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Abstract. Having good career opportunities in the tourism sector is the main 

motivation for undergraduate students studying tourism. Students' perceptions 

of the benefits of the curriculum will influence their perceptions of its value. 

Studies in the tourism literature emphasize that the educational motivations, 

expectations, and perceptions of students studying tourism play a significant 

role in their career intentions after graduation. This study aims to reveal the 

impact of the motivations, expectations, and perceptions of tourism education 

on the career intentions of undergraduate students studying tourism in the 

Faculty of Tourism. A total of 394 students participated in the survey. The 

relationships between these four variables and the data on these variables 

according to demographic variables were tested with SPSS. The results of the 

research indicate that the motivations, expectations, and perceptions of tourism 

education have a significantly positive impact on future career intentions and 

that there are significant differences in the values of the scale variables 

according to some demographic variables. The findings are expected to make 

significant contributions to the tourism education literature. 

Keywords: Education Motivation, Education Expectation, Education 

Perception, Career Intention, Tourism Faculty Students. 

1 Introduction 

In Turkey, tourism education is provided in two forms: formal and informal 

education. Formal tourism education is offered at secondary and higher education 

levels, while informal education is delivered through short-term courses provided by 

public institutions and private organizations. At the higher education level, tourism 

studies in Turkey are offered by institutions that provide associate, bachelor's, and 

postgraduate degrees. Bachelor's level tourism education is a higher education 

program based on a minimum of eight semesters following secondary education, and 

it includes education provided in faculties and colleges. As of 2023, there  are 56 
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faculties in Turkey offering bachelor's level tourism education. The number of 

faculties offering undergraduate education in tourism is increasing day by day. One of 

the reasons for this is the growing number of people participating in tourism activities 

worldwide and the developments in the tourism sector. Consequently, it is observed 

that businesses operating in the tourism sector continue to seek qualified personnel. 

Ultimately, the goal of this education at the bachelor's level is to train candidates for 

middle and upper management positions in the tourism field. 

 Tourism education can be described as efforts aimed at fostering behavioral 

changes in individuals to cultivate the quality workforce and managers needed by the 

tourism sector and to raise awareness about tourism in society. Another approach 

defines tourism education as vocational training designed to establish scientific 

procedures that will advance research and programming in the tourism field, enhance 

organizational efficiency, and keep pace with changes emerging in this area. The 

objective of tourism education is to ensure that students gain an understanding of the 

sector, develop skills, personal qualities, and attitudes valued by the industry, and 

apply their education to everyday situations (Barry & Melody, 2014). 

The curriculum is the foundational plan document of an educational program. It can 

be defined as an official document that organizes the structure, content, and teaching 

methods of a course or an educational institution. The curriculum includes a learning 

plan designed to impart knowledge and skills on a specific subject to students. The 

tourism education curriculum, therefore, includes a learning plan aimed at equipping 

students with the knowledge and skills needed by professionals working in the 

tourism sector. These curricula aim to provide students with information on various 

aspects of the tourism industry, its operations, management, and service delivery 

(Smith & Cooper, 2000). 

 This study aims to examine the impact of the motivations of students receiving 

tourism education on their career intentions and the role of their expectations and 

perceptions in this interaction. Additionally, the study discusses the influence of the 

curriculum on students' future career intentions and choices. The study not only 

contributes to the existing literature but also provides important recommendations for 

faculties and colleges offering undergraduate tourism education. In light of the study's 

findings, understanding the motivations of students participating or potentially 

participating in tourism education and how these motivations affect their expectations, 

perceptions, and future behaviors provides valuable information to stakeholders in the 

tourism industry (e.g., employing businesses). 

 Evaluating the motivations, expectations and perceptions of students in tourism 

education is beneficial for the improvement of teaching and learning. Furthermore, 

this study will help shed light on students' motivations, expectations, and perceptions 

regarding tourism education and gather information about their future academic and 

career intentions and preferences(Akıncı et al., 2017). Therefore, this research 

evaluates the framework of tourism education from the perspective of undergraduate 

students. The specific objectives of the study are (1) to identify the primary 

motivations behind pursuing tourism education, (2) to determine students' 

expectations and perceptions of tourism education, and (3) to ascertain students' 

future career intentions and preferences. 

Tourism education programs have developed significantly as an academic discipline 

over the past 50 years, and numerous studies have been conducted on students' 
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educational motivations in various fields. Many studies emphasize the importance of 

both intrinsic and extrinsic motivation in education. In this context, it can be said that 

the fundamental reasons behind students choosing and receiving education in the field 

of tourism are influenced by intrinsic and extrinsic motivations (Choi & Kim, 2013). 

