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Abstract

This study evaluates the implementation of the Sasak Language Revitalization
Policy under the Merdeka Curriculum in elementary schools across Lombok,
using a multiple case-study design. Data were collected through questionnaires
and semi-structured interviews with local language teachers, principals, and
administrative staff from five primary schools representing each of the five
districts in Lombok. The descriptive analysis reveals that Sasak language
instruction as a local content subject received the highest mean score (M = 70.00),
followed by participation in the Festival Tunas Bahasa Ibu (M = 49.07). The
implementation of Sasak Language Days and extracurricular cultural activities
yielded lower scores (M = 38.87; M = 34.93), while traditional dress days
received the lowest mean score (M = 30.07). These results indicate uneven
patterns of engagement across different policy components. Moreover, although
most stakeholders acknowledged the existence of the revitalization policy, their
understanding of its guiding principles and models remained limited. This
highlights a gap between symbolic enactment and deeper conceptual
comprehension. Thematic analysis of interview data identified four central
challenges: the limited availability of textbooks and teaching materials,
insufficient technical training for teachers, disparities in implementation between
urban and rural schools, and inadequate access to information about external
programs such as competitions and training opportunities. Guided by
Hornberger’s continua and implementational spaces, Spolsky’s language
management theory, and Fishman’s GIDS framework, the study underscores the
need for bridging top-down directives with grassroots realities. To ensure
sustainable outcomes, it recommends targeted capacity-building initiatives, fair
resource distribution, and inclusive communication strategies among
stakeholders.

Keywords: Sasak language revitalization, multiple case study, language policy,
Merdeka Curriculum

1 Introduction

Language revitalization has become a pressing global concern as many indigenous and
minority languages face endangerment or extinction due to globalization, migration,
and the dominance of national and international languages. UNESCO reports that
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nearly 40% of the world’s 7,000 languages are endangered, with one language disap-
pearing approximately every two weeks [23]. In response, many countries and commu-
nities have developed diverse strategies to strengthen intergenerational transmission,
community-based learning, and integration of local languages into formal education
[4]. For example, Maori language revitalization in New Zealand through Kdhanga Reo
(language nests) and immersion schools demonstrates the effectiveness of grassroots
and school-based programs [3]. Similarly, the revitalization of Hawaiian in the United
States highlights the role of education, family, and policy support in reversing language
decline [24]. These global cases illustrate that while language revitalization faces com-
plex challenges, schools and communities remain central in sustaining endangered lan-
guages.

Reflecting this global concern, Indonesia is currently facing the loss of many local
languages. According to Indonesian Ministry of Education and Culture, out of 718 lan-
guages, 506 are in critical condition, 14 are already extinct [18]. The main reason for
the extinction is that native speakers no longer use and pass down the language to the
next generation [17]. As a measure to protect and preserve the language, the govern-
ment launched “Merdeka Belajar” episode 17, which is mainly aimed at revitalizing the
local languages targeting 38 languages across 12 provinces, namely North Sumatra,
Central Kalimantan, East Kalimantan, West Java, Central Java, Bali, South Sulawesi,
West Nusa Tenggara, East Nusa Tenggara, Maluku, North Maluku, and Papua. The
government cooperates with all school stakeholders, including students, teachers, poli-
cymakers, and language communities across Indonesian provinces with endangered
languages, to run the program. Various efforts are underway to preserve local lan-
guages, including teaching them in schools, organizing extracurricular activities, com-
munity-based learning, family-based language education, and holding cultural events
like the Mother Language festival.

Language revitalization refers to efforts aimed at preventing the decline of a lan-
guage by increasing its number of speakers and expanding the contexts in which it is
used [8]. These initiatives encompass a wide range of informal activities and formal
programs, incorporating both top-down and grassroots strategies, with varying objec-
tives [25]. Educational institutions, particularly schools, are seen as effective in this
process, offering comprehensive benefits by linking home, school, and community in
collaborative language preservation efforts that address colonialism as a key factor in
language endangerment [20]. As a result, many nations leverage schools at different
levels to combat language endangerment.

