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Abstract. Language learning is not only a cognitive process but also a social endeavor that
involves interaction with others. In the context of language learning, social interactions play a
vital role in developing communicative competence, cultural understanding, and linguistic
fluency. While numerous factors influence language learning outcomes, one aspect that warrants
examination is the impact of narcissism on social interactions in the language learning
environment. This research aims to examine the relationship between narcissism and
collaborative learning skills by examining how narcissistic traits can shape and influence
interactions between language learners in terms of gender and grade variables. The research
objectives of this study were investigated using a correlational research design. The sample of
this research includes 103 teacher candidates studying in the field of English Language Education
at a state university in the spring semester of the 2023-2024 academic year. The Narcissistic
Personality Inventory (NPI-16) and the Cooperative Learning Scale were utilized to collect the
data. According to the findings of the study, most students perceive their degrees of narcissism
to be medium or low. The results also showed that gender had a substantial impact on the
narcissistic subscales of exploitation and superiority, but did not affect the overall scores,
authority, exhibitionism, entitlement, and self-sufficiency sub-dimensions. The results also
showed that almost all of the participants demonstrated a medium level of cooperative learning
abilities. There was a moderately positive, but non-significant relationship between the
narcissism levels of prospective EFL teachers and their collaborative learning skills.

Key words: Narcissism, Cooperative Learning Skills, Prospective EFL Teachers, Psychology
1 Introduction

Language learning is not only a cognitive process but also a social endeavor that
involves interaction with others. In the context of language learning, social interactions
play a vital role in developing communicative competence, cultural understanding, and
linguistic fluency. While numerous factors influence language learning outcomes, one
aspect that warrants examination is the impact of narcissism on social interactions in
the language learning environment. Narcissism, characterized by excessive self-
admiration, an inflated sense of self-importance, and a lack of empathy, has attracted
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significant attention in psychological research. It is considered a personality trait that
can significantly affect interpersonal relationships and social dynamics.

The term narcissism used by Freud refers to attitudes such as self-love, self-
aggrandizement, fears such as loss of love and failure related to self-esteem, a general
tendency to defend, motivation to strive for perfection and the need to be loved, and
relationships with others. It includes some behavioral phenomena that can shape
relationships, such as controlling others, intolerance towards criticism, and a tendency
towards exhibitionism (Raskin & Terry 1988). Two types of narcissism are recognized
in the literature: pathological and normal. (Atay, 2009). However, there have also been
studies aimed at measuring the degree to which individuals differ in a trait called
"narcissism" without making such a distinction (Raskin & Hall, 1979). Within the scope
of this research, narcissism was considered a personality trait without making a
distinction between pathological and normal. The narcissistic individual perceives
himself as more important than he is, feels the need to be admired and approved
excessively, and is insufficient to empathize (Kohut, 1977).

Despite all this, there are also studies in the literature showing that narcissism has
some positive effects (Atay, 2009, 2010). It is stated that individuals with a narcissistic
personality structure have a very high motivation, so they properly assume the
leadership role and carry it out successfully (Atay, 2009). When the basic dimensions
of narcissism are examined, some personality traits that may affect the classroom
preferences of teacher candidates stand out. For example, within the scope of the
authority dimension, a narcissistic individual who excessively avoids being dependent
on others may develop a belief that he is the one whose real authority should be
accepted, and this may feed the dominant personality trait (Bogart, et al, 2004).
Therefore, dominant personality traits can also create problems in working
collaboratively in the classroom, conducting teamwork, or developing social
relationships.

2 Theoretical Framework

Narcissism, defined as inspired by the mythological story of Narcissus, who was cursed
by Nemesis and fell in love with himself after seeing his own reflection in the puddle
he approached to quench his thirst one day while hunting, and died of hunger and thirst
because he could not take his eyes off his own reflection, was first described by
Havelock Ellis (1898) in the literature. Narcissism is expressed as the individual's
exaltation of his own self and lack of empathy in interpersonal relationships (Miller et
al., 2021; Twenge and Campbell, 2010). Narcissism is described by Freud (1914) as an
individual's excessive self-aggrandizement and self-centered actions toward her
surroundings.

