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Abstract. Didactic self-assessment can be defined as the students’ ability to make value 

judgments about their own academic performance based on well-defined criteria and in relation 

to predetermined educational objectives. Generally speaking, self-assessment skills enable 

students to build an adequate self-image as well as integrate effectively into the community in 

which they live. However, specialized studies demonstrate that the formation of such skills in 

students is given rather little support. The causes could be: insufficient awareness of those 

involved as regards the importance of this type of skills, poor psycho-pedagogical training in the 

field or lack of sufficient academic learning time that ought to be dedicated to this purpose. This 

paper will present the results of a longitudinal study started in 2020 with a group of students from 

the University of Oradea, Romania. The study was aimed at identifying and increasing the level 

of development of didactic self- assessment skills in students attending the Psycho-pedagogy and 

Methodology Training Program. Namely, during their courses the students were encouraged to 

be actively involved in the educational process by using interactive didactic methods dedicated 

to this purpose, issue value judgments regarding the activity of their colleagues or self-evaluate 

their own academic performances. The results obtained demonstrated that, if in the initial stage, 

most students tended to underestimate themselves, after the administration of strategies specific 

to non-formal education, most subjects developed their objective didactic self-assessment skills 

and optimized their academic performance. 
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1. Introduction

The numerous challenges contemporary society is faced with, be they of an eco- nomic, 

social, cultural, demographical or epidemiological nature, forces all of its struc tures 

(institutions, organizations, communities, etc.) to permanently redefine their 

conception, composition and work methodology. School - as a component of society - 

cannot be an exception to the rule and is engaged in a continuous and dynamic evolutionary 

process. According to specialized literature (Blândul, 2014), the education system ap- 

plies several trends and orientations in order to ensure a higher resilience in the face of 

the challenges posed by the contemporary world. First, we have the extended period of 

schooling undergone by individuals. In many countries of the European Union, 

compulsory education has reached 12 years of study. Thereafter, many young people
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are encouraged to go on to higher education, respectively to get involved in various 

ongo ing study programs throughout their lives. The second trend is that of diversifying 

the educational offer, thus giving students the opportunity to broaden their general as 

well as specialized cultural horizons. The third trend is that of equalizing opportunities 

in education. Given that the population is increasingly diverse in structure and concerns, 

all of its members should benefit from similar opportunities for personal and 

professional training. Last but not least, the trend of perfecting / self-improving the 

education system evolves alongside the progress of society and the increase in the degree 

of rigor regarding the quality of the end product of the school system - the graduate able 

to actively insert himself into the life of the community (Petrovan, 2015). 

On the other hand, the dynamics of the educational process is not limited only to the 

evolutionary trends of the education system, but also to a series of restructurings of the 

instructive-educational process known as "curriculum reforms" and promoted in most 

European Union countries. In this context, the school curriculum can be defined as the 

set of learning experiences recommended by the school in an organized, flexible and 

coherent way, with a simultaneous focus on the didactic technology for their 

implementation. The element of novelty suggested by the curricular approach to the 

instructive-educational process is given by its focus on objectives. All other curricular 

com- ponents (informational content, didactic strategies, forms of organization of the 

student class as well as teaching/learning/evaluation didactic activities) are designed in 

relation to these aims. Finally, it should also be mentioned that the curricular approach 

to the education process is characterized by the interdependence and balance built 

between the didactic components, and any deviation from this may generate effects that 

are dif ficult to predict. This is why, the curricular approach may be considered an 

extremely useful perspective in the academic activity of teachers, and the 

implementation of such an approach in a responsible way becomes a recommendation 

of first importance (Neacșu, 2011). 

Summarizing the above, it may be stated that one of the most important differences 

between the traditional and the curricular approach to the instructive-educational 

process is given by the transfer of emphasis from the teacher's teaching/assessment 

activities to the students' learning/self-assessment activities. Namely, curricular 

pedagogy insists on the importance of developing students' specialized and transversal 

skills, which entails their involvement as active agents in their own development. 

