®

Check for
updates

Rooted Growth (Teacher Training Programme for Empowering
Education in Rural sector) Striving Towards Economy,
Entrepreneurship, Efficiency

Simarna Kaur Chohan
simarna.chohan.bdes2026@atlasskilltech.university
ISDI Atlas Skill Tech University, Mumbai (India)

Abstract- This research paper aims to bridge the gaps in rural teacher
training programme in India, with a focus on enhancing entrepreneurship and
skill development. Current frameworks, including DIKSHA and NISHTHA,
often fail to meet the diverse needs of rural educators due to centralized
content and limited local adaptation. Using an ethnographic approach,
fieldwork was conducted in two under resourced districts of Madhya Pradesh
Deori and Barkhanda to capture ground level realities, pedagogical
challenges and opportunity for reform. Data were collected through
moderated and unmoderated interviews, as well as focus group discussions
with in-service government teachers, school principals and recent graduates
(B.A, B.S, B.COM). The Findings reveal major gaps such as lack of
structured curriculum, limited vocational training, inadequate digital literacy,
gender specific mobility constraints, and misalignment with NEP 2020
objectives. Based on these insights, a five module hybrid training model is
proposed covering science, arts and language integration, commerce and life
skills, vocational training, agriculture and sustainable education. This model
also encourages entrepreneurship by providing opportunities to recent
graduates who can serve as mentors to deliver subject specific pedagogy.
This scalable, context sensitive framework directly addresses gaps in
recruitment and training while promoting entrepreneurship at the grassroots
level. The study contributes a practical, policy-aligned model that can be
adapted across rural India.

Keywords- Entrepreneurship, skill development, Local Teacher Training
Programme

1. Introduction

The teachers are the foundation blocks of any education system and play a significant role in the
country’s social and economic development. In rural areas, where the economy forms a very
critical part of national GDP, existing gaps at the grassroots level hinder entrepreneurship and
skill development (Ministry of Education, 2023—-2024). There is a need for creating a Local
Mentor Teacher Training Programme that identifies these gaps and helps build a strong
foundation by offering structured training, promoting leadership, and encouraging self reliance.
The primary research question guiding this study is - How can gaps in the current recruitment
process of government school teachers in rural areas be addressed in order to promote skill
development and entrepreneurship? The Local Teacher Programme is designed to address
critical challenges in rural education by creating employment opportunities, enhancing skill
development and fostering leadership qualities among teachers and students. One of the main
objective is to increase employment in rural areas by recruiting local mentors through structured
examinations, providing them with leadership training and creating avenues for income
generation. Simultaneously, the programme adopts a multidisciplinary approach that balances
extracurricular activities with core subjects, thereby equipping students and teachers with
practical skills necessary for both personal and professional growth (Pratham, 2022; Smile
Foundation, 2022). Another essential objective is to identify gaps in the existing teacher training
curriculum by analyzing it’s shortcomings and proposing structured, context -specific content
(Ministry of Education, 2023—-2024).By recruiting local mentors, the programme promotes the
development of cognitive, creative, and psychological abilities essential for leadership roles
within schools and communities (Dewey, 1938; Kolb, 1984). Additionally, it integrates digital
tools and platforms to support training, improve accessibility, and facilitate self learning, making
technology driven educational development a core component of the programme.
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The structure and objectives of the programme are informed by multiple theoretical perspectives
emphasizing experiential learning, cultural responsiveness, and entrepreneurial innovation
(Dewey, 1938; Kolb, 1984; Vygotsky, 1978; Schumpeter, 1934). Drawing upon John Dewey’s
theory of experiential learning, teachers are positioned as reflective practitioners who facilitate
problem solving and learning through lived experiences rather than passive knowledge transfer.
This approach supports the inclusion of experiential components that foster adaptability and
critical thinking. Building upon this, Kolb’s Experiential Learning Cycle offers a systematic
framework comprising experience, reflection, conceptualization, and experimentation, which
guides the development of training modules aimed at continuous professional growth through
practice and feedback. Furthermore, Vygotsky’s sociocultural theory underscores the role of
social interaction and cultural context in the learning process. By applying this perspective the
programme ensures its curriculum is responsive to local realities, enabling teachers to connect
pedagogy with community knowledge and foster collaborative learning environments.
Complementing this, Schumpeter’s theory of entrepreneurship highlights creativity and
innovation as drivers of development. It’s integration into teacher training re-frames educators as
innovators capable of designing new pedagogical practices and initiating community-based
projects. Together, these theoretical foundations justify the programme’s emphasis on
experiential pedagogy reflective practice, socio-cultural relevance, and entrepreneurial
innovation. The integration of these principles aims to prepare teachers with multi-dimensional
capacities- social, cultural, emotional, and practical-positioning them as both educators and
community leaders capable of contributing to sustainable educational development (Ministry of
Education, 2020; Ministry of Education, 2023-2024).