Narcissism, however, is a complicated phenomenon that can be categorized as
either pathological or normal (Atay, 2009). This distinction between primary and
secondary narcissism was made by Freud (1914). According to Raskin and Terry
(1988), Freud's definition of pathological narcissism encompasses the following
behavioral phenomena: traits like self-love, self-aggrandizement, loss of love related to
self-esteem, fears of failure, a general tendency to defend, the need for love and
perfection, motivation, controlling others that will shape relationships with others,
intolerance of criticism, and a tendency toward exhibitionism. Kohut’s description of
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the primary pathology of narcissistic disorder is “the fundamental defect in the self-
structure”. These main defects that are expressed include low self-esteem, depression,
profound emotions of worthlessness that have gone unnoticed, rejection, defensive and
compensatory structures that have been created against these sensations, as well as a
clinically evident need for validation and reaction (Ozakkas, 2006). When someone has
pathological narcissism, they mirror this feeling in an entirely different way on the
outside, even while they depend on other people's approval to maintain their sense of
self within their own internal processes. He takes on an attitude of unwavering self-
assurance and disdain for other people's opinions (Kernberg, 1975). The most notable
characteristic that separates pathological narcissism from normal narcissism is thought
to be the fact that harsh remarks and critiques from the environment do not result in a
significant decline in the person's self-confidence (Oztiirk, 2004).

More recently, there has been an emphasis on the two distinct dimensions of
narcissism—“overt/grandiose” and “implicit/vulnerable”—which involve conflicting
traits (Dickinson & Pincus, 2003; Rose, 2002; Wink, 1991). The paradigm of
arrogance, being correct in all situations, exploitative behavior in relationships, and
envy is used to analyze the grandiose dimension of narcissism (Kernberg, 1999; Wink,
1991). Grandiose narcissistic individuals exhibit egocentric, insensitive, and
empathetically deficient behaviors in their interpersonal interactions (Miller et al.,
2021). These people attempt to defend their own selves by discounting the other person
when they believe that their sense of self is in danger. They can only obey the law when
it serves their personal interests and reject authority (Robbins & Dupont, 1992; Wink
(1991). For the grandiose narcissistic person, making mistakes is a self-threatening
aspect. These people have an accusing attitude toward their surroundings and
vehemently reject that they are capable of making mistakes when faced with an issue
(Pincus & Lukowitsky, 2010). They maintain their optimistic self-perception by only
accepting positive feedback from their surroundings (Campbell & Foster, 2011).

On the other hand, extreme sensitivity and low self-confidence are linked to
vulnerable narcissism (Wink, 1991). Others may perceive vulnerable narcissists as shy
(Akhtar & Thomson, 1982), extremely touchy in their relationships (Gabbard, 1989),
and extremely sensitive to other people's perceptions of themselves (Cooper &
Ronningstam, 1992). According to Besser and Priel (2010), individuals may conceal
their true identities and attempt to project harmony at the cost of their true needs. As a
result, vulnerable narcissists display shy and avoidant tendencies, whereas grandiose
narcissists strive to be the focus of attention (Wink, 1991). Research on pathological
narcissism and its diagnostic standards reveal that fragile narcissism is overlooked and
traits associated with the grandiose dimension are highlighted in the literature (Kol,
2023).

In keeping with Dewey's (1940, 1966) theories, there is a growing understanding
that education ought to be a dynamic and active process and that schools ought to
promote cooperative learning and group dynamics. In this regard, cooperative learning
is one approach where group dynamics become more significant. It is a problem-based
learning technique where groups design their own learning experiences and it
encourages students to collaborate and actively participate in diverse groups (Johnson,
Johnson, & Smith, 1998). Sharan (1994) defines cooperative language learning as “a
group-centered and student-centered approach to teaching and learning”. As stated by
Olsen and Kagan (Richards & Rodgers, 2001), the cooperative learning approach is
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based on the socially structured information exchange between students in groups, with
each student being accountable for their own learning and encouraged to enhance that
of others. According to Richards and Rodgers (2001), the following fundamental
components must be present for the cooperative learning approach to be successful:
positive interdependence, personal accountability, group dynamics, social skills, and
face-to-face interaction.