Within this context, a particularly important role is given to students' school progress 

self-assessment, a process that the specialized literature (Stan, 2001, p. 11) defines as 

"the student's ability to issue value judgments about their own academic skills and 

performances, about themselves, in general". According to this definition, in didactic 

self- assessment, one's own cognitive, affective and practical skills are targeted, which 

then further leads to the attainment of school performances as the expression of 

achieving a learning task. However, the two components are not always in a direct 

relationship. Sometimes students may possess high availability, but that does not 

necessarily engen der the completion of a school task at its optimal parameters. The 

reverse situation is also possible, where students accomplish outstanding academic 

performances in spite of possessing reduced abilities for that activity. In such cases, the 

role of self-evaluation is precisely that of capturing the real level of one's own academic 

skills in order to facilitate the achievement of expected performances (Blândul, 2014). 
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The formation of didactic self-assessment skills in students is a long and complex 

process that needs to be approached from multiple perspectives. Thus, externally, aca- 

demic self-assessment is determined by the way the educational act is carried out 

(teaching / learning / assessment), by the student’s social status within the class and the 

group they belong to, and by their family status. Internally, self-evaluation has a 

bifactorial determination, being influenced both by an affective-motivational 

component as well as a cognitive-estimative one (Pop, 2017; Steyn & Mynhardt, 2008). 

The age of a given student and the type of self-assessment they employ are both of great 

importance. All these factors contribute to the shaping of the student's self-image, a 

phenomenon closely interconnected with his self-assessment ability (Blândul, 2023). 

On the other hand, the development of students' academic self-assessment skills is 

not carried out in isolation. Thus, beyond the internal bio-psychological factors already 

mentioned, a series of external factors are also noted. Hence, as shown in a previous 

paragraph, the type of self-evaluation carried out by the student is influenced both by 

the demands of the teacher, the academic status of said student, as well as by the 

parents’ demands and the status of the student’s family. Recognizing the permanent 

nature of the process, C. Stan (2001) differentiates between formal and informal self-

assessment. The formal dimension is given by the organized, systematic and explicit 

nature of the phenomenon. It is engendered under the circumstance of students being 

con- fronted with the task at hand and manifests itself by the issue of value judgments 

(based on certain objective criteria) regarding the actual performance of the student. 

Consequently, these judgements are to be superimposed on those of teachers, parents, 

col- leagues or the social group. On the contrary, informal self-evaluation has a 

spontaneous, non-systematic, implicit character. It is not determined by a specific 

academic task or based on rigorously objective criteria and is embodied into personal 

opinions or im pressions; however, it has a special value in shaping one’s self-image 

and the background on which the formal self-assessment will be carried out. 

The specialized literature also insists on concrete strategies for developing students' 

academic self-assessment skills. According to B. McDonald & D. Boud (2010, pp. 212- 

214), there are several categories of models of didactic self-assessment for students: 

 Weak models - are characterized by the fact that teachers provide the evaluation 

criteria and performance standards, which then are communicated to students. 

Consequently, students understand the priorities set by the teachers and self- 

assess their answers (verbal or written) accordingly, during the exam. Of the 

many advantages of such an approach the following are worth mentioning: the 

relative simplicity of administering such an evaluation model, instant feedback, 

students’ involvement in both the process and the product of self-assessment, an 

increase in the degree of mutual trust between the educational actors involved, 

time efficiency, etc.; 

  Medium models – are based on standards and criteria which are mutually 

negotiated by both teachers and students. During the exam, students self-assess 

their own work against agreed criteria, with teachers giving them feedback on 

both their academic performance and how they have self-assessed. The main 

advantage of this category of models is given by the higher degree of 

involvement of students in the academic process, an aspect with a significantly 

higher formative value; 



   

 

 

 

 Strong models - are defined by the fact that students self-assess against a set of 

well-defined and well-known criteria, receive feedback (without being graded) 

from teachers and other peers, after which they may redo their work in light of 

the comments received. The main advantage of these models is that they allow 

students to self-assess without being emotionally pressured by their grades. 
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The importance students' didactic self-assessment has in their personal and 

professional development is further emphasized by the numerous studies and researches 

dedicated to this topic. Thus, according to H. Andrade et. al. (2009, pp. 14-16), some 

of the most important benefits of academic self-assessment for students consist in 

optimizing academic scores, deepening one’s grasp of the academic subject, preparing 

stu dents for the successful exercise of social roles within a democratic society and 

devel- oping autonomy in learning and cognitive skills. It also has the effect of 

generating in students the feeling that they have some control over the didactic 

assessment process, an active engagement in learning, a deepening of the degree of 

understanding of the content taught and a reduction of students' anxiety in regards to 

assessing their own academic performance, etc. 

