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Abstract 

In the current context of changing teaching methods, the hybrid approach is increasingly 

becoming a flexible and innovative solution for learning French as a Foreign Language (FLE). 

This article proposes to rethink the design and implementation of interactive content in order to 

give life to a "living" French as a foreign language, where active participation and collaboration 

play a central role.   

After defining the pedagogical and theoretical framework of hybrid training, we highlight the 

contribution of interactivity to strengthen learners' motivation and engagement. We describe the 

key steps in designing adapted content, taking into account language and cultural objectives, 

learner profiles, and available technological resources. The emphasis is on the importance of a 

well-thought-out pedagogical script, integrating a diversity of activities and differentiated 

evaluation methods.   

The article then illustrates how to articulate this interactive content with face-to-face sequences, 

highlighting the essential role of the teacher in facilitating discussions, regulating learning and 

coordinating online interactions. Finally, prospects for development are proposed, particularly 

in terms of action research, the development of communities of practice and the integration of 

new technologies (augmented reality, artificial intelligence, etc.). It appears that the hybrid 

approach, supported by quality interactive content, opens up new ways to enrich the mastery of 

the French language and culture, while responding to the challenges of the diversity of learning 

audiences. 
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I. Introduction 
In the current context where French as a Foreign Language (FLE) training is evolving towards 

increasingly flexible systems, alternating between face-to-face, distance learning and hybrid 

formulas is becoming increasingly important (Garrison & Kanuka, 2004; Karsenti, 2013). 

Technological advances, combined with a diversification of learner profiles, have encouraged 

the multiplication of various learning formats: virtual classrooms, e-learning platforms, 

collaborative tools and mobile applications (Blake, 2011). As a result, FLE teachers are faced 

with the challenge of designing pedagogical pathways that can maintain strong engagement 

while responding to the complexity of learners' linguistic and cultural needs (Council of Europe, 

2020). 

At the same time, research in language didactics highlights the importance of interactive and 

contextualized activities to promote student motivation and involvement (Ellis, 2003; Guichon, 

2018). Hybrid modalities, by mixing synchronous and asynchronous learning, offer 

opportunities for continuous reinforcement and application of what has been learned, provided 

that it is based on a rigorous pedagogical design (Garrison & Vaughan, 2008). It therefore seems 

crucial to deploy learning environments capable of offering regular feedback and personalized 

support: the use of multimedia supports, discussion forums, interactive quizzes or collaborative 

writing workshops is part of this logic (Albero, 2010). 

It is in this context that this study is situated. We hypothesize that interactive content, 

judiciously integrated into a hybrid system, can make FLE more "lively" and boost language 

learning. The design of such content requires not only the mastery of the appropriate digital 

tools, but also the development of pedagogical engineering that takes into account the linguistic 

and cultural objectives of learners, as well as their profiles (Richards & Rodgers, 2014) 

The proposed reflection aims to: 

1. Explain the challenges of the evolution of teaching methods in French as a foreign 

language and the potential impact on learners' motivation. 

2. Demonstrate how interactive content design can meet linguistic, cultural, and 

methodological needs in blended learning. 

3. Discuss the conditions for the implementation and evaluation of these systems, based 

on the scientific literature and feedback. 

To do this, we will first present the theoretical and pedagogical framework that underpins hybrid 

training in FLE, highlighting the contribution of interactivity to learner engagement. We will 

then describe the different stages of the design of adapted interactive content, before discussing 

how to articulate this content with face-to-face and measure its effectiveness. Finally, we will 

conclude by discussing the prospects for development and future research avenues, particularly 

in terms of pedagogical innovation and the development of communities of practice (Bach, 

Haynes, & Smith, 2007). 

II. Teaching and digital integration 

Blended learning refers to a pedagogical device that combines face-to-face activities and 

distance learning sequences, often asynchronous (Garrison & Vaughan, 2008). This form of 

training is based on the development of educational technologies and is based on digital 

platforms that facilitate the dissemination of resources, communication and support for learners 

(Karsenti, 2013). It allows human contact to be maintained in a classroom situation, while 

taking advantage of the flexibility offered by distance learning (Boelens, Van Laer, De Wever, 

& Elen, 2017). 

a) Challenges and advantages of the hybrid 

In terms of challenges and advantages, the use of hybrid brings in particular: 
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 Flexibility : The accessibility of online resources allows for a great deal of autonomy 

in the management of time and space (Boelens et al., 2017). Learners can train at their 

own pace and according to their personal or professional constraints. 

 Accessibility : By reducing geographical barriers and offering a variety of formats 

(videoconference discussions, face-to-face group activities, asynchronous modules, 

etc.), hybrid learning broadens the range of possible audiences and contributes to a 

democratization of access to education (Moore & Kearsley, 2012). 

 Individualization : Digital platforms offer personalized monitoring of progress and 

facilitate remediation through immediate feedback on online assignments and 

evaluations (Lebrun, 2012). Teachers can better differentiate learning paths by taking 

into account the specific needs of each learner. 

However, the implementation of hybrid is not without its challenges. It is not simply a question 

of juxtaposing face-to-face courses and online content: pedagogical design must be carefully 

designed to ensure complementarity and coherence between the two modes (Graham, 2006; 

Garrison & Kanuka, 2004). For example, we can plan moments of reinforcement or reactivation 

before or after face-to-face sessions, by offering preparation or consolidation activities 

remotely. The work of Hrastinski (2008) shows that the successful articulation between 

synchronous (videoconferences, virtual classrooms) and asynchronous (forums, deferred 

collaborative work) formats promotes cognitive engagement and the feeling of social presence 

in learners. 

b) Face-to-distance articulation: an integrated engineering scheme 

To concretely illustrate the relationship between the face-to-face and remote parts, some authors 

recommend the adoption of a cyclical pattern or an iterative model (Garrison & Vaughan, 2008; 

Beatty, 2019). In this type of model, each sequence begins with a face-to-face simulation phase 

(introduction of the theme, objectives, instructions), followed by a phase of remote work 

(documentary research, written or oral production activities, discussion forum, self-

assessments), then a collective consolidation phase (feedback, remediation, reflective 

exchanges), possibly again in person or by videoconference. 

Figure 1: Example of a cyclical pattern for hybrid training; source: Adapted from Garrison 

& Vaughan (2008) and Beatty (2019)  
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This type of scheme emphasizes complementarity and the progression of activities. Learners 

benefit from a common thread that allows them to understand the logic of the entire course. 

Teachers, for their part, can better organize formative assessment by relying on data collected 

online (traceability of participations, productions, tests). 

c) Conditions for success 

To avoid any compartmentalization between face-to-face and remote learning, it is 

recommended to: 

- Promote pedagogical coherence : Prepare clear instructions, harmonize learning 

objectives and content, and link each activity to targeted skills (Lebrun, 2012). 

- Vary the methods of exchange and evaluation : Alternate between group work, 

individual exercises, oral or written interactions, formative and summative evaluations 

(Albero, 2010). 

- Provide regular support : The role of the teacher or tutor is crucial to give meaning to 

activities, regulate participation and maintain motivation (Karsenti, 2013). 

- Use appropriate tools : Use learning management platforms or systems (LMS) that 

offer synchronous and asynchronous monitoring, collaboration, and communication 

capabilities (Mishra & Koehler, 2006). 

In short, hybrid teaching represents an opportunity to strengthen the quality of training by 

making the most of the potential of digital technology. Well designed, it makes it possible to 

value face-to-face human interaction while providing a flexible and individualized distance 

learning space (Garrison & Vaughan, 2008). In the context of French as a Foreign Language, 

this approach can be translated into pedagogical scenarios integrating multiple media (texts, 

videos, podcasts, interactive exercises) and encouraging the practice of the language in various 

situations, thus contributing to the emergence of a more "lively" and inclusive FLE. 

