectives. In this regard, Barth [7] posited that humor
plays a pivotal role in the learning, growth, and sustenance of individuals.
Consequently, he advocated for a shift in perspective, from one that seeks to stifle
humor and disregard it, to one that fosters its emergence and advancement. Romero and
Cruthirds [8] defined humor in the workplace as entertaining communication that
produces positive emotional and cognitive effects on the individual, group or
organization. They also characterized humor in the workplace as an important
component of organizational culture that creates a positive environment where
information and ideas are freely shared and interpersonal relationships develop. Humor
can easily emerge in environments where individuals can express themselves freely and
do not feel insecure. The role of administrators is very important in providing this
environment in organizations, that is, in creating an atmosphere of humor.

In a study conducted by Mesmer-Magnus, Glew, and Viswesvaran [9], it was proposed
that administrators who possess a sense of humor are capable of fostering a positive
organizational climate, which is a critical factor in the advancement of superior-
subordinate relations. A administrator's use of humor reduces the social distance
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between that organization and its employees and creates a positive, workable
environment within the organization.

Positive use of organizational humor not only creates a good organizational
climate for organizations but can also help organizations promote their own
development. Administrators who deal with various procedures and official affairs with
internal and external stakeholders in an organization and are caught up in this
preoccupation become unable to realize where their mood is going, and even if they
notice, they do not prioritize it. As a result, administrators' human relations,
productivity, motivation and even authority are damaged. Upsher-Lupberger said about
this situation:

“As a leader in the organization,
you either pay attention to and
manage moods (including your
own) or ignore them and pay the
price [10].”

It is understood that it has recently become an important research topic that
has started to be examined with various organizational variables ([11]; [12]; [13]; [14];
[15]; [16], [17] ; [18]; [19]). In addition, mood states have also become one of the
important study topics and some studies have found that there may be a relationship
between humor and mood ([207]; [21]; [22]; [23]; [24]).

This research aims to determine the extent to which the emotional state of
educational administrators and their perception of organizational humor are correlated.
In alignment with the aforementioned research question, the following inquiries are
posed:

1. What is the level of moods and organizational humor perception of educational
administrators?

2. Do the positive and negative moods and perceptions of organizational humor of
educational administrators differ significantly according to demographic characteristics
(gender, age, type of school where they work, total years of service)?

3. Is there a correlation between the moods of educational administrators and their
perception of organizational humor?

4. To what extent do educational administrators' positive and negative emotional states
predict their perceptions of organizational humor?

2 Method
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The study employed a correlational model with the objective of elucidating the
interrelationship between the moods of educational administrators and the presence of
organizational humor. The research population comprises 1,366 principals and assistant
principals employed in public institutions across all districts of Denizli during the
2022/2023 school year. A sample was haphazardly selected from the population in
conformity with the tenets of simple random sampling. Data collection was conducted
via the administration of the "Personal Information Form," the "Mood Scale," and the
"Organizational Humor Scale." The Mood Scale is comprised of a total of 19 items, 9
of which are indicative of positive mood states and 10 of which are indicative of
negative mood states. For each item in the scale, multiplying the intensity of the
emotion and the frequency of experiencing it gives us the mood. The Cronbach's Alpha
(a) internal consistency coefficient of the aforementioned mood scale developed by
Yildirim and Tabak [24] was determined to be between. 80 and. 85. Cronbach Alpha
coefficient being greater than 0.70 means that the scale is consistent and reliable [25].
This definition shows that both scales applied to educational administrators are highly
reliable.

In order to ascertain the degree of correlation between the moods of
educational administrators and organizational humor, a normality test was first
conducted as a preliminary step in the study. This was done to determine whether the
variables exhibited a notable discrepancy according to the demographic characteristics
of educational administrators and to identify the most appropriate tests to be employed.
The results of the normality test are presented in Table 1.