 Vroom's Expectancy Theory posits that human behaviors are intentional, 

rational, and purposeful. Individuals' motivation is the result of the interaction 

between value, relationship, and expectancy factors. Locke's Goal Theory suggests 

that the causes of behaviors are the goals consciously chosen by individuals. 

According to this theory, it is assumed that each individual consciously determines 

their goals and is motivated to the extent that they value these goals. Thus, the more 

important the goal is and the more valuable it is to the individual, the more motivated 

the person will be (Eren, 2003). In light of these approaches, we can say that 

expectancy is the cause of motivation. 

 In the last quarter-century, many researchers have conducted scientific studies 

on the motivation of tourism students. Despite the importance of this topic in the field 

of tourism education and its direct impact on both educators and administrators, there 

is limited literature on why students choose to pursue tourism education (Tribe & 

Lewis, 2003). Many researchers initially began investigating student motivations for 

continuing in tourism education programs (O'Mahony et al., 2001; Tribe & Lewis, 

2003). Based on these studies, many other scholars have developed items related to 

educational motivation, tested them in different contexts, and proposed various 

motivational factors for choosing tourism education (Lee et al., 2008). 

 Although literature reviews have identified consistent factors such as job 

opportunities, ease of work, field attractiveness, and foreign experience (Alrawadieh 

& Alrawadieh, 2015; Lee et al., 2008), there is no consensus on the general factors 

that motivate students to enroll in tourism-related programs. However, understanding 

the motivations for pursuing tourism education is crucial, as the reasons for choosing 

tourism education programs will influence students' future behaviors. 

 The tourism sector's perception of the usefulness of tourism education curricula 

will influence students' perceptions of the value of the curriculum (Cole et al., 2006). 

Striking a balance between the vocational and academic content of tourism education 

curricula should be a primary concern for academics (Inui et al., 2006). Zagonari 

(2009) suggests that policies related to tourism education and training should balance 

vocational skills, fundamental knowledge, and thematic specialization, and that 

curriculum design should meet the needs of the tourism sector in this context. 

Therefore, to help students better understand tourism education topics, the workings 

and issues of the sector should be included in the curriculum. Additionally, the skills 

and qualifications required by the sector should be incorporated into the curriculum 

and continuously updated to meet the evolving demands and expectations of the 

sector, ensuring that students are trained as future professionals and leaders with both 

technical and theoretical knowledge (Lee et al., 2009). If academics fail to explain the 

nature of the tourism sector to their students and do not teach the knowledge and 

skills needed to meet its demands, students may become disillusioned when they start 

working in the sector, lose interest, and change their career intentions (O'Mahony et 

al., 2001). 

 There is no universally agreed-upon definition of career intention yet. In this 

study, career intention is used to indicate a person's tendency to pursue a specific 
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career. Intention has been generalized by various psychological theories as the most 

important and direct determinant of behavior. In this context, career intention is 

described as a person's conscious planning of their career for a specific future 

behavior (Warshaw & Davis, 1985). People's career intentions and choices are crucial 

for both individuals and the country's economy. Therefore, understanding what 

influences career intentions is very important. 

 Students' career intentions focus on understanding what they want to do in both 

the short and long term, considering demographic variables such as age, gender, and 

academic performance in their career plans (Cano et al., 2017). Effectively analyzing 

students' expectations and career intentions after graduation, as well as their intention 

to remain in the sector, is thought to benefit both students and businesses. 

Consequently, this research holds significant importance for both the industry and 

academics. This idea forms the starting point of this study. 

 In this study, the approaches of students studying at Akdeniz University Faculty 

of Tourism regarding TEM (Tourism Education Motivation), TEE (Tourism 

Education Expectation), TEP (Tourism Education Perception), and FCI (Future 

Career Intention) were examined based on demographic variables. Additionally, the 

students' expectations, perceptions, motivations, and future career intentions related to 

the tourism curriculum and sector were investigated. The relationships and 

interactions between the relevant variables, namely tourism education motivation, 

expectation, perception, and career intention, were analyzed using the SPSS program. 

In this context, the following research questions were addressed: 

I. Are there differences in the values of the scale variables based on 

demographic characteristics? 

II.  Is there a relationship between the scale variables TEM, TEE, TEP, and 

FCI? 

III. Do the scale variables TEM, TEE, and TEP affect the FCI scale variable? 

Based on the information in the literature, the following hypotheses were 

formulated to answer the research questions: 

H1. There are differences in the values of the scale variables based on 

demographic characteristics. 

