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Abstract. This research, aiming to investigate teachers' metaphoric perceptions of
their school principals was based on the basis of the phenomenological design, which
is one of the qualitative research approaches. The metaphorical perception study,
which is one of the methods that investigates situations, events, facts, concepts and
principles that people are aware of but do not have in-depth knowledge about, and
reveals the perceptions of the participants in this regard, constitutes the method of this
research. The study group consists of 43 teachers. The purposeful sampling method,
one of the non-random sampling methods, was used in selecting the study group. With
this sampling method, interviews were conducted with teachers working in four
different public high schools affiliated to the Ministry of National Education in
Pazarcik district of Kahramanmaras Province. The data of the research was collected
with the interview form developed by the researcher. The question "The school
principal is like ..o, Because ..........coeeuiis " was sought to be
answered in the interview form. The same question was asked 3 times in the interview
form. In this way, it was aimed to reveal if there is more than one metaphor in
teachers’ minds. The collected data was analyzed and interpreted by content analysis.
Of the metaphors and explanation sentences collected from high school teachers,
answers that could not be read, had missing explanation sentences, or missing
metaphor part were excluded. After being coded by two different coders, categories
were created based on the common features of the metaphors by two different
researchers again, and the similarity between them was examined. A high degree of
similarity was found between the coding and categorization processes carried out by
the two different researchers. With the analysis of the data, the metaphors developed
for the concept of school principal were generally grouped under eight categories.
These categories, from the highest to the lowest in terms of their representational
power, are as follows: Protective, Guiding and directing, evoking nature, emitting
light and giving information, Negative, Reminding a building, Object, Part of a
system.” The distribution of these metaphors collected under the categories were then
examined according to the variables of gender, educational status, school type and
seniority.
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1 Introduction
Being a social being, humans build their lives with others who are meaningful to
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them. Only people who can socialize in a healthy way can be happy. But everything is
different and unique by nature. These differences and their depth develop society and
move it forward (Aydin, 2007).

People who come together around common goals, based on individual differences,
have created organizations that will develop, change and transform societies (Sahin
and Sabanci, 2018). Organizations, by their nature, act with the coordination of
managers and managed individuals towards a common goal. (Aydin, 2007; Ozdemir,
Bozkurt and Aydin, 2015).

The duty of management in organizations is; It is to ensure that an existing
organization reaches the determined common goals and to keep the organization alive
in accordance with the goals (Barutgugil, 2006). Organizations in all areas of social
structures make their existence more effective with effective management
organizations. (Dénmez, 2008).

Managers undertake various tasks to help organizations achieve their goals. The
organizational duties of managers can be broadly listed as follows (Aydin, 2007);

e Giving direction to the organization.

e To guide human resources.

e Leading.

e Using organizational power resources correctly.

Managers act within the framework of certain principles while fulfilling their duties
and responsibilities above. These; First of all, setting goals, organizing the existing
organization, motivating the employees in the organization by giving importance to
communication within the organization, making measurement and evaluation to
determine whether the necessary success has been achieved, and developing people,
including oneself (Aydin, 2007; Dénmez, 2008). It is necessary to use all resources
together with the employees of the organization in the most effective and efficient
way. This can only be achieved with good management. The realization of the items
written above has led to the emergence of the idea of management, that is, "school
management”" and "school administrator”, in educational organizations, just like in
other organizations.

School Management: 1t is the act of directing and coordinating schools with an
organizational structure in line with their goals. Since schools are organizations where
human relations are intense, it can sometimes be difficult to plan and carry out
administrative activities and achieve the goal in these organizations (Barutgugil,
2006). In order to overcome these difficulties, people who can carry out managerial
activities professionally are needed. This situation brings to light the necessity of the
concept of school administrator.

School Administrator: He is the person who makes the school function in accordance
with the goals by making all the resources of the educational institution efficient. The
school focuses on its goals in a healthy way; It depends on your harmony with your
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immediate environment, the presence of teachers who can work in cooperation, and
your team spirit. The person who will reveal all this is the school administrators
(Aydin, 2007; Basaran, 2004).

Efficient functioning of a school; It is based on school stakeholders working in
effective communication. The basis of effective communication within the school lies
with the school principal. If the school principal approaches his teachers with an open
and sincere atmosphere, the school climate will be healthy. A productive lesson is
taught in a healthy climate environment (Barutcugil, 2006; Ozdemir, Bozkurt and
Aydim, 2015). School principals who manage a school, which is an organization,
manage their schools within the framework of various values, principles and beliefs.
These principles, values and beliefs are shaped by the perspectives of school
principals (Donmez, 2008). Starting from this point, both the managerial and personal
roles of school principals are revealed through metaphorical studies. Therefore, it is
very important to determine the metaphors against school principals.

Metaphors are used in our daily lives to correspond to many things. Metaphors are
expressions that enable what is wanted to be known or explained on a particular
subject to be expressed in the most useful, short, concise, non-ordinary and permanent
way. In this case, it is stated that metaphors have an effect of strengthening and
providing depth to the communication. Metaphors can be understood as a means of
communication that has the feature of interpretation. Because metaphors allow a new
process to be used to understand a complex event and an analysis in an institutional
context. Metaphors can be seen as a concrete expression of coordination and order
(Lakoff and Johnson, 2005). In this study, teachers' perceptual patterns were revealed
with the help of metaphors and the metaphors developed for the concept of school
principal were examined.

The main purpose of schools is to examine and support the development of students.
Therefore, it is very important to reveal teachers' opinions about school principals.
With this in mind, this study aimed to reveal teachers' perceptions of the school
principal through metaphors. The problem statement of this research is " What are the
metaphorical perceptions of teachers about the school principal?" In this context,
Olusturmaktadir. Bu answers were sought to the following sub-problems.

*  What is the distribution of metaphors developed by teachers regarding the school
principal?

*  What is the distribution of metaphors developed by teachers regarding the school
principal according to gender parameters?

*  What is the distribution of metaphors developed by teachers regarding the school
principal according to the educational status parameter?

* What is the distribution of the metaphors developed by teachers about the school
principal according to the field (numerical-verbal) parameter?

*  What is the distribution of metaphors developed by teachers regarding the school
principal according to the seniority parameter?
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*  What is the distribution of metaphors developed by teachers regarding the school
principal according to the school type parameter?

In educational organizations where the school culture is strong, human resources are
united around common goals. An administrator who wants to be open to the pace of the
age, change and innovation, and create an effective and efficient school culture should
first start by examining the current situation. Because the current situation in educational
institutions is a product of the mutual interactions of the sub-organizations of those who
support education, those who receive support from education, and those who do
administrative work in the institution (Celikte, 2008; Yilmaz and Oguz, 2005). For this
reason, how managerial activities are perceived in educational institutions is an important
issue.

It is important to reveal how school principals who manage educational organizations are
perceived within the context in which they work. Metaphor research on school principals
are studies that allow both school principals to be recognized and understood. In addition,
metaphor research helps to define and interpret school principals within their school
culture. Thanks to metaphors, various interpretations are made, taking into account the
society we live in.

School principals have a very important role in our education system. In this respect,
revealing the perceptions of school principals through metaphorical perception studies is
important. Thanks to these perceptual patterns, it is important for school principals to
develop, progress and become more efficient in their work situation.

In this regard, it is extremely important to know the perceptions of teachers, who have one
of the most important roles among education stakeholders, towards the school principal.
One of the most effective ways to reveal these perceptions is metaphor analysis.

Thanks to this metaphor analysis study, possible negative perceptions about the concept of
school principal will be revealed. On the other hand, positive and honoring perceptual
patterns regarding the concept of school principal will be revealed. It will be possible to
reveal possible negative perceptions about the concept of school principal, and to ensure
continuity of existing positive behaviors. On the other hand, it will contribute to the
knowledge in the literature and serve as an example for future studies.

1. Method
2.1 Research Model

This research was conducted on the basis of the phenomenology pattern. The
phenomenology design is one of the designs under the qualitative research approach
(Yildinm and Simsek, 2008). This research, which aims to reveal the metaphors
developed by teachers towards the concept of school principal, was designed
qualitatively.

Qualitative research in general; It uses data collection tools such as interviews,
observations, reflective diaries, and document analysis (Creswell, 2016). It aims to
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reveal and in-depth examine the experiences, perceptions, and attitudes of the
participants with the help of these data collection tools (Yildirim and Simsek, 2008).
One of the qualitative research designs that aims to reveal participants' perceptions is
metaphor analysis. Metaphors are used in our daily lives to correspond to many
things. Metaphors are expressions that enable what is wanted to be known or
explained on a particular subject to be expressed in the most useful, short, concise,
non-ordinary and permanent way. In this case, it is stated that metaphors have an
effect of strengthening and providing depth to the communication. Metaphors can be
understood as a means of communication that has the feature of interpretation.
Because metaphors allow a new process to be used to understand a complex event
and an analysis in an institutional context. Metaphors can be seen as a concrete
expression of coordination and order (Lakoff and Johnson, 2005).