Tablel. Kurtosis and skewness values obtained from data collection tools

Dimensions N Minimum Maximum Skewness Kurtosis
PM 304 1 5 -0,051 -0,89
NM 304 1 5 1,52 1,41
OH 304 1 5 -0,04 1,07

PM: Positive Moods
NM: Negative Moods
OH: Organizational Humor

Upon examination of the data presented in Table 1, it was ascertained that the
kurtosis and skewness values observed within the sub- and general dimensions of the
scales fell within the range of -2 to +2. As posited by George and Mallery [26], this
suggests that the data displays a normal distribution. However, in instances where the
sample size is below 30, the preference should be for non-parametric tests. In light of
the aforementioned context, it was determined that parametric tests would be the most
appropriate for analyzing the data with respect to the variables of type of school, gender
and educational status. Conversely, non-parametric tests were deemed more suitable
for examining the total years of service and age variables. In the cases where an
ANOVA test was employed, the Games-Howell test, a post-hoc analysis technique, was
utilized to determine which groups were responsible for the observed differences.
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Table2. Kurtosis and skewness values of demographic characteristics

Dimensions Skewness Kurtosis
Gender 0,89 -1,20
Age -0,12 0,01
Type of School Worked -0,11 -0,99
Total Years of Service in Profession -0,51 -0,39
Educational Status 1,65 1,87

Table 3. Frequency and percentage distributions regarding demographic
characteristics of administrators

Dimensions Groups N %
Gender Female 90 29,6
Male 214 70,4
Age 20-30 19 6,3
31-40 107 35,2
41-50 153 50,3
51 and over 25 8,2
Type of School Worked Pre-school 30 9,9
Primary school 101 33,2
Secondary school 96 31,6
High school 77 25,3
Total Ypars of Service in ) 0.7
Profession 1-5 years ’
6-10 years 26 8,6
11-15 years 70 23
16-20 years 121 39,8
21 years and above 85 28
Educational Status Bachelor's Degree 228 75
76 25

Postgraduate

Upon examination of Table 3 in relation to the gender variable, it becomes
evident that 214 of the 304 educational administrators who contributed to the research
are female, while the remaining 90 are male. According to the table, 29.6% of this rate
consists of female administrators and 70.4% of them are male administrators. When the
findings of the table in question were evaluated together with the school type variable,
the number of administrators working in pre-school education institutions was found to
be 30, the number of administrators studying in primary schools was 101, the number
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of administrators working in secondary schools was 96, and the number of
administrators working in high schools was 77. The rates of the type of school variable
in the table are as follows: 9.9% administrators in pre-school institutions, 33.2%
administrators in primary school institutions, 31.6% administrators in secondary school
institutions and 25.3% administrators in high school institutions. Upon examination of
the data, it became evident that a considerable proportion of the participants were
administrators at the primary school level.

In Table 3 in terms of the age variable, we see that the number of
administrators between the ages of 20-30 is 19, the number of administrators between
the ages of 31-40 is 107, the number of administrators between the ages of 41-50 is
153, and the number of administrators aged 51 and over is 25. According to the rates,
6.3% of the administrators are between the ages of 20-30, 35.2% are between the ages
of 31-40, 50.3% are between the ages of 41-50 and 8.2% are between the ages of 51
and over. According to the table 3, the majority of administrators fall within the 41-50
age range.

When the findings in Table 3 are evaluated in terms of educational status, the
number of administrators with a bachelor's degree is 228 and the number of
administrators with a graduate degree is 76. 75% of the administrators have a bachelor's
degree and 25% have a postgraduate degree.

A total years of service in the profession analysis of the table yields the
following results: two administrators are in the 1-5 years range, 26 in the 6-10 years
range, 70 in the 11-15 years range, 121 in the 16-20 years range, and 85 in the 21+
years range. As illustrated in the table, the proportion of administrators with a tenure of
between one and five years is 0.7%. The corresponding figures for those with a tenure
of between six and ten years, between eleven and fifteen years, and those who have
been in their roles for at least twenty-one years are 8.6%, 23.0%, and 28.0%,
respectively.

