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Abstract. Understanding cyberviolence in dating relationships among 

adolescents in the context of secondary education is crucial, as it reflects the 

impact of technological advances and the interaction of cultural norms, values, 

and social factors. This study offers teachers perceptions on specific initiatives 

and policies in the educational context aimed at promoting responsible digital 

communication and improving the well-being of adolescents and emphasizes the 

interplay between digital communication, social norms and individual behaviors. 

A case study approach was followed with qualitative method data analysis. The 

data was collected from 40 teachers through the semi-structured interview. Each 

teacher provided a perspective based on her personal and professional 

experiences, al- lowing for a deeper insight into the dynamics and challenges that 

both teachers and students face in the educational environment. Policies must 

prioritize the prevention of cyber violence, the protection of privacy and the 

ethical use of technology. The teaching staff does not have extensive experience 

in cyber violence, which further aggravates the problem of early detection and 

many of their students carry it out and many of the adolescents are not aware of 

this type of violence, that is, they carry it out involuntarily. passive form. Thus, 

it is necessary to first prepare teachers so that they can also prepare students for 

the prevention of cyberviolence in relationships. Several key preventive measures 

have been identified, such as education on safe internet use, early detection of 

signs of cyber violence, and strengthening collaboration between professionals 

and families. The findings of this study could help inform future policies and 

practices in educational settings with the goal of creating a safe and supportive 

environment for all students. 
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1 Introduction 

Understanding cyber-violence in adolescent dating relationships in the context of 

secondary education is crucial, as it reflects the impact of technological advances and 

the interplay of cultural norms, values and social factors (Afrouz & Vassos, 2024; 

Alonso-Ruido et al., 2024; Patchin & Hinduja, 2021, Van Ouytsel et al., 2020). The 
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prevalence of cyber-violence in adolescent relationships has increased with the rise of 

social media and digital communication platforms (Deans & Bhogal, 2019; Pérez-Rojo 

et al., 2022). Online gender-based violence is strongly linked to the young and 

adolescent population, who are often unaware of the risks posed by the use of ICTs for 

this purpose (García-Andrés et al., 2022). Since excessive Internet activities can have 

negative consequences on psychosocial and cognitive development, such as 

internalizing symptoms, cognitive distortions and Internet use disorders (Müller & 

Scherer, 2022; Pérez & Gómez, 2020) and victims of cyber-violence often experience 

anxiety, depres sion and a sense of helplessness. All this highlights the importance of 

addressing cyber- violence within the educational context to promote student well-being 

(Zweig et al., 2013). Empirical evidence shows that 35 % of young people admit to 

having engaged in intimate partner violence and 13.2 % admit to having checked their 

partner's phone (Ballesteros et al., 2019). Moreover, the average time spent using digital 

media is ap- proximately 6 hours and 54 minutes per day (García-Andrés et al., 2022), 

which has an impact on their activities and development (Varsoria & Pereira, 2020). 

Studies show high levels of cyber-violence victimization and perpetration among 

adolescents, with more than half of young people experiencing and perpetrating 

violence online (Cala & Martinez, 2022); however, girls are more likely to face severe 

and negative consequences compared to boys (Rodriguez et al., 2020). The study by 

Alonso-Ruido et al. (2018) reflects the omnipresence of ICTs in the lives of adolescent 

couples and establishes a relationship between digital violence and the use of techno- 

logical devices and virtual spaces. Furthermore, it is evident that adolescents face 

multiple forms of violence in the online environment at the sentimental level through cyber- 

control and aggression such as insults or humiliation. Digital overexposure has led to 

the transfer of social behaviors from the analogue to the digital world, highlighting the 

use of anonymity to carry out aggressive or bullying behavior (Expósito & Rodríguex, 

2020). All these factors have influenced the development of new manifestations of 

violence, including digital gender-based violence. Violence in adolescent relationships 

has negative consequences on the psychological and physical health of the victims (Dalouh 

& Soriano, 2020). 

