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Abstract. This study explores a novel approach to education management by 

examining the impact of indigenous language-based leadership training on 

effective school management in rural secondary schools of Edo State, Nigeria. 

Despite the growing emphasis on professional development for school 

administrators, the role of culturally grounded training using local languages, 

such as Bini, Esan, and Etsako, remains unexplored. This research investigates 

how leadership training delivered in indigenous languages influences principals’ 

decision-making, community engagement, and teacher motivation, ultimately 

affecting school performance. Using a mixed-methods design, data were 

collected from 120 school principals and 300 teachers across 60 rural secondary 

schools in Edo State through surveys, semi-structured interviews, and focus 

group discussions. The findings reveal that indigenous language-based training 

significantly enhances principals’ communication efficacy, fosters stronger 

community-school partnerships, and improves teacher morale, leading to a 25% 

increase in student attendance and a 15% improvement in academic performance 

metrics. These outcomes highlight the potential of leveraging linguistic cultural 

assets to address leadership challenges in education management. The study 

recommends integrating indigenous language training into national education 

leadership programs to promote inclusive and contextually relevant school 

administration practices. This research fills a critical gap in education 

management literature by introducing a culturally sensitive approach to 

leadership development in a multilingual, rural context. 

Keywords: Indigenous language, education management, school leadership, 

rural secondary schools. 

1 Introduction and Literature Review 

In the dynamic landscape of educational leadership, the quest for effective school man-

agement in rural contexts remains a pressing challenge, particularly in multilingual and 

culturally diverse regions like Edo State, Nigeria. Effective school management hinges 

on the ability of school principals to make informed decisions, foster community en-

gagement, and motivate teachers, all of which contribute to improved student outcomes. 
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However, conventional leadership training programs, often delivered in English and 

rooted in Western frameworks, may not fully resonate with the cultural and linguistic 

realities of rural Nigerian communities. This study explores the transformative potential 

of indigenous language-based leadership training, utilizing languages such as Bini, 

Esan, and Etsako, to enhance school management in rural secondary schools of Edo 

State. By grounding leadership development in local linguistic and cultural contexts, 

this approach seeks to address the unique challenges faced by rural school administra-

tors and promote inclusive, contextually relevant educational practices. 

The importance of culturally responsive leadership in education has gained signifi-

cant attention in recent years. According to Ladson-Billings (1995), culturally relevant 

pedagogy emphasizes the integration of students’ cultural backgrounds into educational 

practices to enhance learning outcomes. Extending this principle to leadership, cultur-

ally grounded training can empower school administrators to connect more effectively 

with their communities and stakeholders. In Nigeria, where over 500 indigenous lan-

guages coexist (Ethnologue, 2023), the use of local languages in professional develop-

ment offers a pathway to bridge communication gaps and foster trust. However, the 

literature on educational leadership in Nigeria has largely overlooked the role of indig-

enous languages, focusing instead on standardized, English-based training models 

(Oplatka & Arar, 2017). 

Globally, research on leadership training highlights the need for context-specific ap-

proaches. For instance, Bush and Glover (2014) argue that effective school leadership 

requires an understanding of local socio-cultural dynamics, particularly in rural settings 

where community ties are strong. In sub-Saharan Africa, studies have shown that lead-

ership training programs often fail to address local cultural nuances, leading to limited 

impact on school performance (Leithwood & Jantzi, 2008). In Nigeria, Adeyemi and 

Bolarinwa (2013) found that principals in rural schools face challenges such as inade-

quate resources, teacher demotivation, and weak community engagement, which stand-

ardized training programs rarely address. Indigenous language-based training, by con-

trast, offers a promising avenue to enhance communication, build trust, and align lead-

ership practices with local values. 

The use of indigenous languages in education has been studied primarily in the con-

text of classroom instruction. For example, UNESCO (2008) advocates for mother 

tongue-based education to improve student engagement and academic performance. 

Studies in Nigeria, such as those by Fafunwa (1989) and Akinnaso (1993), demonstrate 

that instruction in local languages enhances comprehension and cultural pride among 

students. However, the application of indigenous languages in leadership training re-

mains underexplored. Recent studies, such as those by Okonkwo and Obineli (2020), 

suggest that principals who communicate in local languages foster stronger relation-

ships with teachers and parents, leading to improved school climate. This study builds 

on these insights, hypothesizing that leadership training delivered in indigenous lan-

guages can enhance principals’ decision-making, community engagement, and teacher 

motivation, ultimately improving school performance. 

Edo State, located in Nigeria’s South-South geopolitical zone, is a linguistically di-

verse region with major ethnic groups including the Bini, Esan, and Etsako. Rural sec-

ondary schools in this region face unique challenges, including limited infrastructure, 
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teacher shortages, and low student attendance (Edo State Ministry of Education, 2021). 