2. Literature Review

2.1 Teacher Workforce and Demographics

According to the Ministry of Education (2023-2024), India has approximately 1.22 million
teachers, with about 51.36% employed in government schools (Ministry of Education,
2023-2024). Despite this significant workforce, several challenges limit the effectiveness of
teaching, particularly in rural areas. These challenges include inadequate school infrastructure,
gaps in curriculum implementation inefficient recruitment processes, teacher shortages,
communication barriers between teachers and students, lack of vocational training, teacher
absenteeism, absence of structured and mandatory teacher training programs, limited career
counseling, and insufficient use of technology (World Bank,2019; Singh, 2017)

Rural Teachers face additional constraints such as low income, linguistic barriers, limited exposure
to multidisciplinary subjects, long travel distances to attend government-organized training,
unfamiliarity with NCERT curricula in states where teachers were educated under state boards,
classroom management difficulties, safety concerns during travel, and lack of technological skills
(Singh,2017; UNESCO,2016). These issues affect both pre- service and in-service stages of
teacher development. Pre-service recruitment primarily relies on B.Ed degrees (Ministry of
Education, 2021), while in-service professional development includes programs such as DIKSHA,
NISTHA and the Madan Mohan Malviya Institute of Teacher Training. Non-governmental
organizations, including Pratham and Smile Foundation, have contributed to teacher training but
are limited in scale and sustainability (NSDC, 2019).

2.2 Policy Framework and Limitations

The National Education Policy (NEP) 2020, released on 29" July 2020, emphasizes, access,
equity, accountability and quality in education. It promotes integrated B.Ed programs,
multilingual pedagogical approaches, and the inclusion of local content in curricula (Ministry of
Education, 2020). However, many state level-adaptations lack cohesion with national standards
and flexibility, limiting their effectiveness in addressing local needs (Altinyelken, 2010).

2.3 International Best Practices

In South Korea -The Teach and Learn in Korea (TALK) program recruits English teachers for
rural schools, providing stipends,accommodation and cultural exposure, benefiting both
educators and students (World Bank, 2019). In Kenya Mobile teacher Training units facilitate
peer mentorship, continuous feedback and digital literacy, addressing limitations of offline
teacher training programs (UNESCO, 2016). In Indonesia blended learning programs, in
collaboration with NGOs, enhance accessibility and flexibility in teacher development (Iyer &
Sharma, 2021). India can draw strategic inspiration from these models by fostering government
NGO collaborations, leveraging technology to reduce travel constraints, and implementing
incentives that encourage professional motivation and entrepreneurial engagement among
teachers (World Bank, 2019).
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2.4 Identified Gaps in Teacher Training

Despite the presence of existing initiatives, several gaps continue to challenge the effectiveness
of rural teacher training. Curricula are often outdated and include limited vocational or
multidisciplinary subjects, while structured mentorship and continuous performance feedback
remain largely absent. Linguistic and cultural barriers further affect comprehension and
learning, and the rigidity of training modalities often fails to account for the realities of rural
context. Moreover, most programs remain predominantly theory based, offering minimal
practical application and provide limited opportunities for blended or adaptive learning.
Collectively, these gaps impede both professional development and socioeconomic
empowerment of teachers, restricting opportunities for innovation and entrepreneurial
engagement within rural education.(NSDC, 2019).

2.5 Entrepreneurship and Local Recruitment in Teacher Training

To address these gaps, this research proposes a Local Teacher Training Programme that
integrates entrepreneurial and community based approaches. Mentors would be recruited from
local communities, holding undergraduate degrees (B.A,B.Com ,B.Sc) and selected through
subject specific entrance examinations with a 75-80% cut off (NSDC, 2019). Extra curricular
subjects such as art, dance, music and visual-performing arts would also include positions for
local artisans and classical performers. In addition to traditional academic subjects, recruitment
would also include positions for extra curricular disciplines such as art, dance,music and visual
performing arts allowing local artisans, folk performers and classical dancers to contribute
(UNESCO, 2016).