On the other hand, E. Panadero et. al. (2017) perform a meta-analysis of certain 

studies that capture a few of the limitations of self-assessment in the university 

environment. Out of the observations made by the cited authors, it is noted that to many 

professors and students the concepts related to self-assessment are not clear enough. 

The criteria according to which this process is carried out are inadequately specified 

and communicated to the students. Hence, oftentimes one may encounter major 

differences in terms of the value systems used by various professors in assessment. 

Also, researches carried out by H.M. Al-Qadri et al. (2012) indicate that, most of the 

time, students tend to over-assess themselves. The situations in which their grades are 

in line with those of the teachers occur when students are well trained on the criteria that 

will be used in the assessment, master the subject in which they will be assessed, know 

the assessment procedure and understand that their grades will be compared with those 

of the teachers and other peers, etc. Knowing these facts, both professors and students 

will be able to better understand the role of didactic self-assessment within the 

educational curriculum and identify the most valuable solutions in order to optimize the 

entire pro cess.  

Conversely, non-formal education plays a particularly important role in developing 

the personality of students and ensuring a superior professional training. Its main role 

would be that it allows the deepening of the knowledge acquired through formal 

education, respectively their use in real life situations (Blândul, 2015). Non-formal 

education can be applied regardless of the chronological age or academic status of the 

beneficiaries and does not exclude, in any way, the other components of education. 

Within this context, the European Union has set itself the major goal of making lifelong 

learning a reality for as many people as possible by creating flexible pathways in order 

to improve their access to higher quality education and employment. The validation of 

non-formal and informal learning, whose aim is to make learning visible in work and 

everyday life, is an important means of achieving this goal. Self-assessment and 

personal reflection play a particularly important role in non-formal education, as they 

al- low the individual to analyze the knowledge acquired and make value judgments 

about its relevance in everyday activities. The main problem with non-formal education  
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is the lack of certification for the skills developed, which is why, in order to benefit 

from an adequate validation, individuals must back-up their non-formal and/or informal 

education with the completion of formal educational programs, provided by an 

accredited institution. These programs can adopt strategies and techniques specific to 

non-formal education and use them successfully in the instructive-educational process. 

(Assinger & Biasin, 2023). 

The situation is similar with regard to the academic self-assessment of students 

carried out within the official framework of formal education, but implemented through 

strategies specific to non-formal education. The models suggested by B. McDonald & 

D. Boud (2010) and analyzed in the previous paragraphs may be cited as examples in 

this sense. Starting from these theoretical approaches, the aim of the Psycho-pedagogy 

and Methodology Training Program carried out at the University of Oradea, Romania 

was to encourage students to practice self-evaluation of their own level of academic 

preparedness, thus providing them with the opportunity to develop both their 

specialized skills in relation to the targeted academic subjects, as well as the transversal 

skills necessary for everyday life. It should be noted that the successful completion of 

the Psycho-pedagogy and Methodology Training Program (Levels I and II) allows the 

student to teach all levels of education in Romania. The importance of developing such 

competencies is considerable not only for the student concerned, but also for their future 

students, given that, by virtue of attending the afore-stated training program, they will 

in their turn become educators. It is known that the best strategy to teach others is by 

and large that of personal example, and a teacher who demonstrates trust and confidence 

can become an inspirational leader for their students (Blândul, 2015). 

2. Method 

2.1. The objectives 

Upon analyzing the items outlined in the previous paragraphs, it can be noted that one 

of the main components of the didactic assessment is the development of students' 

academic self-assessment skills. In order to do this, it is necessary to provide them with 

criteria that they can understand and internalize through verbalization (Andrade and 

Brookhart, 2020). The transition from assessment to academic self- assessment does 

not happen instantly, the entire process being long, complex and requiring the 

involvement of all educational actors (Marinescu, 2021). In this regard, the purpose of 

the pre- sent research was to identify the level of development of school progress self-

assessment skills possessed by several generations of students who attended the Psycho-

pedagogy and Methodology Training programs. The main objectives of the research 

were the following: (1) analysis of students' abilities to correctly assess their own 

academic performance during the exam in a particular study subject; (2) establishing 

possible connections between students' didactic self-assessment skills and their 

academic performance in the targeted study subject, respectively (3) carrying out a 

multi-generational comparative study regarding the degree of achievement of self-

assessment skills for students interested in a teaching career. It may be ascertained that 

the holistic approach to research through the prism of the 3 before-mentioned objectives 

can provide a complete picture of the investigated phenomenon. 
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2.2. The Research Sample 

A total number of 546 students (N=546) attending the courses of the Psycho-pedagogy 

and Methodology Training Program offered by the University of Oradea (4 faculties) 

participated in the present study: Baptist Theology (N=77), Geography (N=138), Physical 

Education (N=245) and History (N=86). The breakdown of the number of students 

compared to the last 5 academic years for each faculty is presented in Table 1. 