Metaphors are the result of theoretical thinking used to diversify and add color to our
perceptions in the field of education (Sticht, 1993). For this reason, metaphor is a
concept that contributes to bringing to light the things that come to mind first about a
situation, principle, event, phenomenon or concept and the details underlying these
things. On the other hand, metaphors provide individuals with the opportunity to
derive organized meanings from objects that appear to be disconnected from each
other and without context, while interpreting and making sense of the immediate and
distant environment (Saban, 2006; Celikten, 2006; Yildirim and Simsek, 2006).

In all spoken languages, one of the figures of speech used to enrich and activate the
power of expression is 'metaphor, in other words metaphor'. Comparison; In order to
effectively express the quality of a phenomenon, situation, concept or principle, the
basic character of an action, it is carried out by making use of another event,
phenomenon, situation, concept or principle and reminding it (Saban, 2006). Analogy
is closely used to determine people's metaphorical perceptions. However, it would be
much more accurate to accept identifying metaphors as a process. Because it is
insufficient to consider metaphors merely as a figure of speech or a literary
phenomenon. Metaphors are a figurative perception technique that adds richness and
depth to human perceptions (Aksan, 1998).

More recently, how metaphors guide actions in general social settings; It has
increased the interest in how it dimensionalizes beliefs, attitudes and values, how it
expresses organizational processes and how it will be expressed in the creation of
organizational life (Saban, 2006). Metaphors have begun to become tools used by
many researchers in the process of finding answers to the problems they have
identified. The main features of metaphors given below have led to the formation of
this tendency (Celikte, 2006).

Considering the itemized expressions mentioned above, working with metaphors and
focusing on perceptual studies in this field provides many benefits to both researchers
and individuals participating in the research. In general terms, it seems that the
developed metaphors help researchers to conduct an in-depth situation analysis in this
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field by determining the general tendencies regarding any event, phenomenon,
situation, concept or principle on that subject. Starting from this point, the facts that
teachers created about the school administrator were investigated through
metaphorical perceptions.

2.2 Study Group

The study group of this research consists of high school teachers working in the 2023 -
2024 academic year in Kahramanmaras province, Pazarcik district. The study group
selected for this metaphor analysis study was determined using typical case sampling,
one of the purposeful sampling methods. Purposive sampling method is a sampling
method that allows for in-depth examination by selecting situations that are assumed
to have extensive information within the framework of the purposes of the research
(Yildinnm and Simsek, 2008). Typical case sampling, which is one of the purposeful
sampling methods, is the sampling selected from situations that do not create any
unusualness, do not differ greatly from the general trend, and have the characteristics
of the average (Yildirim and Simsek, 2008). Demographic information of the study
group selected with typical case sampling is presented in the table below.

Table 4.1: Demographic characteristics of the working group.

1.Your gender Male (28) Female (15)
%65,2 %34,8
2.Education level Bachelor’s (28) Master’s (15) Doctorate (0)
%65,2 %34,8 %0
3. Seniority 1-5(15) 6-10(11) 11-15(5) 16 and above (2)
%34,7 %25,5 %11,5 %4,3

4. School Type Science High Imam Hatip High Vocation High ~ Anatolian High

School (10) School (9) School (13) School (11)
%23,2 %21 %30,2 %25,6

When we look at the information in the table above, we see that 28 of the 43
participants are men and 15 are women. When looking at the percentage values,
34.8% of the participants are women and 65.2% are men. On the other hand, when
examined according to the level of learning, it is seen that 28 teachers have a
bachelor's degree, 15 teachers have a master's degree, and none of the participants has
a doctorate degree. When looking at the percentage values, 65.2% of the participants
have a bachelor's degree and 34.8% have a master's degree. In addition, it was
determined that 15 of the participants had 1-5 years of seniority, 11 of them had 6-10
years of seniority, 5 of them had 11-15 years of seniority and 2 of them had 16 years
of seniority or more. Looking at the percentage values, 34.7% of the participants have
1-5 years of seniority, 25.5% have 6 — 10 years of seniority, 11.5% have 11-15 years
of seniority and 4.3% have 16 years or more of seniority. When looking at the
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distribution of the participants according to the school type wvariable, it was
determined that the number of teachers working in science high schools was 10, the
number of teachers working in religious high schools was 9, the number of teachers
working in vocational high schools was 13, and the number of teachers working in
Anatolian high schools was 11. Looking at the percentage values, 23.2% of the
participants work in science high schools, 21% in religious high schools, 30.2% in
vocational high schools and 25.6% in Anatolian high schools. When you look at the
information in the table according to the branch variable; It is seen that 20 teachers
work in numerical branches and 23 teachers work in verbal branches. When looked at
by percentage, it is seen that 46.5% of the participants work as teachers working in
numerical branches and 53.5% work as teachers working in verbal branches.

2.3 Data Collection Tool

The data of this research were collected with the interview form developed by the
researcher. While developing the interview form, similar previous studies were examined
(Ozdemir, 2023; Erdem, 2022; Otyzbayeva, 2006; Botha, 2009; Giiven and Giiven, 2009;
Saban, 2004, 2008 and 2009). The following question is included in the prepared
interview form; The school principal is like.................. ; Because........oooiiiiinis
The above question was included three times in the interv1ew form developed by the
researcher. In this way, high school teachers were given the opportunity to develop more
than one metaphor for the concept of school principal. High school teachers were asked to
fill in the gaps in the sentences in the form. In the first part of the sentence, fourth grade
primary school students were asked to create metaphors about the school principal with
the expression "like", and with the expression "because" they were asked to give a reason
for these metaphors (Kiral, 2015; Cerit, 2008; Saban, 2008). Since metaphorical
expressions do not have sufficient descriptive power on their own, a question such as

"why", "why" or because should be asked after the specified metaphor (Yunusoglu, 2015;
Kog, 2014; Sadik and Sar1, 2012; Aydin, 2010; Yildirim and Simsek, 2008).

2.4. Analyzing the Data

One of the most important elements in qualitative research is the reliability of the
findings obtained. Therefore, directly quoting the data collected from the participants
during qualitative research and presenting these quotations in their most natural form
increases the reliability of the study (Biiyiikoztiirk et al., 2015).

3. Findings

In this section, the findings obtained as a result of analyzing the research data are
presented. While presenting the findings, the metaphors obtained from the teachers
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were presented under categories and codes based on their common characteristics.
While presenting the findings obtained in the study, sub-objectives were taken into
account. The general theme of the presentation of the findings is given below.

*Distribution of metaphors developed for the school principal

*Distribution of metaphors developed by teachers regarding the school
principal according to gender status

*Distribution of metaphors developed by teachers regarding the school
principal according to their education level

*Distribution of metaphors developed by teachers regarding the school
principal according to seniority

*Distribution of metaphors developed by teachers regarding the school
principal according to school type

*Distribution of teachers' metaphors developed for the school principal
according to their branch status (numerical - verbal)

Figure 5.1. Presentation of Findings

3.1. Metaphors Developed by Teachers Regarding the School Principal

The metaphors developed by teachers regarding the school principal are presented in
the summary table below.

Table 2. Metaphors Obtained from Teachers
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Metaphors for the Concept of School Principal

Categori Total
es g Metaphors metaphor Total (f)
The Father (f-9), Mother (f:1), Father of Troubles (f:1), Lion
protective  (f:1), Dam embankment (f:2), Umbrella (f:1), State (f:1), (£f:7) (£:17)
one A just judge (f:1)
Guiding Orchestra conductor (f:1), Compass (f:1), Train
and conductor (f:1), Traffic light (f:1), Captain (f:3), (E11) (£16)
directing Commander (f:2), Wagon (f:1)), Chief (f:2), Boss (f:2), ’ ’
Sign (f:1), Model (f:1)
Snetmlnlsgf Flower (f:2), Rose (f:1), Queen bee (f:1), Soil (f:1), (£3) (£9)
Pistachio (f:1), Ant (f:1), Water (f:1), Cat (f:1) ’ ’

nature
Enlighten
ing and o e (5), Traffic light (£-2), Book (£1) (£3) (£3)
informati T e ’ : :
ve

. Chameleon (f:3), Hypocrite (f-1), Flood after the rain . .
Negative o)) s rud (1), Court wall (£ 1), Cartoon character (1) 0 (£:3)
Evoking
the Cornerstone (f-1), Pillar (f:1), Wall (f:1), Column (f:1) (f:4) (f:4)
building
Furniture ?,’;Ting shears (f:1), Bell (f:1), Flowerpot (f:1), Eraser (£4) (£4)
Being Wheel rotating on an order (f:1), Curriculum (f:1), Brain
part of a 1) o o (£:3) (£:3)
system )
TOTAL (f:46) (f:69)

When we look at the findings in Table 5.1, it is seen that teachers have developed a total
of 46 different metaphors regarding the school principal. These metaphors were repeated
69 times by teachers. The metaphors obtained from the teachers were subjected to
categorization considering their common features. These metaphors are grouped under a
total of 8 categories. These eight categories, created in line with common expressions in
metaphors and explanation sentences, are as follows; “Protective, Guiding and directing,
reminding nature, Radiating and giving information, Negative, Reminding a building,
Object, Part of a system.”