These challenges necessitate leadership approaches that are responsive to local con-

texts. By leveraging indigenous languages, this study posits that leadership training can 

empower principals to address these challenges more effectively, fostering a sense of 

ownership and cultural relevance in school management. 

The theoretical framework for this study draws on transformational leadership the-

ory (Bass, 1990), which emphasizes the role of leaders in inspiring and motivating fol-

lowers to achieve shared goals. In the context of rural Edo State, transformational lead-

ership can be enhanced through culturally sensitive communication, enabling principals 

to inspire teachers and engage communities. Additionally, the study incorporates the 

concept of linguistic capital (Bourdieu, 1991), which posits that language is a form of 

cultural capital that shapes social interactions and power dynamics. By delivering lead-

ership training in indigenous languages, principals can leverage linguistic capital to 

strengthen their authority and foster inclusive school environments. 

Recent literature underscores the importance of professional development for school 

leaders in developing countries. For instance, Otunga et al. (2020) highlight the need 

for leadership training that addresses local challenges such as resource constraints and 

cultural diversity. In Nigeria, Ofoegbu and Ebebe (2019) found that principals trained 

in context-specific leadership strategies were more effective in improving teacher mo-

rale and student outcomes. However, these studies do not explore the role of indigenous 

languages, leaving a critical gap that this research seeks to fill. By examining the impact 

of indigenous language-based leadership training, this study contributes to the growing 

body of literature on culturally responsive educational leadership in multilingual con-

texts. 

2 Methodology Research Design 

This study employed a mixed-methods design to explore the impact of indigenous lan-

guagebased leadership training on effective school management. The quantitative com-

ponent involved surveys to measure changes in principals’ communication efficacy, 

community engagement, and teacher motivation, as well as student attendance and ac-

ademic performance. The qualitative component included semi-structured interviews 

and focus group discussions to gain deeper insights into participants’ experiences and 

perceptions. 

2.1 Population and Sample 

The study was conducted in 60 rural secondary schools across Edo State, Nigeria, se-

lected through stratified random sampling to ensure representation of the three major 

ethnic groups: Bini, Esan, and Etsako. The sample comprised 120 school principals (2 

per school) and 300 teachers (5 per school), totaling 420 participants. The demographic 

profile of participants is presented in Table 1. 
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Table 1. Demographic Profile of Participants 

Variable Category Frequency    Percentage (%)   

Role Principal 120 28.6 

Teacher 300 71.4 

Gender Male 252 60.0 

Female 168 40.0 

Ethnic Group Bini 180 42.9 

Esan 144 34.3 

                            Etsako   96 22.8 

Years of Experience             0–5 years   84 20.0 

                                         6–10 years    126 30.0 

 11–15 years                    108    25.7 

 16+ years                          102   24.3 

Education Level Bachelor’s Degree          294    70.0 

 Master’s Degree 108 25.7 

 Others 18 4.3 

2.2 Intervention 

The intervention consisted of a six-month indigenous language-based leadership train-

ing program delivered in Bini, Esan, and Etsako, tailored to the linguistic profiles of 

the selected schools. The training covered decision-making, community engagement, 

conflict resolution, and teacher motivation, with modules designed by local education 

experts fluent in the respective languages. Training sessions were conducted bi-weekly, 

with each session lasting four hours. A control group of 30 schools received standard 

English-based leadership training for comparison. 

2.3 Data Collection 

Data were collected using three primary methods: 

• Surveys: A structured questionnaire was administered to principals and teachers to 

assess communication efficacy, community engagement, teacher morale, student at-

tendance, and academic performance. The questionnaire used a 5-point Likert scale 

(1 = Strongly Disagree, 5 = Strongly Agree) and was validated with a Cronbach’s 

alpha of 0.87. 

 



 

• Semi-Structured Interviews: In-depth interviews were conducted with 60 principals 

(50% of the sample) to explore their experiences with the training and its impact on 

their leadership practices. 

 

• Focus Group Discussions (FGDs): Six FGDs, each comprising 8–10 teachers, were 

conducted to gather qualitative insights into teacher motivation and perceptions of 

school management. 
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2.4 Data Analysis 

Quantitative data were analyzed using descriptive statistics (means, standard devia-

tions) and inferential statistics (t-tests, ANOVA) to compare outcomes between the ex-

perimental and control groups. Qualitative data from interviews and FGDs were tran-

scribed, coded, and analyzed thematically using NVivo software. Themes were derived 

inductively to reflect participants’ experiences and perceptions. 

2.5 Ethical Considerations 

Ethical approval was obtained from the Edo State Ministry of Education. Informed con-

sent was secured from all participants, and anonymity was ensured through the use of 

pseudonyms. Participation was voluntary, and participants could withdraw at any time 

without consequences. 

3 Results Quantitative Findings 

The survey results revealed significant improvements in key indicators of effective 

school management following the indigenous language-based training. Table 2 sum-

marizes the mean scores for the experimental and control groups. 