Table 1. Structure of the research sample made up of the number of students from 

the 4 faculties compared to the last 5 series 

University Nr. of Students / Faculty 

Year Baptist Theol- 

ogy 

Geogra- 

phy 

Physical 

Education 

History 

2019 / 2020 13 32 43 12 

2020 / 2021 16 28 69 17 

2021 / 2022 15 24 47 20 

2022 / 2023 12 27 36 20 

2023 / 2024 21 27 65 17 

TOTAL 77 138 260 86 

All students were enrolled in the second year of study of the mentioned 

faculties with ages comprised between 20 and 26. The reason for selecting a sample 

made up of 5 series of subjects was the intention to carry out a comparative research in 

order to determine how the way in which different students self-assess their academic 

performance in relation to their actual performance evolves over time. 

2.3. The Methodology of Research 

The research took place during the first semester of each of the last 5 academic years 

(starting with 2019 / 2020 up to now) and was conducted in the "Theory of Instruction" 

study subject, which is part of the nationally approved curriculum for the Psycho-

pedagogy and Methodology Training Program, Level I. The research design involved 

two main stages. In the first (carried out throughout each semester during weekly course 

meetings), the teacher insisted on clearly stating the predetermined educational 

objectives, presenting useful and relevant didactic material, using the most interactive 

didactic strategies possible, respectively requesting consistent feedback from students. 

In the second stage (carried out during the period of exams evaluation for the stated study 

subject), the teacher insisted on promoting the most objective academic assessment 

(performed by means of knowledge quizzes with predominantly objective and semi- 

objective items and clear criteria and evaluation scales made known to students). Stu- 

dents were also asked to self-assess the grade they think they might receive upon 

solving the academic tests and then justify their choice. At the end, the academic results 

scored were discussed with each student individually. The quantitative interpretation of 

the research results was carried out by calculating the statistical frequency of the cases 
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in which the students underestimated, objectively evaluated or overestimated 

themselves, respectively the arithmetic means of the students' grades in the targeted 

study subject. 

3. Findings 

The research results are presented in the following graph and tables, in a comparative 

manner between the last 5 Series of students of the 4 faculties, starting with the 2019 / 

2020 academic year. It should be noted that the total number of subjects for each column 

was calculated on the last row of Tables 2-5, respectively the percentages of those who 

underestimated, objectively self-assessed, or overestimated themselves. 

70% 

60% 

50% 

40% 

30%   

20% 

Underestimation 

Objective assessment 

Overestimation 

10% 

0% 

Theology   Geography Sport History 

Fig. 1. Comparison between the self-assessed grade and that received by students of the 

4 faculties in the „Theory of Instruction” study subject. 

Upon analyzing the results presented in Figure no. 1, a distinct polarization of the 

students' answers was detected for 3 of the 4 faculties included in the research, this 

indicating the students’ bias to underestimating their own academic performance The 

most obvious polarization of the answers given by students may be noted for the Faculty 

of Baptist Theology respondents (59.74%), while the Faculty of Physical Education 

students were the ones who self-assessed themselves objectively by far (47.75% ). In 

order to find possible explanations, more in-depth scientific research is required. How- 

ever, following the semi-structured interviews conducted with the students at the time 

the teacher provided justification for the grades awarded, a lack of self-confidence was 

observed in the Faculty of Baptist Theology students, respectively an excess of self- 

confidence in the Faculty of Physical Education students. A possible explanation for 

this situation could be given by the specifics of the field of study, with religion 

presupposing submission and obedience and physical education stimulating the 

development of courage and responsibility. Another very interesting aspect is given by 

the fact that relatively few students in the 5 series tended to overestimate themselves, 

compared to 
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those who underestimated themselves. Such a situation could be explained by 

insufficient confidence in one's own strength, on a backdrop of delayed adaptation to 

the academic demands of the university environment, or by uncertainties related to the 

valid ity of acquiring the learned content. Under such circumstances, it is very possible 

that students with outstanding academic results have objectively self-assessed 

themselves, while their colleagues with more modest academic results, who were also 

less certain about the subject matter learned, have under-assessed themselves. 