The cooperative learning approach has several benefits for foreign language
learners, such as creating a good and encouraging atmosphere, boosting motivation,
enhancing social skills, and enhancing academic achievement. Students can feel less
stressed and enjoy class activities when the idea of "we sink or swim together" is
presented in a student-centered setting, which fosters a supportive and upbeat
atmosphere. (Chen, 2005). Cooperative learning activities offer “an excellent context
for developing leadership, crisis resolution, and interpersonal communication skills,”
according to Putnam (1998). Cooperative learning classrooms, as opposed to typical
classrooms where teachers direct instruction, encourage students to communicate
directly with others to express their ideas, share knowledge, and produce meaningful
products.

Upon analyzing the fundamental aspects of narcissism, several personality traits
that could influence teacher candidates' choices in the classroom come to light. In the
context of the authority dimension, a narcissistic person who obsessively avoids relying
on others might come to believe that he is the legitimate authority and that belief could
feed the dominant personality trait (Bogart, Benotsch, & Pavlovic, 2004).
Exhibitionism is a further aspect of narcissism that stems from the need to demonstrate
one's superior qualities to others and the conviction that one possesses them (Atay,
2010). Regarding this dimension, a narcissistic person could try to focus himself on his
surroundings.

Furthermore, the dimension of entitlement manifests the person's belief that others
will permit him to do as he pleases. It entails viewing situations solely from his point
of view, exhibiting no empathy, and believing that other people are there to serve as his
approval and subservient (Atay, 2010). This circumstance has the potential to
negatively impact the sense of cohesion and solidarity during group activities. In group
projects, narcissistic people have an exaggerated idea about their contribution to the
group and they neglect other people’s good contributions (Cavusoglu et al., 2017). They
either may not take criticism personally or get enraged and point the finger at the other
group members (Erbahar & Gencer, 2014). A significant amount of narcissistic
definitions state that narcissistic individuals are not excellent team players. Given their
incapacity to empathize, they disregard or fail to grasp their teammates' emotions and
thoughts, viewing them as a means of demonstrating their own abilities (Cavusoglu et
al., 2017).

The study conducted by Doruk, Bah¢ivan & Yavuzalp (2018) investigated the
relationship among pre-service teachers’ self-esteem, narcissism levels, and
conceptions of teaching-learning. The results of the study concluded that the pre-service
teachers' degrees of narcissism were positively correlated with their self-esteem. The
research also revealed that pre-service teachers' degrees of narcissism and self-esteem
may have an impact on the teaching-learning strategy they select for their future
practices. Their inclination towards conventional teaching and learning methods was
positively correlated with their degree of narcissism. Another study on teacher
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candidates was conducted by Dal (2019) which examined how neuroticism and
narcissism together affect the real and self-estimated exam scores of physical education
teacher candidates. The findings of the correlation analysis showed that narcissism was
positively and significantly correlated with the difference between the self-estimated
and actual exam marks, suggesting that narcissistic people may have a propensity to
overestimate their exam scores.

However, despite being thoroughly studied in the psychology literature on its
effects on an individual's daily and professional life (Atay, 2009; Baumeister et al.,
2003), the term narcissism is infrequently discussed in the literature on education and
teacher training. According to the literature review, it is seen that the relationship
between narcissistic personality and cooperative language skills was not adequately
addressed in the literature. In this context, as the potential effects of narcissism on
language learning and social interactions remain relatively unexplored, this research
aims to examine the relationship between narcissism and collaborative learning skills
by examining how narcissistic traits can shape and influence interactions between
language learners in terms of some variables. In line with this purpose, the study aims
to answer the following research questions:

1. What are the perceived narcissism levels of prospective EFL teachers?

1.1. Do participants’
narcissism levels significantly differ in terms of demographic factors such as gender or
grade?

2. What are the collaborative learning skill levels of prospective EFL teachers?

2.1. Do participants’ collaborative learning skill levels significantly differ in terms
of demographic factors such as gender or grade?
3. Is there a relationship between the narcissism levels of prospective EFL teachers
and their collaborative learning skills? If so, at what level?