Several authors state that violence in this sphere often occurs in order to control and 

humiliate partners. Therefore, this cyber-violence in adolescent dating relationships is 

a current educational and health problem. Therefore, adolescents' knowledge and 

awareness of the potential risks of cyberbullying that they may encounter in the online 

environment is crucial to take preventive measures to protect themselves and deal with 

cyberbullying (Altundağ & Ayas, 2020). Therefore, new challenges of educational 

intervention are revealed for education professionals, faced with the commitment to 

ensure that young people live their relationships free of violence (Alonso-Ruido et al., 

2024). Teacher training is essential to address cyber-violence in adolescent 

relationships (Dalouh et al., 2024), as they are better able to identify and handle these 

cases, and feel more confident to intervene (Williford et al., 2022). Therefore, teachers 

need to be prepared first so that they can also prepare students for the prevention of 

cyber- violence in relationships. Research indicates that validated measures to assess 

cyber dating violence are limited, and that a new instrument has been developed to 

differentiate between sexual, verbal and controlling dimensions (Sánchez-Jiménez et al., 

2022). 
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Furthermore, beliefs in romantic myths and tolerant attitudes towards dating abuse have 

been related to cyber dating violence victimization, emphasizing the need for 

personalized interventions based on attachment and romantic beliefs to prevent various 

forms of dating violence (De Los Reyes et al., 2022). Furthermore, the association 

between cyber-violence and other forms of offline violence underscores the importance 

of understanding factors that predict the commission of cyber-violence, such as history 

of violence and knowledge of parental supervision. 

Regarding the implementation of policies and programmes to prevent teen dating 

cyber-violence, Yurdakul & Ayhan's (2023) study recommends that policymakers 

include cyberbullying prevention programmes in their national curricula to increase 

adolescents' awareness of cyberbullying and improve their coping skills, and that educators 

implement these programmes for children and adolescents. In the United States, the 

Digital Dating Abuse programme focuses on educating young people about responsible 

use of technology and the warning signs of cyber-violence (Reed et al., 2020). In 

Europe, the European Commission has funded projects such as "Youth4Youth", which 

seeks to empower adolescents to combat cyber-violence through education and active 

participation (Livingstone et al., 2021). In Spain and specifically at the level of 

Andalusia, the III Plan for Gender Equality in Education 2024/2028 develops various 

measures for the prevention and early detection of violence in educational centers that 

are considered (Andalusia, Consejería de Desarrollo Educativo y Formación 

Profesional, 2024). 

Adolescent dating cyber-violence is an emerging problem that significantly affects 

young people's well-being. Hence, research on teen dating cyber-violence has important 

implications for educational practice and policy making. It is crucial that educators 

receive training on how to identify and address cyber-violence. In addition, schools 

should implement prevention programmes that include components on the safe and 

ethical use of technology (Cassidy et al., 2021). In all of this, secondary school teachers 

play a crucial role in identifying and preventing these behaviors. This article explores 

teachers' perceptions of specific initiatives and policies in the educational con- text aimed 

at promoting responsible digital communication and improving the well-being of 

adolescents and emphasizes the interplay between digital communication, social norms 

and individual behaviors. 

2 Method 

2.1 Design 

A case study approach was followed with data analysis using qualitative methods. Data 

were collected from 40 teachers through semi-structured interview. Each teacher 

provided a perspective based on their personal and professional experiences, allowing 

for a deeper insight into the dynamics and challenges faced by teachers in the 

educational environment. 

2.2. Participants 
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Table 1. Socio-demographic data of the interviewed teachers. 

Socio-demographic characteristics n 

21 Male 
Gender 

Female 19 47,5 

Physical education 3 7,5 

Spanish Language and Literature 3 7,5 

Pedagogue (Orientation) 1 2,5 

Math 7 17,5 

English 8 20 

Philosophy 2 5 

Technology 3 7,5 

Teacher in FP (the Mechanical Manufacturing family) 3 7,5 
Specialty 

Geography and History. 
4 10 

Image and sound training cycle 1 2,5 

Chemistry 1 2,5 

Teaching in Higher Degree in Administration of Com- 
1 2,5 

puter Network Systems 

Teaching in higher degree computer science training 
 

2 5 
 cycles   

Training Cycle in Anatomy for Imaging and Diagnostic 

students, last year I was teaching Hospital Hygiene in 
 

1 
 

2,5 

Nursing Assistant   

Witness cases of TDV Knowledge about TDV cases 27 67,5 

in the classroom or 

educational center 

 

