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Abstract. Optimizing language learning in blended settings is essential to over-
coming challenges with conventional language teaching approaches. By combin-
ing in-person instruction with digital resources, blended learning offers chances
to improve performance and engagement. With an emphasis on methodology,
analysis, and examination, this study presents strategies for accomplishing these
goals. The study will use quantitative methods, particularly survey question-
naires, to collect data from educators and students. The purpose of the study is to
investigate efficient instructional methods, feedback preferences, and difficulties
that arise in blended learning contexts. Based on the findings, recommendations
will be provided highlighting student-centered methods, efficient technology in-
tegration, collaboration, formative assessment implementation, and professional
development assistance for educators. The main focus of the discussion will be
on addressing difficulties such as diverse student requirements and needs and
technology-related challenges. In order to improve language learning outcomes
in blended environments, the study emphasizes the significance of matching ped-
agogical practices with student preferences, smoothly incorporating technology,
and encouraging cooperation. To maximize language learning in blended envi-
ronments, a holistic approach that incorporates efficient pedagogy, technological
integration, collaboration, and continual professional development will be pro-
moted.
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Introduction:

Blended learning is one of the creative instructional approaches that have emerged as a
result of technology's incorporation into education. Fundamentally, blended learning is
an instructional strategy that skillfully blends traditional in-person training with virtual
learning components, resulting in a dynamic and adaptable learning environment. This
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method has great potential to change how we design, implement, and assess language
learning experiences in the field of education.

Blended learning is a teaching method that combines traditional classroom instruc-
tion with online learning resources and activities. According to Neumeier (2005), it is
the combination of in-person instruction with computer-assisted learning (CAL) in the
same teaching and learning setting. It includes a wide range of delivery strategies and
instructional models, from hybrid educational settings and flipped classrooms to wholly
online programs enhanced by in-person interactions. Fundamentally, the goal of
blended learning is to establish an adaptable and dynamic learning environment that
accommodates a range of learner requirements and preferences by combining the ad-
vantages of synchronous and asynchronous learning modalities. Bozkurt and Sharma
(2021) describe blended learning as an approach that integrates in-person and virtual
learning by leveraging the advantages of each modality while mitigating its drawbacks
to offer educators, students, and educational institutions greater flexibility.

The integration of blended learning into language education is a natural fit given the
complex process of language learning. Through the use of technology, teachers may
overcome the constraints of conventional classroom environments and give students
access to language resources regardless of time and from any location. According to
Costley and Lange (2018), e-learning programs provided students with freedom in
terms of time, location, and resources, and were tailored to meet their specific needs.
Blended learning addresses the particular difficulties associated with language acquisi-
tion by creating an atmosphere that promotes engagement, real-world language use, and
personalized learning trajectories.

Within the scope of the aims of this study, blended learning provides a basic frame-
work for maximizing language acquisition in hybrid settings. Personalized learning
techniques, pedagogical strategies, and technological tools can all be used by educators
and language instructors to improve student engagement, performance, and satisfaction
through the application of blended learning fundamentals and methods. Teachers may
adapt their instruction to the various needs and preferences of their students, create a
friendly and cooperative learning community, and eventually make language learning
more efficient and pleasurable by using a methodical and strategic approach to blended
learning.

The following sections of the paper will examine effective pedagogical techniques,
personalized learning approaches, and strategies for optimizing language learning in
blended settings in order to improve student engagement and performance in language
education. We seek to offer insights and suggestions, via an interdisciplinary lens, to
teachers and language instructors who want to exploit the transformative power of
blended learning to foster language students' skills, competence, and assurance to com-
municate successfully in a variety of linguistic and cultural contexts.
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1 Language Learning in Blended Environments:

1.1  The Effectiveness of Blended Learning Approaches

Although its origins can be found in earlier attempts to incorporate technology into
language instruction, blended learning has become a popular method for language
learning over the past few years. When educators realized they could create more dy-
namic and successful learning experiences by fusing conventional classroom instruc-
tion with online learning components, blended learning became popular in language
acquisition.

Blended learning in language teaching has evolved dramatically as a result of the
extensive availability of online resources and the development of digital technologies.
In order to meet the varied requirements and preferences of students, educators have
come to embrace blended learning methods, which combine the advantages of face-to-
face and online learning modalities.

Thus, the rise in popularity of blended learning as a method in language education
can be attributed to previous studies and experiments that studied the incorporation
of technology in language instruction.

The efficacy of blended learning models in language instruction in contrast with en-
tirely online or conventional face-to-face techniques has been the subject of several
research. The majority of research suggests that blended learning can result in better
learning outcomes, such as higher levels of satisfaction, engagement, and linguistic
proficiency. For instance, blended learning strategies outperformed online-only or
solely face-to-face training regarding student outcomes, according to a meta-analy-
sis conducted by Means et al. (2013). A study conducted by Graham et al. (2013) ex-
amined the effect of blended learning on adult English language learners' (ELLs'") pro-
ficiency in the language. It examined the differences in learning outcomes between stu-
dents enrolled in traditional classroom English language courses and those in blended
courses. The findings showed that during the course of the study period, language com-
petence improvements were higher for students in the blended learning group. The
same goes for onsite learning settings, in their study regarding blended learning, Lee
and Lehtonen's (2016) examined Korean language learners' motivation and engage-
ment. Students participating in a hybrid Korean language course and those in a wholly
online course had their attitudes and perspectives compared during the course of this
study. After comparing entirely online and hybrid learning settings, the results showed
that the former was linked to better levels of student motivation and engagement.