When the findings in the table above are examined in terms of frequency value, the
metaphors most emphasized by the teachers are; It can be seen that there are Baba (f:9),
Mum (f:5), Captain (f:3) and Chameleon (f:3).

It seems that the strongest category in terms of representation power is the "Protective"
category. Under this category, teachers developed 7 different metaphors and repeated
these metaphors (f:17) times. When we look at the metaphors under this category, they are
as follows: Father (f:9), Mother (f:1), Father of trouble (f:1), Lion (f:1), Dam embankment
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(f:2), Umbrella (fi1). f:1), State (fi1), A just judge (fi1). Sample teacher statements
thought to represent this category are as follows;

“He deals with all kinds of problems and problems of the school. He tries to compensate
for all his shortcomings. (SEM33)”

“He constantly assumes responsibilities regarding his school like a father (OEM43)”
“Just as the father is the pillar and foundation of the family, the principal should be the
pillar of the school. Teachers and students should draw strength from it (OEF29)”

“When necessary, he gets angry and guides the student for his own good.”

“When necessary, he embraces his students with compassion and shows them love. "It
guides him to distinguish between right and wrong (OEF26)"

“It protects teachers and students in general (OEA11)”

“It always protects its institution from external and internal negativities (OKAI15)”

When the findings in Table 5.1 are examined by categories, it is seen that the second
category in terms of representation power is the " Guiding and Guiding " category. Under
this category, teachers developed 11 different metaphors regarding the school principal
and repeated these metaphors (f:16) times. Metaphors under this category; Orchestra
conductor (f:1), Compass (f:1), Train conductor (f:1), Traffic light (f:1), Captain (f:3),
Commander (f:2), Wagon (f:1) ), Chief (f:2), Boss (f:2), Sign (f:1), Model (f:1). Sample
teacher statements thought to represent this category are as follows;

“Just as an orchestra conductor creates wonderful music by making all the instruments
play in harmony with a few movements, the school principal manages his school without
having to do much work. It should select people who know their job and provide the
necessary coordination for them to work in harmony. This is a job that only a good school
principal can achieve. (OKM41)”

“Just as the carriages of trains are interlocked, the principal binds everything and
everyone related to the school together (OKM31)”

“He knows the potential of the institution he manages and sets the goals in this way. It
coordinates all education stakeholders to achieve the goals it sets (OEF21).”

“It directs, pauses when necessary. "Reminds the rules (OEF23)"

“Shows direction (OEM37)”

“He guides his teachers and students. (OEA13)”

When the findings in the table above continue to be examined; It can be seen that the
category that ranks third in terms of representation power is the "Evoking nature"
category. Under this category, teachers developed 8 different metaphors and repeated
these metaphors (f:19) times. When we look at the metaphors under this category, the
most emphasized ones are: Flower (f:2), Rose (f:1), Queen bee (f:1), Soil (f:1), Pistachio
(f:1), Ant. (f:1), Water (f:1), Cat (f:1). Some examples of teacher statements thought to
represent this category are presented below.

“He is someone who beautifies his surroundings, makes them shine brightly, and spreads
beautiful scents around him. He is someone who spreads pleasant scents around him with
his location. Like a flower that constantly renews itself, sometimes it is dehydrated and
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pale. Sometimes it is a building that took its water from the students and opened it
immediately (OKM42)"

“They spread good smells around them in a managerial sense (OKA16)”

When the findings regarding the illuminating and informative category are examined, it is
seen that this category ranks fourth in terms of representation power. Under this category,
teachers developed 2 different metaphors and repeated these metaphors (f:7) times.
Metaphors under this category; Candle (fi5), Traffic light (f:2), Book (f:1). Some
examples of teacher expressions representing the illuminating and informative category
are presented below.

“It gives light to its surroundings and melts itself (OEI2)”

“It gives light to its surroundings and the bottom remains dark (OEI2)”

“Someone needs to burn it too (OEI21)”

“It enlightens the human resources at the school with its managerial ability (OKI7)”

Not all of the metaphors developed by the teachers participating in the study regarding the
school principal are positive and honoring. Some metaphors and the explanation sentences
of these metaphors contain various negative aspects. The category containing these
negative metaphors is grouped under the title "Negativities". Under this category, teachers
developed six different metaphors and these metaphors were repeated (f:8) times. The
metaphors and frequency values under this category are as follows; Chameleon (f:3),
Hypocrite (f:1), Flood after the rain (f:1), Mud (f:1), Court wall (f:1), Cartoon character
(f:1). Some of the teacher expressions representing the negativities category are given
below.

“He treats new teachers and old teachers separately (OEI4)”

“It takes shape according to the situation. "He quickly realizes things that are in his own
interest and behaves accordingly (PTA19)"

“He never hesitates to disguise himself in all kinds of ways (OKA15)”

“Sometimes it gets annoying by creating unexpected situations (OEF22)”

When the findings in the table are examined in terms of categories, it is seen that the
category "Evoking a building" ranks sixth in terms of representation power. Four different
metaphors were developed under this category and the teachers repeated these metaphors
(f:4) times. The metaphors and frequency values under this category are as follows:
Cornerstone (f:1), Pillar (f:1), Wall (f:1), Column (f:1). Some of the sample teacher
expressions representing this category are as follows;

“He stands tall. (SEM36)”

“He put everything together in a managerial sense. (SEM36)”

“It keeps the school afloat. (SEM36)”

“It is the basic building block that keeps the education system alive (OEA13)”

When the data in the table is examined in terms of categories, it is seen that the "Goods"
category ranks seventh in terms of representation power. Under this category, students
developed 4 different metaphors and repeated these metaphors (f:4) times. Metaphors
under this category; Pruning shears (f:1), Bell (f:1), Flowerpot (f:1), Eraser (f:1). Sample
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student expressions thought to represent this category are as follows;

“It reduces and puts in order all harmful, contradictory, irvegular, etc. (OKM30)”’

“His voice is always heard in the corridor (OEIl1)”

“Even if they do not contribute directly to some issues, they contribute indirectly (OEI8)”
It can be seen that the last category in Table 2 is the "Part of a system" category. There are
three different metaphors under this category and these metaphors were repeated (f:3)
times. Metaphors under this category; The wheel rotating on an order is (f:1), Curriculum
(f:1), Brain (f:1). Some of the sample expressions representing this category are presented
below.

“The gear of each wheel is responsible for keeping the wheel turning and ensuring that
that position fulfills its function. If the gears are all the school staff; the principal is the
wheel. The manager is responsible for ensuring the functioning of each gear of the wheel
(OKM41).”

“Continuously focuses on curriculum (OEI4)”

In Table 2, teachers' metaphors about the school principal are grouped as categories and
listed from the highest to the lowest. In Table 3 below, the distribution of teachers'
metaphorical works towards the school principal is given according to gender variable,
starting from the highest category to the lowest.

3.2. Views, Distribution of Metaphors Developed by Teachers Regarding the
School Principal by Gender Status

The distribution of metaphors developed by teachers according to gender parameters is
given in Table 3.

