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Abstract. The priorities and directions of action of the university didactic meth-
odology should be customized according to the specialized discipline. The pro-
motion of active and interactive methods is considered, which will transform stu-
dents into co-participants in the construction of their own knowledge, in their
own training and education. In this sense, the lecture (with its various types) is
the established form of exposition, especially in higher education. The research
conducted based on descriptive model. The paper presents a study carried out on
a sample of teaching staff from higher education, who teach psycho-pedagogical
subjects, at different faculties within the University of Oradea. The use of differ-
ent variants of the university lecture (the lecture using discussion scales, the lec-
ture using discussion groups, the lecture starting from key words and phrases, the
Curran lecture, etc.) lead to the diversification of the didactic methodology, in
order to build diversified learning situations; ensuring the dynamic and open
character of the didactic methodology, in accordance with the modern vision of
didactic activities; promoting active and interactive methods, which causes stu-
dents to be co-participants in their own training and education. Of great efficiency
is the knowledge of one's own interest in learning as well as the knowledge of the
interest in learning the right thing.
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1 Introduction

In recent years, the number of those pursuing university studies has increased, imposing
the requirement to ensure everyone a training that allows them to face some difficulties
in terms of the formation of intellectual and practical skills (Botea, 2019). It is possible
that if adequate training in teaching methods is not provided by teachers, students will
have a low level of understanding. For this reason, the efficiency of traditional methods
(Marinescu et al., 2017), the use of active methods centered on learning and not on
teaching (Petrica et al., 2021a) become a constant concern of university teaching staff.

Currently, within a modern university education, the emphasis is on the use of meth-
ods centered on learning and not on teaching. Active learning emphasizes engagement,
encouraging students to take greater responsibility for their own learning and progress
(Petrica et al., 2021b). Today, performance is not measured quantitatively, by the vol-
ume of knowledge memorized and reproduced by students, but by their abilities to ap-
ply the acquired knowledge and skills in new situations (Marinescu et al., 2018), by the
ability to solve problems and cooperate with others (Marinescu et al., 2019), in condi-
tions of manifestation of tolerance towards human diversity, mutual respect, solidarity
and the capacity for responsible and effective participation in professional and public
life (Popescu et al., 2023a), under the conditions of accepting the rules of a fair social
competition (Popescu et al., 2023b). We need an education adapted to the challenges
of our time (M. Marinescu, 2009, p. 154; Marinescu, 2018).

Brief presentation of the advantages of different types of lecture

Lecture (Ib. Latin lege — ere = to read, pre = in front of someone), originally meaning
to read in front of an audience. It is an established form of exposure, especially in higher
education. The lecture is a way of pre-elaborated exposition of information from a cer-
tain field (ideas, theories, concepts) through (Blandul, 2014; Gutu, 2013; Chis, 2005):

- the logical chaining of reasoning;

- detailed confrontations and arguments;

- the systematization of factual material around a theme or main idea;

- multilateral analyzes and re-evaluation of the complex links between objects and
phenomena.

We will give a brief presentation of the advantages of different types of lecture, which
ultimately result in a better understanding of it.

Advantages of lecturing using discussion scales (Blandul, 2014; Gutu, 2013; Chis,
2005):

- the beginning stage focuses students' attention on course topics, giving them the
opportunity to review their information and opinions about a certain topic;

- the lecture will be followed much more relaxed, the students being already familiar
with the ideas that will be presented;

- the tickets remain in the possession of the students, who can use them as a starting
point for recapitulating the respective course;

- debates are a sure source of student motivation.

The advantages of the Curran lecture for students are participates in a double exposure of
information and attention is maintained. Moreover, advantage for students are an
immediate feed-back is achieved, knowing where to insist and explain again.