1.2 The Impact of Technology Integration on Language Acquisition

A key component of language learning in blended contexts is the integration of tech-
nological tools and platforms. A vast array of digital materials and apps aimed at im-
proving language learning and competency are included in these platforms and tech-
nologies. Numerous research has investigated how technology platforms and tools can
assist with language acquisition in blended settings. Interactive courses, multimedia re-
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sources, and virtual language workshops are examples of technology-enhanced educa-
tional resources that have been shown to promote the development of language
and communicative skills, enable true language practice, and offer chances to engage
in individualized learning experiences (Lee & Lehtonen, 2016; Wang et al., 2020). A
study conducted by Al-Jarf, R. (2010), also showed that learners' motivation, outcomes,
and engagement levels increased when technological tools, such as internet-based
courses and multimedia resources, were incorporated into blended language learning
settings. It has been discovered that blended learning improves language learning re-
sults by meeting the requirements and preferences of a varied range of learners.

As technology provides numerous tools and platforms for interactive and immersive
language learning activities, integrating it into blended language learning settings helps
improve students' language skills. Furthermore, incorporating technology can improve
communication as well as collaboration between students and teachers, encourage ac-
tive learning, and accommodate different learning styles and preferences. Therefore,
students are more inclined to increase their language ability using technology-enhanced
hybrid language learning techniques. According to Stockwell, G. (2017) study that ex-
amined the use of mobile devices for listening exercises in the context of learning Eng-
lish, adding mobile cell phones to blended learning settings gave students the chance to
practice speaking the language in real-world settings and improved their listening abil-
ities. It has been discovered that Mobile-enhanced language learning exercises are both
entertaining and successful in helping learners improve their language skills.

Thus, the efficiency, flexibility, and accessibility of language instruction are im-
proved by the incorporation of technological tools and platforms into blended language
learning contexts. Teachers may design immersive, captivating language learning pro-
grams that meet the various requirements and preferences of students by combining
digital materials and interactive learning activities.

1.3  The Impact of Pedagogical Practices and Blended Learning in Language
Education

Pedagogical practices are essential to language education because they mold the pro-
cess of teaching and learning in a way that promotes language competency and acqui-
sition. These practices cover a broad spectrum of methods, techniques, and instructional
strategies that teachers use to successfully teach languages. To meet the varied require-
ments and learning preferences of pupils, pedagogical practices guide the creation of
curriculum, the planning of lessons, the management of classrooms, and assessment
techniques. Particularly in blended language education, they encourage active partici-
pation, communication, and significant interaction in the process of acquiring a lan-
guage, which eventually helps the development of language proficiency and skills.
Moreover, they foster inclusive and encouraging instructional environments that pro-
mote assurance, motivation, passion, and appreciation of language acquisition.
In their meta-analysis, Wang, L., and Zhang, D. (2020) examined the efficacy of
the flipped classroom model in a blended language learning setting. In comparison with
conventional learning, the meta-analysis showed that the flipped classroom model in
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blended language learning settings significantly improved students' language compe-
tency, critical thinking abilities, and contentment with the learning process. Chen, M.,
& Wang, Y. (2021) also examined the efficacy of task-based language instruction in
blended learning settings and discovered that, in contrast to conventional teaching
methods, task-based language instruction in blended learning environments signifi-
cantly improved students' proficiency in language, communication abilities, as well
as motivation.

Mutualistically, blended learning also impacts pedagogical practices in language ed-
ucation, through the promotion of student-centered teaching, smooth technology inte-
gration, diversification of instructional modalities, personalization of learning experi-
ences, and an emphasis on active learning and participation, blended learning totally
transforms pedagogical practices in language education. Teachers are moving toward
customized education and using digital technologies to improve their lessons and en-
gage students. Blended learning promotes self-paced learning, allows for tailored feed-
back, and fits a variety of learning styles. Through collaborative tasks and practical lan-
guage use, blended learning environments foster the development of critical thinking,
active interaction, and communication skills. Thus, blended learning changes language
learning by refining methods of instruction to better suit students' changing demands in
the digital and technological era. Studies done by Garrison & Kanuka (2004) and
Vaughan (2007) examining how blended learning affects pedagogical practices in lan-
guage education indicate that learner-centered and interactive approaches like task-
based learning, project-based learning, and flipped classroom models—which foster
student participation and teamwork—are prompted in blended learning environments.
Kim, J., & Bonk, C. J. (2020) conducted a study to examine the impact of blended
learning on curriculum conception and instructional design in language teaching. They
discovered that by encouraging learner-centered practices, effectively incorporating
technology, and encouraging cooperation among educators, blended learning strategies
had a favorable influence on instructional design and curriculum development in lan-
guage education. In their case study of Chinese universities, Wang, H., & Zhu, C.
(2021) also found that blended learning settings promoted creative assessment tech-
niques in language instruction, such as constructive feedback mechanisms, assessment
by peers, and realistic students' performance evaluations. These approaches improved
learning results, motivation, and engagement among students. Wu, J., & Ma, J. (2020)
conducted a mixed-methods research, that proved how blended learning strategies en-
hanced curriculum conception and assessment strategies in English as a Second Lan-
guage classes by offering performance-based evaluations, individualized feedback, and
customized teaching. The aforementioned techniques encouraged language profi-
ciency improvement, cognitive self-awareness, and autonomy among pupils.