3 Method

3.1. Research Design

The research objectives of this study were investigated using a correlational research
design. One quantitative technique that makes it possible to forecast outcomes and
explain the relationship between variables is correlation patterns, according to Creswell
(2002). Two or more variables can be linked together using correlational designs to see
how they affect one another. The coefficient correlation index between two variables is
found through quantitative data analysis in correlational research (Atmowardoyo,
2018).

3.2. Participants

The sample of this research includes teacher candidates studying in the field of English
Language Education at a state university in the spring semester of the 2023-2024
academic year. The age range of the group average was 20 to 22. Table 1 contains the
following demographic data about the respondents:
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Table 1. Demography of the Participants

f %
Gender Female 71 68.9
Male 32 31.1
Grade Freshman 45 437
Sophomore 9 8.7
Junior 49 47.6
Total 103 100%

Table 1 demonstrates that 103 participants took part in the research. 71 of the
students (68.9%) were females and 32 (31.1%) were males. Among the participants,
there were 45 (43.7%) freshmen, 9 (8.7%) sophomores, and 49 (47.6%) juniors.

3.3. Data Collection Tools

Two surveys were used to gather quantitative data for this investigation. The purpose
of the first survey was to gauge each participant's degree of narcissism, and the second
was to gauge their aptitude for cooperative learning. Data on demographic
characteristics were also collected. The personal information form included
demographic information such as gender, age, and class levels.

The Narecissistic Personality Inventory (NPI-16)

The Narcissistic Personality Inventory (NPI-16), developed by Ames, Rose &
Anderson (2006) was used to assess the research participants' narcissistic tendencies.
Atay (2010) translated the six-dimension inventory into Turkish. Its internal
consistency coefficient was reported to be 65. The scale consists of six dimensions
which are authority, self-sufficiency, exhibitionism, entitlement, superiority, and
exploitation. Each factor's scores on the narcissism inventory are as follows: "authority"
= 0-2, "exhibitionism" = 0-3, "exploitation" = 0-3, "entitlement" = 0-2, "self-
sufficiency" = 0-3, "superiority" = 0-3, and the overall score [0—16] represents total
narcissism. As the score obtained from the scale increases, the level of narcissism also
increases (Atay, 2009). The Narcissistic Personality Inventory's Cronbach alpha score
was measured as . 76 for this study. The results suggest that the Narcissistic Personality
Inventory has a high degree of reliability.

Cooperative Learning Scale

The Cooperative Learning Scale developed by El-Deghaidy & Nouby, (2008) and
adapted by Kiper (2016) was used to measure the cooperative learning skills of the
research participants. Kiper (2016) translated the one-dimensional scale into Turkish.
The scale has 20 (twenty) items in one dimension. The items on the scale are rated from
1 to 5 in the following manner, using a 5-point Likert scale that has been prepared:
“Agree”, “Strongly Agree”, “Disagree”, “Indecisive”, and “Strongly Disagree”.
According to Kiper (2016), the entire Cooperative Learning Scale for high school
students had an internal consistency reliability factor of .73, whereas university students
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had an internal consistency reliability factor of .80. The Cronbach alpha score of this
scale was reported to be .726 for this study. The results suggest that the Cooperative
Learning Scale has a high degree of reliability.

Furthermore, a “Personal Knowledge Form” prepared by the researcher was
utilized in this investigation to collect data on the demographic characteristics of
the respondents' details, such as their gender, age, and class levels.