When we check advantages of lecturing using discussion groups are 1the possibility
of a better understanding of the content and forming a creative interaction within the
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student group. At the last advantages of lecturing from key words and phrases are
(Blandul, 2014; Gutu, 2013; Chis, 2005);

- emphasis is placed on activating students through involvement in the learning
process;

- familiarization with key concepts and phrases to be presented;

- during the course, the degree of involvement and attention of the student in-
crease

2 Method

Research conducted descriptive model. We will present the results of a questionnaire
administered to teaching staff from the University of Oradea (Romania), but also to
pedagogical practice mentors, regarding the place and role of using different types of
lectures. The questionnaire aimed to capture the opinion of teachers who teach different
subjects within the psycho-pedagogical Module (Specialty Didactics, Educational Psy-
chology, Adult Psychology, Pedagogy, Educational Management, Management of
School Organizations, Pedagogical Practice, etc.).

The indirect survey / in writing / by self-completion (self-administration) of the ques-
tionnaire was used. After the necessity of applying the questionnaire was motivated to
the subjects, the necessary clarifications and recommendations were made regarding
the way to complete the questionnaire, insisting on the importance of sincerity and hon-
esty with which the answers are given. Their honest opinion can contribute to a conclu-
sive research on the efficiency of the instructional-educational process in higher edu-
cation.

The main objective is to x-ray the existing situation at the level of educational reality
regarding the possession of information about the place and role of the use of different
types of lectures in the teaching of various subjects within the Educational Sciences,
but also the importance of the success of coordinating pedagogical practice in applica-
tion schools.

The sample of subjects was represented by a batch of 70 university teaching staff, but
also teachers - mentors who coordinate the pedagogical practice of students in different
school subjects, which are taught in the gymnasium, high school and post-high school
education cycle. The questionnaires (annex 1) were administered to some teachers from
higher, post-secondary, secondary and high school education.

The wording of the questions was in accordance with the topic we addressed. The
questionnaire has a number of 8 questions, being administered in one meeting, the time
allotted being 1 hour. The reason why these items predominate is to offer open answers
and freedom of expression regarding the probing of some aspects with open answers in
the issue related to the place and role of different types of university lectures.
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3 Findings

Interpretation of answers

The first item of the questionnaire (annex 1) refers to the association of the infor-
mation received at the seminars with that of the course. We will reproduce this associ-
ation in percentage order:

- 70% very much;

- 20% much;

- 10% is quite enough.

Quite enough
10%

Much
20%

Figure 1. The association of the information received at the seminar with that of the course (Item

).

The second item captures the practical relevance of the information received at courses
and seminars. Here are the detailed percentages on courses and seminars:

Courses: Seminars:

— 35% very much; —75% very much;

— 60% much; —20% much;

— 5% is quite enough. — 5% is quite enough.

Observing comparatively, we note the high percentage regarding the practical rele-
vance of the information in the seminars (75%). The same percentage of practical rele-
vance is observed both in courses and seminars (5%).

Quite enough
5%

Figure 2.2. The practical relevance of the information received at courses (Item 2)
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Much /_Qulte enough

Very much
75%

Figure 2.2. The practical relevance of the information received at seminars (Item 2)

The third item, regarding the grades obtained by students that would be due to the pur-
chases within the courses and seminars, provides the detailed percentages per courses
and seminars:

Courses: Seminars:

— 45% — very much; — 55% — very much;
—50% — much; —40% — much;

— 5% — quite enough. — 5% — quite enough.

Quite enough
5%

Figure 3.1. The grades obtained by students that would be due to the purchases within the courses
(Item 3)

Quite enough
5%

Figure 3.2. The grades obtained by students that would be due to the purchases within the sem-
inars (Item 3)
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Observing comparatively, the close percentage of students' grades is highlighted, which
is also due to purchases from courses, but also from seminars. The equal percentage of
5% is observed - quite a lot, the grades obtained by the students would be due to the
purchases from the courses and seminars.

Item four, the ranking of seminar activities:

. stimulating the active participation of students;

. explaining and trying to put the information into practice;

. the particular educational needs of the students are met;

. transmission of additional information to that received during the course;
. transmitting additional information to that received during the course.

Other ways:

- the use of an extensive bibliography, for deepening; carrying out non-formal activ-
ities (student circles, didactic visits; school competitions; participation in scientific ses-
sions, conferences, etc.).