Table 3. Distribution of metaphors by gender

Metaphors by Gender
Categories ‘Woman (f) Male (f) ®
Father (f:4), Mother (f:1), Father (f:5), Lion (f:1), Dam set
The Trouble father (f:1), (1:2), Umbrella (f:1), State (f:1), A
protective Just judge (f:1) (f:17)
one Total metaphor (f:3), Total Total metaphor (f:6), Total
frequency (f:6) frequency (f:11)

Conductor (f:1), Compass
(:1), Traffic light (f:1), Boss
Guiding and (f:1), Sign (f-1), Model (f:1)

Train conductor (f:1), Captain
(:3), Commander (f:2), Wagon

diroctin (1), Chief (f:2), Boss (1), (£:16)
Total metaphor (f:8), Total
Total metaphor (f:6), Total frequency (f:10)
frequency (f:6) a ¥
- Flower (f:2), Rose (f:1), Queen Soil (f:1), Pistachio (f:1), Cat
Reminiscent 0 1) e (£:1), Water (1) (1) (£9)

of nature
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Total metaphor (f:5), Total
frequency (f:6)

Total metaphor (f:3), Total
frequency (f:3)

Enlightening

Candle (f:3), Book (f:1)

Candle (f:2), Traffic light (f:2)

?I?fc(l) mative Total metaphor (f:2), Total E(::zﬁel::z;a(l;?:)r (f:2), Total (£8)
frequency (f:4)
Chameleon (f:1), Hypocrite Chameleon (f:2), Mud (f:1), Court
Negative (f:1), Flood after the rain (f:1) wall (f:1), Cartoon character (f:1) (£8)
Total metaphor (f:3), Total Total metaphor (f:4), Total ’
frequency (f:3) frequency (f:5)
Cornerstone (f:1), Pillar (f:1),
Evoking the Total metaphor (f:0), Total Wall (f:1), Column (f:1) (£4)
building frequency (f:0) Total metaphor (f:4), Total ’
frequency (f:4)
Flowerpot (f:1), Eraser (f:1) Pruning shears (f:1), Bell (f:1)
Furniture Total metaphor (f:2), Total ;l;(:lal:el;lz;a([}flzo)r (f:2), Total (f:4)
frequency (f:2) :
' Wheel rotqting in an orderly Curriculum (£1), Brain (1)
Being part manner (f:1) Total metaphor (f:2), Total (£:3)
of a system Total metaphor (f:1), Total P e ’

frequency (f:1) frequency (f:2)

When the findings in Table 5.2 are examined, male participants produced more
metaphor frequency values in 5 of the 8 categories created based on the metaphors
developed by the teachers regarding the school principal. The categories in which male
participants produced more frequency values are as follows; Protective, Guiding,
Negative, Reminding a building, Part of a system. The categories in which both male
and female participants produced an equal number of frequency values are; They are
categories of things that emit light and give information. In the nature-evoking
category, female participants produced more frequency values than male participants.
In the category that evokes the building, all of the metaphors developed by the teachers
were developed by male participants.

In the table above, where the distribution of metaphors according to the gender variable
is given, female participants developed three different metaphors in the category of
"protective one", which has the highest frequency value, and these metaphors were
repeated (f:6) times. Male participants developed 6 different metaphors in this category
and emphasized these metaphors (f:11) times. In this category, both male and female
participants emphasized the 'Father' metaphor the most. Some of the sample
expressions representing this category are presented below;

“Like a father, he embraces and guides his institution, teachers and students.
(OKA15)”

“It is strong, powerful and noble like the state (OES21)”
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In the "Guiding and directing" category, which ranks second in terms of representation
power, female participants (f:6) developed different metaphors and these metaphors
were emphasized (f:6) times. Male participants developed (f:8) different metaphors
regarding this category and repeated these metaphors (f:10) times. Female participants
emphasized each metaphor once in this category. Male participants mostly emphasized
the metaphors of Captain (f:3) and Chief (f:2). Some of the sample expressions in
teachers' opinions that represent this category are as follows;

“Just as an orchestra conductor creates wonderful music by making all the instruments
play in harmony with a few movements, the school principal manages his school
without having to do much work. It should select people who know their job and
provide the necessary coordination for them to work in harmony. This is a job that only
a good school principal can achieve. (OKM41)”

“He knows the potential of the institution he manages and sets the goals in this way. It
coordinates all education stakeholders to achieve the goals it sets (OEF21).”

“Just like a captain manages a football team on the field, principals manage the school
on the field (OKA16)”

In the "Reminiscent of nature" category, which ranks third in terms of representation
power, female participants (f:5) developed different metaphors and these metaphors
were emphasized (f:6) times. Male participants developed (f:3) different metaphors
regarding this category and repeated these metaphors (f:3) times. Female participants
emphasized the flower (f:2) metaphor more in this category. Male participants
emphasized each metaphor once. Some of the sample expressions in teachers' opinions
that represent this category are as follows;

“He is someone who beautifies his surroundings, makes them shine brightly, and
spreads beautiful scents around him. He is someone who spreads pleasant scents
around him with his location. Like a flower that constantly reneFws itself, sometimes it
is dehydrated and pale. Sometimes it is a building that took its water from the students
and opened it immediately (OKM42)"

“Like a cat, docile and understanding (PTA10)”

In the category of "Lighting and informing", which ranks fourth in terms of
representation power, female participants (f:2) developed different metaphors and these
metaphors were emphasized (f:4) times. Male participants also developed (f:2) different
metaphors regarding this category and repeated these metaphors (f:4) times. Female
participants emphasized the candle (f:3) metaphor more in this category. Male
participants emphasized the metaphors of candle (f:2) and traffic light (f:2). Some of
the sample expressions in teachers' opinions that represent this category are as follows;
“The school principal is like a candle. Someone needs to burn it too (OEI21)”

“It enlightens the human resources at the school with its managerial ability (OKI7)”

In the "Negative" category, which ranks fifth in terms of representation power, female
participants (f:3) developed different metaphors and these metaphors were emphasized
(f:3) times. Male participants developed (f:4) different metaphors regarding this
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category and repeated these metaphors (f:5) times. Female participants emphasized
each metaphor once in this category. Male participants mostly emphasized chameleon
(f:2) metaphors. Some of the sample expressions in teachers' opinions that represent
this category are as follows;

“It takes shape according to the situation. He quickly realizes things that are in his
own interest and behaves accordingly (OEA19).”

“He never hesitates to disguise himself in all kinds of ways (OKA15)”

“Sometimes it gets annoying by creating unexpected situations (OEF22)”

Female participants did not develop any metaphors in the "Evocative building"
category, which ranked sixth in terms of representation power. Male participants
developed (f:4) different metaphors regarding this category and repeated these
metaphors (f:4) times. Male participants emphasized each metaphor they developed
once. Some of the sample expressions in teachers' opinions that represent this category
are as follows;

“He put everything together in a managerial sense. (SEM36)”

“It is the basic building block that keeps the education system alive (OEA13)”

In the "Things" category, which ranks seventh in terms of representation power, female
participants did not develop any metaphors. Male participants developed (f:2) different
metaphors regarding this category and repeated these metaphors (f:2) times. Male
participants emphasized each metaphor they developed once. Some of the sample
expressions in teachers' opinions that represent this category are as follows;

“It reduces and puts in order all harmful, contradictory, irregular, etc. (OKM30)”

“His voice is always heard in the corridor (OELl)”

“Even if they do not contribute directly to some issues, they contribute indirectly
(OEI8)”

In the "Part of a system" category, which ranks eighth and last in terms of
representation power, female participants developed a metaphor and emphasized this
metaphor once. Male participants developed (f:2) different metaphors regarding this
category and repeated these metaphors (f:2) times. Both male and female participants
emphasized each metaphor they developed once. Some of the sample expressions in
teachers' opinions that represent this category are as follows;

“The gear of each wheel is responsible for keeping the wheel turning and ensuring that
that position fulfills its function. If the gears are all the school staff, the principal is the
wheel. The manager is responsible for ensuring the functioning of each gear of the
wheel (OKM41).”

“Continuously focuses on curriculum (OEI4)”

3.3. Distribution of Metaphors Developed by Teachers About the School
Principal According to Educational Status Variable

The distribution of metaphors according to the educational status variable is presented
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in the summary table below.

Table 4. Distribution of metaphors according to education variable.
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Metaphors According to Education Level

Categories License (f) Master (f) )
Father (:6), Mother (f:1), Father of gy .3) Unmbrella (£1), State
The trouble (f:1), Lion (f:1), Dam . s
~ . (-1), A just judge (f:1) .
protective embankment (f:2), £:17)
Total metaphor (f:4), Total
one Total metaphor (f:5), Total frequency (f:6)
frequency (f:11) !
Captain (f:3), Commander (f:2), Train conductor (f:1), Wagon
Conductor (f:1), Compass (f:1), (f:1), Chief (f:2), Boss (f:1),
Guiding and  Traffic light (f:1), Boss (f:1), Sign (£16)
directing (f:1), Model (f:1) ’
Total metaphor (f:8), Total Total metaphor (f:4), Total
frequency (f:11) frequency (f:5)
Flower (f:1), Rose (f:1), Queen bee  Flower (f:1), Cat (f:1), Water
Reminiscent g:ﬁ Ant (f:1), Soil (f:1), Pistachio (f:1) )
of nature Total metaphor (f:6), Total Total metaphor (f:3), Total
frequency (f:6) frequency (f:3)
Enlightening  Candle (f:4), Traffic light (f:2) Candle (f:1) Book (f:1)
and Total metaphor (f:2), Total Total metaphor (f:2), Total (f:8)
informative frequency (f:6) frequency (f:2)
Chameleon (f3), Hypocrite (f:1), .
Flood after the rain (f:1), Court wall gf‘ll)d (1), Cartoon  character
Negative -1, Total metaphor (f:2), Total (£:8)
Total metaphor (f:4), Total frequency (f:2)
frequency (f:6) i
Evoking the Mast (f:1), Wall (f:1) Corner stone (f:1), Column (f:1)
building Total metaphor (f:2), Total Total metaphor (f:2), Total (fi4)
frequency (f:2) frequency (f:2)
P}.’;migg sheaf‘]s (f:1), Flowerpot Bell (f:1)
Furniture ”(l}“( ), Eraser (f:1) Total metaphor (f:1), Total (fi4)
otal ~metaphor (f:3), Total frequency (£:1)
frequency (f:3) )
Wheel turning on an order (f:1), Brain (f:1)
Being part of  Curriculum (f:1), (£3)
a system Total metaphor (f:2), Total Total metaphor (f:1), Total ’
frequency (f:2) frequency (f:1)

When we look at the findings in Table 5.3, it is seen that teachers with a bachelor's
degree developed more metaphors regarding the school principal. In all eight
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categories, teachers with a bachelor's degree developed more metaphors.