Selected mentors would teach the subjects for which they were recruited, ensuring that the
training is both locally grounded and contextually relevant. This approach fosters employment,
empowerment and entrepreneurial opportunities within the community, while simultaneously
addressing the shortage of skilled teachers in rural areas. By positioning local mentors as
educators and innovators,the programme encourages a sense of ownership, accountability, and
engagement, laying the foundation for sustainable professional development (Schumpeter,
1934).

2.6 Efficiency and Curriculum Exposure

School teachers under the guidance of local mentors would follow a structured curriculum
framework designed to enhance professional efficiency and multidimensional competence. The
curriculum integrates tradition subjects such as science, commerce, and arts with extra curricular
activities, including visual and performing arts,dance and music. This multidisciplinary approach
ensures teachers gain exposure to diverse streams, fostering creativity, critical thinking and
adaptability in their teaching practice (Dewey, 1938).

This Local Teacher training Programme aligns with Dewey’s principle of experiential learning,
encouraging teachers to learn through practical engagement and reflective practice rather than
passive instruction (Dewey, 1938). By incorporating entrepreneurial strategies mentors are
empowered to design and lead community focused educational initiatives, generating
opportunities for processional growth, employment and innovation (Schumpeter, 1934).
Additionally, the curriculum is responsive to local sociocultural contexts, enabling teachers to
connect pedagogy with community knowledge and foster collaborative learning environments
(Vygotsky, 1978).

Through this combination of structured learning, experiential practice, and community based
engagement, the programme aims to improve teaching competence, motivation, and overall
educational quality in rural schools while promoting empowerment and entrepreneurial thinking
among educators (Vygotsky, 1978; Schumpeter, 1934).

3. Research Methodology

3.1 Participants

Through A total of 38 stakeholders were purposively selected from government schools in the
rural areas of Deori and Brakhanda blocks in Madhya pradesh to explore pedagogical practices
and challenges. The sample included 10-15 teacher heads, several female teachers, members of
school management, and 13 recent graduates aspiring to become teachers. Additionally, informal
interactions with students were conducted to gather broader perspectives on classroom learning
and challenges. Data collection continued until the saturation point was reached, where no new
themes or insights emerged from further discussions.
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3.2 Data collection

Moderated interviews and focus group discussions were conducted using semi-structured
protocols. The discussions focused on pedagogical practices,curriculum gaps, digital literacy and
barriers to professional development. Informal conversations with students supplemented the data
by providing contextual insights on learning barriers and classroom interactions. Field notes were
recorded during school visits to document observations and contextual factors that supported
interpretation.

33 Data Analysis

Thematic Analysis was employed to systematically code and interpret the data. Patterns
emerging from interviews, focus groups, and observations informed the design of a five-module
Teacher Training Programme, ensuring that the curriculum reflects the specific educational
realities of Deori and Barkhanda.

34 Ethical Considerations

Written informed consent was obtained from all participants before the data collection process.
Anonymity was maintained throughout the study to protect participants identities and encourage
open and honest sharing of experiences.

4. Findings

The ethnographic research conducted in Deori district of Madhya Pradesh identified several
critical barriers affecting both the teacher training programme and the recruitment process,
which collectively weaken the foundational aspects of the rural education system. The findings
are organized into thematic areas that emerged through field observations, interviews, and
discussions with teachers, school management, and students. The data reached saturation,
indicating that the themes reported represent the core challenges in the study area.

4.1 Lack of Career Guidance and Professional Exposure

A significant proportion of teachers (approximately 40-50%) emphasized the need for
structure career counselling. Many participants reported limited exposure to diverse
professional fields, which restricts their growth and confidence in career planning. Teachers
also noted difficulties in teaching subjects. outside their academic background, which
hampers effective instruction.

Additionally, about 60-70% of students graduating from streams such as B.A, B.Sc, and B.Com
remain unemployed due to absence of structured teacher training pathways,particularly the lack
of B.Ed. qualification opportunities. Participants highlighted that the absence of a diversified
and contextually relevant curriculum reduces motivation, limits interest in teaching careers, and
restricts professional development (Dewey, 1938; Kolb, 1984).

4.2 Structural and Logistical Barriers

Respondents reported that no localized teacher training programme exists in the region.
Government - led training sessions are held monthly at distant locations, requiring teachers to
travel long distances, which poses significant safety concerns, especially for women teachers.
Approximately 80-90% of women reported challenges related to mobility and family
restrictions. Several female teachers shared that household responsibilities forced them to leave
their jobs despite their willingness to pursue professional growth. Teachers highlighted the need
for an inclusive and accessible training programme that addresses gender-specific challenges
and accommodates sociocultural expectations. A supportive framework could encourage
continued participation and foster professional resilience (Vygotsky, 1978).