Ultimately, the use of blended learning enhances pedagogical practices by making
them more flexible, learner-centered, and responsive to the requirements of specific
students. On the other hand, blended learning leverages pedagogical practices to im-
prove the entire learning experience by combining efficient teaching techniques, as-
sessment methodologies, and curriculum development ideas. Consequently, the rela-
tionship between pedagogical practices and blended learning is mutualistic, with one
contributing to the other's efficacy and improvement.
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1.4  The Benefits and Challenges Associated with Implementing Blended
Learning Models in Language Learning Contexts

The incorporation of blended learning models in language learning environments
comes with both its perks and drawbacks. Aspects such as individualized learning ex-
periences, adaptability, and access to a range of materials that could boost lan-
guage proficiency, fall on the positive side of blended learning integration. Further-
more, it can foster engagement, interaction, participation, teamwork, and the advance-
ment of digital literacy competencies. According to Davies & Graff, (2005); and Kim
et al. (2017), blended learning can offer more adaptability, accessibility, and personal-
ized guidance to students with different language backgrounds, learning preferences,
and academic requirements. A study conducted by Zhang, D., Zhou, L., Briggs, R. O.,
& Nunamaker Jr, J. F. (2006) discovered that language learners' engagement and un-
derstanding were improved by instructional videos, which are frequently utilized in
blended learning, hence improving learning efficiency.

Although blended learning models have many advantages, there are drawbacks when
using them in language learning environments for both students and teachers. These
challenges include those related to technology, the requirement for teacher preparation
and assistance, guaranteeing fair access to resources, and preserving students' drive and
responsibility. Furthermore, it might be challenging to properly strike a balance be-
tween in-person and virtual learning while responding to each student's unique learning
needs. Multiple researchers and scholars dug into the issue to discuss and identify the
challenges associated with incorporating blended learning into language instruction en-
vironments. Smith, A., & Jones, B. (2018) conducted qualitative research in which they
found that digital literacy abilities provide a substantial difficulty for students as well
as teachers in blended language learning contexts, and access to digital resources varies
across students, influencing their involvement and participation. Garcia, C., & Rodri-
guez, M. (2019) also conducted a study on the challenges of implementing blended
learning in language education Using a case study method. The findings emphasized
the necessity of teacher training and assistance in overcoming the hurdles associated
with incorporating blended learning. Absence or lack of training hampered the effi-
cient implementation of instructional technology. A survey-based study done by Wong,
L., & Chen, H. (2020) demonstrated discrepancies in language learners' access to tech-
nological resources, limiting their capacity to fully interact with blended learning re-
sources. Equity and inclusion arose as essential aspects to consider in blended language
instruction. This highlights the significant disparities and challenges related to fairness
and inclusivity in the incorporation of blended learning in language education. Bonk &
Graham (2006) and Stockwell (2019), all emphasize the necessity of tackling these dif-
ficulties via professional development programs and opportunities for educators, stra-
tegic planning, and continuous assessment, adjustment, and enhancement of blended
learning techniques based on feedback and observations. Taking proactive steps is cru-
cial to go around these challenges and guarantee that blended learning is successfully
and effectively implemented into language learning environments.
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2 Effective Pedagogical Practices in Language Acquisition:

The process of learning a language is complex and diverse, it includes the develop-
ment of speaking, listening, reading, and writing abilities. By giving students regulated
and purposeful language learning experiences, effective pedagogical practices are es-
sential to assisting this learning process. Several research works have examined the
effectiveness of different pedagogical strategies in improving language acquisition re-
sults. Communicative Language Teaching (CLT) for example is a pedagogical practice
in which the use of practical interaction and communication in the intended language
is emphasized. According to Richards and Rodgers (2001), students participate in
meaningful tasks and activities that support their language development and compre-
hension. Wang and Zhang (2020) also, bolster the effectiveness of CLT by highlighting
its emphasis on real-world engagement and communication as a means of promoting
language skills and proficiency. CLT promotes linguistic fluency and the growth of
communicative skills.

Furthermore, the main method of language acquisition in Task-Based Language
Teaching (TBLT), another pedagogical practice, is the performance of practical real-
life tasks. Language abilities are acquired in context as individuals collaborate to solve
issues or accomplish goals in the learned language (Ellis, 2003). Chen and Wang's
(2021) study illustrates the advantages of Task-Based Language Teaching, highlighting
its efficacy in advancing language acquisition via authentic activities. TBLT improves
linguistic competency while encouraging student engagement and autonomy.

Similarly, Project-Based Learning (PBL) requires students to utilize language for
research, cooperation, and presentation as part of long-term, multidisciplinary projects.
Projects are usually discovery-based and learner-centered, enabling students to study
subjects they are interested in, and explore to acquire knowledge or find solutions while
honing their language abilities (Thomas, 2000). Garcia-Carbonell et al. (2019) also em-
phasize the benefits of PBL in fostering language proficiency and critical thinking abil-
ities. Project-Based Learning fosters language proficiency, critical thinking, as well
as problem-solving skills.