1. Contributions of interactivity in language learning 

In the field of language didactics, the socioconstructivist (Vygotsky, 1978) and interactionist 

(Ellis, 2003) approaches emphasize the idea that learning is built primarily through the 

relationship with the other and the pooling of knowledge. From this perspective, interactivity—

whether between peers or between the learner and the resource—plays a driving role in 

promoting a progressive appropriation of knowledge as well as the development of solid 

language skills (Guichon, 2018). Through the exchange of ideas, the negotiation of meaning 

and the common production, interaction becomes a major lever for the construction of linguistic 

and cultural knowledge (Long, 1983). 

a) A "living French as a foreign language": towards participation and collaboration 

In the context of French as a Foreign Language (FLE), the idea of a "living FLE" refers to the 

creation of an interactive and stimulating learning environment, in which learners are 

encouraged to: 

 Stimulating active participation : Encouraging speech, co-construction of meaning 

and group dynamics (White, 2006). Regular engagement in discussions or debates, 

whether face-to-face or via digital tools, reinforces not only oral competence, but also 

active listening and comprehension (Guichon, 2009). 

 Strengthening collaboration : Inviting learners to work together, help each other and 

co-construct linguistic and cultural knowledge (Albero, 2010). Collaborative tasks 



(role-plays, group projects, discussion forums) promote the emergence of new learning 

and problem-solving strategies (Dillenbourg, 1999). 

 Encourage experimentation : Allow learners to test, practice and adjust their language 

productions in an authentic or semi-authentic context (Zourou & Lamy, 2013). 

Activities such as simulations, shared writing workshops or online intercultural 

exchanges stimulate curiosity and develop self-confidence. 
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b) Contextualization and cultural anchoring 

Beyond verbal interaction alone, contextualization and cultural anchoring are decisive elements 

for meaningful learning in French as a foreign language (Byram & Zarate, 1997). The use of 

authentic or semi-authentic documents (press articles, videos, songs, etc.) allows learners to 

immerse themselves in communication situations close to French-speaking realities (Council 

of Europe, 2020). As a result, language is embodied in concrete and diversified content; the 

learner then better perceives socio-cultural issues, language registers and lexical nuances 

(Kramsch, 1993). 

The combination of varied cultural supports and interpersonal tasks (virtual interviews, online 

debates, cross-feedback on written assignments) offers a learning environment where language 

development is coupled with intercultural openness. Learners are invited to reflect on their own 

representations, to compare different cultural contexts and to enrich their communicative 

competence with a multicultural component (Coste, Moore, & Zarate, 2009). In this way, 

learning French is no longer limited to memorizing grammatical rules, but becomes an 

immersive and lively experience, supported by a network of rich and motivating interactions 

(Guichon, 2018). 

c) Conditions for successful interactivity 

For interactivity to fully produce its effects in the learning of FLE, several conditions seem 

necessary: 

1. Clear and shared objectives : Learners must understand the meaning and purpose of 

activities, especially when they use digital tools or collaborative devices (Ellis, 2003). 

2. A variety of formats and media : Diversifying the types of activities (oral discussion, 

collaborative writing, interactive listening, role-playing, etc.) helps to maintain 

engagement and solicit different skills (Dudeney & Hockly, 2012). 

3. Adapted pedagogical support : The teacher or tutor plays an essential role in 

structuring exchanges, offering constructive feedback, and ensuring the smooth running 

of interactions (Guichon, 2018). 

4. Thoughtful integration of culture : The inclusion of authentic cultural elements and 

their pedagogical use (questionnaires, debates, cultural portfolio) strengthen motivation 

and socio-cultural anchoring (Byram & Zarate, 1997). 

In short, a "living" FLE is built through a set of back-and-forth between the learner, his peers 

and authentic resources that put the language into action. Interactivity acts as a mediation 

dynamic (Albero, 2010), allowing everyone to gradually appropriate knowledge, in connection 

with their own experiences and representations, while opening up to the linguistic and cultural 

specificities of the French-speaking world. 
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2. Relevant Didactic Methodologies 

To set up a hybrid system in which interactivity plays a key role, it is necessary to rely on 

didactic methodologies that place the learner at the heart of the learning process. Among the 

approaches frequently used in French as a Foreign Language (FLE), we find in particular: 

- Action-oriented approach: 

Recommended by the Common European Framework of Reference for Languages 

(Council of Europe, 2001), the action-based approach considers the learner as a social 

actor who must perform communicative tasks rooted in real-life situations (Puren, 

2009). It emphasizes the implementation of concrete actions (writing emails, 

conducting a survey, setting up a collective project, etc.) and insists on the importance 

of the social dimension of learning (Piccardo, 2014). 

- Communicative approaches: 

 Aim to develop communicative competence by focusing learning on the actual use of 

language and the negotiation of meaning (Richards & Rodgers, 2014). 

Communication situations (role-plays, facilitated discussions, simulations, etc.) allow 

attention to be focused on intelligibility and fluency rather than on isolated 

grammatical form (Littlewood, 2014). 

- Project-based pedagogy: 

 Emphasizes the realization of concrete and collaborative projects (Legutke & 

Thomas, 1991). This approach promotes autonomy, the co-construction of knowledge 

and the emotional involvement of learners, because it allows them to invest in tangible 

achievements (digital portfolio, mini-documentary, podcast, virtual exhibition, etc.). 

a) Pedagogical scripting and coherence of the system 

To ensure the coherence and effectiveness of the hybrid system, pedagogical scripting is of 

crucial importance (Albero, 2010). In concrete terms, it is necessary to: 

- Design a clear learning path, composed of sequences or micro-tasks, each aiming at 

specific objectives, in line with the competences of the CEFR (Council of Europe, 

2020). 

- Alternate and logically articulate face-to-face and remote activities, while ensuring that 

a variety of formats are offered (presentations, collaborative work, debates, role-plays, 

oral practices by videoconference, etc.) (Thorne, 2013). 

- Establish a common thread that allows learners to understand the purpose of each task, 

to anticipate it and to evaluate it in the light of their own achievements (Garrison & 

Vaughan, 2008). 

This integrated approach involves choosing appropriate digital tools (forums, chats, LMS 

platforms, collaborative tools) and clearly defining the moments of intervention of the teacher 

(feedback, individualized follow-up, facilitation of debates, etc.). Thus, the convergence 

between action-oriented approach, communicative approaches and project-based pedagogy 

results in a hybrid system that is both stimulating and formative for FLE learners (Richards & 

Rodgers, 2014). 

b) Diagram illustrating methodological complementarity 

To visualize how these three approaches can be combined and supported by a thoughtful 

pedagogical script, we can propose Figure 2 below: 
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Figure 2. Illustration of a methodological integration in a hybrid FLE system (inspired by 

Richards & Rodgers (2014) and Legutke & Thomas (1991)). 

In this performance: 

 The action-oriented approach is at the top, underlining its unifying role around 

significant tasks (Council of Europe, 2001). 

 Communicative approaches and project-based pedagogy complement each other, 

reinforcing the acquisition of interactional skills and the learner's personal involvement 

(Legutke & Thomas, 1991). 

 At the centre, pedagogical scripting organises the alternation between face-to-face and 

distance learning methods, while integrating digital tools and various activities, in order 

to create a coherent progression (Albero, 2010). 

By this diagram, we emphasize that the strength of a hybrid FLE system lies in the synergy 

between these different methodologies, each bringing its specificity to enrich the learning 

experience. Interactivity, supported by collaboration and active participation, then contributes 

to shaping a "living FLE", where the language is apprehended in a global, action-oriented and 

culturally contextualized way. 