No Knowledge about TDV cases 
 

13 
 

32,5 

2.3 Data analysis 

After the interviews were recorded, they were transcribed and subjected to a process of 

content analysis through the categorisation of meaning and the corresponding inductive 

assignment of codes. The phases of the content analysis of the interviews were based on 

the two principles described by Álvarez Gayou (2003): identifying the categories and 

their properties in the data (categorisation of the information) and incorporating the 

categories and the data through a process of constant comparison in search of 

similarities and differences between the discourses of the interviewees. For this second 

step, the Atlas.ti programme (24) was used, which made it possible to relate categories. 

The content categories -previous and emergent- applied to the analysis of the 

information have in turn been grouped into themes that allow us to structure the 

evidence of the content of their discourses (table 2). 
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Table 2. Themes, categories and subcategories used in content analysis. 

Nº Topics Metacategories Categories 

  Insufficient training Lack of information on cyber-violence, 

lack of specific training, limited educa- 

tion in adolescent psychology. 

  Inexperience in intervention Lack of intervention skills, uncertainty 

about protocols for action. 

1 Teacher training on 

cyberviolence 

Need for tools Shortage of resources, lack of policies 

and protocols. 

 
Technological barriers Generation gap, lack of knowledge of di- 

gital tools, limitations in the use of tech- 

nology. 

Difficulties in identification Confusion with other problems, difficu- 

lty in recognising signals. 

Lack of collaboration and coordi- 

nation 

Lack of an interdisciplinary team, little 

interaction with families. 

Lack of legal knowledge Ignorance of laws and regulations, un- 

certainty about legal consequences. 

Lack of perception of the serious- 

ness of the actions. 

Failure to recognise warning signs, un- 

derestimation of risk. 

2 Awareness-raising and 

prevention of cyber-

violence 

Need to raise awareness of risks 

and consequences. 

Emotional and psychological stress, 

social pressure and wrong expectations. 
 

Normalisation of harmful beha- 

viours. 

 

Distorted perception of privacy and con- 

sent. 

Challenges for Intervention and 

Support 

Isolation and lack of support, inadequate 

response from authorities and commu- 

nity. 

Focus on prevention 
 

Awareness raising and prevention, digi- 

tal education and digital skills, protocols 

for action. 

3 Educational policies for 

the prevention and 

tackling of cyber-

violence in adolescent 

dating relationships 

Interdisciplinary collaboration and 

coordination 

Inter-agency collaboration, inclusion 

and diversity, policy development.

Protecting privacy online. Psychological and emotional support, re- 
porting situations of cyber-violence to 



 
 

 

 

 

the competent authorities, implementa- 

  tion of usage and safety policies.  
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2.4 Ethical aspects 

Once the consent of all the teachers involved had been obtained, the interviews were 

conducted according to the availability of the participants. The interviews will be 

carried out according to the availability of the participants. In addition, the 

confidentiality and anonymity of their answers will be guaranteed beforehand. 

3 Findings 

3.1 Teacher training on cyber-violence 

The general perception of the interviewees regarding cyber-violence is that it is an area 

whose origin comes mainly from the uncontrolled and excessive use of technologies: 

"As an educator, I perceive cyber-violence and distortions about relationships as 

growing problems, driven by technology" [D37]. However, it is important to highlight 

that some interviewees state that they have limited knowledge about this issue: "The 

problem is that we are not always able to identify them beforehand. With 4 or 5 different 

classrooms to manage, where we work with 30 students or more, it is impossible to 

have the personalised attention that allows us to identify these situations in advance", 

says the interviewee [D39]. In addition, they share the belief that such violence affects 

negatively on an emotional and psychological level, which can promote the 

development of difficulties in future relationships and damage the self-concept of the 

person who suffers it, "The emotional and psychological impact of cyber-violence can 

be dev astating, including anxiety, depression, and a decrease in self-esteem. Victims 

often feel vulnerable and isolated, which underlines the importance of addressing this 

problem and providing appropriate support"[D4]. 