3 Findings

The first sub-problem of the research is "What is the level of moods and organizational
humor perception of educational administrators?" and descriptive statistical
information regarding moods and organizational humor perceptions are presented in
Table 4.

Table 4. Descriptive statistics information on moods

Scale Items X Standard Deviation (SD)
Be Proud 9,38 3,83
Be Encouraged 9,18 3,63
Feeling Enthusiastic 8,52 3,59

To Be Pleased 9,17 4,20
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Feeling Peaceful 9,31 3,76
Feeling Compassion 10,03 3,96
Feeling Grateful 10,17 4,19
Feeling Love 7,27 3,89
Hope 10,47 3,79
Total Average 9,27 3,87
Boredom 4,53 2,94
Feeling Helpless 3,48 2,90
Disappointment 3,97 3,12
Being Worried 3,89 2,63
Being Grieved 2,88 2,04
Being Unhappy 3,27 2,58
Feeling Hate 2,13 1,99
Get Angry 3,64 2,37
Losing Hope 3,15 2,69
Feeling Lonely 3,47 2,82
Total Average 3,44 2,61

Among the results obtained from the analysis of the moods of educational
administrators, the mean of the positive moods sub-dimension (X=9.27) was
determined as medium level as it corresponds to the range of 6.61-9.40. The mean of
the negative moods sub-dimension ( X=3.44) was determined to be low level as it
corresponds to the range of 1.00-3.80. When the standard deviations of educational
administrators' emotional states are examined, it is seen that the variation in positive
emotional states (SD=3.87) is greater than the variation in negative emotional states
(SD=2.61).

As regards the information in Table 4, the first three expressions with the
highest mean in the positive moods sub-dimension are “Hope” with an average of X
=10.47, “Feeling Grateful” with an average of X=10.17, and “Feeling Compassion”
with an average of X=10.03. The three items in the positive moods sub-dimension of
the mood scale that have lower averages than the other items are as follows: “Feeling
Love” with an average of X=7.27, “Feeling Enthusiasm” with an average of X=8.52
and X=9.17 with an average of it is “To Be Pleased”. Considering the lowest and
highest averages obtained from the scale items of the positive moods sub-dimension of
the mood scale; it has been established that the “Feeling Love” ( X=7.27) mood of the
education administrators within the organization is "Experienced to some extent" and
the “Hope” ( X=10.47) mood is "Experienced to a great extent".

As regards the information in Table 4, the first three expressions with the
highest mean in the negative moods sub-dimension are "Boredom" with a mean of 4.53,
"Disappointment” with a mean of 3.97, and "Being Worried" with a mean of 3.89,
while it has the lowest mean. The first three statements are as follows: "Feeling Hate"
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with an average of 2.13, "Losing Hope" with an average of 3.15, and "Being Unhappy"
with an average of 3.27. The emotion experienced most by education administrators
within the organization is “Boredom”, and the emotion they experience least is hatred.
Considering the highest and lowest averages obtained from the scale items of the
negative moods sub-dimension of the mood scale, it was determined that educational
administrators “Rarely Experience” boredom and “Almost Never Experience” being
worried within the organization.

When the averages of negative moods were investigated, it was observed that
educational administrators experienced very little or almost no negative moods within
the organization. In addition, the emotional state that showed the most difference
among positive emotional states was determined as " To Be Pleased (SD=4.20)" and

the emotional state that showed the most difference among negative emotional states
was "Boredom (SD=3.12)".