Moreover, Content-Based Instruction (CBI), an approach to language teach-
ing, combines the study of language with the study of subject or topic matter, such as
science, history, or social sciences. As they interact with relevant information, learners
increase their language abilities and boost their topic understanding (Snow et al., 1989).
According to a Smith & Jones (2018) study, CBI remains valuable in language teaching
as it effectively integrates language instruction with the study of other academic sub-
jects like science. Content-based instruction promotes both language competency and
the development of topic knowledge by fostering active learning and supporting trans-
disciplinary learning goals.

In language education, flipped classroom models have also grown in favor. In these
models, instructional content is provided online, freeing up class time for discussions
and interactive activities (Bergmann & Sams, 2012). According to Rohl et al. (2013),
this method fosters student-centered education and tailored learning experiences, which
increase student independence and engagement. Flipped classroom models, according
to Wang & Zhu (2021), encourage active participation and better comprehension of
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linguistic topics. The flipped classroom model promotes individualized learning expe-
riences and increases student autonomy by having educational materials delivered
online and using in-class time for interactive activities. Additionally, the utilization of
multimedia tools encourages realistic practice of language and accommodates a range
of learning styles, such as interactive exercises and online language laboratories (Stock-
well, 2017). Also, according to Boud and Falchikov (2007), formative assessment
methods, including self-assessment and peer review, are critical to language acquisi-
tion. When included in blended learning settings, these evaluation techniques give stu-
dents instant feedback and encourage thoughtful learning, which helps them enhance
their language competence (Wang & Zhu, 2021).

All things considered, these pedagogical approaches have proven successful in pro-
moting language learning by giving students opportunities for engagement, significant
language experiences, and practical language practice. By incorporating these strategies
into language instruction curricula, instructors can assist students become proficient in
various aspects of language learning, and thus, enhance their language proficiency and
fluency.

3 Review of Strategies for Enhancing Engagement and
Performance in Language Learning:

A multimodal strategy is very much needed for language education in blended learn-
ing settings to improve student performance and engagement. A variety of approaches,
strategies, tactics, and methodologies have been backed by theories and current re-
search. Exploring these insights can assist teachers in identifying the best technical
tools, instructional strategies, pedagogical practices, and interventions to maximize lan-
guage learners' learning outcomes in blended learning contexts.

3.1 Pedagogical Practices

Task-Based Language Teaching (TBLT): According to Ellis (2003), TBLT is cen-
tered on practical activities that promote language acquisition through relevant lan-
guage use and problem-solving.

Project-Based Learning (PBL): PBL uses discovery-based learning to strengthen
different language skills by involving students in multidisciplinary projects (Thomas,
2000).

Communicative Language Teaching (CLT): Language proficiency, fluency,
and communication skills are promoted through Communicative Language Teaching,
which places a strong emphasis on real-world interaction and conversation using the
learner's targeted language (Richards & Rodgers, 2001).
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Content-Based Instruction (CBI): According to Snow et al. (1989), Content-
Based Instruction combines language acquisition with different subject matter material
in order to improve language competence and content understanding at the same time.

3.2 Instructional Methods

Flipped Classroom Model: The flipped classroom approach allows and gives more
room for interactive activities and conversations to take place in class by providing
educational material online (Bergmann & Sams, 2012).

Collaborative Learning: According to Kagan (1994), collaborative learning fosters
collaboration and interaction among students, which results in more profound under-
standing and enhanced language proficiency.

Differentiated learning: According to Tomlinson (1999), adjusting teaching to fit
the requirements and preferences of a varied student body improves engagement and
fosters customized learning.

3.3  Technological Tools

Multimedia Resources: To accommodate a range of learning styles, interactive ac-
tivities, digital language laboratories, and virtual simulations offer practical language
use (Stockwell, 2017).

Virtual Reality (VR): VR refers to the use of immersive digital stings and realistic
simulations in which students can interact with characters, take part in virtual scenarios,
and practice the targeted language in authentic settings. According to Lee et al. (2020),
Virtual Reality technology involves students in simulated language settings, improving
engagement and enabling authentic language practice.

Mobile Applications: According to Herrera et al. (2018), language learning appli-
cations provide convenient and easily accessible methods for vocabulary development,
practice, and cross-cultural interaction.

3.4 Feedback and Assessment Strategies

Feedback and Assessment strategies are strategies and methods for assessing stu-
dents' knowledge, abilities, and comprehension of a subject.

Formative Assessment: refers to evaluation occurring during the learning process.
according to Black and Wiliam (1998), continuous evaluation and feedback enhance
learners' growth and achievement of objectives while also encouraging discipline and
progress.
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Peer Feedback: According to Tipping (1998), peer evaluation fosters cooperation
and gives students access to other viewpoints on their language abilities and profi-
ciency.

Personalized learning platforms: also referred to as adaptive learning plat-
forms adjust material and pace to each learner's requirements and needs to foster com-
petency and proficiency (Briggs et al., 2012).

Instructors and teachers can develop dynamic and engaging educational experiences
that improve pupils' engagement and performance results by incorporating these vari-
ous techniques, methods, strategies, and technology resources into blended language
learning settings.

4 Methodology:

4.1 Research Approach:

The research approach employed in our study is the quantitative method, which aims
to collect numerical data and conduct statistical analysis to investigate the optimization
of language learning in blended settings.