3.4. Data Analysis

Along with descriptive statistics like mean scores and standard deviations, inferential
statistics were performed with SPSS 26.0. To determine whether the normality
assumption for the data is satisfied, the values of Skewness and Kurtosis were
examined. The results are shown in Table 2:

Table 2. Skewness and Kurtosis values

Skewness Std Kurtosis Std
Authority .189 238 -1.319 472
Exhibitionism .560 238 -1.000 472
Exploitation .168 238 -1.072 472
Entitlement .640 238 -.571 472
Self-sufficiency 141 238 =771 472
Superiority .020 238 -1.378 472
NPI Total 241 238 -716 472

According to Table 2, NPI total Skewness and Kurtosis values ranged from .241 to
.238 for Skewness and from -.716 to .472 for Kurtosis. The dispersion is considered
standard when the Kurtosis and Skewness values fall within the range of -1.5 and +1.5
(Tabachnick & Fidell, 2013). Parametric tests were deemed suitable following the
univariate normality investigation. For independent variables with two groups in this
case, the independent samples t-test was run on the data set in question; for independent
variables with three groups or more, the One-way ANOVA test was run. The Post Hoc
Tukey HSD test, one of the multiple comparison tests, was used to try and identify the
cause of the difference when significant differences were found between variables. The
six dependent variables on the narcissism scale (authority, self-sufficiency,
exhibitionism, entitlement, superiority, and exploitation) were examined for any effects
of two independent variables (year and gender) using an independent samples t-test and
an ANOVA. Furthermore, Pearson correlation analysis was conducted to determine
whether there is a relationship between the narcissism levels of the participants and
their collaborative learning skills.

The “Cooperative Learning scale” which consists of 20 items with alternative
answers like “Totally agree”, “Agree,” “Undecided,” “Disagree,” and “Totally
Disagree,” is used to assess the participants’ level of cooperative learning skills. Of the
affirmative statements on the scale, “Totally agree” is assigned 5 points, “Agree” is
assigned 4 points, “Undecided” is assigned 3 points, “Disagree” is assigned 2 points,
and “Totally disagree” is assigned 1 point, signifying a state of not much concern. The
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score range for the "Cooperative Learning Scale" is 20—100. In terms of cooperative
learning abilities, people scoring between 20 and 46 are seen as having low levels,
people scoring between 47 and 73 as having moderate levels, and people scoring
between 74 and 100 as having high levels. The score range for the narcissistic
personality inventory is 0-16. In terms of narcissism levels, individuals scoring 0-5 are
considered to have low levels; individuals scoring between 6-11 are considered to have
moderate levels, and individuals scoring between 12-16 are considered to have high
levels of narcissism.

4 Findings

For the research, the findings of the sub-problems are reported in this section in the
corresponding tables. Descriptive statistics were conducted to reveal the perceived
narcissism levels of the participants. Table 3 displays the results of the first research
question.

Table 3. Narcissism Levels of the Participants

Narcissism Levels

High Medium Low X S
N % N % N %

6.61 3.31
7 6.80 53 51.45 43 41.75

According to Table 3, the results demonstrated that 41.75% (N: 43) of the
participants had a low level of narcissism, 51.45 % (N: 53) of the participants had a
medium level of narcissism, and 6.80 (N: 7) of the participants had high narcissism
levels. Therefore, it has been revealed that the perceived narcissism levels of the
participants are mostly medium or low and the mean is below average (X: 6.61; SD:
3.31).