Table 5. Descriptive statistical on organizational humor

X SD

Hurpor is a critical element of the professional 425 0.79
environment.
I often joke at work. 3,57 1,03
I use the power of humor to overcome work stress. 3,91 0,90
My supervisor uses humor effectively. 3,45 1,07
My supervisor uses the power of humor to relieve work

. 3,55 1,06
tension.
Employees of the organization use humor effectively. 3,65 0,83
My supervisor often jokes. 3,14 1,13
Total Average 3,64 0,82

When the items of the organizational humor scale, whose averages were given, were

investigated, it was determined that all items related to organizational humor were
above the average level.
As regards the information in Table 5, the item with the highest mean of the scale is
“Humor is a critical element of the professional environment" with a mean of X=4.25
is the article. The item with the lowest mean is "My supervisor often jokes" with a mean
of X=3.14. When the standard deviation values of the organizational humor perception
scale are examined, it is seen that education administrators have closer views with other
administrators in items 2, 4, 5 and 7 of the scale.

Table 6. Descriptive statistics of experience of positive moods

Scale Items X Standard Deviation
(SD)

Be Proud 3,80 0,86

Be Encouraged 3,99 0,74

Feeling Enthusiastic 3,74 0,84

To Be Pleased 3,89 0,81
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Feeling Peaceful 3,99 0,87
Feeling Compassion 4,12 0,86
Feeling Grateful 3,48 1,05
Feeling Love 4,11 0,88
Hope 3,48 0,96
Total Average 3,88 0,87

Upon examination of Table 6, it becomes evident that the mean value of the
frequency of experiencing positive moods within the mood scale is 3.88. Given that our
scale employs a five-point Likert-type format, the result of X=3.88 indicates that the
positive moods of education administrators are situated above the medium level. Upon
examination of the data presented in the table, it was ascertained that the predominant
affective state experienced by administrators and assistant administrators within the
organisational context is "Feeling Compassion," with an average rating of 4.12.
Conversely, "Feeling Grateful" was identified as the least frequently occurring affective
state, with an average rating of 3.48.

Table 7. Descriptive statistics on the severity of experience of positive moods

Scale Items X Standard Deviation (SD)

Be Proud 2,39 0,62
Be Encouraged 2,25 0,64
Feelin

Enthufiastic 2,21 0.6
To Be Pleased 2,32 0,67
Feeling Peaceful 2,44 0,66
léf)?llql;agssion 2,40 0.72
Feeling Grateful 1,99 0,67
Feeling Love 2,49 0,59
Hope 2,32 0,66
Total Average 2,31 0,65

When Table 7 is investigated, it is seen that the average intensity of
experiencing positive moods in the mood scale is 2,31. The severity of moods is
evaluated with a triple likert type scale. For this reason, based on the average obtained
(X=2,31), we can say that the intensity of experiencing positive moods is at a high level.
When the data in the table is investigated, the most intense positive emotion is "Feeling
Love" and the least intense positive emotion is " Feeling Grateful".

Table 8. Descriptive statistics of experiencing negative moods

< Standard Deviation
Scale Items X (SD)
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Boredom 2,67 0,82
Feeling Helpless 2,22 0,88
Disappointment 2,44 0,90
Being Worried 2,40 0,97
Being Grieved 2,10 0,79
Being Unhappy 2,16 0,85
Feeling Hate 1,58 0,78
Get Angry 2,20 0,87
Losing Hope 2,01 0,95
Feeling Lonely 2,10 0,99
Total Average 2,18 0,88

Upon examination of Table 8, it becomes evident that the mean frequency of
experiencing negative moods on the mood scale is 2.18. As the scale employed is a
five-point Likert scale, the result of X=2.18 indicates that the negative moods
experienced by the education administrators in question are below the moderate level.
Table 8 reveals that the average frequency of experiencing negative moods on the mood
scale is 2.18, indicating a relatively high prevalence of negative mood states among the
respondents. Since our scale is a five-point Likert type, the result of X=2.18 shows
that the negative moods of education administrators are below the moderate level.
When the analysis results in the table were investigated, it was determined that the most
frequently experienced negative mood within the organization by administrators and
assistant administrators was "Boredom" with an average of 2.67, while the least
experienced mood was "Feeling Hate" with an average of 1.58.