Table 2. Comparison of Outcomes Between Experimental and Control Groups 

Variable 
Experimental (Mean) GroupControl 

 (Mean) 

 Group t- 

value 

pvalue 

Commun ation Efficacy ic 4.62 (SD = 0.41) 3.95 (SD = 0.53) 7.82 <0.001 

Commun

ment 

y Engage-it 4.58 (SD = 0.39) 3.88 (SD = 0.47) 8.14 <0.001 

Teacher Morale 4.55 (SD = 0.43) 3.90 (SD = 0.50) 7.65 <0.001 

Student 

Increase)

Attendance (

 

 25.3% %
10.1% 9.23 <0.001 

Academic

Increase)

Performance ( 

 

 15.2% %
6.7% 8.45 <0.001 

The experimental group demonstrated statistically significant improvements in com-

munication efficacy (t = 7.82, p < 0.001), community engagement (t = 8.14, p < 0.001), 
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and teacher morale (t = 7.65, p < 0.001) compared to the control group. Additionally, 

schools in the experimental group reported a 25.3% increase in student attendance and 

a 15.2% improvement in academic performance, compared to 10.1% and 6.7% in the 

control group, respectively. 

4 Qualitative Findings 

Thematic analysis of interviews and FGDs identified four key themes: 

• Enhanced Communication: Principals reported that training in indigenous languages 

improved their ability to communicate with teachers, parents, and community lead-

ers. For example, a principal from an Esan-speaking school noted, “Using Esan in 

meetings made parents feel respected and involved, unlike English, which some 

found intimidating.” 

 

• Stronger Community Partnerships: The training fostered trust and collaboration with 

local communities. Teachers in FGDs highlighted increased parental involvement in 

school activities, such as PTA meetings and fundraising events. 

 

• Improved Teacher Morale: Teachers described principals who used indigenous lan-

guages as more approachable and supportive, leading to a positive school climate. 

One teacher remarked, “Our principal now speaks Bini during staff meetings, and it 

feels like we’re a family working together.” 

• Cultural Relevance: Participants emphasized that the training aligned with local val-

ues, making leadership practices more relatable and effective. A principal stated, 

“The training taught me to lead with our cultural wisdom, which resonates with eve-

ryone 

 

• here.” 

5 Discussion 

The findings underscore the transformative potential of indigenous language-based 

leadership training in rural school management. The significant improvements in com-

munication efficacy, community engagement, and teacher morale align with transfor-

mational leadership theory, which emphasizes the importance of inspirational and in-

clusive leadership (Bass, 1990). By leveraging linguistic capital (Bourdieu, 1991), prin-

cipals were able to build trust and foster collaboration, addressing key challenges in 

rural schools, such as low parental involvement and teacher demotivation. 

The 25% increase in student attendance and 15% improvement in academic perfor-

mance highlight the downstream effects of effective leadership on student outcomes. 

These results are consistent with studies by Okonkwo and Obineli (2020), who found 

that culturally responsive leadership enhances school performance. The use of indige-

nous languages likely reduced communication barriers, enabling principals to engage 

stakeholders more effectively. This aligns with UNESCO’s (2008) advocacy for mother 

tongue-based education, extending its benefits to leadership training. 
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The qualitative findings further illuminate the cultural significance of the interven-

tion. By grounding training in local languages, principals were perceived as more au-

thentic and relatable, fostering a sense of community ownership. This supports Bush 

and Glover’s (2014) argument that context-specific leadership is critical in rural set-

tings. However, challenges remain, including the need for scalable training models and 

resources to sustain the intervention. 

6 Conclusion 

This study demonstrates that indigenous language-based leadership training signifi-

cantly enhances effective school management in rural secondary schools of Edo State, 

Nigeria. By improving principals’ communication efficacy, community engagement, 

and teacher morale, the intervention led to tangible improvements in student attendance 

and academic performance. These findings highlight the value of culturally grounded 

approaches in addressing leadership challenges in multilingual, rural contexts. The 

study fills a critical gap in the literature by introducing a novel, culturally sensitive 

approach to leadership development, with implications for educational policy and prac-

tice in Nigeria and beyond. 

7 Recommendations 

• Integration into National Programs: The Nigerian Ministry of Education should in-

corporate indigenous language-based leadership training into national professional 

development programs to promote inclusive and contextually relevant school admin-

istration. 

 

• Scalability and Resource Allocation: Policymakers should allocate resources to de-

velop training materials in major indigenous languages and train facilitators to en-

sure scalability. 

 

• Further Research: Future studies should explore the long-term impact of indigenous 

language-based training and its applicability in urban and other multilingual con-

texts. 

• Teacher Training: Complementary training for teachers in indigenous languages 

could further enhance school climate and instructional outcomes. 

 

• Community Involvement: Schools should establish formal mechanisms, such as 

community advisory boards, to sustain partnerships fostered through indigenous lan-

guage-based leadership. 
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