Table 2. Comparison between the self-assessed and the actual grade awarded to 

the Faculty of Baptist Theology students, starting with the 2019 / 2020 academic year 

in the „Theory of Instruction” subject. 

Theory of 

Instruction 

Overassess- 

ment 

Underassesment Objective 

Assessment 

N % N % N % 

2019 / 2020 10 76,9 - - 3 23,1 

2020 / 2021 9 56,25 7 43,75 - - 

2021 / 2022 3 20% 8 53,4 4 26,6 

2022 / 2023 6 50% 5 41 1 9 

2023 / 2024 18 86 - - 3 14 

TOTAL 46 59,74 20 25,97 11 14,29 

Table 3. Comparison between the self-assessed and the actual grade awarded to 

the Faculty of Geography students, starting with the 2019 / 2020 academic year in the 

„Theory of Instruction” subject. 

Theory 

of Instruction 

Overassess- 

ment 

Underassesment Objective As- 

sessment 

N % N % N % 

2019 / 2020 13 40,6 5 15,6 14 43,8 

2020 / 2021 14 50 12 42,8 2 7,8 

2021 / 2022 6 25 16 66,6 2 8,4 

2022 / 2023 15 55,55 10 33,03 2 11,42 

2023 / 2024 12 44,44 12 44,44 3 11,12 

TOTAL 60 43,47 55 39,85 23 16,67 

Table 4. Comparison between the self-assessed and the actual grade awarded to 

the Faculty of Physical Education students, starting with the 2019 / 2020 academic 

year in the „Theory of Instruction” subject. 

Theory 

of Instruction 

Overassess- 

ment 

Underassem

ent 

Objective Assess- 

ment 

N % N % N % 

2019 / 2020 22 51,2 9 20,9 12 27,9 

2020 / 2021 27 39,1 
3 

37 52,12 5 8,75 
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2021 / 2022 8 17,5 31 65% 8 16,5 

2022 / 2023 17 47,2 
2 

15 41,66 4 11,12

2023 / 2024 14 21,5 
3 

40 61,53 11 16,92

TOTAL 88 35,2 
% 

132 47,75 40 16,32

Table 5. Comparison between the self-assessed and the actual grade awarded to 

the Faculty of History students, starting with the 2019 / 2020 academic year in the 

„Theory of Instruction” subject. 

Theory 

of Instruction 

Overassess- 

ment 

Underasses- 

ment 

Objective as- 

sessement 

N % N % N % 

2019 / 2020 5 41,6 2 16,8 5 41,6 

2020 / 2021 8 47,0 
5 

8 47,05 1 5,1 

2021 / 2022 5 25 13 65 2 10 

2022 / 2023 16 80 4 20 - - 

2023 / 2024 10 58,8 
2 

6 35,29 1 5,88 

TOTAL 44 51,1 
6 

33 38,37 9 10,47 

The results presented in Tables 2-5 are extremely interesting and delineate aspects 

related to the way students from the 4 stated faculties self-assessed themselves in each 

of the 5 series. The first observation would be that, most of the time, the students 

included in the psycho-pedagogical research had a tendency to underestimate their aca- 

demic performance, regardless of the university year they were in. Moreover, this trend 

is also confirmed by the overall results analyzed in the previous paragraph and 

presented in Figure 1. Nevertheless, it can be noted that in 2 consecutive academic years 

(2020 / 2021 and 2021 / 2022) the students of all 4 faculties were much more objective 

in the self-evaluation of their academic performance, and the tendency to under-

evaluate was not so pronounced. An explanation for this phenomenon may be provided 

by the way in which the exams for the "Theory of instruction" study subject were 

developed and held during that period. According to the structure of the academic year 

in Romania, the first semester of study ends with an exam period that takes place, as a 

rule, in January. In the present case, the exams in the stated study subject were held in 

January 2021 or 2022, i.e. in the midst of the COVID19 pandemic, and the didactic 

assessment was held online. Thus, the students had the opportunity to solve the aca- 

demic assessment tasks at home, having at their disposal a sufficiently generous and 

flexible time interval, which helped them to no longer feel the inherent pressure of a 

classic exam. Under these conditions, they had the opportunity to prepare much better 

for the aforesaid exams and were able to solve the items without the stress caused by 

the teacher or the working conditions specific to a traditional exam. On the contrary, 
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the students who took the exams in the classroom in January of 2020, 2023 and 2024 

went through a lot more intense assessment pressure, and this subsequently led them to 

be much more reserved in appreciating their own academic performances at their fair 

value. 