The independent t-test was utilized to investigate whether participant
narcissism levels differ statistically substantially based on gender to address the first
sub-research question. The outcomes of the gender disparities are displayed in Table 4:

Table 4. The findings of the independent samples t-test for gender differences

Overall Results Gender N X SD t P

Authority Female 71 .85 761
659 S11

Male 32 .96 .822

Exhibitionism Female 71 1.00 971
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Male 32 1.18  1.281 .819 415

Exploitation Female 71 1.23 932
2.247 .027

Male 32 1.71 1.14

Entitlement Female 71 .60 .620
=311 756

Male 32 .56 715

Self-sufficiency ~ Female 71 1.15  .888
.852 .396

Male 32 1.31 .820

Superiority Female 71 1.30 1.06
Male 32 184 119  2.268 025

Overall Results Female 71 6.16 3.18
Male 32 7.12  3.58 1.356 178

According to Table 4, the findings revealed that gender produced non-significant
results in the overall mean scores (t (101) = 1.356, p>0.05). However, there is a
statistically significant difference between males and females in terms of narcissism
levels for pre-service EFL teachers concerning superiority (t (101) = .2.268, p < .05)
and exploitation factors (t (101) =.2.247, p <.05). However the findings demonstrated
non-significant results for other factors such as authority (t (101) = .659, p>0.05);
exhibitionism (t (101) = .819, p>0.05); entitlement (t (101) = -.311, p>0.05) and self-
sufficiency (t (101) = .852, p>0.05). However, the results showed that the mean scores
of males were higher than those of females. This indicates that males (X: 1.71; X: 1.84)
had significantly higher narcissism levels in the exploitation and superiority sub-scales
than females (X: 1.23; X: 1.30). Therefore, it can be concluded that gender makes a
significant difference in the perceived narcissism levels of pre-service EFL teachers in
these two sub-scales.

To reveal if the grade variable has a significant impact on pre-service EFL teachers’

narcissism levels in terms of all dimensions, a one-way analysis of variance was
conducted. The results are shown in Table 5:

Table 5. One-way-ANOVA outcomes for grade differences

Grade Sum of df Mean F p
Squares Square
Authority Between 1.646 2 .823
Groups 1367 260
Within Groups ~ 60.180 100 .602
Exhibitionism Between 1.250 2 .625

Groups
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Within Groups  116.401 100 1.164 .537 .586
Exploitation Between .599 2 .300
Groups 283 7754
Within Groups ~ 105.867 100 1.059
Entitlement Between 999 2 499
Groups 1193 308
Within Groups ~ 41.875 100 419
Self-sufficiency  Between 457 2 229
Groups 300 742
Within Groups ~ 76.718 100 7163
Superiority Between 1.089 2 544
Groups 423 656
Within Groups  128.689 100 1.286

As seen in Table 5, there was no statistically significant variation in pre-service EFL
teachers’ levels of narcissism across their class levels concerning authority (F (100) =
1.367, p>0.05); in terms of exhibitionism (F (100) =.537, p>0.05); exploitation (F (100)
=.283, p>0.05); entitlement (F (157) =226, p>0.05); self-sufficiency (F (100) =.300,
p>0.05); and superiority factors (F (100) =423, p>0.05). The findings indicated that
the class level factor had no appreciable effect on participants' assessed levels of
narcissism across all dimensions.

For the second research question, descriptive statistics were conducted to reveal the
perceived cooperative learning skills levels of pre-service EFL teachers. Table 6
displays the results of the second research question:

Table 6. Cooperative Learning Levels of the Participants

Cooperative Learning Levels

High Medium Low X S
N % N % N % 62.24 7.12
3 2.9 98 95.1 2

1.94

As seen in Table 6, the findings revealed that 95.1% (N: 98) of the participants
had a medium level of cooperative learning skills, 1.94 % (N: 2) of the participants had
a low level of cooperative learning skills, and 2.90 (N: 3) of the participants had high
levels. Therefore, it has been revealed that almost all the participants had a medium
level of cooperative learning skills, and the mean score of the participants was above
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the average (X: 62.24; S: 7.12). It can be concluded that the majority of the participants
have higher tendencies to collaborate with their peers.