When the findings in the table above are examined according to the educational
background variable, undergraduate participants in the '"protective" -category
developed five different metaphors and these metaphors were repeated (f:11) times.
Participants with a master's degree developed 4 different metaphors in this category
and emphasized these metaphors (f: 6) times. In this category, both undergraduate and
graduate participants emphasized the 'Father' metaphor the most. Some of the sample
expressions representing this category are presented below;

“The school principal is like a fair judge. Because he is the protector and provider of
the just order in his institution. (OEF40)”

“He listens to everyone's problems, but no one listens to his problems (OKI25)”

In the "Guiding and guiding" category, which ranks second in terms of representation
power, undergraduate participants (f:6) developed different metaphors and these
metaphors were emphasized (f:6) times. Participants with a master's degree developed
(f:8) different metaphors regarding this category and repeated these metaphors (f:10)
times. Undergraduate participants emphasized each metaphor once in this category.
Participants with a master's degree mostly emphasized the metaphors of Captain (f:3)
and Chief (f:2). Some of the sample expressions in teachers' opinions that represent
this category are as follows;

“Just as the school principal directs and directs a car, the school principal directs
and manages his staff in the same way. (OEL12)”

“Like a captain, he never abandons his ship and considers it his duty to bring it safely
to the port (OEAS).”

In the "Reminiscent of nature" category, which ranks third in terms of
representational power, undergraduate participants (f:6) developed different
metaphors and these metaphors were emphasized (f:6) times. Participants with a
master's degree developed (f:3) different metaphors regarding this category and
repeated these metaphors (f:3) times. Both undergraduate and graduate participants
emphasized each metaphor once in this category. Some of the sample expressions in
teachers' opinions that represent this category are as follows;

“The school principal is like a pistachio. Because no matter how hard it looks on the
outside, it is definitely not that way on the inside. (OKA26)”

“He constantly works and produces like an ant without stopping (OKM14)”
Undergraduate participants (f:2) in the category of "Empowering and informative",
which ranks fourth in terms of representational power, developed different metaphors
and these metaphors were emphasized (f:6) times. Participants with a master's degree
developed (f:3) different metaphors regarding this category and repeated these
metaphors (f:3) times. Undergraduate participants emphasized the candle (f:4)
metaphor the most. Participants with a master's degree emphasized each metaphor
once in this category. Some of the sample expressions in teachers' opinions that
represent this category are as follows;
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“Like a book, it affects and directs those around it (OKA16)”

“It both illuminates and warms. “It both enlightens and explains (OEI9)”

In the "Negative" category, which ranks fifth in terms of representation power,
undergraduate participants (f:4) developed different metaphors and these metaphors
were emphasized (f:6) times. Participants with a master's degree developed (f:2)
different metaphors regarding this category and repeated these metaphors (f:3) times.
Undergraduate participants emphasized the chameleon (f:3) metaphor the most.
Participants with a master's degree emphasized each metaphor once in this category.
Some of the sample expressions in teachers' opinions that represent this category are
as follows;

“He can never take a principled stand. He can't do this even if he wants (PTA17).”

In the "Reminiscent of a building" category, which ranks sixth in terms of
representation power, undergraduate participants (f:2) developed different metaphors
and these metaphors were emphasized (f:2) times. Participants with a master's degree
developed (f:2) different metaphors regarding this category and repeated these
metaphors (f:2) times. Both undergraduate and graduate participants emphasized each
metaphor once in this category. Some of the sample expressions in teachers' opinions
that represent this category are as follows;

“He put everything together in a managerial sense. (SEM36)”

“It is the basic building block that keeps the education system alive (OEA13)”

In the "Goods" category, which ranks seventh in terms of representation power,
undergraduate participants (f:3) developed different metaphors and these metaphors
were emphasized (f:3) times. Participants with a master's degree developed (f:1)
different metaphors regarding this category and repeated these metaphors (f:1) times.
Both undergraduate and graduate participants emphasized each metaphor once in this
category. Some of the sample expressions in teachers' opinions that represent this
category are as follows;

“His voice is always heard in the corridor (OEIl)”

“Even if they do not contribute directly to some issues, they contribute indirectly
(OEIS)”

In the "Part of a system" category, which ranks eighth and last in terms of
representation power, undergraduate participants (f:2) developed different metaphors
and these metaphors were emphasized (f:2) times. Participants with a master's degree
developed (f:1) different metaphors regarding this category and repeated these
metaphors (f:1) times. Both undergraduate and graduate participants emphasized each
metaphor once in this category. Some of the sample expressions in teachers' opinions
that represent this category are as follows.

3.4. Distribution of Metaphors Developed by Teachers About the School
Principal According to Seniority Variable

The distribution of metaphors according to the seniority variable is presented in the
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Table 5. Distribution of metaphors according to seniority variable

Metaphors According to Seniority

16 and over

Categories  1-5 years (f) 6-10 years (f) 11-15 (f) ®
'2 Father (f:6), Dam set  Father (f:3), Mother — Umbrella (f:1), Father of (f:17)
§ (f:1), A just judge (f:1) (f:1), Lion (f:1) State (f:1), troubles (f:1),
‘é Total metaphor (f:3), Ball. M. (f:3), Top. Ball. M. (f:2), Damset (f:1),
= Total frequency (f:8) Fre. (f:5) Top. Fre. (f:2) Top.(f:2),
© o Top. F (:2)
< g
= e
0 Captain ~ (:3), (f:1), Train conductor ~ Wagon (f:1), Chief (f:16)
£ Sign (f:1), Model (f:1) (f:1), Commander  (f:2),
g Boss (f:1) t:2), Orchestra
:E Total metaphor (f:5), conductor (f:1), Total metaphor
= Total frequency (f:7) Compass 1), (£:3), Total
= Traffic light (f:1), frequency (f:4)
g Ball. Meta. (f:4),
.'g Ball. frequency
<] {:5)
< E Rose (f:1), Queen bee  Cicek (f:2), Toprak Water (f:1) (f:9)
e 1), Ant (f:1), Cat (f:1), Antep f. (1), Total metaphor
2= (1), Total metaphor Ball. Met. (f:3), (f:1), Total
g o (f:4), Total frequency Ball. frequency frequency (f:1)
™ (f:4) (f:4)
N Candle (f:2), Traffic Candle (f:1) Candle (f:1) Book (£:8)
E ;E light (f:2) Total metaphor  (:1)
< £ Total metaphor (f:2), (f:1), Total Ball. M. (f:2),
= = :§ Total frequency (f:5) frequency (f:1) Top. Freq. (f:2)
= s .S
Chameleon (#:3),  Chameleon t:1), Cartoon (£:8)
° Hypocrite (f:1), Court Mud (f:1), Flood character (f:1)
Z wall (f:1), after the rain (f°1), Ball. M. (f:1),
gﬁ Total metaphor (f:3), Ball. Met. (f:3), Top. f (f:1)
r4 Total frequency (f:5) Ball. frequency
(f:3)
Mast (f:1), Wall (f:1) Cornerstone (f:1), Column (f:1) (f:4)
& 2 Total metaphor (f:2), Ball. meta (f:1), Ball. Met. (f:1),
§ © E Total frequency (f:2) Top. frequency Ball. Fre. (f:1)
<= (f:1)
Flowerpot (f:1), Eraser  Bell (f:1) Pruning (f:1) (f:4)
1) Ball. M. (f:1), Top. Ball. Meta. (f:1),
Total metaphor (f:2), frequency (f:1) Ball. Freq. (f:1)

Furniture

Total frequency (f:2)




Teachers’ Metaphorical Perceptions of Their School Principal 623

S E Wheel rotating in an To the curriculum Brain (f:1) (£:3)
E @ orderly manner (f:1), 1)
>
: @ Total metaphor (f:1), Total metaphor ™ (f:1),
£ Total frequency (f:1) (f:1), Total Top. F. (f:1)
L = frequency (f:1)

When we look at the findings in Table 5, it can be seen that the highest frequency value is
generally produced by teachers with a seniority of (1-5) years. The lowest frequency value
was produced by teachers with 16 years or more of seniority. Teachers with 1-5 years of
seniority in the "Protective" category (f: 3) have developed metaphors and
repeated these metaphors (f: 8) times. Teachers with 6-10 years of seniority produced (f:3)
metaphors for the concept of school principal and emphasized these metaphors (f:5) times.
Teachers (f:2) with a seniority between 11-15 years produced different metaphors and
emphasized these metaphors once. Teachers with 16 years or more of seniority developed
two different metaphors and emphasized these metaphors once.