4.2 Data Collection Methods:

The data collection methods adopted in this study are survey questionnaires.

Student/Learners Survey Questionnaire:

A survey questionnaire will be provided to undergraduate university students taking
foreign language classes. The questionnaire will collect information on their experi-
ences, perspectives, and preferences for language learning in blended settings. Ques-
tions on the questionnaire will address engagement rates, satisfaction with teaching ap-
proaches, as well as perceived learning results.

Teachers/Instructors Survey Questionnaire:

A supplementary survey questionnaire will be issued to language teachers, educa-
tors, and instructors who teach or have taught, languages in blended situations. This
questionnaire will gather information on their teaching strategies, obstacles encoun-
tered, and perceptions and thoughts on pupil engagement and performance in blended
language learning environments.

4.3  Participant Demographics and Sample Size:

The study's target audience includes foreign language instructors who are imple-
menting or have previously implemented blended learning in their teaching, and under-
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graduate university students who are enrolled in foreign language programs. An esti-
mated, nearly 200 students make up the student participant sample, while an estimated
20 teachers make up the teacher participant sample.

This study's main goal is to better understand language acquisition in blended situa-
tions and improve student and teacher performance in terms of engagement and results.
This study adopts a quantitative method to collect experimental data and observations
that might guide successful teaching methods and pedagogical practices in blended lan-
guage learning environments. Survey questionnaires are utilized for both instructors as
well as learners. Quantitative methods such as inferential statistical techniques and de-
scriptive statistics will be employed to assess the results that have been gathered from
the survey.

5 Results:

5.1  Survey Findings from Learners:

Section 1: Participant Information

Age:
Mean age: 21.5 years old
Range: 18-25 years old

Gender:

Male: 47%
Female: 53%

Figure 1: Current Language Learning Level:

20%

= Beginner

m [ntermediate

Advanced
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Section 2: Blended Learning Experience
Figure 2: Frequency of Engaging in Blended Learning Activities:

e

= Daily
m 2-3 times a week

= Once a week

\ . m Less than once a week

Figure 3: Most Engaging Blended Learning Activities:
= Online interactive exercises
m Virtual language labs
= Multimedia resources
m Collaborative group projects

= Online discussions or forums
’ = Other (mainly mentioned live sessions and

peer interactions)

Section 3: Pedagogical Practices
Figure 4: Most Effective Instructional Method for language learning in a blended

environment:
- = Communicative Language Teaching (CLT)
m Task-Based Language Teaching (TBLT)
= Content-Based Instruction (CBI)
m Project-Based Learning (PBL)
I = Flipped Classroom Model

= Other (mainly mentioned personalized
learning approaches)
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Figure 5: Preference for Receiving Feedback on Language Learning Progress:
" = Written feedback from instructors

m Verbal feedback from instructors

m Peer feedback from classmates
m Self-assessment tools

= Automated feedback from online
platforms

= Other (mainly mentioned a combination
of written and verbal feedback)

Section 4: Performance Outcomes
Figure 6: Confidence in Language Proficiency after participating in blended learn-
ing:
= Very confident
® Somewhat confident
= Neutral

= Not very confident

= Not confident at all

Figure 7: Improvements in Language Skills since engaging in blended learning ac-
tivities:

m Yes

= No

= Unsure
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Section 5: Overall Satisfaction
Figure 8: Overall Satisfaction with Language Learning Experience in a blended en-
vironment:

m Very satisfied

® Somewhat satisfied
Neutral

m Somewhat dissatisfied

= Very dissatisfied

Suggestions for Improving Language Learning in Blended Environments.

- Further interactive activities

Improved incorporation of technology with conventional teaching techniques
More opportunities for language use and practice, and feedback

A clearer communication from teachers

Analysis of perceived learning outcomes and effectiveness of instructional ap-
proaches:

Perceived Learning Outcomes:

Based on the results of the students’ survey questionnaire, some of the observed
learning outcomes are self-assurance in language proficiency, as most participants
(70%) expressed self-assurance in their language skills, suggesting that blended learn-
ing practices had improved their language abilities. As well as the development of Lan-
guage skills, after participating in blended learning activities, 70% of participants re-
ported improvement in their language abilities, indicating the efficacy of the instruc-
tional strategies used in these settings in promoting language learning.

Effectiveness of Instructional Approaches:
When it comes to instructional approaches, on the other hand, some of the noticeably
effective ones according to the survey results are the following:

- Communicative Language Teaching (CLT): 35 percent of participants thought
that CLT was the most successful teaching approach. Since this method places
a strong emphasis on practical interaction and conversation, learners' percep-
tions of their language proficiency have undoubtedly improved.

- Task-Based Language Teaching (TBLT): 25% of participants said that TBLT
was efficient. In line with the observed improvement in language proficiency,
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this method emphasizes practical tasks and fosters language acquisition through
effective language practice and problem-solving skills.

- Preferences for Feedback: 40% of participants said they would rather get written
feedback from teachers, showing a need for thorough and individualized in-
struction, which implies that feedback from teachers is essential for promoting
language acquisition outcomes in blended learning settings.

5.2 Survey Findings from Teachers/Instructors:

Section 1: General Information
1.4. Years of Experience in Language Education: On average, participants have 8
years of teaching experience.