III. Designing interactive content for French as a foreign language 

The creation of interactive content adapted to French as a Foreign Language (FLE) involves 

substantiated pedagogical engineering work, ranging from the precise analysis of learners' 

needs to the design of various multimedia supports. This approach is fully in line with a logic 

of pedagogical innovation in a hybrid or distance context, where learners' motivation and 

commitment are based on the relevance and quality of the activities proposed (Dörnyei, 2001). 

1. Needs analysis and definition of objectives 
Before any pedagogical sequences or digital resources are designed, the needs analysis is an 

essential step to ensure the relevance and effectiveness of the training (Brown, 2009). In the 

context of the teaching of French as a foreign language, this analysis makes it possible to clarify 

the linguistic and cultural objectives, while taking into account the profile and constraints 

specific to each audience. 
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a) Defining linguistic and cultural objectives 

The learning objectives are mainly based on the descriptors of the Common European 

Framework of Reference for Languages (CEFR), which provides a widely recognised 

framework for identifying and assessing the competences to be acquired (Council of Europe, 

2001). The teacher is interested in: 

 Oral comprehension and production : identify the level of comprehension 

(descriptors A1 to C2) and set production objectives (ability to dialogue, tell, debate, 

etc.). 

 Written comprehension and production : identify the types of texts (press articles, 

emails, literary texts) and the degree of mastery required (coherence, lexical richness, 

register). 

 Interaction and mediation : encouraging peer-to-peer exchanges, reformulation or 

synthesis of information, which is particularly important in a digital context (Piccardo, 

2014). 

 Socio-cultural knowledge : integrating aspects relating to cultural representations, 

contemporary Francophone realities, or lifestyles and ways of thinking, in order to give 

meaning to the language (Byram & Zarate, 1997). 

According to Mangenot (2017), it is crucial to articulate these language and cultural skills into 

a coherent set of tasks, rather than approaching them in silos. This coherence promotes logical 

progression and makes it easier for the learner to identify the progress made and the remaining 

objectives to be achieved. 

b) Identify the learners' profile and constraints 

To effectively adapt the system to real needs, the teacher carries out an analysis of the target 

audience (Chapelle, 2003). In concrete terms, it takes into account: 

- Language level : established from diagnostic tests, certifications or a guided self-

assessment. 

- The socio-cultural context : age, professional environment, studies, culture(s) of 

origin, representations of the French language and culture (Albero, 2010). 

- Learning motivations : professional objectives (e.g., requirement of a B2 level for a 

position), academic (academic mobility), personal (travel, culture), or mixed (Dörnyei, 

2001). 

- Technological availability : access to a computer or smartphone, quality of the internet 

connection, familiarity with certain digital tools. These parameters are decisive for 

organizing learning modalities (White, 2006). 

This multifactorial analysis (Lamy & Hampel, 2007) makes it possible to anticipate possible 

difficulties that could hinder the learner's progress. For example, a professional adult audience 

may lack time or time flexibility; In this case, short and modular sessions (asynchronous micro-

tasks, video clips, etc.) will be preferred. Conversely, a group of university students with good 

digital fluency may engage in longer collaborative projects or live webinars. 

c) From analysis to selection of content and strategies 

All the information collected during this analysis phase directly guides: 



 

 

 

 

12             A.-H. Aicha et al.

- The choice of content : authentic or semi-authentic media, cultural themes, multimedia 

documents adapted to the level and interests of learners (Guichon, 2018). 

- Pedagogical strategies : action-oriented approach focused on the completion of tasks 

(Puren, 2009), communicative scenarios, project-based pedagogy, etc. 

- Planning of the system : balance between synchronous and asynchronous activities, 

formative or summative assessment, individualized feedback (Garrison & Vaughan, 

2008). 

As Lamy and Hampel (2007) point out, the ability to identify these potential obstacles (lack of 

time, low motivation, technological gaps, etc.) and to propose appropriate solutions (technical 

support, getting started workshops, contextualized and motivating tasks) represents a key 

success factor. As a result, the teacher can personalize his or her interventions and articulate 

different pedagogical formats in order to maintain the engagement and progress of each learner 

(Dörnyei, 2001). 

2. Choice of resources and tools 

The determination of digital resources and tools is a key step in the design of an interactive 

device for the teaching of French as a foreign language. After clarifying the linguistic and 

cultural objectives (see previous section), the teacher must select materials and technologies 

that are in line with the learners' profile, the training environment and the targeted skills 

(Bartolomé, 2008). Indeed, a wise choice of platforms and applications promotes motivation, 

engagement and success in learning (Bates, 2019). 

a) Overview of the main tools 

The available solutions can be classified into three broad categories, each of which addresses 

specific needs (Kress, 2010). 

Plateformes LMS (Learning Management System) 
o Examples: Moodle, Blackboard, Canvas. 

o Key features: 

 Centralization of courses, activities and evaluations. 

 Monitoring and evaluation tools (quizzes, assignments, etc.). 

 Spaces for communication (forums, messaging) and document 

exchange. 

o Main advantage: allows the entire learning path to be structured in a single 

environment, accessible to learners and teachers alike (Albero, 2010). 

Applications interactives 
o Examples: 

 Real-time quiz or polling tools (Kahoot, Quizlet). 

 Video conferencing platforms (Zoom, Teams). 

 Collaborative whiteboards (Padlet, Miro). 

o Key features: 

 Gamification (Kahoot), reinforcement of oral participation (Zoom). 

 Collaborative creation and brainstorming (Padlet, Miro). 

o Main advantage: promote group dynamics, interactivity and active participation 

(Chapelle, 2003). 

Multimedia creation tools 
o Examples: video editing software (OpenShot, Shotcut), screencasting 

(Screencast-O-Matic, Loom), podcasting (Anchor, Audacity). 

o Key features: 



 

 

 

 

 

        

 Creation of audio/video resources (capsules, tutorials, testimonials). 

 Realization of collaborative projects (reports, mini-documentaries, 

chronicles). 

o Main advantage: they introduce multimodality in learning, stimulate creativity 

and promote the authenticity of productions (Kress, 2010). 
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b) Resource selection criteria 

The choice of these tools must be dictated by several criteria, in order to ensure the best possible 

match between the educational system and the realities on the ground (Boissinot, 2016). 

Ergonomics 
o Intuitive interface : Limits the time it takes for the teacher and learners to take 

ownership of the project, especially those who are not familiar with digital 

technology (Bates, 2019). 

o Ease of use : Offers tutorials or clear documentation. 

o Customizability : Allows the addition of modules, plugins, adapted graphic 

charters, etc. 

Accessibility 
o Multi-platform compatibility : The application must work on computers, 

tablets and smartphones, in order to adapt to the equipment available (White, 

2006). 

o Accessibility options : Support for subtitles, text-to-speech, or other features for 

audiences with specific needs (e.g., hearing-impaired learners). 

o Offline performance (if possible): Enable downloading of resources for offline 

use, essential for areas with low internet speeds (Moore & Kearsley, 2012). 

Interoperability 
o Digital ecosystem : Ability to integrate into an existing LMS (Moodle, 

Blackboard) or to exchange data (grades, connection statistics, evaluation 

results) via open standards (SCORM, LTI) (Mishra & Koehler, 2006). 

o Data export and sharing : Ability to keep interaction history, archive jobs, or 

transfer them to other platforms. 

o Security and privacy : Ensuring the protection of personal data, an increasingly 

critical issue in the digital context (Castañeda & Selwyn, 2018). 

c) Scheme for the selection and integration of digital tools 

The process leading to the choice and implementation of the tools can be visualized in the form 

of a diagram, illustrating the way in which the teacher or the institution proceeds to evaluate, 

compare and finally integrate the solutions chosen into a pedagogical sequence. 
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Figure 3. Process of selection and integration of digital tools (inspired by Bates (2019) and 

Boissinot (2016)). 