Furthermore, teachers' lack of experience and knowledge about cyber-violence in 

adolescent dating relationships may hinder their ability to effectively address and pre- 

vent this problem in schools. Furthermore, interviewees emphasize the prevalence and 

severity of cyber-violence among teenage couples, with a significant association be- 

tween online and offline violence: "It is a new way of violence compared to 20 years 

ago, but it has stagnated and caught up with the evolution of violence among teenagers" 

[D22]. In addition, they highlight the impact of perceived social norms, gender stereo- 

types and family influences on adolescents' engagement in digital monitoring 

behaviors, a form of cyber dating abuse: "Teen dating violence is influenced by multiple 

factors, including sexism and the reproduction of patterns of behavior observed in the 

family environment. The lack of education in equality and mutual respect, both at home 

and in educational institutions, contributes significantly to this problem.” [D4]. Also, 

beliefs in romantic myths have been linked to the victimization of cyber dating 

violence, especially for girls, which emphasizes the importance of taking into account 

tolerant attitudes towards violence in intervention programs: "Victims usually don't feel 

like victims, and that's the problem. They normalize violent attitudes so much that if a 

person doesn't let themselves be helped, they can't be helped” [D11]. It is necessary to 
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underline the need for teacher training programs to improve their understanding of the 

dynamics of cyber-violence and to implement effective prevention strategies in 

educational settings: "we professionals are dealing with this, a platform of enormous 

power and influence. We have to look at these new possibilities of violence, and not 

think that we already know it all." [D11]. Therefore, there is a need for specific tools for 

detecting and tackling cyber-violence in adolescent couple relationships, as it is a 

growing prob lem that requires specific tools for its detection and tackling: "Educators 

lack the tools to deal with adolescent couple violence. Another problem is the difficulty 

of detection due to the hidden nature of the problem. And the most common problem is 

the lack of resources" [D5]. Likewise, other teachers interviewed, such as [D36], insist 

on specialized training, access to psychological resources, and collaboration with 

experts in the field are essential. There is also a need to involve more parents, 

psychologists and other professionals who can collaborate in a joint solution. 

3.2 Raising awareness among adolescents about cyber-violence 

Cyber-violence is an increasingly prevalent problem among adolescents, including 

behaviors such as monitoring a partner's profile on social networks, sending vexatious 

or threatening messages, spreading negative information, and stealing passwords. This 

has serious consequences on the mental health of young people, such as lack of self-

esteem, anxiety and depression: "Victims can easily have anxiety, depression, low self-

esteem and feelings of isolation. What's worse is that abuse can follow victims wherever 

they go, without a safe haven. This can lead to a sense of loneliness and hopelessness, 

and in extreme cases, suicidal thoughts." [D2]. 

To address this problem, the teacher interviewed highlights that prevention programs 

aimed at adolescents are developed, with the objective of educating and raising aware- 

ness about cyber-violence in relationships:” My center is committed to preventing these 

problems through awareness programs: workshops, talks, campaigns. Training for 

teachers is fundamental, as well as the involvement of families: informative talks, 

support materials. In addition, workshops on responsible use of ICT, action protocol” 

[D5]. All of these programs seek to develop social, emotional and critical thinking skills 

in adolescents so that they can identify and prevent cyber-violent behaviors in their 

intimate partner relationships: "Education that does not teach adolescents social skills 

such as effective communication, conflict resolution, and emotion management can 

increase the risk of intimate partner violence.” [D5]. 

Secondary education faculty have limited insight into cyber violence and lack 

effective strategies to address it: "The main challenges we face as education 

professionals in addressing teen dating violence include lack of awareness, resistance to 

change, and the need for specific resources. It is crucial to receive ongoing training and 

have access to specialized support services to effectively address these complex 

issues."[D3]. 

Secondary school teachers more frequently report cyberbullying to the school 

counselor, while primary school teachers make more use of mediation. This indicates 

that secondary school teachers have fewer tools to directly handle these situations: "A 

student confided in me that her boyfriend was constantly checking up on her. He was 

bullying her not to go out with her friends and checking her cell phone frequently. I 

offered support and guidance and encouraged her to seek professional help." [D6]. 
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Teachers point out the need for schools to implement cyberbullying prevention 

programs that involve the entire educational community, including specific training for 

teachers. This evidences that currently the teaching staff lacks adequate preparation: 

"Currently, our center does not carry out specific projects against teen dating violence 

or cyber violence. We are evaluating how to integrate programs that promote healthy 

relationships along with the responsible use of technologies, to ensure the emotional 

and psychological well-being of our students." [D37]. 