Table 6. Comparative analysis between the statistical averages of self-assessed 

academic grades and those received by students starting with the 2019 / 2020 series 

in 

the „Theory of instruction” study subject 

Faculty University Year Average of 

self-assessed 

grades 

Average of 

grades received 

Baptist Theol- 2019 / 2020 8,71 9,27 

ogy 2020 / 2021 8,56 9,10 

2021 / 2022 9,20 9,26 

2022 / 2023 8,30 8,83 

2023 / 2024 6,85 8,80 

Geography 2019 / 2020 7,82 8,13 

2020 / 2021 7,92 8,67 

2021 / 2022 7,95 8,16 

2022 / 2023 6,33 7,11 

2023 / 2024 8,03 8,66 

Physical Edu- 2019 / 2020 7,75 8,28 

cation 2020 / 2021 7,91 8,34 

2021 / 2022 8,51 8,44 

2022 / 2023 7,72 8,16 

2023 / 2024 7,73 8,00 

History 2019 / 2020 8,95 9,43 

2020 / 2021 8,58 8,94 

2021 / 2022 8,70 8,95 

2022 / 2023 7.30 7.75 

2023 / 2024 7,11 7,23 

The values presented in Table 6 confirm the results analysed in the previous 

paragraphs. Thus, the tendency of most students to underestimate themselves is also 

demon strated by the grades they gave themselves in the „Theory of Instruction” exam, 

regardless of the series they studied in. However, it is noted that the differences between 

the self- assessed academic grades and those awarded by the teacher are not so great and 

do not exceed one point. On the other hand, no significant differences are observed 

between the self-assessed academic grades / grades awarded by the teacher during the 

COVID19 (January 2021 and 2022) pandemic, respectively those from the pre-pandemic 

or post-pan- demic period (Blândul & Bradea, 2022). This demonstrates that the teacher’s 

assessment was objective, regardless of whether it was done online or traditionally, and 

the students were equally well prepared in both situations. Nevertheless, it can also be 

observed that the student’s tendency to underestimate themselves is associated with 

poorer academic performance (see, for example, the academic record of Baptist Theology 

students for the 
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2023/2024 academic year, presented in Tables 2 and 6), which demonstrates the strong 

connection between self-assessment competence and the level of professional training of 

the individual. It therefore follows that well-prepared students, who are well aware of 

the level they are at can develop a very good ability to self-assess their own academic 

performance against the background of a high degree of self-confidence. 

4. Discussion 

A first particularly important aspect that could be brought into discussion refers to the 

reasons why most of the students included in the present research tended to under- assess 

themselves in the academic subject in which they were examined. In a research 

published in 2012, H.M. Al-Qadri et al., finds that many students understand differently 

the self-assessment criteria presented to them. Thus, differences in grading may appear 

that do not reflect the difference in performance but the understanding of the self-

assessment task. Often students focus on superficial aspects of the task (form) and ignore 

the essential aspects (substance). The lack of experience in the practice of didactic self- 

assessment could be another reason for confusion in students, causing them to non-

objectively assess their own academic performance. On the other hand, the 

particularities of the field of study the young people included in the research are 

enrolled in can leave their mark on the transversal skills that they subsequently develop. 

Thus, by practicing a sport, students will develop skills such as self-knowledge, 

effective communi cation, trust in themselves and others, cooperation within a team, 

courage, initiative, etc., traits which are less stimulated in their peers from faculties such 

as Theology, Geography or History. Under such conditions, it is understandable why 

many Physical Education students have developed the skills of objective self-

assessment, while, given the backdrop of insufficient awareness of the importance of 

didactic self-assessment for their academic and professional success as well as the poor 

development of the needed personality traits for completing a task of this magnitude, 

students from other faculties have an obvious tendency to underestimate themselves 

(Bradea & Blândul, 2023). 