In this cycle, the teacher or the teaching team: 

1. Analyzes learners' needs (objectives, profiles, constraints). 

2. Explore the different tools that meet the identified imperatives. 

3. Evaluates these tools according to the defined criteria (ergonomics, accessibility, 

interoperability). 

4. Selects the solution(s) deemed most suitable, then develops an implementation plan 

(integration into the pedagogical scenario, support, etc.). 

5. Moves on to the deployment phase, including testing, user training, and feedback, before 

eventually adjusting or changing the tool as needed. 

d) Challenges and prospects 

The use of digital tools can considerably enrich the learning of French as a foreign language, 

by making activities more interactive, more collaborative and better anchored in reality 

(Guichon, 2018). However, it is important to remember that the quality of pedagogical 

engineering remains decisive: a tool only becomes relevant with regard to clearly formulated 

objectives and a well-thought-out articulation with the rest of the system (Mishra & Koehler, 

2006). Moreover, the appropriation of these tools by teachers and learners often requires support 

and initial training, which are sine qua non conditions for successful integration (Boissinot, 

2016). 

Ultimately, the selection of digital resources and tools is part of a continuous process of research 

and improvement, based on technological developments and feedback. Placed at the heart of a 

solid didactic reflection, these tools participate in the construction of a "living" FLE, where the 

diversity of approaches and the richness of interactions promote sustained and dynamic learning 

(Kress, 2010). 
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3. Design Principles 
The design of interactive content for the teaching/learning of French as a foreign language 

implies a pedagogical progression that is both structured, flexible and adapted to the diversity 

of learning rhythms and styles (Reeves, Herrington, & Oliver, 2002). The objective is to offer 

a coherent course, in which each learning unit is part of a logic of sequencing and 

complementarity. Several key principles guide this approach: 

a) Modularity and progressiveness 

- Sequential organization : Activities must be thought of in increasing order of 

complexity, from relatively simple tasks to more elaborate tasks (Bloom, 1956). This 

progressiveness reassures learners and promotes the anchoring of what has been learned 

(Mangenot, 2017). 

- Possibility of revision and consolidation : At each stage, it is crucial to plan moments 

of synthesis or revision in order to consolidate the knowledge already covered. These 

flashbacks contribute to the stabilization of learning and targeted remediation (Reeves 

et al., 2002). 

- Flexibility : A modular device allows learners to navigate between different modules 

according to their needs or pace, making learning more personalized (Bates, 2019). 

b) Variety of formats and multimodality 

- Diversification of media : Annotated videos, interactive quizzes, online role-playing, 

discussion forums, co-writing activities, etc. Each format requires specific skills and 

maintains a renewed interest (Kress, 2010). 

- Stimulate motivation : Offering fun or creative activities (podcast creation, interactive 

posters, mini-projects) arouses curiosity and supports intrinsic motivation (Dörnyei, 

2001). 

- Balance between individual and collaborative : Some tasks can be carried out 

individually (self-assessment, independent mini-game), while others are designed to 

foster collaboration (group projects, virtual debates), allowing learners to develop 

communication and meaning-making skills (O'Dowd, 2018). 

c) Integration of cultural and intercultural elements 

- Authenticity of situations : Learners must be able to confront realistic or semi-

authentic contexts (press articles, video excerpts, podcasts, testimonies), so as to 

immerse themselves in the target language and culture (Thorne, 2016). 

- Intercultural perspectives : Presenting communication situations from different 

Francophone environments (France, Canada, Francophone Africa, etc.) broadens the 

learners' vision and avoids reducing the language to a single cultural framework (Byram, 

1997). 

- Enriching the learning experience : Intercultural tasks (comparisons of practices, 

debates around stereotypes, exploration of local traditions) reinforce the "living" 

dimension of FLE by developing open-mindedness and pluricultural competence 

(Council of Europe, 2020). 

d) Overall scripting and follow-up 

When these principles of modularity, variety and intercultural integration are implemented, the 

teacher can script the device in a coherent way, clearly indicating: 
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- Objectives : Linguistic, pragmatic, socio-cultural skills. 

- The nature of the activities : What is required? What are the expected productions? 

- Feedback methods : How do the teacher or peers provide feedback on the productions 

(oral comments, targeted corrections, etc.) ? 

- Assessment times : Formative (regular feedback) and/or summative (tests, final 

projects) (Bates, 2019). 

Monitoring tools (learning analytics, connection statistics, quiz results) make it possible to 

identify any difficulties encountered by learners and to adjust the support in real time (Long & 

Siemens, 2011). This helps to keep each learner engaged and consolidate their progress. 

e) Towards a "living" French as a foreign language 

Ultimately, the synergy between: 

 A detailed analysis of needs (learner profile, institutional constraints, targeted 

objectives), 

 Choice of adapted tools (LMS, interactive applications, multimedia creation software), 

 A well-thought-out pedagogical design (modularity, variety, taking into account the 

cultural dimension), 

lays the foundations for an offer of interactive content relevant to French as a foreign language. 

In such an environment, learners become actors in their own learning, develop their autonomy, 

their motivation and collaborate with their peers, thus contributing to the emergence of a 

"living" French as a foreign language where the language is practiced and shared in a dynamic 

way (Thorne, 2016). 

IV. Implementing the hybrid training system 

The implementation of a hybrid system in French as a foreign language requires an organization 

that is both flexible and structured, which values the complementarity between face-to-face and 

online activities. The teacher, as a pedagogical engineer, must ensure that these different 

components are dosed and articulated in such a way as to maintain pedagogical continuity and 

promote learner involvement (Garrison & Vaughan, 2008). 

1. Organization of the training course 
The success of a hybrid system is largely based on a methodical organization of the training 

course, which takes into account the complementarity between face-to-face and remote 

activities. This planning must ensure both the coherence of the content and the workload 

required of learners, in order to promote sustained engagement and avoid any form of dropout 

(Garrison & Vaughan, 2008). 

a) Alternation and articulation between sequences 

Face-to-face 

Face-to-face meetings are a key moment for establishing a group dynamic and direct exchanges. 

According to Albero (2010), these encounters make it possible to: 

- Direct interaction activities such as debates, role-plays or simulations, which involve 

speaking and active listening. 

- Consolidation of knowledge : the teacher can clarify certain points of language or 

culture, answer questions live, and propose remedial exercises. 



 

 

 

 

 

 

         

- 

- Partial assessment: whether it is a question of formative mini-tests or immediate 

feedback on written or oral work, face-to-face training facilitates quick and accurate 

feedback. 
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Distance 

Distance learning encompasses two main forms (Hrastinski, 2008): 

- Asynchronous sequences : discussion forums, collaborative work (via Google Docs or 

LMS platforms), guided self-study with multimedia modules or interactive exercises. 

Asynchronicity offers learners the opportunity to work at their own pace, to proofread 

or revise content as many times as necessary, and to think longer before posting their 

contributions (Moore & Kearsley, 2012). 

S

(

p

e

ynchronous sequences: virtual classes or webinars via videoconferencing tools 

Zoom, Teams). These real-time meetings allow direct contact with the teacher and 

eers, to ask questions, to co-construct activities (screen sharing, virtual whiteboard, 

tc.), while maintaining a certain geographical flexibility (Garrison & Kanuka, 2004). 

Coherent sequence between face-to-face and distance learning 

The keystone of a successful hybrid course lies in the coherent articulation of these phases, in 

order to avoid a simple juxtaposition without a pedagogical link (Graham, 2006). Like what: 

- Remote sequences can prepare the learner for face-to-face learning (prior readings, 

research activities, familiarization with instructions) or extend what they have learned 

(reinvestment exercises, post-session discussions). 

- Face-to-face meetings are nourished by work carried out remotely to deepen or validate 

learning. 