The lack of perception of the seriousness of actions on cyber violence in adolescent 

couple relationships is a major problem. According to the faculty interviewed, 

adolescents tend to normalize and minimize cyber-violence behaviors in their dating 

relationships, without being aware of the seriousness of the behaviors. 

It is crucial to develop educational and awareness programs that help adolescents 

understand the negative impact and seriousness of cyber-violence behaviors in couple 

relationships: "The main challenge is the update in the interpretation of warning signs 

and conflict resolution, knowing how to act when faced with it." [D22]. Therefore, it is 

necessary to raise awareness of the risks and consequences: "I think we should continue 

to have an impact on actions aimed at prevention and awareness of the student body." 

[D39]. This is partly because adolescents develop strong emotional ties and feelings of 

belonging with their peer group, which leads them to validate behaviors that may be 

contrary to adult values. This is clearly reflected in the response of the following 

interviewed subject: 

It is very common to perceive behaviors and hear comments 

conducive to violence between partners. It is also true that when the 

students have confidence they ask you questions and comment their 

discom- fort about the relationship they have with their partner (reject 

the way they dress, do not allow them to talk/meet with other classmates, 

toxic relationship that results in limitation by the partner) In these 

cases, it is essential to tackle the problem by talking directly with them, 

if it is the case, with family members and of course spread a clear 

message about respect from that age [D40]. 

That's why, it is crucial to develop educational and awareness programs that help 

adolescents understand the negative impact and severity of cyberviolence behaviors in 

relationships: “The main challenge is updating the interpretation of warning signs and 

conflict resolution, knowing how to act in the face of it.” [D22]. Therefore, it is 

necessary to raise awareness about the risks and consequences: “I think we should 

continue to focus on actions aimed at prevention and raising awareness among 

students.” [D39]. 

3.3 Educational policies for preventing and addressing cyber-violence 

Educational policies play a crucial role in addressing cyber-violence awareness among 

adolescents. Implementation of programs such as the Cyberbullying Awareness Pro- 

gram can significantly increase adolescents' awareness of cyberviolence and improve 

their coping skills. These programs should be included in national curricula to educate 

adolescents about cyber-violence and improve their ability to handle these situations 

effectively: "It is essential to incorporate digital and emotional education into the 

official curriculum, encourage reporting of cases, and offer psychological support to 

students. In addition, collaboration with parents and adults in the children's 

environment 
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is crucial. Prevention must be a collective effort" [D36]. In addition, it is essential to 

develop educational capacities to counter cyber-violence through school education and 

public awareness campaigns, emphasizing the importance of addressing violence in 

cyberspace. 

Understanding the causes and effects of cyber violence is crucial, as it can cause deep 

psychological distress among adolescents: “The role of trainer and lifeguard. The role 

of trainer to help in prevention, educating our students, exposing situations, 

consequences, warning signs that help them to self-detect it and to detect it through 

their loved ones and circle of friends. The role of lifeguard is to always convey that we 

are here to help them and that they should not be afraid to tell us what is happening to 

them.” [D22]. By incorporating this knowledge into educational policies, policy makers  and 

educators can create a safer online environment for adolescents and empower them to 

navigate cyberspace responsibly: “The new generations must understand that it is vital 

to make good use of technologies, since they are a double-edged sword. They can be 

your best allies, but also your greatest enemies. They must learn to recognize danger on 

the Internet and to always walk with caution, as we adults do.” [D6]. 

For this reason, interviewees point to the need to focus on prevention. Preventing 

cyber-violence in adolescent dating relationships through public policy is crucial, given 

the increasing prevalence and harmful impact of such behaviors: "As an educator, I 

consider cyber-violence in adolescent couples to be a complex and worrisome problem 

15 that requires a multifaceted intervention from the educational sphere." [D15]. 