The second aspect under discussion refers to the identification of possible ways of 

intervention for the development of academic self-assessment skills in students. In this 

regard, P. Assinger & C. Biasin (2023) attribute to non-formal education strategies a 

particularly important role for the formation of such transversal skills in students and 

also, generally speaking, in any adult involved in life-long specialized education pro- 

grams. However, the authors believe that teachers play an extremely important role in 

training students to acquire personal objective self-assessment techniques. This finding 

is also supported by research conducted by VB. McDonald & D. Boud (2010, pp. 209- 

220), carried out on a representative batch of 256 students who benefited from a training 

program regarding the formation of self-assessment skills and who improved these 

skills after 6 months of intense activity. Moreover, the authors of the study notice that 

the repeated practice of didactic self-assessment causes many students to develop a 

positive attitude towards this process. Students also reported that they were able to self- 

assess much more objectively when they knew the assessment criteria and teachers' 

exam expectations. The self-assessment’s degree of objectivity was also influenced by 

the opportunity offered to students to reflect on the way in which the entire process was 
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carried out, thus giving them the opportunity to better understand how they obtained 

the scored results. For many students, academic self-assessment was an excellent 

opportunity to identify their own strengths and weaknesses and develop the motivation 

for learning and self-confidence. Last but not least, the consistency with which students 

are encouraged to self-assess in as many study subjects as possible is one of the funda- 

mental conditions for the success of the entire process and for increasing its degree of 

objectivity and relevance. 

In order to ensure the success of the entire self-assessment process, D. Darmawan 

et. al. (2020) formulate a series of recommendations addressed to all teaching staff: 

 Presenting the assessment objectives as specifically as possible; 

 The use of interactive didactic strategies both in teaching and learning, as 

well as in the assessment of students’ academic progress; 

 Clearly defining the criteria according to which students will be asked to 

self-assess; 

 Explaining to students the way for administering and interpreting these 

self- assessment criteria; 

 Encouraging students to use a wide spectrum of self-assessment strategies 

for their own academic performance; 

 Providing feedback to students regarding the results of their own self-

assessments; 

 Giving students sufficient time to permit them to reflect on how they self- 

assessed and on the results obtained. 

Based on these recommendations, it can be observed that the use of a certain type of 

assessment is conditioned by the way in which teaching and learning were carried out. 

For example, for the training of self-assessment skills in students, the most appropriate 

form of teaching could be the one based on elements of critical thinking, an aspect that 

will favor active-participative learning, and the assessment will no longer be focused 

exclusively on the contents. This way, the prerequisites for responsibly involving the 

students in the instructive-educational process will be created, aspects which, 

corroborated with the age or personality traits, will lay the foundation for a fair self-

assessment in relation to their own performances and the performances of those around 

them (Blândul, 2023). 

Conclusions 

Didactic self-assessment in academia has as its starting point the perspective of 

integrating learning with teaching, a view diametrically opposed to the one in which 

students and teachers are separate entities, with distinct roles and different areas of interest.  

Pragmatically, self-assessment at least partially “relieves” teachers from the burden of 

grading. When the assessment falls on the students, the teacher becomes more of a 

facilitator or a moderator who collaborates with the students in their self-assessment 

process (Andrade & Valtcheva, 2009). 

Academic self-assessment is more effective when teachers and students manage to 

identify and establish the content to be taught / learned, the evaluation criteria, 

respectively the standards and learning objectives. Also, a basic condition for the 

success of didactic self-assessment is the creation of a supportive environment, of a 

"learning com- munity" in which all participants will be involved in the management 

of learning and 
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its outcomes. Some of the barriers that may appear regarding self-assessment could be: 

the lack of confidence of some of the students in their own evaluation capabilities, the 

fact that some students may consider that it is more correct to be evaluated by experts, 

respectively by teachers, some students may be afraid of making mistakes or being too 

strict with themselves; finding it difficult to take on this responsibility, students may 

not see the benefits of this approach, etc. (Sullivan & Hall,2006). 

In conclusion, it can be appreciated that self-assessment (and, generally speaking, 

the student's ability to value those around him) is one of the most important goals to- 

wards which the entire educational process must be aimed. Effective self-assessment is 

what confirms and validates the scientific character of the assessment, the formation of 

these skills being akin to the transformation of education into self-education, or of se- 

lection into self-selection (Blândul & Bradea, 2022). At the same time, self-

assessment/inter-assessment become most efficient when they contribute to the 

development of a correct attitude towards work, towards personal management, as well 

as in situations in which the main actor becomes the leader of a group of people 

(possessing skills which allow him never to wrong anyone). 

Disclosure of Interests. The authors have no competing interests to declare that are relevant to 

the content of this article. 
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        The images or other third party material in this chapter are included in the chapter's
Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.
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