In this sense, each modality serves as a complement to the other, creating a pedagogical 

continuity that increases learners' motivation and empowerment (Boelens, Van Laer, De Wever, 

& Elen, 2017). 

b) Time and workload management 

Time and workload management is a major issue in any hybrid system, often perceived as 

demanding for learners who have to juggle different obligations (family, professional, 

academic). A poorly planned schedule or an unbalanced volume of tasks can quickly lead to 

frustration and abandonment (Bates, 2019). 

Precise timetable 

 Establish clear deadlines for each module or task: production submission dates, 

discussion forums to be facilitated, scheduled synchronous sessions. 

 Indicate the resources to be consulted (readings, videos, audio documents, etc.) and 

the estimated time for each, so that learners can anticipate and distribute their 

investment (Moore & Kearsley, 2012). 

The communication of this calendar should be transparent and up-to-date, preferably via an 

LMS that centralizes the information (e.g., Moodle, Blackboard). 

Load balancing 

 Avoid overload by avoiding the simultaneous multiplication of projects or evaluations. 

It is preferable to spread tasks over time, taking into account the different learning 

rhythms (Guichon, 2018). 



 

 

 

 

 

 

 

 

 Take into account individual constraints : profe

with family obligations, etc. A flexible system 

viewing of virtual classes) contributes to persever

 

 Arrange autonomous work periods long enough to allow learners to integrate and 

rework the content (White, 2006). 

s

(

a

sionals in retraining, students, people 

possibility of remedial or deferred 

nce (Dörnyei, 2001). 
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Moments of breathing 

 Pauses and revision sequences : Insert "off" times or weeks of breathing to give 

learners the opportunity to revise and consolidate their knowledge (Albero, 2010). 

 Maintain motivation : By varying the activities (playful, collaborative, reflexive) and 

avoiding the feeling of "permanent running". Learners must feel institutional and 

pedagogical support, in particular through the teacher's responsiveness in forums, for 

example (Guichon, 2018). 

With this in mind, thoughtful time management aims to establish a pace that is both demanding 

(encouraging progress) and realistic (preserving learners' cognitive and emotional availability). 

The transparency of the instructions, the balanced distribution of tasks and the possibility of 

regular feedback then contribute to a sustainable commitment to the hybrid system (Bates, 

2019). 

Ultimately, the organization of the training path in a hybrid context requires: 

 A fluid alternation between face-to-face and distance learning, designed as 

complementary moments in the service of clearly defined learning objectives. 

 Rational management of time and workload, allowing learners to appropriate the 

content at their own pace while maintaining a high level of motivation. 

This dual imperative makes the hybrid system a mode of training that is both stimulating and 

demanding, in which pedagogical engineering occupies a central place. Decisions about 

planning, sequence articulation and deadline management have a direct impact on the learning 

experience and thus on the success of the scheme (Garrison & Vaughan, 2008). 

2. Pedagogical support and the role of the teacher 
In a hybrid setting, the teacher is not limited to delivering content, but rather plays a central role 

as a facilitator, facilitator and advisor (Garrison & Vaughan, 2008). Two major dimensions of 

this support are particularly decisive: tutoring and the management of the virtual classroom. 

a) Tutoring and personalized feedback 

Individualized follow-up 
o Regular interaction : The teacher or tutor closely monitors the learners' work, 

answers their questions and guides them in their progress (White, 2006). In a 

hybrid context, this interaction can take different forms: exchanges by internal 

messaging system (LMS), individual videoconferences, written feedback on 

productions, etc. 

o Tracking tools : Learning analytics, for example, collect data on connection 

time, test scores, or level of participation (Long & Siemens, 2011). Thanks to 

this information, the teacher can personalize his or her support and quickly 

identify a learner's difficulties or blockages. 

Constructive feedback 
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o Precision and focus : When correcting or commenting on an assignment, the 

teacher must emphasize the strengths as well as the weaknesses. Constructive 

feedback highlights the skills already acquired and clearly indicates areas for 

improvement (Dörnyei, 2001). 

o Encouragement : In addition to spotting mistakes, it is important to value the 

progress made, to maintain motivation (Guichon, 2018). Positive and detailed 

feedback builds learners' confidence and encourages them to persevere. 

This individualized support is one of the major advantages of the hybrid system, insofar as it 

makes it possible to combine the proximity of tutoring (direct and frequent exchanges) with the 

flexibility of distance learning (access to resources at any time, variation in communication 

channels). 

b) Animation of the virtual classroom 

Encouraging participation 
o Facilitation techniques : Ask open-ended questions, use instant polls, divide 

the class into breakout rooms to encourage interaction (Hrastinski, 2008). 

o Collaborations : The use of shared documents (e.g., Google Docs, Padlet) or 

digital whiteboards promotes the co-construction of knowledge and linguistic 

practice in real time (Karsenti, 2013). 

Group Dynamics 
o Climate of trust : In order for everyone to dare to express themselves, it is 

essential to set rules of listening and mutual respect. The teacher can encourage 

mutual aid and value all interventions to create a caring atmosphere (Dörnyei, 

2001). 

o Co-construction of meaning : Beyond the simple transmission of information, 

the virtual classroom offers a space for negotiation, debate and sharing. The 

teacher can restart discussions, reformulate ideas to clarify understanding, and 

help learners delve deeper into the topic (Karsenti, 2013). 

Technical management 
o Mastery of the tools : To avoid technical problems disrupting the session, the 

teacher must be familiar with the essential functionalities of the 

videoconferencing platform (screen sharing, chat, recording, etc.) (Chapelle, 

2003). 

o Learner support : Some students may be unfamiliar with digital tools or 

encounter difficulties in connecting. It is up to the teacher to offer tutorials, test 

sessions or occasional assistance to make the experience more fluid (Hrastinski, 

2008). 

In this perspective, the teacher fully assumes the role of conductor: he plans and coordinates 

the pedagogical activities, ensures the smooth running of online exchanges, and maintains the 

interest of the group. Its action influences both the quality of learning (structure, content, 

feedback) and the human dimension (motivation, interactions, well-being). 

3. Evaluation methods 

Evaluation occupies a central place in any training system, and the hybrid mode opens up new 

perspectives for measuring and supporting learners' progress (Garrison & Kanuka, 2004). It is 

necessary to propose a variety of modalities, combining formative and summative approaches, 

in order to respond to the plurality of learning styles and to offer a precise diagnosis of the skills 

acquired (Kress, 2010). 
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a) Formative and summative evaluation 
The implementation of an assessment system adapted to FLE in a hybrid context requires taking 

into account both the formative dimension – in order to support learners continuously in their 

progress – and the summative dimension, which is more formal and certifying. As points out , 

"assessment is not only a measurement tool, but also a means of supporting and motivating 

learning" (Dörnyei, 2001). 

Continuous monitoring (formative assessment) 

Regular micro-assessmentsWhether it's interactive quizzes, virtual classroom 

Q&A, or self-correcting exercises on an LMS platform, these tools help learners 

quickly identify their gaps. They also offer the possibility of progress in real time, 

thanks to immediate results and remediation instructions. According to "blended 

learning promotes the implementation of frequent moments of self-evaluation" 

(Garrison & Kanuka, 2004), which reinforces each learner's awareness of his or her 

specific needs. 

Targeted feedbackThe teacher can provide quick and individualized feedback, in 

the form of written comments, audios or videoconference exchanges. This makes 

it possible to precisely direct the learner's efforts on the points to be improved. As 

White (2006) points out, "Profile-specific feedback helps build engagement and 

refine learning strategies." This personalization of support is all the more essential in 

heterogeneous groups, where the rhythms and needs vary considerably. 

Summative evaluation 

Final projects, standardised tests, oral or written productionsIntended to validate 

the achievement of the objectives set, these summative systems generally refer to 

the CEFR scales of competence (Council of Europe, 2001). These can be oral 

exams, longer essays or tests focused on grammatical and lexical mastery. Summative 

assessment formalizes the level reached by the learner at a given stage of his or her 

career. 