To prevent cyber violence in adolescent dating relationships, the faculty notes that to 

protect online privacy, it is crucial to raise awareness about the risks associated with 

excessive sharing of personal information on social networking platforms "It is very 

dangerous as it violates privacy, fosters dependency and harms emotional well-being, 

contributing to toxic relationships" [D2]. Since cyber dating violence, including 

behaviors such as stalking and harassment, is a frequent problem among young couples, 

with high reciprocity between men and women. The teacher interviewed suggests that 

preventive interventions "education professionals play a fundamental role in preventing 

and addressing cyber-violence in adolescent couples. They must raise awareness and 

train students and teachers, detect cases early, intervene effectively, support victims and 

collaborate with families and authorities. Their commitment is key to creating a safe 

school environment and fostering healthy and respectful relationships."[D5]. 

They also mention how cyber dating violence prevention programs can be effective 

in addressing this problem and reducing its negative consequences: "This must be 

addressed from all sectors of society. This includes educational programs or updated 

laws to combat cyber-violence, accessible resources and support for those experiencing 

this type of abuse, improvements in social media content moderation policies, training 

for educators and other professionals in identifying and intervening in cases of cyber-

violence, and the development of new technologies to prevent online abuse."[D2]. In 

addition, understanding the factors that predict violent behavior online can help to manage 

and intervene in cases of cyber dating violence: "Low self-esteem, lack of social skills, 

gender stereotypes, and exposure to violence are the main factors that contribute to 

violence. Not to mention, the lack of education and information about healthy 

relationships, since by not knowing about them, adolescents may be inside a violent 

relation- ship and not know it "[D5]. By promoting cyber safety awareness, 

implementing preventive programs, and addressing the underlying predictors of 

abusive behavior, steps 
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can be taken to improve online privacy protection and prevent cyber dating violence: 

"To combat cyber violence, it is critical to promote a culture of respect and safety in 

the digital environment" [D4]. 

Regarding the actions taken by the educational centers against cyber-violence, the 

responses of the teachers interviewed as a whole refer to training in equality, 

preservation of personal data, cyber-control, family communication and psychologist. 

In relation to this last action, subject [D33] comments: "Having a psychologist in the 

centers would be a good option. Just as there is a counselor, there should be a 

psychologist dedicated to that. Because the counselor is the counselor and cannot be in 

charge of this. The psychologist is specific to fix this problem, and our role as teachers is 

to detect the problem to take it to the psychologist." 

To address educational policies aimed at preventing and addressing adolescent dating 

cyber-violence from the perspective of secondary school teachers. In addition, to the 

effective prevention of cyber-violence, the protection of students' online privacy, teachers 

point out that there is also a focus on promoting an ethical use of technology. To this 

end, educational programs promote digital ethics and respect for the rights of others online, 

teaching students about the impact of their digital actions and how to avoid harmful 

behavior: 

As a teacher, I stress the importance of educating against media distortions 

about relationships, which exalt possessiveness as well as aggressiveness. It 

is crucial to teach digital citizenship along with cyber violence prevention, 

promoting an ethical use of technology to foster respect and empathy among 

adolescents in the digital environment. [D25] 

4 Discussion, Conclusions and Recommendations 

The Secondary Education teachers participating in our research recognize that they play 

a key role in identifying and addressing cyber-violence in schools. However, teachers 

identified several challenges in addressing cyber-violence. One major challenge is the 

lack of training and resources. Many teachers reported that they did not feel prepared 

to handle cyber-violence incidents due to insufficient training on the topic. This was 

already reflected in studies such as DeSmet et al. (2021) who concluded that teachers 

often lack the training and resources needed to intervene effectively in cases of cyber- 

violence, and in more recent studies such as Martinez et al. (2024) who consider that 

one of the main challenges lies in the lack of specific educational programs on cyber- 

violence in educational institutions. Regarding teacher training, all agree that it is 

fundamental to identify and adequately address cases of cyber-violence among 

students, especially, they emphasize but currently, this training is insufficient in many 

educational contexts. Our results agree with those of Williford et al. (2022), who ratify 

that specific training on issues of cyber-violence and digital conflict management is 

insufficient in many teacher training programs and show that teachers who receive 

specific training on cyber-violence are better able to identify and handle these cases, 

and feel more confident when intervening. Therefore, participants insist that training 

programs should include: workshops and Seminars: Continuous training on 

identification and management of cyber-violence; training in intervention skills and 

emotional support 
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and interdisciplinary collaboration with psychologists, counselors and other 

professionals to comprehensively address cyber-violence cases. 