Teachers with 1-5 years of seniority (f:5) in the "Guiding and directing" category, which
ranks second in terms of representation power, have developed metaphors and used
these metaphors (f:7). It is seen that they repeat it many times. Teachers with 6-10 years
of seniority produced (f:4) metaphors for the concept of school principal and emphasized
these metaphors (f:5) times. Teachers with 11-15 years of seniority (f:3) produced
different metaphors and emphasized these metaphors (f:4). Teachers with 16 years or
more of seniority did not develop metaphors related to this category. Teachers (f:4) with
1-5 years of seniority in the "Nature-evoking" category, which ranks third in terms of
representation power, have developed metaphors and have repeated this metaphor (f:4)
times. It appears that they do. Teachers with 6-10 years of seniority produced (f:3)
metaphors for the concept of school principal and emphasized these metaphors (f:4) times.
Teachers with 11-15 years of seniority (f:2) produced different metaphors and emphasized
this metaphor (f:2). Teachers with 16 years or more of seniority did not develop
metaphors related to this category.

Teachers (f:2) with 1-5 years of seniority in the "Empowering and informative" category,
which ranks fourth in terms of representation power, have developed metaphors and used
these metaphors (f:2). Times. Teachers with 6-10 years of seniority produced (fi1)
metaphors for the concept of school principal and emphasized this metaphor (f:1) times.
Teachers with 11-15 years of seniority (f:2) produced different metaphors and emphasized
these metaphors (f:2). Teachers with 16 years or more of seniority did not develop
metaphors related to this category.

When the findings in Table 5 are examined on a category-specific basis, it can be seen
that in the "Negative" category, which ranks fifth in terms of representation power,
teachers with 1-5 years of seniority (f:3) developed metaphors and repeated these
metaphors (f:5) times. Can be seen. Teachers with 6-10 years of seniority produced (f:3)
metaphors for the concept of school principal and emphasized this metaphor (f:3) times.
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Teachers with over 16 years of experience (f:1) produced different metaphors and
emphasized these metaphors (f:1). Teachers with 11-15 years of experience or more did
not develop metaphors related to this category.

Teachers (f:2) with 1-5 years of seniority in the "Evocative of a building" category, which
ranks sixth in terms of representation power, have developed metaphors (f:2) and repeated
these metaphors (f:2) times. It appears that they do. Teachers with 6-10 years of seniority
produced (f:1) metaphors for the concept of school principal and emphasized this
metaphor (f:1) times. Teachers with a seniority between 11-15 years (f:1) produced
different metaphors and emphasized these metaphors (f:1). Teachers with 16 years or
more of seniority did not develop metaphors related to this category.

When the findings in Table 5 are examined on a category-specific basis, it can be seen
that in the "Items" category, which ranks seventh in terms of representation power,
teachers with 1-5 years of seniority (f:2) developed metaphors and repeated these
metaphors (f:2) times. can be seen. Teachers with 6-10 years of seniority produced (f:1)
metaphors for the concept of school principal and emphasized this metaphor (f:1) times.
Teachers with a seniority between 11-15 years (f:1) produced different metaphors and
emphasized these metaphors (f:1). Teachers with 16 years or more of seniority did not
develop metaphors related to this category.

Teachers (f:1) with 1-5 years of seniority in the "Part of a system" category, which ranks
eighth and last in terms of representation power, have developed metaphors and used
these metaphors (f: It is seen that they repeat it 1) times. Teachers with 6-10 years of
seniority produced (f:1) metaphors for the concept of school principal and emphasized
this metaphor (f:1) times. Teachers with over 16 years of experience (f:1) produced
different metaphors and emphasized these metaphors (f:1). Teachers with 11-15 years of
experience or more did not develop metaphors related to this category.

3.5. Distribution of Metaphors Developed by Teachers About the School Principal
According to the Variable of School Type

The distribution of metaphors according to the school type variable is presented in the
summary table below.

Table 6. Distribution of metaphors according to school type variable.

Metaphors According to School Type Variable

Science high Vocational Anatolian

school (f) IHL (B high(SI;hool L ®

Catergories
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Father (f:2),
D .
= o Father (2), Father of
° DFathel t«(f? Father (f:1), Umbrella troubles (f:1),
& am set (1:1), g 1), (:1), Mother Dam
§ A just judge (1), embankment £17
g 1) Ball. M. (1), Lion (£17)
=S ] (£:2), Top. Ball. M. (f:3), vy
E ™ gg;’ T.f Fre. (f:2) Top. Fre. D
; (£:4) TM(t:4), T.F
(:5)
= Wagon (f:1), )
g Chief (f:2), Sign (f:1),
e Conductor Model (f:1)
Ca;tam 0; ), *1), Commander Train
g0 oss (f-1) Compass (f-’?), Traffic conductor
£ Total 1), light (f:1), (1), Boss
e metaphor Captain (f:2) 1) (f:16)
25 (f:2), Total Ball. Meta.
] frequenc (f:2), Ball. Total Ball. Meta.
3 qf-z ¥ Frequency metaphor (f:4), Ball.
() (:2) (f:4), Total Frequency
frequency (f:4)
(£:8)
Soil (f:1), Flower (f:1),
Flower (f:1), Rose (f:1),
. Ant Vfl); Cat Water (f:1) Queen bee
- 1), : (1), Antep f.
'E ; otal Or ] ) £
g £ Total metaphor ’ (£:9)
g s metaphor (f:2), Total Ball. Met.
(f:3), Total frequency (f:4), Ball.
frequency (f:2) Frequency
(f:3) (f:4)
= . . Candle (f:2),
o Candle (1) g1y Candle (2, Traffic light
e 2 Total Traffic light 1)
£ 3 metanhor Ball. Meta. 1) ' .
=3 (£:1) Total (1), Ball. - o M. (£:2) Total (=5
2= freq’uency Frequency Top. Freq ’ metaphor
= : . . :
5 1) (f:1) (3) (f:2), Total fr

(:3)
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Chameleon
© Mud (f:1), -0, . Chameleon Flo.o d aﬁ er
= Hypocrite . rain (f:1),
= Total . (f:2), Cartoon
80 1), h : .7 Court wall
b metaphor character (f ) (f[) (fS)
z (f:1), Total Ball. Met. Ball. M. (f:2) ’
frequency (f:2), Ball. To. f.(f-:?,) ’ Ball. M. (f:2),
(f:1) Frequency p- Tk Top. f (f:2)
(f:2)
o0 Cornerstone AI{IZJSIZI (é]]))
s 5 1), Column (f:1) ’
-g E Ball. Meta Ball. Met. m;g:ﬁ:or (£4)
Ro2 (f:1), Top. (f:1), Ball. (f:2), Total
= frequency Fre. (f:1) e
(£:1) frequency
(f:2)
Flowerpot
. Eraser (f:1) .
E (1), Pruning Bell (f:1)
£ Total shears (f:1) Ball. M. (f:1), (4)
E metaphor Ball. Meta. Top. ‘
(f:1), Total (f:2), Ball frequency
frequency PPN (f:1)
(£:1) Freq. (f:2)
£ .
< Brain (f:1) Wheel rotating Curriculum
2 in an orderly
Z 1)
i manner (f-1),
S Total
< ™ (f:1), Total metaphor (£:3)
g Top. F. metaphor (£:1), Total
) (f:1) (f:1), Total S
£ fre frequency
3 quency .
2 o (f:1)

Table 6 shows the distribution of metaphors developed by teachers according to the
school type variable. When we look at the table from a general perspective, vocational
high school teachers and Anatolian high school teachers produced the most metaphors
regarding the school principal. Science high school and imam hatip high school
teachers developed the least number of metaphors.
When we look at the table above in terms of categories; In the "protective one"
category, science high school teachers (f: 3) developed different metaphors for the
concept of school principal and emphasized these metaphors (f: 6) times. Teachers
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working in religious high schools have developed (f:2) different metaphors for the
concept of school principal and repeated these metaphors (f:2) times, vocational high
school teachers (f:3) have developed different metaphors and used these metaphors
(f:4) times. They repeated. Teachers working in Anatolian high schools developed (f:4)
different metaphors and repeated these metaphors (f:5) times.