The purpose of the independent t-test was to determine whether gender
differences account for statistically significant variations in the participants' reported
degrees of cooperative learning ability. Table 7 displays the results of the gender
differences:

Table 7. The findings of the independent samples t-test for gender differences

Gender N X S t P
Overall Female 71 3.09 372
Results .842 402
Male 32 3.15 318

According to Table 7, there was no statistically significant difference in the
cooperative learning levels of the participants in terms of gender differences (t (101) =
.842, p>0.05). Table 7 demonstrates that male participants (X: 3.15; S: .318) had little
higher mean scores than female ones (X: 3.09; S: .372) on the cooperative learning
skills scale. Consequently, it is obvious that the gender variable had no discernible
impact on the participants' levels of cooperative learning skills.

A one-way analysis of variance was conducted to find out whether grade factor
has a significant effect on the levels of the pre-service EFL teachers’ cooperative
learning skills. The results are presented in Table 8:

Table 8. One-way-ANOVA outcomes for grade differences

Sum of df Mean F P
Squares Square
Between Groups 178.649 2 89.32
1.785 173
Within Groups 5004.283 100 50.04

As presented in Table 8, there was no statistically significant variation in pre-
service EFL teachers’ levels of cooperative learning skills across their class levels (F
(100) = 1.785, p>0.05). According to the findings, it can be concluded that the
participants’ levels of cooperative learning skills were not significantly affected by the
grade variable.

A parametric Pearson correlation analysis was conducted between the sub-
factor scores (authority, exhibitionism, exploitation, self-sufficiency, entitlement, and
superiority) and the overall scores of the “Narcissistic Personality Scale”, and the
“Cooperative Learning Skills Scale” to analyze the correlation between narcissism
levels and cooperative learning skills levels. Table 9 displays the results of the Pearson
correlation:
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Table 9. Pearson Correlation Scores between Narcissism Levels and Cooperative Learning Skills

Cooperative Learning Skills

Correlation N r P

Authority 103 -.047 .641
Exhibitionism 103 .026 792
Exploitation 103 -.060 .546
Entitlement 103 .064 .520
Self-sufficiency 103 .057 .568
Superiority 103 127 201
Narcissistic Personality Inventory 103 0.50 .619

According to Table 9, the results of the analysis demonstrated non-significant
results. The findings showed that although there was a moderately positive correlation
between the overall scores of the two scales, it was not statistically significant (r =0.50
p>0.05). It can be concluded that there was a moderately positive, but non-significant
relationship between the narcissism levels of prospective EFL teachers and their
collaborative learning skills. However, when the results were examined, there was a
highly negative correlation between the exploitation sub-scale (r = -.060, p>0.05) and
a moderately negative correlation between the authority sub-scale (r = -.047, p>0.05)
and cooperative learning skills. It can be concluded that as the level of authority and
exploitation in the narcissistic personality increase, the level of cooperative learning
skills decreases.

5 Discussion, Conclusions and Recommendations

This research investigated the relationship between narcissism and collaborative
learning skills by analysing how narcissistic features might shape and affect
relationships among language learners regarding various variables including gender
and grade. The research sample consists of teacher candidates enrolled in an English
Language Teaching department at a public university during the spring semester of the
2023-2024 academic year. The findings of the study revealed that the majority of
students’ perceived levels of narcissism are medium or low, with a mean that is below
average. The findings also revealed that gender produced significant results for
exploitation and superiority sub-scales of narcissism but non-significant results for
authority, exhibitionism, entitlement, and self-sufficiency factors and overall scores.
According to the study, male participants had significantly higher narcissism levels in
the exploitation and superiority sub-scales than females. Although no statistically
significant difference was observed for other sub-scales, upon analyzing the data, it was
seen that male participants exhibited slightly higher mean scores compared to female
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participants. The reason for this finding could be that upon closer examination of the
traditional family values in our nation, it becomes evident that males are reared with
greater freedom and activity and girls with greater passivity and closure. Moreover, a
variety of psycho-social elements, including personality, position, role, and duties, may
also be effective in this circumstance.