Table 9. Descriptive statistics on the severity of negative moods

Scale Ttems X Standard Deviation (SD)
Boredom 1,59 0,65
Feeling Helpless 1,43 0,67
Disappointment 1,50 0,70
Being Worried 1,53 0,63
Being Grieved 1,29 0,54
Being Unhappy 1,41 0,63
Feeling Hate 1,21 0,46
Get Angry 1,57 0,66
Losing Hope 1,41 0,62
Feeling Lonely 1,47 0,65

Total Average 1,44 0,62
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When Table 9 is analyzed, it is seen that the average severity of experiencing
negative moods in the mood scale is 1.44. The severity of moods is evaluated with a
triple Likert type scale. For this reason, based on the average obtained (X=1,44), we
can say that the severity of experiencing negative moods is at a moderate level. When
the data in the table is investigated, the most intense positive mood is "Boredom"; The
mood experienced at the lowest intensity is "Feeling Hate".

Table 10. Change in moods according to gender

Variables Groups N X SD t df P

Positive Moods Male 214 3,42 1,03 -1,06 302 0,28
Female 90 3,56 0,99

Negative Moods Male 214 1,32 0,57 -3,23 120,7 ,00

Female 90 1,65 0,9

*p<0,05.

As regards the information in Table 10, while the positive moods of school
administrators do not differ significatly according to the gender variable, their negative
moods show a remarkable difference. When the analysis results in Table 10 are
analyzed, it has been determined that male administrators experience lower levels of
positive mood compared to female administrators. The examination of negative moods
revealed that the average for female administrators is higher than that of male
administrators. According to the table, the level of experiencing both negative and
positive moods is higher in female educational administrators at schools.

The change in educational administrators' moods and perceptions of organizational
humor according to educational status is shown in Table 11 and 12.

Table 11. Change in organizational humor perception according to educational status

variable
Variable Groups N X SD t df p
Organizational Humor Perception Bachelor’s 228 345 0,7 " 160,7 ,00
Degree 10
Postgraduate 76 424 0,56

#p<0,05.

Based on Table 11, there is a significant decrease in the organizational humor
perception of education administrators with a bachelor's degree compared to the
organizational humor perception of educational administrators with a postgraduate
degree.

Table 12. Changes in positive and negative moods according to educational status
variable

Variables Groups N X SD t df p




664 D. E. Ok and O. Titrek

Bachelor’s
Positive Moods Degree 228 3,34 1,01 -4 302 ,00
Postgraduate 76 3,86 0,96
Bachelor’s
Negative Moods Degree 228 1,51 0,76 5,5 251,6 ,00
Postgraduate 76 1,14 0,39
*p<0,05.

The data demonstrate a statistically significant difference in positive and
negative moods according to the educational status variable (t;o2; = -3.88; p < 0.05;
tsie) = 5.47; p <0.05).

Table 13 and Table 14 illustrate the fluctuations in the moods and perceptions of
organizational humor among educational administrators, stratified by the type of school
in which they work.

Table 13. ANOVA results showing the changes in positive and negative moods

according to the school type variable

Pre-school

Primary
School

Secondary
School

High Schools

N X SD Variance Sum of df Mean F p
Squares Squares
30 360 119 DBEWeN hg9r 3 431 427 .00
Groups
101 3,67 101 Vithino s ¢ 300 1
Groups

96 3,48 0,95 Total 315,73 303
77 3,14 0,98

Pre-school

Primary
School

Secondary
School

High Schools

Between

300 13059 gous 121 3 403 876 00
Within

101 124 051 groups 13816 300 046

96 138 068 '8 15006 303

77 1,75 0,86

*p<0,05.
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Upon examination of Table 13, it was determined that the positive moods of
educational administrators exhibited a notable distinction contingent on the type of
school in which the participants were employed (F(2,301) = 4.27; p < 0.05). Furthermore,
negative moods among educational administrators exhibited a notable discrepancy
based on the type of school where the participants were employed (F 300y = 8.76; p <
0.05).