H2. There is a relationship between the scale variables TEM, TEWE, TEP, and 

FCI. 

H3. The scale variables TEM, TEE, and TEP have an effect on the FCI scale 

variable. 

H4. TEM, TEE, and TEP collectively have a direct effect on FCI. 
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2 Methodology 

This study aims to test the relationship and interaction between Tourism Education 

Motivation (TEM), Tourism Education Expectation (TEE), Tourism Education 

Perception (TEP), and Future Career Intention (FCI) scales among tourism students, 

and to examine whether there are differences in these variables based on demographic 

factors. In this context, a quantitative research method was employed to collect data 

on these variables. 

 A survey form was created to collect data for the study. The survey form 

consists of two sections. The first section aims to gather demographic data about 

students receiving tourism education. The second section aims to measure the 

variables used in the study. The scales used in the study are validated and reliable. In 

this study, the TEM scale developed by Barry and Melody (2014) was found to have 

very good levels of KMO = 0.872 and a high Cronbach Alpha = 0.872. The TEE scale 

also showed very good levels of KMO = 0.891 and a high Cronbach Alpha = 0.893. 

The TEP scale demonstrated very good levels of KMO = 0.819 and a high Cronbach 

Alpha = 0.861. Additionally, the FCI scale developed by (Siu et al., 2012) was found 

to have good levels of KMO = 0.799 and an excellent Cronbach Alpha = 0.921. 

 In this study, undergraduate students enrolled in the tourism faculty at Akdeniz 

University were identified as the target population. Using the convenience sampling 

method, all accessible students were surveyed either online or in person. Online 

surveys were distributed via Google Survey with an introductory message, while 

paper surveys were handed out with the help of other faculty members. Convenience 

sampling is frequently used due to its ability to generalize within homogenous groups, 

such as students specializing in a particular field (Jager et al., 2017). 

 Before the survey, participants were informed about voluntary participation, the 

right to withdraw, anonymity, and data confidentiality. The online survey forms were 

available from January 2024 to April 2024, during which 182 responses were 

collected using convenience sampling. Additionally, 220 paper survey forms were 

distributed. However, 3 surveys were excluded because respondents marked the same 

value for all options, and 5 were excluded for not answering one or more scales. A 

total of 394 surveys were included in the study. 

3 Findings 

When the demographic characteristics of the students participating in the research 

were examined (Table 1), it was found that the highest rates were as follows: 50.8% 

of the students were male, 97.2% were single, 76.9% were between the ages of 22-29, 

58.7% had a monthly income between 17,003-25,000 TL, 49.7% were in the tourism 

management department among the students' departments, 21.1% had the intention of 

the United States as their career country, and 37% were either intending to return or 

undecided. Additionally, it is understood from Table 1 that the rate of those who want 

to pursue a career abroad is 94.2%. 
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Table 1. The demographic characteristics of the students 
f             %                                                                 %           f 

Gender    Marital Status   

Female 194 49.2  Married 11 2.8 

Male 200 50.8  Single 383 97.2 

Department    Age   

Tourism 196 49.7  20 years and below  78 19.8 

Management 

Gastronomy 

and Culinary 

169 16.8  21-29 years old 303 76.9 

Arts 

Tourism 56 14.2  30-39 years old 13 3.3 

Guiding 

Recreation 76 19.3  Monthly Income   

Management 

Top 5 Career    $ 531 and below 85 21.6 

Countries 

Germany 83 21.1  Between $ 531- $ 781 113 58.7 

USA 59 15.0  Between $ 782- $ 1093 75 19.0 

Italy 37 9.4  $ 1094 and above 121 30.7 

UK 23 5.8  Intention to Return   

Canada 18 4.6  Yes 147 37,3 

Undecided 54 13.7  No 78 19,8 

None 23 5.8  Undecided 147 37,3 

    Not considering going back 22 5,6 

Note: $ 1 = TL 32 

The frequencies of demographic variables in the sample and factor analyses 

were computed using the SPSS 27 program. In this study, the Kaiser-Meyer-Olkin 

(KMO) test was applied to assess the adequacy of the sample, and Bartlett's Test of 

Sphericity was conducted to evaluate the normality of the distribution. Descriptive 

statistics were analyzed to understand participant characteristics, and the normal 

distribution and reliability of measurement tools were assessed. 

When examining the skewness and kurtosis values in the normality test of 

the scales, it was found that for TEM (-0.891 and 1.072), TEE (-1.145 and 2.775), 

TEP (-0.920 and 1.640), and FCI (-0.551 and -0.160). According to (Fisher, 1970), 

skewness and kurtosis values within the range of -3 to +3 indicate that the expressions 

in the scales are normally distributed. Additionally, since the p-values for the scales in 

the Barlett's Test of Sphericity were <0.05, it indicates that the dataset is suitable for 

factor analysis (Baron & Kenny, 1986). 