On item 5: "Please express yourself on a scale from 1 to 5 (where 1 represents the
minimum value and 5 the maximum value), how you assess the consistency and quality
of the exchange of ideas between students":

a.atcourses . 1. 2 .3. 4. 5

a.atseminars . 1. 2 .3 . 4. 5

The quality and consistency of the exchange of ideas between students is maximum
— 5 — during the seminars, the answer is interesting 100% of the respondents gave this
answer; in the courses, according to the answer of the respondents, this value would be
somewhere between 3 and 4 (ie between the value fairly well and well).

Item 6, in courses: approximately close percentages for the types of lecture — debate
(24%), lecture combined with conversation (26%), lecture combined with problemati-
zation (25%); monologue lecture (5%), transmission of ready-made and dictated infor-
mation (5%); the remaining 15% refers to the use of other types of lectures: the Curran
lecture, the lecture starting from key words and phrases, the lecture using discussion
scales.

wn kAW~

o Other types of
Transmission lectures
of ready-made 15%
information
5%
Monologue -
lecture
5%

Lecture Lecture
combined with combined with
problematizati conversation

on 26%

Figure 4.1. Methods in carrying out didactic activity at courses (Item 6)
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At seminars, the percentage order is: giving examples, emphasizing the practical ap-
plicability of knowledge (60%); encouraging students to ask questions (24%); bibliog-
raphy recommendation bibliography recommendation (6%); 10% other ways, Curran
lecture, lecture starting from key words and phrases, lecture using discussion scales and
non-formal activities are suggested.

o Other ways
Bibliography
dati 10%
recommendati
on O\
6%
Encouraging

students to
ask questions
24%

Figure 4.2. Methods in carrying out didactic activity at seminars (Item 6)

The seventh item has an ideational connection with the sixth item. Ensuring the rele-
vance and topicality of the applicability of the information obtained a percentage of
(35%); a close percentage is discussing and carrying out research projects (30%); dis-
cussing some topics at the students' proposal (20%); responding to the students' partic-
ular educational needs and repeating the information from the course have equal per-
centages, but otherwise reduced (5%); and the other category (5%) refers to the empha-
sis on non-formal activities.

Chart 5. The predominant way of conducting seminars (Item Other
category
7) 5%
Repeating
- the W Ensuring the
information o the N relevance of the
from the students applicability of
course particular information
5% education 35%
Discussing M
some topics at 5%
the students
proposal
20%

Figure 5. The predominant way of conducting seminars (Item 7)
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The last item, item 8, refers to the ranking of answers regarding the methods of infor-
mation used mainly by students. Here is this ranking:

1. Course support (50%)

2. The Internet (20%)

3. Recommended bibliography (15%)

4. Own bibliographic sources (5%)

5. Others (10%) refer to participation in symposia, conferences, scientific communi-
cation sessions, experience exchanges, etc.

4 Conclusions and Recommendations

"Those who know enough are those who know how to learn" (Brooks Adams). Of great
efficiency is the knowledge of one's own interest in learning as well as the knowledge
of the interest in learning the right thing. The priorities and modernization directions of
the university lecture should be customized according to the specialized discipline, ac-
cording to the course and seminar (Popescu et al., 2015).

Here are a few (Botea et al., 2020):

- ensuring the dynamic and open nature of lecture types in accordance with the mod-
ern vision of didactic activities;

- diversifying the use of various types of lectures, in order to build diversified learning
situations;

- emphasizing the formative character of the lecture, its contribution to shaping the
entire personality of the students,

- promoting some types of active and interactive lectures that transform students into
co-participants in the construction of their own knowledge, in their own training and
education;

- imparting a heuristic character to the lecture, so that students are trained in search,
investigation, research activities and achieve heuristic learning through discovery and
problematization, to deepen learning through the use of an extensive bibliography;

- training students, but also teaching staff, by participating in research projects, sym-
posia, scientific sessions and conferences and various non-formal activities.
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The images or other third party material in this chapter are included in the chapter's
Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
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