4.3 Financial Constraints

Participants consistently raised concerns regarding financial support. Teachers reported bearing
the costs of travel, accommodation and access to digital tools themselves, which often prevents
their participation in training activities. The absence of funding mechanisms disproportionately
affects economically disadvantaged educators, widening the gap between policy intent and
practical implementation.
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4.4 Curriculum Gaps and Pedagogical Challenges

Teachers emphasized the need to integrate practical and experiential learning methods into the
curriculum. They reported that rigid, textbook based teaching limits creativity and student
engagement. Linguistic barriers were particularly prominent, with teachers advocating for
greater flexibility in language use. Many participants stated that the enforcement of NCERT
textbooks, unfamiliar to their academic backgrounds,created communication challenges. State
board materials were preferred for their adaptability and context driven approach.Limited
exposure to nationally standardized content also hindered teachers ability to align with
initiatives such as the National Education Policy (NEP 2020). The lack of familiarity with newer
curricula and teaching frameworks restricted effective implementation of educational reforms
(NEP, 2020).

4.5 Digital Divide and Access Issues

A significant gap exists in digital literacy and infrastructure.About 90-95% of teachers were
unaware of platforms such as DIKSHA, and those familiar expressed concerns over irrelevant
content and insufficient support (DIKSHA, n.d.). Connectivity issues, lack of electricity, and
limited access to devices further restricted participation in online learning. Participants
highlighted the absence of structured mentoring and review systems. They requested state-level
performance reviews, regular interactions with officials, peer to peer mentoring, and doubt
clearing sessions. Consistent feedback structured grading mechanisms were considered essential
for improving teaching performance. Some teachers reported that state provided training apps
lacked follow up and practical guidance, resulting in anxiety and dependency on others. This
underscores the need for targeted digital literacy programmes to build teacher confidence in
using technology.

4.6 Need for a Hybrid Training Model

Teachers advocated for a hybrid model combining local, village level training centers with
digital learning platforms. Such a model would allow teachers practice, revise and internalize
learning at their own pace while benefiting from expert guidance. Participants believe this
approach would mitigate infrastructural challenges and improve accessibility.

4.7 Vocational and Extracurricular Gaps

Only about 5-10% of teachers were aware of the career potential associated with vocational
subjects, indicating limited awareness and implementation of a multidisciplinary approach
promoted by NEP2020. The recent halt in recruiting sports teachers has further constrained
extracurricular activities, affecting discipline, talent management, and holistic development.
Teachers emphasized that the absence of dedicated sports faculty contradicts the objectives of
holistic education and limits students opportunities for physical growth and participation in
extracurricular activities.

4.8 Conclusion from Findings

The findings reveal a complex interplay of structural, financial, pedagogical, gender related and
infrastructural barriers that impede effective teacher training and recruitment in rural Madhya
Pradesh. These challenges are systematic, as evidenced by the saturation of data collection,
highlighting the urgent need for localized, inclusive and flexible training solutions that address
both educational and sociocultural realities (Dewey, 1938; NEP, 2020; Schumpeter, 1934;
Vygotsky, 1978).
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S. Discussion

The findings of this study shed light upon deeply rooted and multifaceted challenges particularly
in the districts like Deori district of Madhya Pradesh. Teachers in these regions encounter
complex interplay of pedagogical, digital literacy and socio-cultural constraints that significantly
impact their professional development and classroom effectiveness. One of the most prominent
issues faced is lack of consistent follow up and monitoring by the governmental bodies on the
grass root level (Ministry of Education, 2023-2024; NEP, 2020). While policy and frameworks
are executed at national and state level there is minimum coordination or support provided by
locally. Majority of the training sessions are conducted without consistent follow ups,feedback
sessions, structured content, consistent evaluation and hands on learning leading to gaps in
application and long term impact. This lack of on ground engagement reflects a vast difference
between policy design and ground realities. Other initiatives such as DIKSHA or NISTHA are
intended to support the Teacher Training programme in rural areas but the absence of digital
literacy awareness and teachers to benefit from these programmes. The National Educational
policy (2020) was designed to transform the current education system with a vision of building
equity,accessibility, multidisciplinary approach and holistic development but there is a
significant gap that lies between the current objectives and execution at the grass root level.
While NEP aims at integrating muti-disciplinary approach, holistic development and vocational
training the study indicates lack of execution and implementation of the same at the grass root
level. For example - Non recruitment of sports teachers in Deori district of Madhya Pradesh
which does not align with the aim and objectives proposed by National Education Policy.