Significant differences in scale variables used in the study based on 

participants' demographic characteristics were tested using t-tests and ANOVA. In the 

t-test, it was found that there were no statistically significant differences in the TEM, 

TEE, TEP, and FCI scale variables based on gender and marital status. 

ANOVA tests were conducted to test the scale variables TEM, TEE, TEP, and FCI in 

relation to participants' age, income, department, and intention to return. According to 

age, no significant differences were found in any of the scale variables. However, 

based on income, a significant difference was found in the TEP scale variable 

(p=0.021, p<0.05). When the difference based on income was analyzed using Post 
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Hoc Tests Tukey method, it was found that students with a monthly income of $ 531 

and below (x̄=3.735) had statistically and significantly lower TEP levels compared to 

those with incomes of $ 1094 and above (x̄=4.000). 

Differences in the variables based on the departments where students are 

enrolled were examined. When the variances of the groups based on departments 

were homogenous, three scale variables were investigated: TEM (p=0.002, p<0.05), 

TEE (p=0.032, p<0.05), and FCI (p=0.030, p<0.05). It was found that there were 

significant differences based on departments in these scale variables. When analyzed 

using Post Hoc Tests Tukey method, it was found that students in the Tourism 

Guiding department (x̄= 4.214) had statistically significantly higher TEM levels 

compared to students in the Tourism Management department (x̄= 3.905) (p=0.030, 

p<0.05), higher compared to students in the Gastronomy and Culinary Arts 

department (x̄= 3.849) (p=0.034, p<0.05), and higher compared to students in the 

Recreation Management department (x̄= 3.714) (p=0.001, p<0.05). Furthermore, it 

was determined that students in the Tourism Guiding department (x̄= 4.214) had 

statistically significantly higher TEE levels compared to students in the Recreation 

Management department (x̄= 3.877) (p=0.027, p<0.05). Additionally, it was found 

that students in the Tourism Guiding department (x̄= 4.013) had statistically 

significantly higher FCI levels compared to students in the Gastronomy and Culinary 

Arts department (x̄= 3.572) (p=0.049, p<0.05). 

When the variances of the groups based on departments were not 

homogeneous, the TEP scale variable was examined. In the analysis, it was found that 

there was a statistically significant difference in TEP (p=0.000, p<0.05) based on 

departments. When analyzed using Post Hoc Tests Games-Howell method, it was 

found that students in the Tourism Guiding department (x̄= 4.351) had statistically 

significantly higher TEP levels compared to students in the Tourism Management 

department (x̄= 3.924) (p=0.000, p<0.05), higher compared to students in the 

Gastronomy and Culinary Arts department (x̄= 3.899) (p=0.000, p<0.05), and higher 

compared to students in the Recreation Management department (x̄= 3.625) (p=0.000, 

p<0.05). Additionally, it was found that students in the Tourism Management 

department (x̄= 3.924) had statistically significantly higher TEP levels compared to 

students in the Recreation Management department (x̄= 3.625) (p=0.034, p<0.05). 

In the study, no significant difference was found in the TEE scale variable 

according to the intention to return in the ANOVA test. However, when the intention 

to return variable, with non-homogeneous variances among groups, was analyzed, a 

significant difference was found in the TEM (p=0.030, p<0.05) scale variable. It was 

observed that those with the intention to return (x̄= 4.037) had a higher TEM level 

compared to those without intention (x̄= 3.709) (p=0.022, p<0.05). The findings of 

the study indicate that there are statistically significant differences among groups in 

some demographic variables concerning some scale variables. In this context, the H1 

hypothesis is partially accepted. 

The correlations between the validated and reliable TEM, TEE, TEP, and 

FCI scale variables were examined (Table 2). As seen in the table, there is a 

significant and positive correlation between the four scale variables. It was 

determined that each scale had a high level of validity (Kaiser-Meyer-Olkin - KMO) 

and reliability (Cronbach's Alpha - C.A). Additionally, the Average Variance 

Extracted (AVE) values, which represent the average explained variance of the items 
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by a factor, were above 0.50 for all scale variables. Moreover, the Composite 

Reliability (CR) values, indicating the extent to which the observed variables in a 

factor represent the latent structure, were also found to be high for all scale variables. 