When the findings in Table 6 are examined in terms of categories, the second in terms
of representation power is; In the "guiding and directing" category, science high school
teachers (f:2) developed different metaphors for the concept of school principal and
emphasized these metaphors (f:2) times. Teachers working in imam-hatip high schools
have developed (f:2) different metaphors for the concept of school principal and
repeated these metaphors (f:2) times, vocational high school teachers (f:4) have
developed different metaphors and used these metaphors (f:8) times. They repeated.
Teachers working in Anatolian high schools developed (f:4) different metaphors and
repeated these metaphors (f:4) times.

When the findings in Table 6 are examined in terms of categories, it ranks third in
terms of representation power; In the "reminiscent of nature" category, science high
school teachers (f:3) developed different metaphors for the concept of school principal
and emphasized these metaphors (f:3) times. Teachers working in imam-hatip high
schools did not develop metaphors for the concept of school principal; vocational high
school teachers developed different metaphors (f:2) and repeated these metaphors (f:2)
times. Teachers working in Anatolian high schools developed (f:4) different metaphors
and repeated these metaphors (f:4) times.

When the findings in Table 6 are examined in terms of categories, it ranks fourth in
terms of representation power; In the "illuminating and informative" category, science
high school teachers (f:1) developed different metaphors for the concept of school
principal and emphasized these metaphors (f:1) times. Teachers working in imam-hatip
high schools have developed (f:2) different metaphors for the concept of school
principal and repeated these metaphors (f:2) times, vocational high school teachers (f:2)
have developed different metaphors and used these metaphors (f:2) times. They
repeated. Teachers working in Anatolian high schools developed (f:2) different
metaphors and repeated these metaphors (f:2) times.

When the findings in Table 6 are examined in terms of categories, it ranks fifth in terms
of representation power; In the "negative" category, science high school teachers (f:1)
developed different metaphors for the concept of school principal and emphasized these
metaphors (f:) times. Teachers working in imam-hatip high schools have developed
(f:2) different metaphors for the concept of school principal and repeated these
metaphors (f:2) times, vocational high school teachers (f:2) have developed different
metaphors and used these metaphors (f:3) times. They repeated. Teachers working in
Anatolian high schools developed (f:2) different metaphors and repeated these
metaphors (f:2) times.

When the findings in Table 6 are examined in terms of categories, it ranks sixth in
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terms of representation power; In the "reminding the building" category, science high
school teachers did not develop any metaphors for the concept of school principal.
Teachers working in imam-hatip high schools have developed (f:2) different metaphors
for the concept of school principal and repeated these metaphors (f:2) times, vocational
high school teachers (f:1) have developed different metaphors and used these
metaphors (f:3) times. They repeated. Teachers working in Anatolian high schools
developed (f:2) different metaphors and repeated these metaphors (f:2) times.

When the findings in Table 6 are examined in terms of categories, it ranks seventh in
terms of representation power; In the "item" category, science high school teachers
(f:1) developed different metaphors for the concept of school principal and emphasized
these metaphors (f:1) times. Teachers working in imam-hatip high schools did not
develop any metaphors for the concept of school principal, while vocational high
school teachers (f:2) developed different metaphors and repeated these metaphors (f:2)
times. Teachers working in Anatolian high schools developed (f:1) different metaphors
and repeated these metaphors (f:1) times.

When the findings in Table 6 are examined in terms of categories, the eighth and last
place in terms of representation power is; In the "part of a system" category, science
high school teachers did not develop any metaphors for the concept of school principal.
Teachers working in religious high schools have developed (f:1) different metaphors
for the concept of school principal and repeated these metaphors (f:1) times, while
vocational high school teachers have developed (f:1) different metaphors and used
these metaphors (f:1) times. They repeated. Teachers working in Anatolian high
schools developed (f:1) different metaphors and repeated these metaphors (f:1) times.

3.6. Distribution of Metaphors Developed by Teachers About the School Principal
According to Field Status Variable

The distribution of metaphors according to the field status variable is presented in the
summary table below.

Table 7. Distribution of metaphors according to teachers' field status variable.

Metaphors by Field

Categories Numeric (f) Verbal (f) )
Father (f:5), State (f:1), Father of  Father (f:4), A just judge (f:1),
The troubles (f:1), Dam embankment — Umbrella (f:1), Lion (f:1), Mother
protective :2), 1), (f:17)
one Total metaphor (f:4), Total Total metaphor (f:5), Total
frequency (f:9) frequency (f:8)
Commander (f:1), Wagon (f:1), Conductor (f:2), Captain (f:2),
Guiding and  Compass (f:1), Traffic light (f:1),  Train conductor (f:1), Boss (f:1), (£:16)
directing Boss (f:1), Sign (f:1), Model (f:1), Commander (f:1) Orchestra ’

Captain(f-1), conductor (f:1),
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Total metaphor (f:8), Total
frequency (f:8)

Total metaphor (f:6), Total
frequency (f:8)

Flower (f:2), Rose (f:1), Queen bee

Ant (f:1), Pistachio (f1), Cat
(f:1), Water (f:1)

Reminiscent (:1), Soil (f:1), (£9)
of nature Total ;:_l:t?f;llgr ((i.‘;))’ Total Total metaphor (f:4), Total
1 ¥y frequency (f:4)
Enlightening  Candle (£-2), Traffic light (°1) "€ (f’g’ Traffic light (/:1).
. ook (1) .
and Total metaphor (f:2), Total (£:8)
informative frequency (f:3) Total metaphor (f:3), Total
4 y frequency (f:5)
Chameleon (f:2), Flood after the Chameleon (f:1), Hypocrite (f:1),
. Cartoon character (f:1), Mud
. rain (f-1), Court wall (f:1),
Negative :1), (f:8)
Total metaphor (f:3), Total
frequency (f:4) Total metaphor (f:4), Total
q y & frequency (f:4)
Evoking the Wall (f:1) Comemtgﬁug:'i))@fil)”ar "
building Total Ifl:_zﬁ:lpel:;r ((ff:_ll))’ Total Total metaphor (f:3), Total (:4)
q y frequency (f:3)
Prunm%f?)eagsr a(};e]r)(f f]l;)werpot Bell (1)
Furniture N . Total metaphor (f:1), Total (f:4)
Total metaphor (f:3), Total frequency (f:1)
frequency (f:3) q y
Wheel rotating on an order (f:1),
Being part of Total metaphor (f:0), Total Brain (f:1), Curriculum (f:1), (£3)
a system frequency (f:0) Total metaphor (f:3), Total ’

frequency (f:3)

In Table 7 in general terms; It is seen that the metaphors developed by teachers
working in numerical and verbal fields are relatively evenly distributed. When the data
in the table is examined by categories; In the "protective" category, teachers working in
numerical branches developed four different metaphors and repeated these metaphors
(f:9) times. Regarding this category, teachers working in verbal branches developed
five different metaphors and repeated these metaphors (f:8) times.

In the "Guiding and Guiding" category, which ranks second in terms of representation
power in Table 7, teachers working in numerical branches developed eight different
metaphors and repeated these metaphors (f:8) times. Regarding this category, teachers
working in verbal branches developed six different metaphors and repeated these
metaphors (f:8) times.

In the category of "reminiscent of nature" in the table above, which ranks third in terms
of representation power, teachers working in numerical branches developed four
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different metaphors and repeated these metaphors (f:5) times. Regarding this category,
teachers working in verbal branches developed four different metaphors and repeated
these metaphors (f:4) times.

In the category of "Lighting and Informing", which ranks fourth in terms of
representation power in Table 7, teachers working in numerical branches developed
two different metaphors and repeated these metaphors (f:3) times. Regarding this
category, teachers working in verbal branches developed three different metaphors and
repeated these metaphors (f:5) times.

In the "Negative" category in the table above, which ranks fifth in terms of
representation power, teachers working in numerical branches developed three different
metaphors and repeated these metaphors (f:4) times. Regarding this category, teachers
working in verbal branches developed four different metaphors and repeated these
metaphors (f:4) times.

In the "Evocative Building" category, which ranks sixth in terms of representation
power in Table 7, teachers working in numerical branches developed a metaphor and
repeated these metaphors (f:1) times. Regarding this category, teachers working in
verbal branches developed three different metaphors and repeated these metaphors (f:3)
times.

In the "Items" category in the table above, which ranks seventh in terms of
representation power, teachers working in numerical branches developed three different
metaphors and repeated these metaphors (f:3) times. Regarding this category, teachers
working in verbal branches developed a metaphor and repeated these metaphors (f:1)
times.