Another important issue that needs to be highlighted is the lack of structured Teacher Training
Programme. The current programmes like NISHTHA (Madan Mohan Malviya Institute of
Teacher Training, 2022) and DIKSHA fail to deliver the diverse needs of rural educators.
Teachers always reported that the Teaching sessions did not benefit them in any way and the
content delivered was not updated and did not meet the ground realities of teaching and
management in rural areas. As a result teachers found it difficult to implement the methods
taught from the training sessions and the overall effectiveness of the Training session remained
limited. The Teaching Training sessions were held at distant locations which highlighted a need
for a hybrid model of curriculum that could be easily accessible to them.

To bridge the gaps in the existing Teacher Training Programme this study proposes a solution
aiming at multidisciplinary approach and holistic development along with delivering hybrid
mode, Context sensitive, linguistic and flexible model. By aligning this modular framework with
schemes such as Samagra Shiksha Abhiyan (2021) and Deendayal Antyodaya Yojana (2021)
-National Rural Livelihoods Mission the teacher training programme offers a scalable and policy
compatible pathway for rural teacher preparedness. To bridge the gap between content and
classroom application the study introduces a five model curriculum (Fig..1)

Module 1- Science Pedagogy and Practical Understanding - focuses on logical reasoning,
conceptual clearing enabling teachers to simplify topics and promote inquiry based learning in
resource constrained classrooms.

Module 2- Arts and Language Integration - centers on pedagogical history literature sciences
integrating local cultural narratives and multilingual approaches aligned with NEP 2020.

Module 3- Commerce and Life skills - encourages business studies and entrepreneurial
knowledge along with giving knowledge about basic economics and real life implications
fostering teachers to build financial literacy and entrepreneurial thinking among students.

Module 4- Vocational Training Programme - focuses on skill based education across four key
areas- digital literacy, traditional crafts, tailoring and home based entrepreneurship.

Module 5- Agriculture and Sustainability Awareness - directly reflects the agrarian realities
of the area and its surrounding regions. It emphasizes sustainable farming practices, climate
awareness and ecological literacy. Practical classroom activities such as composting water
harvesting and organic gardening instill environmental responsibility and connect students to
local ecological systems.
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Each of the five modules was chosen to address the main gaps we observed in our study while
also encouraging an entrepreneurial mindset among teachers and students. Module 1 focuses on
science pedagogy practical understanding, helping teachers simplify complex topics and
promote problem solving and inquiry based learning in classrooms with limited resources.
Module 2 integrates arts and language, making lessons culturally and linguistically relevant
while encouraging creativity and local innovation. Module 3 introduces commerce and life
skills, so teachers can help students develop financial literacy and entrepreneurial knowledge
that they can apply in real life. Module 4 covers vocational training, including digital literacy,
traditional crafts, tailoring, and home based entrepreneurship, providing skills that can support
self employment and local opportunities.Module 5 focuses on agriculture and sustainability,
connecting learning to the local environment and promoting eco entrepreneurship through
practical activities like composting and organic gardening.Together, these modules create a
flexible, context sensitive, and holistic approach that aligns with NEP 2020 and addresses the
real needs of rural teachers.

Local Mentors (graduates) Mentor/Teacher
recruited via exam Training

4 e )

1.Science Pedagogy

2.Arts and Language Integration
3.Commerce and Life skills
4.Vocational Training
5.Agriculture and Sustainability

Fig. 1. The model recruits local graduates as mentors and trains them to guide in service
teachers. Five modules- science pedagogy, arts and language integration, commerce and
life skills vocational training, agriculture and sustainability are delivered through online
and offline sessions .

6. Conclusion

The study proposed a reformed Teacher Training Programme followed in Deori and other
districts of Madhya Pradesh with the objective of bridging the gaps in the conventional training
model through practical implication and continuous follow of multidisciplinary approach and
context sensitive learning at grass root level. Aligned with the NEP policy 2020, the
programme integrates pedagogical relevance with local relevance emphasizing hybrid delivery
vocational skill development and sustainable education. The inclusion of local B.A, B.COM
graduates as mentors in the local teacher training programme enhances the outreach of training
and also encourages entrepreneurship. To realize its impact, this teacher training plan must be
actively implemented within Deori and Brakhandan regions. Ground level execution will allow
local educators to engage directly with the
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