For convergent validity, it is expected that all CR values for the scale should be 

greater than the AVE value, and the AVE value should be greater than 0.500, while 

the CR value should be greater than 0.700 (Fornell & Larcker, 1981). 

Table 2. Correlation, validity, and reliability analyses of scale variables 

  TEM TEE TEP FCI KMO C.A. AVE CR 

TEM r 1    0.872 0.872 0.571 0.902 

TEE r 0.584** 1   0.891 0.893 0.577 0.916 

p 0.000 

TEP r 0,409** 0.599** 1  0.819 0.861 0.592 0.896 

p 0.000 0.000 

FCI r 0.726** 0.513** 0.331** 1 0.921 0.799 0.809 0.944 

p 0.000 0.000 0.000 

** Correlation is significant at the 0.01 level (2-tailed). 

Table 2 shows that there are statistically significant relationships between the TEM, 

TEE, TEP, and FCI scale variables used in this study. In this context, Hypothesis 2 is 

accepted. 

Table 3 presents the simple and multiple causal relationships between TEM, TEE, 

TEP, and FCI. As seen in the table, it is revealed that all scale variables have a 

significant and positive causal relationship with FCI. 

As shown in Table 3, simple regression analysis revealed that TEM, TEE, and TEP 

scale variables have a statistically significant effect on FCI. Therefore, hypothesis H3 

is accepted. However, when all three variables are included in the model together, it 

was found that TEM and TEE together have a significant direct effect on FCI, while 

in this model, the effect of TEP on FCI becomes insignificant (Figure 1). In this 

context, hypothesis H4 is partially accepted. 

Table 3. Simple and multiple linear regression analysis of research variables 

Predictors Dependent 

Variables 

Model 

 

Coefficients ANOVA 

R 

Square 

Std. Error of 

the Estimate 

F Sig. Constant 

Beta 

Predictor 

Beta 

Sig. 

TEM FCI 0.527 0.670 437.425 0.000** 0.090 0.941 0.000**

TEE FCI 0.263 0.835 140.149 0.000** 0.836 0.726 0.000**

TEP FCI 0.110 0.918 45.224 0.000** 1.976 0.455 0.000**

TEM      0.841 0.000**

TEE 
FCI 

 
0.536 0.662 152.459 0.000** -0.239 0.209 0.002**

TEP 
 -0.032 0.588 

** Correlation is significant at the 0.01 level (2-tailed). 
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TEM 

TEE 

TEA 

FCI 

TE=0.941

1 DE=0.841 

TE=0.721

61 

DE=0,209 

TE=0.455 

     Figure 1. Direct and Total Effects of TEM, TEE, and TEP on FCI 

4 Results, Conclusions and Recommendations 

In this study, significant differences were found in TEM, TEE, TEP, and/or FCI 

variables among groups based on certain demographic variables. It was found that 

students with lower income levels had lower levels of TEP compared to those with 

higher incomes. Students in the tourism guiding department were found to have 

higher levels of TEM and TEP compared to students in tourism management, 

gastronomy and culinary arts, and recreation departments. Additionally, students in 

the tourism management department were found to have higher TEP levels compared 

to students in the recreation management department. Furthermore, students in the 

tourism guiding department were found to have higher TEB levels compared to 

students in the recreation management department, and higher FCI levels compared to 

students in the gastronomy and culinary arts department. Ultimately, this study 

revealed significant, positive, and strong correlation relationships among all scale 

variables, and both TEM and TEE variables separately and together were found to 

explain and significantly positively influence the FCI scale variable. 

As known, tourism education curriculum plays a crucial role in determining 

motivation, expectation, and perception of tourism education. Therefore, establishing 

a balance between profession and academia in the curriculum design should be a 

priority concern for educators. Tourism education policies should meet the sector's 

needs by balancing vocational skills, fundamental knowledge, and thematic 

specialization in the curriculum. Hence, the sector's activities, issues, skills, and 

qualifications should be included in the curriculum for students to better understand 

tourism. Additionally, tourism programs should be updated to reflect the sector's 

current developments. The sector's perception of the usefulness of the curriculum will 
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influence students' perception of the value of the curriculum. If the sector believes 

that students do not have adequate skills after graduation, students' perceptions of the 

value of the curriculum will be low, and therefore, their educational motivation will 

decrease. Therefore, collaboration with stakeholders in the tourism sector is of great 

importance in preparing the tourism education curriculum. 

Based on the findings of this study, it has been revealed that students' motivation, 

expectation, and perception of tourism education have a significant impact on their 

future career intentions in the tourism sector. In this context, it is believed and hoped 

that this study will provide significant contributions to future academicians and 

managers working on these issues. 
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