Section 2: Blended Learning Environment
Figure 9: Level of Experience with Blended Learning Environments:

= Novice

= |Intermediate
= Experienced

Figure 10: Description of Current Blended Learning Setup in the instructor's lan-
guage education program:

= Fully integrated

= Partially integrated
= Limited integration
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Figure 11: Frequently Used Digital Tools or Platforms:

m Learning Management Systems
(LMS)

= Virtual Classroom Platforms
= Online Language Learning Apps

m [nteractive Multimedia
Resources

o

Section 3: Pedagogical Approaches and Instructional Methods
Figure 12: Commonly Used Instructional Methods:

= Communicative Language

Teaching (CLT)

m Task-Based Language Teaching

(TBLT)

= Content-Based Instruction (CBI)

m Project-Based Learning (PBL)
\ = Flipped Classroom Model

Figure 13: Most Effective Pedagogical Strategies for Enhancing Student Engage-
ment:

O

m |Incorporating interactive
activities

m Providing real-world tasks

= Encouraging collaboration
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Figure 14: Integration of Language Skills Development (how?):

®m Emphasizing integrated
skills

m Using authentic materials

= Providing opportunities
for language practice

Section 4: Challenges and Opportunities
Figure 15: Challenges Encountered when Implementing Blended Learning in Lan-
guage Education:

m Technical issues with
online platforms

m Ensuring student
participation

= Balancing workload

Figure 16: Addressing Diverse Learner Needs (how?):

m Offering differentiated
instruction

m Providing additional
support resources

= Encouraging peer
collaboration
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Figure 17: Opportunities for Enhancing Engagement and Performance:

Section 5: Assessment and Feedback
Figure 18: Methods Used for Assessment:

Figure 19: Feedback Provision (how?):

m Leveraging technology
for interactive learning

= Implementing project-
based assessments

= Promoting student
autonomy

® Online quizzes and exams

m Performance-based tasks

m Portfolio assessments

= Written feedback on
assignments

= Verbal feedback during
virtual sessions

m Peer feedback activities

431
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Figure 20: Challenges in Assessment and Feedback:

= Ensuring authenticity of
assessments

= Managing workload for
providing feedback

= Addressing individual
student needs

Section 6: Professional Development and Support
Figure 21: Participation in (or reception of) Blended Language Learning Training:

= Yes = No

Figure 22: Helpful Support/Resources for improving language educator’s effective-
ness in a blended environment:

m Ongoing training
workshops

m Access to technology
integration resources

= Peer collaboration
opportunities
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Section 7: Feedback and Suggestions
Figure 23: Assessing Course Effectiveness:

= Student performance and
engagement metrics

m Feedback from student
evaluations

m Personal reflection and
observation

Figure 24: Recommendations for Improvement of language learning outcomes in
blended environments:

® Enhancing interactivity in
virtual sessions

= Providing clearer instructions
and expectations

= Offering more personalized
support for students

Section 8: Additional Comments
8.1. Additional Comments, insights, or experiences related to teaching languages in
blended environments:

Suggestions for improving course materials: 30%
Concerns about student motivation and engagement: 20%
Ideas for integrating cultural content into lessons: 40%

Analysis of teaching practices and strategies employed in blended language
learning environments:

The analysis reveals that teachers have a reasonable degree of experience, with dif-
ferent levels of incorporation of virtual elements. Communicative Language Teaching
(CLT), Task-Based Language Teaching (TBLT), and the Flipped Classroom Model are
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examples of popular instruction methods that emphasize student-centered and interac-
tive learning.

In order to increase pupils' engagement, pedagogical practices emphasize collabora-
tive projects, interactive tasks, and practical applications. Teachers place a high value
on including language skills development and offering lots of opportunities for prac-
tice.

Technical problems involving digital platforms continue to be a challenge, yet there
are ways to harness technology and adopt project-based assessments. Online tests and
quizzes are the main methods of assessment; written feedback on tasks is also provided.

Access to digital resources and regular training sessions are essential for professional
development. Although student-centered teaching methods are generally on the rise,
more progress will need addressing issues and offering targeted professional develop-
ment and support.

Examination of challenges faced by teachers and perceptions of student engage-
ment and performance:

Several significant insights are drawn from this examination. For instance:

Teachers face major hurdles due to technical issues, such as malfunctioning online
platforms and poor integration of digital resources.

Though there are chances for individualized learning experiences, meeting the needs
of varied learners is still a challenge.

Instructors view learner engagement favorably and acknowledge that interactive ex-
ercises and practical assignments are good ways to foster engagement.

Teachers acknowledge increases in language proficiency and exhibit confidence in
their students' performance despite obstacles.

In general, despite the difficulties, there are still positive possibilities for improving
student performance and engagement through innovative instructional techniques and
the incorporation of technology in blended learning settings.

6 Discussion:

6.1 Interpretation of Survey Results

Comparison of findings from learners and teachers to identify areas of agree-
ment and divergence:

There are a variety of significant aspects of language acquisition in blended environ-
ments that both teachers and students agree upon. They both highlight how crucial
teamwork and interactive exercises are to promoting learners' engagement. Further-
more, they both agree regarding the efficacy of Communicative Language Teaching
(CLT) as the recommended instructional method, indicating a common inclination to-
ward student-centered and communicative methods of language learning. Moreover,
both learners and teachers acknowledge the significance of immediate individualized
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feedback in fostering learning outcomes, hence highlighting the critical role of forma-
tive assessment strategies.