Table 14. ANOVA results showing the change of organizational humor perception
according to the variable of school type

- . Sum of Mean

School Type n X SD  Variance Squares Squares p
Between

Pre-School 30 3,7 0,95 Groups 30,92 3 10,31 22,2 ,00
Within

Primary School 101 3,96 0,64 Groups 139,4 300 046

Secondary 96 3,7 0,61 Total 170,32 303

School

High Schools 77 3,13 0,68

*p<0,05.

Based on Table 14 results, a remarkable difference was ascertained between
the organizational humor levels of educational administrators working in high schools
and the organizational humor levels of educational administrators working in pre-
school, primary and secondary schools (p=,00). The mean of organizational humor
level of educational administrators working in high schools (X=3.13) and
organizational humor levels of educational administrators working in pre-school
(X=3.70), primary school (X=3.96) and secondary school (X=3.70) is lower than the
average levels. Moreover, educational administrators working in high schools are less
likely to be receivers and producers of humor within the organization than
administrators working in other types of schools.

In this study, the emotional states and organizational humor perceptions of
educational administrators were also examined according to the variables of age, gender
and total years of service. The analysis results showed that there was no significant
difference depending on these variables.

Tablo 15. Pearson correlation analysis results for the relationship between moods and
organizational humor

Variables Organizational Humor
Negative moods N 304
Pearson r -,559%*
p ,00
Positive moods N 304

Pearson r ,389%*
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p 00

* p<0,05

There is a moderately negative (r=-0.559) and remarkable (p<0.05)
relationship between negative moods and organizational humor. Furthermore, when
participants' negative moods increase, organizational humor decreases meaningfully
with a moderate relationship. The variance explained by the variables on each other is
31.24%. In other words, 31.24% of organizational humor may be due to negative
moods. There is a low level positive (r=0.389) and remarkable (p<0.05) relationship
between positive moods and organizational humor. additionally, participants' positive
moods and organizational humor increase meaningfully with a low level of
relationship. The variance explained by the variables on each other is 15.13%. That is,
15.13% of organizational humor may stem from positive moods.

Tablo 16. Regression analysis of educational administrators’ positive and negative
moods as predicting their perception of organizational humor

. Std. 2
Variables B Eror ®B) t p R R F P
Negative moods -0,59 0,05 -0,55 -11,5 0 0,55 030 133 ,00
Positive moods 029 0,04 039 734 0 039 0,15 538 ,00

#p<0,05

As a result of the linear regression analysis conducted to determine to what
extent the positive and negative moods of the education managers predict their
organizational humor perceptions, it was seen that the positive (F=53.80; p<.05) and
negative (F=132.95; p<.05) moods of the education managers were significant
predictors of organizational humor. It was concluded that the organizational humor of
educational administrators is predicted by 15% of positive emotional states and 30% of
negative emotional states.

4 Conclusions and Discussions

According to the results of the research, it was determined that the average of the
positive mood sub-dimension of the mood scale was moderate. When the averages of
positive moods were investigated in general, it was revealed that experiencing emotions
corresponded to the options "Experienced to some extent" and "Experienced to a great
extent". When the positive moods with the highest average are evaluated; it was
observed that the moods that the participating educational administrators felt most
intensely within the organization were Hope, Feeling Grateful and Feeling
Compassion, respectively. When the positive moods with the lowest mean are
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evaluated; It was observed that the moods that the participating educational
administrators felt least intensely within the organization were, respectively, Feeling
Love, Feeling Enthusiastic and To Be Pleased. Although the positive mood with the
lowest mean was feeling love, it was observed that the feeling felt most intensely was
love. In Yildirim's [27] study, "Examination of the Hierarchical Structures of Emotions
Experienced by School Administrators and Teachers", the emotions experienced most
frequently by teachers and school administrators were determined to be love, care,
patience, trust, empathy, pride and joy. Additionally, boredom is felt by administrators
both frequently and acutely. Such differences may occur depending on the
characteristics, cultural context and socio-economic level of the region where the
schools are located. There are high differences between the frequency and severity of
the emotions revealed in the research. The high number of people in the study who
experience their emotions at very low or very high levels, that is, at the extremes,
indicates that the participants generally do not have a balanced mood.