Collaborative dimensionThe integration of teamwork (mini-projects, group 

presentations) encourages the negotiation of meaning and the co-construction of 

knowledge. According to Legutke & Thomas (1991), "collaborative projects develop 

not only language skills, but also social and organizational skills." This helps to 

energize the class, while valuing peer interactions. 

Complementarity and purpose 

This complementarity between formative assessment (as close as possible to the needs and 

progress of the learner) and summative assessment (aiming at certification or institutional 

validation) makes it possible to monitor the learners' progress throughout the course, while 

certifying their final achievements in a rigorous manner. Thus, "evaluation becomes a lever of 

motivation and a support for the learner's autonomy" (Dörnyei, 2001). Far from being reduced 

to a simple control, it is part of a broader logic of continuous training, where the success of each 

person is built step by step, in close collaboration with the teacher and the group. 

b) Assessment tools 

Within a hybrid system, the variety of assessment tools is an essential lever for measuring 

learners' progress in different linguistic and communication skills (Kress, 2010). Three types of 

tools stand out in particular: digital portfolios, interactive tests and group projects. Each brings 



 

 

 

         

o These tests can take various forms: multip

texts, matches, etc., meeting specific needs
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a specific added value, both in terms of the learner's autonomy and in terms of pedagogical 

enrichment. 

Digital portfolios : Diversity of production 

o The portfolio is a space for capitalizing on the work carried out during the course 

(writing, oral recordings, videos, visual productions, etc.). 

o This plurality of forms makes it possible to reflect the learner's evolution in 

several key competences (comprehension, production, interaction), in 

connection with the descriptors of the CEFR (Council of Europe, 2001). 

o As Little (2009) points out, "the portfolio is a tool for raising awareness and 

empowering the learner, who can follow the evolution of his or her performance 

over time". 

Longitudinal Suivi 

o The teacher and the learner can regularly consult and comment on the 

productions submitted. This is referred to as a reflective approach, where 

feedback becomes an integral part of the learning process (Karsenti, 2013). 

o This ongoing dialogue promotes the analysis of progress, the identification of 

gaps and the implementation of targeted remediation actions (Dörnyei, 2001). 

The digital portfolio is thus presented as an evolving medium, promoting both the autonomy 

and the metacognition of the learner (Little, 2009). 

Tests interactifs 

- LMS Platforms and Quiz Apps 

o The use of platforms (Moodle, Blackboard) or quiz applications (Kahoot, 

Quizlet) makes it possible to measure the comprehension of specific linguistic 

points (grammar, lexicon, phonetics) or to carry out regular assessments 

(Chapelle, 2003). 

le

 (

-choice questions, fill-in-the-blank 

spelling, vocabulary, etc.). 

- Feed-back instant 

o The immediate achievement of results plays a reinforcing role: the learner 

immediately knows what he or she has mastered and what he or she has not, and 

can regulate his or her learning strategies (Hrastinski, 2008). 

o On a motivational level, earning points or seeing one's progress over the quizzes 

(playful approach) stimulates involvement and the desire to progress (Dörnyei, 

2001). 

Interactive tests can be easily integrated into a formative assessment strategy, while offering a 

quick and effective barometer for the teacher. 

Group Projects 

- Real collaboration 

o Learners combine their skills to design a final product: video, podcast, oral 

presentation, website, language survey, etc. (Legutke & Thomas, 1991). 

o This collective work promotes the negotiation of meaning, the pooling of 

knowledge and the exchange of points of view, contributing to a co-construction 

of knowledge (Karsenti, 2013). 

- Autonomy and empowerment 

o Each member of the group takes on some of the tasks (writing, editing, research, 

making contact) and must meet the deadlines set (Dörnyei, 2001). 



 

o This mode of operation develops critical thinking, organizational skills and oral 

communication, which are essential for progress in French as a foreign language. 
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Group projects fit particularly well with an action-oriented approach, placing the learner at the 

heart of authentic or semi-authentic activities (Council of Europe, 2020). 

4. Integration scheme for assessment tools 

The diagram below illustrates how these three tools (digital portfolios, interactive tests, and 

group projects) can be articulated within a hybrid journey: 

Figure 4. Schema of articulation of evaluation tools in a hybrid system (inspired by Little 

(2009), Chapelle (2003) and Legutke & Thomas (1991)). 

 

 

 

 

 

 

 

 

 

 

1. Portfolios serve as a basis for continuous and reflective evaluation. 

2. Interactive tests provide quick and timely indicators of language comprehension. 

3. Group projects make it possible to implement, in semi-authentic situations, the skills 

developed. 

At the end of the process, a global assessment (backed by the CEFR) can bring together these 

different sources of evidence (portfolio productions, test results, projects carried out), leading 

to a formal and coherent validation of the level achieved (Council of Europe, 2020). 

c) Towards a comprehensive vision of skills 

The combination of these different assessment methods and tools responds to the plurality of 

learning styles (visual, auditory, kinesthetic, etc.) and offers a more complete vision of the 

learner's real skills (Kress, 2010). Rather than just a single test, teachers can triangulate results 

and better understand each other's strengths and weaknesses. 

In addition, targeted and regular feedback feeds motivation (Dörnyei, 2001), allowing learners 

to understand their mistakes, adjust their learning strategies and see their progress. Evaluation 

thus becomes a lever of support rather than a simple sanctioning measure, helping to establish 

a positive and constructive dynamic in the learning of FLE. 

V. Impacts on language proficiency: Feedback and analysis 

One of the central challenges of any pedagogical system, and a fortiori of a hybrid system in 

French as a foreign language, lies in the tangible effects on the motivation, commitment and 

development of learners' language skills (Dörnyei, 2001). Feedback, whether qualitative 
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(observations, testimonies) or quantitative (connection statistics, success rate), makes it 

possible to take stock of the advantages and limitations of such a system, while identifying the 

key success factors (Garrison & Vaughan, 2008). 

a) Learner engagement and motivation 

One of the major criteria for success in a hybrid system is the motivation and involvement of 

learners. Feedback, both qualitative (observations, testimonies) and quantitative (connection 

statistics, success rate), makes it possible to evaluate the real impact of hybridization on the 

dynamism of the class, participation, and ultimately success in learning French as a foreign 

language (Dörnyei, 2001). 

b) Observations qualitatives 

In the context of a hybrid system, the qualitative aspect of engagement is often highlighted by 

teachers, who observe notable changes in the classroom dynamics. These observations relate to 

both the volume and quality of interactions, as well as the general motivation of learners 

(Guichon, 2018). 

- Interaction, speaking, participation 

- Improved class dynamics 

o Many teachers report a greater diversity of exchanges, linked to the combination 

of synchronous (virtual classes, videoconferences) and asynchronous (forums, 

collaborative work, self-study activities) activities. 

o As Guichon (2018) points out, "the combination of synchronous and 

asynchronous activities, combined with the richness of the media, promotes a 

greater variety of interactions in FLE". Learners thus have multiple contexts in 

which to express their ideas, clarify linguistic points, or carry out communicative 

tasks. 

- Collaborative tools and various channels of expression 

o The use of virtual whiteboards, chats or forums (e.g. Padlet, Jamboard, Moodle) 

increases the opportunities for self-expression, even for those who are reluctant 

to speak face-to-face (Hrastinski, 2008). 

o Digital environments offer written, oral (voice messages, recordings) and 

multimedia (videos, images) channels of expression, allowing each learner 

profile to participate according to his or her affinities, pace and comfort zone 

(Dörnyei, 2001). 

This diversification of forms of exchange contributes to democratizing participation: there is 

often a reduction in the imbalance between students who are very involved and those who are 

more discreet, especially when asynchronous exchanges give everyone time to think (White, 

2006). 