Nevertheless, there are also certain instances where students and teachers disagree.
Teachers may view technical problems with online platforms as a major obstacle, but
learners may not share this view, indicating different viewpoints on the incorporation
and applicability of technology. Additionally, teachers seem to be more confident in
their pupil's language skills than students are, which suggests that there may be a dis-
parity in how they perceive the outcomes of their education. Furthermore, even if edu-
cators promote continuous training and assistance in blended language learning, stu-
dents might not completely recognize the way professional development contributes to
improved teaching efficiency.

Discussion of key themes and patterns emerging from the survey data:

The findings of the surveys given to teachers and students emphasize some
key themes in language acquisition within blended settings. To increase engagement,
both groups stress the value of interactive tasks, practical assignments, and teamwork.
Both teachers and students prefer task-based and project-based learning methods, as
well as Communicative Language Teaching (CLT). Although teachers mostly give
written feedback, both groups favor quick input. Teachers face an enormous amount of
difficulty when it comes to technical problems with online platforms. Implementing
project-based evaluations and utilizing technology for interactive learning are two in-
stances with chances of improvement. There may be a discrepancy in how learners and
teachers view the extent of growth in language proficiency, although teachers feel con-
fident in their students' language skills. In general, the results offer significant perspec-
tives for enhancing language acquisition in blended settings.

Implications of the results for optimizing language learning in blended environ-
ments:

The results of this study have important ramifications for improving the efficacy of
language learning in blended environments.

- Congruence of Pedagogical Practices: It is important to include student-centered
approaches in instructional practices, as demonstrated by the alignment between stu-
dent preferences for interactive tasks and instructors' recognition of their efficacy. Pri-
oritizing instructional methods like Project-Based Learning (PBL), Task-Based Lan-
guage Teaching (TBLT), and Communicative Language Teaching (CLT) helps teach-
ers create a more dynamic and engaging learning environment that meets the needs of
a wide range of students.

- Technology Integration: Teachers' recognition of technological difficulties high-
lights the necessity of continuous assistance and training in exploiting technology to
teach languages. By addressing these issues and giving teachers the tools and chances
for professional growth they need, blended learning programs can be implemented with
greater efficiency, and more smoothly, and the incorporation of digital resources and
tools into language courses can be improved.
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- Promotion of Collaborative Acquisition: Teachers and students alike stress the im-
portance of collaboration in language acquisition. This emphasizes how crucial it is to
create a cooperative learning atmosphere in which students may interact with one an-
other, collaborate on group projects, and take part in virtual dialogues. In blended lan-
guage learning settings, promoting collaborative learning activities can boost student
engagement and performance by fostering student interaction, teamwork, and commu-
nication skills.

- Personalized Feedback and Assessment: Instructors' preference for written feed-
back highlights how important it is to give learners timely, individualized input. Effec-
tive feedback systems and assessment techniques that support student growth and are
in line with learning objectives should continue to be given top priority by instructors.
Using self-evaluation tools and formative assessment strategies can also enable students
to take charge of their education and monitor their language competence growth over
time.

- Constant Growth and Professional Development: The significance of continual as-
sessment and adaptation in language education is highlighted by the identification of
areas for development, such as harnessing technology for interactive instruction and
incorporating project-based evaluations. For teachers to be more effective in blended
learning environments, they should be willing to explore novel approaches, remain up-
dated on trends and best practices, and regularly participate in professional develop-
ment and support activities.

The survey's overall results highlight the necessity of a thorough strategy that in-
cludes technological integration, collaborative learning, innovative pedagogy, feedback
and evaluation techniques, and professional development programs in order to maxim-
ize language acquisition in blended contexts. Teachers can design more effective, stu-
dent-centered, and engaging language learning experiences that cater to the various
needs and preferences of language learners in blended learning contexts by taking these
implications into consideration.

6.2  Integration with Existing Literature

Alignment of survey findings with previous research on blended language
learning and pedagogical practices:

In line with existing research on blended language learning and pedagogical ap-
proaches, the survey results from both teachers and students offer insights into how to
best optimize language learning in blended settings. A mutualistic relationship between
pedagogical practices and blended learning is revealed through integration with exist-
ing literature, highlighting the significance of matching instructional strategies with the
requirements and preferences of learners. Engagement, interaction, and the enhance-
ment of language proficiency are fostered by efficient pedagogical practices including
Communicative Language Teaching (CLT), Task-Based Language Teaching (TBLT),
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and Project-Based Learning (PBL). Virtual reality and multimedia resources are a few
instances of how technology integration supports a variety of learning styles while im-
proving language practice. Student growth and skill development are supported by
feedback and evaluation tactics including formative assessment and individualized
learning platforms. Blended learning presents a multitude of advantages; nonetheless,
it is imperative to tackle obstacles pertaining to the integration of technology, teacher
training, and fair resource distribution through strategic planning and professional de-
velopment. In blended learning settings, teachers can develop dynamic and engaging
language learning experiences through the implementation of beneficial pedagogical
approaches, instructional methods, technological resources, and feedback mechanisms.