According to the gender of education administrators; while the positive moods
of educational administrators do not show a remarkable difference, their negative
moods show a remarkable difference. The level of experiencing both negative and
positive moods is higher in female education administrators. In the research conducted
by Titrek, Bayrak¢t and Zafer [28] whose sample consisted of teachers and
administrators, it was concluded that women have a more negative opinion than men
regarding the ability of school administrators to manage their emotions. Rosenthal and
Hall stated that women are significantly better at feeling emotions than men [29. The
findings of this study are not aligned with those of our study. The findings reveal no
notable distinction between positive and negative mood states with regard to the age
factor. Such inconsistencies may be attributed to the interconnection between emotions
and moods with inherent characteristics.

According to school type, the school types with the highest average positive
moods are pre-school and primary school, while the school types with the lowest
negative moods are pre-school and primary school. In addition, the type of school
where negative moods are experienced at the highest level and positive moods at the
lowest level are high schools. The reason for this may be that as the age of the students
concerned increases the problems that arise become increasingly serious in direct
proportion and factors such as adolescence and individualization are observed in
students, and factors such as adolescence and individualization are observed in the
students. There is no remarkable difference in the moods of education administrators
according to the total years of service.

According to the education level variable, there is a remarkable decrease in
positive emotions at the undergraduate level compared to master's and doctorate levels,
while a remarkable increase is observed in negative emotions. The rationale behind this
phenomenon may be that as the level of education increases, individuals tend to
gravitate towards self-realization. In the study titled "The relationship between high
school teachers' emotional intelligence levels and critical thinking tendencies" prepared
by Celik, Erdem and I13an [30] and it was determined that the emotional intelligence
competencies of teachers with a bachelor's degree were significantly lower than the
emotional intelligence competencies of teachers with a master's degree. The effect of
increasing education degree on emotional intelligence and the effect on the moods
obtained in our study can be considered as similar results.
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Educational administrators' organizational humor perceptions were found to be at
a reasonable level. This situation shows that communication and human relations are
very important in educational institutions and that humor has a place in these
organizations. It was established that the educational administrators' perceptions of
organizational humor among female participants and male participants were almost the
same. In the study by Yavuz [31] investigated the phenomenon of humor by focusing
on gender, and found that women, one of the most common and well-known
perceptions in society about gender, which is one of the most basic sources of humor,
do not understand humor and can’t do it. For this reason, there is no remarkable
difference. No remarkable difference was ascertained according to age and current
years of service. It was observed that the organizational humor levels of educational
administrators working in high schools were significantly lower than the organizational
humor levels of educational administrators working in preschool, primary school and
secondary school. In other words, educational administrators working in high schools
are less likely to be receivers and producers of humor within the organization than
administrators working in other types of schools. However, the level of organizational
humor of educational administrators working in high schools is at a reasonable level.
Humor is a trait that can be developed. It is related to the qualitative characteristics of
individuals rather than their quantitative characteristics. While a low-level remarkable
difference was found between positive moods, which are sub-dimensions of moods,
and the perception of organizational humor, a moderately negative remarkable
difference was found between negative moods and the perception of organizational
humor. Based on these results we can write some proposals below:

e The majority of the study's participants were male. It would be beneficial to
conduct another study where the sample is equally distributed.

e A qualitative study could be conducted with female principals and assistant
principals as the universe of participants, focusing on their perceptions of
organizational humor.

e This study is a cross-sectional study. It could be repeated as a longitudinal
study.

e It is possible to conduct studies which examine how school principals can
enhance the productivity and effectiveness of the school.
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