In the "Part of a System" category, which is in the eighth and last place in terms of
representation power in Table 7, teachers working in numerical branches have not
developed any metaphors. Regarding this category, teachers working in verbal
branches developed three different metaphors and repeated these metaphors (f:3) times.

4. Results, Conclusions and Recommendations

In this section, the findings obtained from the research are compared with the results of
different studies and interpreted. The results of this research were discussed by making
use of the knowledge in the literature.

Raw data was analyzed and interpreted by content analysis on the data obtained from
the teachers participating in the study. The metaphors obtained from the teachers
participating in the study were collected under 8 categories. It has been determined that
all of these categories consist of positive metaphors. When these categories were
examined, it was seen that the school principal emphasized the aspects of "Father",
"Mum" and "Captain".

When we look at the metaphors developed by teachers regarding the school principal in
general terms, we see the school principal as; It was observed that they were compared
to categories such as Protective, Guiding and directing, reminding nature, Radiating
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and giving information, Negative, Reminding a building, Object and Part of a system.
In the study conducted by Ozgetin (2018) in which metaphorical perceptions towards
the concept of school principal were examined, the opinions of students attending
secondary school were taken. According to the results of this study, secondary school
students also produced similar metaphors for the concept of school principal. On the
other hand, it shows great similarities with the results of the research conducted by
Cobanoglu and Gokalp, (2015). On the other hand, in general terms, these results
indicate that in the metaphor analysis study conducted by Akan, Yal¢in and Yildirnm
(2014) on the concept of school principal, the metaphors produced by teachers are
similar.

Teachers' metaphors regarding the school principal were grouped under eight
categories in terms of gender parameter. It was determined that seven of these
categories consisted of positive and honoring metaphors. One category consists of
negative teacher perceptions towards the concept of school principal. When we look at
the positive categories from a general perspective, it can be seen that the teachers'
school principal mostly; It has been observed that they emphasize the aspects that are
protective, guiding and directing, evoking nature, illuminating and giving information,
and evoking the building. In the metaphor analysis study conducted by Yalgin (2011), it
is seen that the metaphors developed by students, parents and teachers yield relatively
similar results. Another results that support these findings regarding the concept of
school principal are found in the study conducted by Akan, Yal¢in and Yildirim (2014).
In the metaphor analysis studies on the concept of school principal by Ozgetin (2018)
and Cobanoglu and Gokalp (2015), results were found that relatively support these
findings. The result that the metaphors produced by the study group differ according to
gender status also coincides with the results of the metaphor analysis studies conducted
by Erdem and Kaf (2021) and Korkmaz and Cevik (2018).

When the metaphors developed by teachers regarding the school principal are
examined comparatively, it is seen that they emphasize the aspects of "Protective",
"Guiding and directing" and "Evoking Nature" more than other categories. The
frequency values of metaphors such as Father, Captain, Flower, Chief in these
categories are quite high compared to other metaphors. These results obtained from this
study; In the metaphor analysis studies on the concept of school principal by Ozcetin
(2018) and Cobanoglu and Gokalp (2015), results were found that relatively support
these findings. On the other hand, as a result of the studies conducted by Erdem and
Kaf (2021), statements supporting these findings were found.

When the metaphors developed by teachers regarding the school principal were
examined comparatively, it was determined that male participants generally produced
more metaphors and frequency values than female participants. Male participants
produced more metaphor frequency values in 5 of the 8 categories created based on the
metaphors they developed for the concept of school principal. The categories in which
male participants produced more frequency values are as follows; Protective, Guiding,
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Negative, Reminding a building, Part of a system. The categories in which both male
and female participants produced an equal number of frequency values are; They are
categories of things that emit light and give information. In the nature-evoking
category, female participants produced more frequency values than male participants.
In the category that evokes the building, all of the metaphors developed by the teachers
were developed by male participants. It is seen that there are partial similarities with the
results of the study titled " School Principalship from Past to Present: Metaphorical
Perceptions of School Principals" by Can (2022). Yal¢in (2011), Korkmaz and Cevik
(2018); As a result of the studies conducted by Kaya and Koca, (2020), statements
supporting these findings were found.

When the metaphors developed for the school principal are compared specifically
based on the educational background variable, it is seen that teachers with a bachelor's
degree developed more metaphors for the school principal. In all eight categories,
teachers with a bachelor's degree developed more metaphors. On the other hand, when
the findings regarding the school principal are examined, it can be seen that the highest
frequency value is generally produced by teachers with a seniority of (1-5) years. The
lowest frequency value was produced by teachers with 16 years or more of seniority.
The distribution of metaphors developed by high school teachers according to the
school type variable related to the school principal is given. When we look at the table
from a general perspective, it is seen that vocational high school teachers and Anatolian
high school teachers produced the most about the concept of school principal. Science
high school and imam hatip high school teachers developed the least number of
metaphors. These results show partial similarities with the results of studies conducted
by Yildizli, Erol, Bastug and Bayram, (2018), Sahin and Sabanci, (2018), Kaya and
Koca (2020).

Metaphors developed by teachers regarding the school principal; When looked at
specifically in the field in which teachers work, it can be said that metaphors and
frequency values show a relatively balanced distribution. This situation is thought to be
due to the balanced distribution of the numbers of teachers working in numerical
branches and teachers working in verbal branches in the study group selected for this
research.

Among the metaphors developed by teachers working in numerical and verbal
branches, only one category of teachers working in numerical branches did not develop
any metaphors. All of the metaphors in that category were developed by teachers
working in verbal branches. When this exception is put in parentheses; It can be said
that the metaphors developed by teachers working in numerical and verbal branches are
similar in many respects. It is also confirmed by the results of previous studies in the
literature that the balanced distribution of individuals in the study group according to
certain variables affects the balanced distribution of the metaphors developed by the
participants (Erdem and Kaf, 2021; Kaya and Koca, 2020; Korkmaz and Cevik, 2018;
Ozgetin, 2018; Cobanoglu and Gokalp, 2015).
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Conclusion

In this research, the metaphors developed by teachers regarding the school principal were
examined. The results obtained in this study are presented below.

The findings obtained from the study group were first grouped according to the common
characteristics of the developed metaphors and organized according to gender, education
level, school type, seniority and branch parameters. Comparisons made according to all
variables included in the research were analyzed and interpreted with the help of summary
tables. Then, explanatory sentences supporting the findings in the summary tables are
presented respectively according to categories. Then, all these findings were examined from
a broad perspective.

The metaphors developed by teachers regarding the school principal are mostly; They are
grouped under the categories of "Protective", "Guiding and directing" and "Evocative of
nature". When these metaphors developed by teachers were examined specifically on the
gender variable, it was determined that both female participants and male participants
placed more emphasis on these categories. On the other hand, it was observed that male
participants produced more metaphors than female participants. This situation is thought to
be due to the high number of male participants. Similarly, when looking at the distribution
of metaphors developed by teachers for the concept of school principal, it was determined
that teachers with a bachelor's degree produced more metaphors than teachers with a
master's degree. It is thought that the fact that there were more undergraduate graduate
participants was effective in this situation.

When the distribution of metaphors developed by teachers regarding the school principal
according to their seniority was examined, it was determined that the most metaphors were
developed by teachers with 1-5 years of seniority and 6-10 years of seniority. It was
determined that the group that produced the least metaphors were teachers with 16 years or
more of seniority. It is thought that this situation is revealed by the fact that most of the
participants have a seniority between 1-5 years and 6-10 years. Similarly, when the
metaphors developed by teachers regarding the school principal were examined according
to the school type variable, it was seen that teachers working in vocational high schools and
Anatolian high schools produced the most metaphors. Teachers working in science and
imam hatip high schools produced the fewest metaphors regarding the concept of school
principal. It is thought that the fact that the participants generally work in vocational and
Anatolian high schools reveals this situation.

When the metaphors developed by teachers regarding the school principal are examined
according to the field status variable, it is seen that the metaphors developed by teachers
working in numerical and verbal fields are relatively evenly distributed. It was observed
that verbal teachers produced more metaphors in some categories. It is thought that the fact
that teachers working in the numerical field did not produce metaphors in some categories
revealed this situation.

Suggestions
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s section, suggestions are made for practitioners and researchers planning to conduct

similar studies.

Reco
[ ]

Reco
[ ]

5.R
L.

2.

mmendations for practitioners

Practitioners can become aware of possible negative perceptions and their causes by
conducting similar perceptual studies or by contacting knowledge in this field.

It can be recommended that practitioners closely engage with such perceptual studies
in order to gain self-awareness about themselves and the work they do.

mmendations for researchers

Phenomenology design was used in this research. It can be planned to conduct studies
on similar topics with other research designs.

Metaphor analysis was used to reveal perceptions about the school principal. It may be
suggested to use other perceptual tools in future studies.
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