Theoretical frameworks and empirical evidence supporting the effectiveness of
identified strategies:

The results of the surveys given to teachers and students are consistent with the body
of research on blended language learning, bolstering the theoretical frameworks and
empirical data that back the strategies that have been observed. Pedagogical approaches
that emphasize student-centered, interactive, and practical language learning experi-
ences, such as Communicative Language Teaching (CLT), Task-Based Language
Teaching (TBLT), and Project-Based Learning (PBL), align with prior research
(Neumeier, 2005; Bozkurt & Sharma, 2021). These methods uphold the fundamentals
of successful language teaching in blended environments by encouraging engagement,
communication abilities, and customized learning paths.

Furthermore, the surveys' emphasis on the use of technology in language learning
aligns with existing work that highlights the advantages of digital resources and plat-
forms in improving language learning (Costley & Lange, 2018). Research has demon-
strated that technology-enhanced resources, like interactive tasks and multimedia re-
sources, promote language practice, increase student engagement, and take into account
the preferences of a variety of learners (Stockwell, 2017; Lee & Lehtonen, 2016).

Both surveys place a strong emphasis on collaborative learning, which is consistent
with studies showing how cooperation and interaction among peers improve language
ability and motivation (Graham et al., 2013). Group assignments and collaborative ac-
tivities help students develop their communication abilities, critical thinking, and feel-
ings of community while still adhering to the best practices of blended learning.

Additionally, the literature promoting formative assessment, peer feedback, and in-
dividualized learning platforms in language teaching (Black & Wiliam, 1998; Briggs et
al., 2012) is consistent with the value of feedback and assessment methodologies iden-
tified in the surveys. In blended learning environments, these methods increase lan-
guage learning outcomes by fostering the autonomy of learners, ongoing progress, and
customized support.

In broad terms, the amalgamation of survey results with extant literature highlights
the theoretical foundations and empirical backings of the observed strategies in enhanc-
ing language acquisition within blended settings. In blended language learning envi-
ronments, instructors can design efficient and engaging language learning experiences
that cater to the varied requirements of learners by harmonizing their teaching tech-
niques with existing theoretical frameworks and empirical findings.
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6.3 Recommendations for Optimization

Practical suggestions for enhancing engagement and performance:

Based on the survey questionnaires’ findings and the review of existing literature,
here are some recommendations we reached for maximizing engagement and perfor-
mance in blended language learning settings:

First of all, interactive learning experiences can be promoted by giving priority to
student-centered methods such as Task-Based Language Teaching (TBLT), Project-
Based Learning (PBL), and Communicative Language Teaching (CLT). By encourag-
ing practical assignments, group projects, and proactive participation, these techniques
help students develop social abilities.

Second, effective technology incorporation is undeniably fundamental. Teachers
can use digital technologies like smartphone apps, virtual simulations, and multimedia
materials to increase motivation and engagement when they are provided with ongoing
support and training. Virtual reality technology exploration can also result in immersive
language learning journeys.

Third, it's critical to create collaborative learning settings. Fostering interactions
among learners via discussions, debates, and group projects enhances communication,
problem-solving, and collaboration abilities. Encouraging collaboration among pupils
fosters increased engagement and language practice.

Furthermore, it is critical to give individualized feedback and assessment top prior-
ity. Students receive timely and customized feedback when formative assessment strat-
egies, peer feedback, and tailored educational platforms are implemented. Students are
better able to monitor their own development and are encouraged to evaluate them-
selves.

Finally, it is critical to support teachers' professional development and ongoing pro-
gress. Creating a collaborative environment and exchanging creative teaching tech-
niques improves the efficacy of instruction. Ensuring that student engagement and per-
formance are continuously improved requires regular examination and adjustment of
teaching practices in response to feedback.

By putting these suggestions into practice, teachers may design dynamic, engaging,
and student-centered language learning activities that maximize engagement and per-
formance in blended learning settings.

Strategies for addressing challenges identified by both learners and teachers:

Based on survey results, optimizing blended language learning environments re-
quires addressing technological issues with thorough technical assistance and training.
Diversification and personalization strategies should be used to meet the needs of a
wide range of learners and foster inclusive educational settings. Promoting collabora-
tive learning experiences increases student engagement by fostering collaboration and
interaction. A successful implementation of technology, together with cutting-edge
tools and materials, enhances learning experiences and encourages engagement from
students. Leveraging formative assessment strategies to prioritize timely and custom-
ized feedback improves learning outcomes and fosters ongoing development. Address-
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ing issues effectively requires instructors to cultivate an environment of ongoing pro-
fessional development. By putting these strategies into practice, teachers can improve
the overall education experience and solve issues that learners and instructors in
blended language learning settings have highlighted.

Conclusion:

Enhancing language learning in blended settings is essential to enhancing perfor-
mance and engagement levels. The survey's results, which are consistent with previous
research, highlight the value of collaborative learning and technology integration in
addition to student-centered pedagogical approaches such as CLT and TBLT. based on
the results and analysis, prioritizing interactive techniques, harnessing technology re-
sources, encouraging collaboration, adopting formative assessment, and assisting with
instructor professional development are among the suggestions for optimization. It is
also critical to address challenges including technical problems and the requirement for
differentiated education. Teachers can design dynamic language learning experiences
that meet the requirements of a wide range of learners by putting these incites and strat-
egies into practice. Ultimately, in order to fully exploit the potential of blended learning
in language education, a comprehensive approach combining efficient pedagogy, tech-
nology, collaboration, and continual professional development must be implemented.
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