- Testimonials and feelings 

1. Flexibility and learning comfort 

o The testimonies collected through questionnaires or interviews underline the 

appreciation for the flexibility of access to resources (24 hours a day, 7 days a 

week), the possibility of revising at a later time, or even of reviewing video clips 

or work instructions at will (Chapelle, 2003). 



o This flexibility, combined with fun formats (interactive quizzes, online role-

playing, collaborative mini-projects), reinforces motivation and involvement 

(Dörnyei, 2001). 
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2. Impact of regular feedback 

o Whether feedback is automated (in a self-correcting quiz) or human (personalized 

feedback from the teacher), immediate visibility of progress and mistakes 

stimulates the learner to continue their efforts (Long & Siemens, 2011). 

o According to Dörnyei (2001), "concrete and regular feedback is a major lever for 

maintaining motivational momentum and helping the learner to adjust his or her 

strategies". Indeed, becoming aware of one's progress (and weaknesses) as soon 

as a task is carried out encourages autonomy and constructive questioning. 

- Connection statistics, success rate, attendance 

3. Traceability of participations 

o Learning Management System (LMS) platforms (Moodle, Blackboard, etc.) 

make it possible to analyze the frequency and duration of connections, as well 

as the quantity and quality of the work submitted (Bates, 2019). 

o A high connection rate can reflect sustained engagement, but it must be cross-

checked with other indicators: level of participation in forums, results in quizzes 

or tests, etc. (Long & Siemens, 2011). 

4. Success rate in assessments 

o Schools that have compared groups in the traditional course and groups in a 

hybrid system sometimes note a significant improvement in results in the second 

case (Moore & Kearsley, 2012). 

o This can be explained by rapid feedback, continuous assessment, and 

personalized tutoring, which allow for more targeted remediation and increased 

learner empowerment (Dörnyei, 2001). 

Ultimately, many studies converge on the idea that a well-scripted hybrid system — combining 

a variety of activities, regular follow-up and consistency in progression — reinforces 

motivation and involvement. As Dörnyei (2001) puts it, "personal investment in learning 

depends closely on the dynamics of activities and the quality of supervision". 

c) Diagram: Engagement Dynamics in a Hybrid Context 

The diagram below illustrates how synchronous/asynchronous sequencing and media 

diversification can lead to increased engagement, both qualitatively (participation, interactions) 

and quantitatively (connection, success rate): 

In this configuration, synchronous activities stimulate direct interaction and the creation of a 

sense of community, while asynchronous activities allow freedom of pace and revision. The use 

of a variety of tools (playful, collaborative, multimedia) and regular feedback strengthen 

motivation, which translates into greater participation and, ultimately, better results (Bates, 

2019). 
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Figure 5: Diagram of the dynamics of engagement and motivation in a hybrid system 

(inspired by Guichon (2018), Hrastinski (2008) and Chapelle (2003)). 

 

Development of language skills 

The introduction of interactive modalities and the alternation between face-to-face and distance 

learning in the teaching of French as a foreign language offer new opportunities to stimulate 

and strengthen learners' skills. Recent research indicates that these devices can promote both 

comprehension (written/oral) and production (written/oral), while developing the confidence 

and autonomy necessary for active use of the language (White, 2006). 

Development of language skills 

The introduction of interactive modalities and the alternation between face-to-face and distance 

learning in the teaching of French as a foreign language offer new opportunities to stimulate 

and strengthen learners' skills. Recent research indicates that these devices can promote both 

comprehension (written/oral) and production (written/oral), while developing the confidence 

and autonomy necessary for active use of the language (White, 2006). 

 Comparison between traditional tours and interactive devices 

Comparative studies 

o Some research studies have shown a faster progression in oral comprehension 

and production in hybrid classrooms, due to the variety of activities offered 

(interactive exercises, virtual debates, video clips, etc.) and the possibility of 

replaying the content (videos, recordings) (White, 2006). 

o Learners thus have the opportunity to listen to or review linguistic sequences at 

their own pace, promoting progressive familiarization with the sounds, 

intonations and structures of the language (Dörnyei, 2001). 

Deepening of reading comprehension 

o Access to almost unlimited digital resources (articles, blogs, forums, multimedia 

documents) promotes the autonomy of the learner, who can browse various 

media, compare different sources and discover various linguistic registers 

(Kress, 2010). 

o Online collaboration platforms (wikis, padlets) also facilitate the co-construction 

of meaning, since learners can analyze, comment and revise authentic texts 

together (Guichon, 2018). 



In this context, hybrid pathways offer increased flexibility, allowing learners to personalize their 

learning and explore multiple dimensions (linguistic, cultural, pragmatic) according to their 

needs and pace (Moore & Kearsley, 2012). 

 Improvement of Reading/Listening and Writing/Speaking 
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Regular and targeted practice 

o Interactive exercises (quizzes, serious games, simulations), podcasts, 

videoconferences and online debates create an environment where French is 

frequently heard and practiced (Guichon, 2018). 

o This repetition of activities, combined with clear instructions and precise 

objectives, helps to develop fluency and confidence in practice, especially oral 

practice (Dörnyei, 2001). 

Continuous feedback 

o Instant quizzes or collaborative correction (forums, wikis) allow for almost 

immediate feedback. Learners quickly identify their mistakes and adjust their 

outputs accordingly (Chapelle, 2003). 

o The possibility of exchanging with the teacher or peers (text review, oral/written 

comments) also reinforces the feeling of support, a determining factor for 

motivation and autonomy (Long & Siemens, 2011). 

Ultimately, hybrid arrangements are particularly effective in developing fluency and confidence 

in the practice of FLE, thanks to the multiplicity of activities, the flexibility of access to 

resources and the regular support of the teacher and/or peers (Moore & Kearsley, 2012). This 

dynamic and varied approach, rooted in concrete exchanges, encourages learners to speak up, 

experiment, self-correct and, ultimately, deepen their mastery of the language. 

Barriers and Success Factors 

Despite the considerable benefits of hybridization (increased motivation, language 

progression), field experience highlights several obstacles that must be overcome for the 

pedagogical impact to be fully optimized (Garrison & Vaughan, 2008). These obstacles concern 

the technical aspects as well as the support of teachers and the adaptability of the system to the 

different learner profiles. 

d) Aspects techniques 

Internet connection 

o Bandwidth plays a key role: a slow or unstable connection compromises access 

to virtual classrooms, videos, and multimedia content (Hrastinski, 2008). 

o In some contexts (rural areas, developing countries), the quality of the network 

remains a major challenge. Offering downloadable resources or offline ways of 

working can be a stopgap solution (White, 2006). 

Accessibility of tools 

o Learners must have a minimum of equipment (computer, tablet, smartphone) 

and basic digital skills to navigate the digital environment (Chapelle, 2003). 



          

o Initial support is often necessary to avoid dropping out due to technical 

difficulties: tutorials, training sessions, FAQs, etc. (White, 2006). 
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In short, without reliable infrastructure and proper intimation, even the best hybrid setup may 

not produce the desired results. 

e) Teacher support and training 

Pedagogical and technological training 

o Setting up a hybrid course requires the teacher not only to have didactic skills, 

but also to master digital platforms and interactive tools (Karsenti, 2013). 

o Institutions must provide institutional support: continuing education, access to 

resources, technical assistance, etc. A properly trained teacher will be better able 

to script a coherent and motivating course (Graham, 2006). 

Workload management 

o Hybridization often requires additional preparation (creation of materials, online 

activity planning, continuous evaluation) and individualized follow-up 

(Dörnyei, 2001). 

o The adoption of monitoring tools (Learning Analytics) and good practices for 

collaboration between colleagues (pooling of resources) can mitigate this 

overload (Garrison & Vaughan, 2008). 