This finding was in line with other prior research (Cinar, 2020; Dogan & Cuhadar,
2023; Erdem, 2013; Foster, et al., 2003; Grijalva et al., 2015; Ucar & Konal, 2018),
which reported male participants had significantly higher narcissism levels than
females. A study conducted by Cinar (2020) revealed a significant difference between
the gender and the entitlement sub-dimension of narcissism whereas, In Eksi's (2012)
study, a significant difference was detected in favor of males in the entitlement and
superiority sub-dimensions, and in favor of females in the exploitation dimension.
However, some studies (Gezer, 2017; Orhan 2014; Kosan, 2015) revealed non-
significant differences between gender and overall narcissism levels. A study
conducted by Gezer (2017) investigated the narcissism levels of physical education and
sports university students and examined the correlation between socio-demographic
variables and their levels. The findings showed that In terms of overall scores, there
was no significant correlation found between the students' narcissistic levels and
gender; however, a significant correlation was found in the exploitation sub-dimension.
The mean scores of female students on the exploitation subscale were found to be
considerably higher than those of male students.

The results of this research also showed that participants’ study year variable had
no significant effect on participants' perceived levels of narcissism across all sub-
dimensions. The reason for this result could be that the narcissistic personality trait
might not change over time since it has a constant and stable structure. Owing to this
circumstance, it is believed that there might not be a substantial variation in pupils'
levels of narcissistic personality tendency among grade levels. When the literature is
examined, it is observed that there were different findings regarding grade variable.
While some studies revealed no significant difference in narcissism levels (Celik,
2019), some studies demonstrated that fourth-grade students had higher scores than
third-graders when the narcissism self-sufficiency scores of the participants were
analyzed based on their grade levels (Kosan, 2015). According to some studies,
regarding the sub-dimension of entitlement, first-year students had the highest degree
of narcissism (Cavusoglu et al., 2017).

Regarding the second research question, the findings indicated that nearly all of the
participants exhibited cooperative learning skills at a medium level, and their mean
score was higher than average. It can be concluded that most of the participants are
more likely to work with their peers. However, it has been observed that the gender and
grade variables had no discernible impact on the participants' levels of cooperative
learning skills. This finding was similar to other previous research (Bilgin et al., 2014)
that had a positive attitude toward cooperative learning skills.

As for the last research question, there was a moderately positive, but non-
significant relationship between the narcissism levels of prospective EFL teachers and
their collaborative learning skills. However, the sub-scale of exploitation showed a
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strong negative correlation, whereas the sub-scale of authority showed a moderate
negative correlation with cooperative learning abilities. It can be inferred that the level
of cooperative learning skills declines with increasing authority and exploitation in the
narcissistic personality. This supports the views in the literature (Atay, 2010; Bogart,
et al, 2004; Cavusoglu et al., 2017) indicating that a narcissistic person who obsessively
avoids being dependent on others, for instance, may believe that he is the one whose
true authority should be recognized within the context of the authority dimension. This
idea may feed the dominating personality feature (Bogart, et al, 2004). Therefore,
dominating personality qualities can also make it difficult to conduct teamwork, build
social relationships, or work together in the classroom. Narcissistic people are not good
team players. Because they are unable to sympathize, they ignore or do not comprehend
the feelings and ideas of their teammates (Cavusoglu et al., 2017).

By understanding the impact of narcissism on the social dynamics in language
learning, educators, researchers, and language learners themselves can gain insight into
potential challenges and effective strategies for promoting positive and productive
social interactions. Understanding the relationship between levels of narcissism and
collaborative learning skills can lead to the design of language learning programs by
fostering an environment that supports effective communication, empathy, and cultural
understanding. By recognizing the potential challenges and dynamics associated with
narcissism, educators can develop strategies to support learners in developing stronger
social skills, navigating diverse social contexts, developing collaborative learning
skills, and fostering a more inclusive and collaborative language learning environment.
There are a few limitations to the current study. The small sample size of the current
study constituted one issue. Future research could enlist more volunteers from different
departments and disciplines to provide more reliable and widely applicable results. The
utilization of purely quantitative data as a knowledge source presented another problem.
Future studies might incorporate qualitative data in addition to quantitative data to
guarantee consistency in the results.
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