It should be emphasized that, some underestimate the prevalence and impact of 

cyberviolence in adolescent dating relationships, which can make early identification 

and appropriate intervention difficult. In addition, the rapid evolution of technology and 

social networking platforms makes it difficult for educators to stay informed about new 

forms of cyber-violence. According to Garcia (2023), there is a worrying tendency to 

underestimate the seriousness of cyberviolence among adolescents, both by the young 

people themselves and by the adults in charge of their education. This phenomenon can 

lead to many victims not recognizing abusive behaviors as such, thus perpetuating 

cycles of digital violence. 

Our results concur with those of Abad et al. (2023), in that the normalization of 

harmful online behaviors among adolescent couples represents a significant obstacle to 

the effective prevention of cyberviolence and that it is therefore crucial to implement 

strategies that promote a culture of digital respect and empowerment among youth to 

counteract these patterns of behavior. The study found that while most schools have 

policies in place to address cyber-violence, the effectiveness of these policies varies. 

As such, teachers emphasized the need for clearer guidelines and more consistent ap- 

plication of policies. Teachers also stressed that collaboration among educators, par- 

ents, and students is key to implementing successful policies that protect the safety and 

emotional well-being of adolescents in an ever-evolving digital environment. 

Another point on which the subjects of our study agree is that educational policies 

should adopt a holistic approach that combines active prevention, the inclusion of 

protocols for identification and action in cases of cyber-violence, developing 

educational programs that teach students about the safe and respectful use of technology, 

as well as the protection of online privacy and promotion of the ethical use of technology. 

Borrajo et al. (2017) present analogous findings and state that effective educational 

policies should address this problem in a comprehensive manner, promoting awareness, 

strengthening digital competencies and fostering healthy relationships among 

adolescents. 

In terms of strategies to improve the perception and training of teachers, the need to 

incorporate cyber-violence into the teacher training curriculum emerges, in which 

specific modules on cyber-violence are integrated into initial and continuing teacher 

training programs. Similarly, the importance of sensitization and awareness-raising 

aimed at teachers, students and parents on the risks and signs of cyber-violence is 

emphasized. Finally, another key aspect is to periodically assess the effectiveness of 

school policies and adjust based on the results and needs identified. These proposals are 

supported by studies such as So and Kim (2021), which support the idea that 

incorporating this knowledge into educational policies, policy makers and educators 

can create a safer online environment for adolescents and empower them to navigate 

cyberspace responsibly (So & Kim, 2021). 

The data provided by this research indicate that understanding cyber-violence in 

adolescent dating relationships in the context of secondary education is essential to pro- 

mote student well-being. Furthermore, secondary teacher-led educational policies are 

critical to address adolescent dating cyber-violence effectively. Therefore, a holistic 
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approach that combines active prevention, protection of online privacy, and promotion 

of ethical use of technology is essential. Collaboration between educators, parents and 

students is key to implementing successful policies that protect the safety and emotional 

well-being of adolescents in an ever-evolving digital environment. 

These findings underscore the importance of monitoring and regulating adolescents' 

digital use to mitigate adverse effects on their well-being and development. Thus, teachers 

should be trained to recognize signs of cyber-violence, such as excessive control 

through social networks, non-consensual dissemination of intimate images, or online 

threats and harassment. It is important that teachers know how to intervene effectively, 

applying action protocols and referring to the appropriate support services when 

necessary. In addition, they should be able to generate classroom dynamics to foster 

healthy relationships and prevent violence. Teacher training programs should address 

the specific characteristics of adolescent dating cyber-violence, such as the use of 

technologies, patterns of control and abuse, and the psychological impact on victims. 

In short, training teachers is crucial to enable them to effectively detect, intervene and 

prevent cyber-violence in students' dating relationships. 
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