When the teacher feels supported, both technically and pedagogically, he or she can invest more 

energy in innovation and supporting learners. 

f) Adaptability of resources to learner profiles 

Heterogeneity 

o French as a foreign language classes often bring together learners of varying 

levels, backgrounds and objectives (Dörnyei, 2001). The system must provide 

for modular pathways, or differentiated micro-tasks, to adjust to the proximal 

area of development of each person (Vygotsky, 1978). 

o This differentiation can be achieved through optional activities, personalized 

paths on the platform, or level groups (Guichon, 2018). 

Flexibility 

o The organisation of multiple time slots, the provision of a variety of media 

(audio, video, texts, infographics) and differentiated assessment methods 

(written test, group project, online quiz) are all factors of perseverance and 

satisfaction (Boelens, Van Laer, De Wever, & Elen, 2017). 

o This flexibility encourages the learner to become an actor in his or her own path, 

to select the resources that best correspond to his or her learning style and pace 

(Chapelle, 2003). 

At the end of this observation, we observe that the success of a hybrid system in French as a 

foreign language depends largely on: 

 A reliable technical infrastructure and initial support to avoid digital dropout. 



 

 

 Institutional support to train and support the teacher on the pedagogical and 

technological levels. 

 Pedagogical engineering capable of adjusting resources and evaluation methods to the 

diversity of profiles and needs. 
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When met, these conditions make hybridization a real asset for improving language proficiency 

and fostering active and sustainable engagement on the part of all learners (Garrison & 

Vaughan, 2008). 

V. Prospects for development and recommendations 

The implementation of hybrid training in French as a foreign language already represents a 

qualitative leap in teaching practices, but the rapid development of digital technologies and the 

constant evolution of learners' needs suggest new avenues for further development. The 

following points present perspectives and recommendations to support this evolution and make 

FLE learning ever more effective and inclusive. 

1. Enrich interactivity 

New emerging technologies 

o The advent of virtual reality (VR) and augmented reality (AR) opens up new 

possibilities for immersing learners in simulated cultural or linguistic contexts 

(Burden & Kearney, 2018). They can virtually visit French-speaking places, 

interact with objects or characters in 3D, or participate in immersive role-

playing. 

o Artificial intelligence (AI), in particular via natural language processing, can 

help provide even more personalized feedback (intelligent grammar correction, 

lexical suggestions, etc.) and propose adaptive paths according to the level and 

progress of each learner (Filipe, 2021). 

Potential for adaptation to future FLE systems 

o The integration of these innovations requires methodological and technical 

support, in order to prevent the technology from becoming a gimmick (Chapelle, 

2003). 

o On the other hand, when used properly, VR, AR and AI can be part of a project-

based or action-based pedagogy, where the learner practices French in situations 

close to reality and develops more authentic communication skills (Council of 

Europe, 2020). 

2. Strengthening action research 

Encourage collaboration between teachers, researchers and tool developers 

o To design truly useful digital solutions in FLE, it is essential that pedagogical 

actors (teachers, trainers) exchange with researchers (didactics, educational 

sciences) and developers (computer engineers, application designers). 

o These exchanges can take the form of pilot projects, symposia, or 

interdisciplinary working groups, aimed at testing and improving emerging 

technologies in real-world teaching conditions (Guichon & Wigham, 2016). 
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Develop communities of practice to pool resources 

o Communities of practice (Wenger, 1998) bring together teachers and trainers 

who share common objectives and experts who can provide technical or didactic 

support. 

o By pooling materials, pedagogical scenarios, activities or feedback, these 

communities make it possible to capitalize on successful practices and to 

collectively develop the training offer (Karsenti, 2013). 

In addition to improving the quality of hybrid systems, this collaborative dynamic consolidates 

the recognition and sustainability of hybridization in educational policies. 

3. Adapt to the diversity of audiences 

Taking into account specific profiles 

o Learners with difficulties (DYS disorders, limited digital skills) or with special 

needs (visual/hearing impairment, mother tongues far from French) require 

specific accommodations. 

o The choice of appropriate tools (subtitling functions, specific font for dyslexia, 

simplified interfaces) and the implementation of specialized tutoring are all 

levers to facilitate the inclusion of all (Eckes & Lambert, 2020). 

Inclusive and accessible approach 

o Beyond technical issues alone, inclusion requires reflection on cultural diversity, 

equal opportunities and respect for the rhythms of each learner (Byram, 1997). 

o Multimodal resources (audio, video, text, infographics, etc.) and differentiated 

evaluation methods (projects, online quizzes, oral/written production) contribute 

to making training more equitable and accessible (Boelens, Van Laer, De Wever, 

& Elen, 2017). 

The avenues for evolution for hybrid FLE are numerous and stimulating: 

 Technology (VR, AR, AI) can amplify the immersive and personalized effect, provided 

it is integrated into a solid pedagogical approach. 

 Action research promotes collective innovation, by combining the skills of teachers, 

researchers and developers. 

 Inclusion and diversity of audiences remain a crucial challenge, requiring the adaptation 

of resources and digital accessibility. 

Based on these recommendations, hybrid FLE training can continue to evolve towards more 

integrated and engaging practices, in line with the educational expectations and challenges of 

the 21st century (Garrison & Vaughan, 2008). 

VI. Conclusion 

In the light of all the points addressed, the hybridization of training in French as a Foreign 

Language (FLE) appears to be a necessary and fruitful evolution to adapt to contemporary 

issues in education. The alternation between face-to-face and distance learning, combined with 

a wide variety of interactive activities and assessment methods, offers learners flexible, 
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stimulating learning contexts adapted to the complexity of their needs. This system seems to be 

particularly beneficial for strengthening motivation, active participation and sustained 

commitment, while promoting greater autonomy in the mastery of language skills 

(comprehension and production, written and oral). 

The testimonies collected and comparative studies reveal a faster progression of learners in oral 

comprehension and oral production, mainly thanks to the variety of media, the possibility of 

replaying content (video capsules, audio recordings) and the implementation of personalized 

and regular feedback. Reading comprehension and written production benefit from access to a 

variety of digital resources (articles, blogs, forums) and continuous evaluation methods, which 

encourage proofreading, self-correction and collaboration between peers. 

Nevertheless, the implementation of a hybrid course is not without new challenges, first and 

foremost technical constraints (unstable internet connection, unequal mastery of tools by 

learners) and the pedagogical and technological training of teachers. Thus, the institution plays 

a crucial role in supporting the teacher and the student: it is a question of offering reliable 

infrastructures, initial and ongoing support, as well as training systems intended to equip the 

actors in the field in terms of design, animation and evaluation. 

In addition, the heterogeneity characteristic of French as a foreign language audiences (socio-

cultural origins, language levels, specific needs) calls for the adaptation of resources and 

organisation to offer differentiated pathways. Collaborative tasks, individualized follow-up and 

flexibility of accessibility (schedules, multimedia supports, assessment) are all levers to ensure 

inclusion and respond effectively to the various learner profiles. 

As far as future prospects are concerned, the rise of new technologies (virtual reality, augmented 

reality, artificial intelligence) is opening up new ways to promote immersion, personalization 

and authenticity in learning situations. The development of interdisciplinary projects and the 

constitution of communities of practice are essential to sustain innovation, pool resources and 

expertise, and strengthen action research in this field. 

Ultimately, the hybridization of FLE is a coherent response to the challenges of the 

contemporary educational world: it combines the contribution of digital technology with the 

fundamental principles of language pedagogy (interaction, authenticity, differentiation), while 

encouraging creativity and collaboration. When it is based on rigorous pedagogical engineering, 

solid institutional support and a real consideration of the diversity of learners, the hybridization 

of FLE can contribute to making learning not only more effective, but also more human, 

inclusive and sustainable. 
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