The Indonesian government has introduced three models for language revitalization:
Model A, Model B, and Model C, with the first two being implemented in schools.
Elementary and junior high school students are required to learn their local language
through the Muatan Lokal (local content) subject and participate in extracurricular ac-
tivities. Schools are also mandated to take part in the 'Festival Tunas Bahasa Ibu,' which
includes competitions such as storytelling, speeches, reading and writing in the local
language, poetry, short stories, Tembang (Pupuh, Geguritan, or Macapat), stand-up
comedy for teachers, Cerdas Cermat (Calakan Telik), and more, depending on the lan-
guage’s richness. The Sasak language, spoken in Lombok, West Nusa Tenggara, is
classified under Model B, which includes both school-based and community-based
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learning approaches. In this model, Sasak is taught through the Muatan Lokal subject,
extracurriculars, local language days, wearing traditional attire, and other school-spe-
cific activities. However, Indonesia is relatively new to implementing this policy, and
there is very limited research evaluating its effectiveness, particularly in the context of
the Sasak language. This study is the first to examine how Sasak language revitalization
is being carried out in schools and the challenges they face during implementation, fo-
cusing specifically on primary schools in Lombok.

Therefore, this study attempts to answer these questions:
1. How do different stakeholders (such as teachers, headmaster, administration staff)
in schools perceive and understand the Sasak language revitalization policy?
2. How has the Sasak language revitalization policy been implemented across different
aspects of school operations?
3. To what extent has the Sasak language revitalization policy been successfully im-
plemented according to the intended goals?
4. What challenges have schools encountered during the implementation of the Sasak
language revitalization policy?

2 Literature Review

Schools have been categorized as one of the best means to revitalize endangered lan-
guages. Micro-level language planning, such as in schools, often plays a more critical
role than macro-level policies in shaping actual practices [1]. The literature on school-
based language revitalization efforts has centred around the idea of balancing ideology
or beliefs, practices and good management to achieve successful language revitalization
endeavors.

According to Spolsky’s concept, language beliefes or ideology refers to the values
and attitudes attached to specific languages, while language practices refer to the habit-
ual use of languages in a community [21]. Language management, in turn, encompasses
explicit efforts by institutions or authorities to influence language use [9, 10]. Horn-
berger support this theory arguing that revitalization succeeds when supportive ideolo-
gies are matched with concrete, sustainable actions [11, 12, 13]. These concepts em-
phasis that without considering local ideologies and community practices, top-down
policies tend to have limited success [16, 19]. For example, government or school pol-
icy maker such as headmaster should have go hand in hand and seek for the response
of the teachers, staff, and students to run the revitalization.

According to [5] Graded Intergenerational Disruption Scale (GIDS) also provides a
diagnostic tool for assessing the vitality of endangered languages and strategies for re-
versing language shift. The GIDS ranges from Stage 8, where only a few elderly speak-
ers remain, to Stage 1, where a language is fully institutionalized in higher education
and government. Specifically, Stage 8 represents critically endangered languages with
very limited speakers; Stage 7 involves adult speakers but little to no intergenerational
transmission; Stage 6 is when the language is still transmitted within the home and
community; Stage 5 involves written use in local contexts such as newspapers; Stage 4
includes compulsory education in the language; Stage 3 refers to use in workplaces and
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lower governmental functions; Stage 2 involves regional mass media and local govern-
ment; and Stage 1 represents the highest vitality, where the language functions in na-
tional government and higher education. According to [5] successful revitalization must
prioritize intergenerational transmission within families and communities (Stages 6—8)
before institutionalizing language use in schools or official domains (Stages 1-5). His
model highlights that without strong home and community use, institutional support
alone is insufficient. However, this study limits its scope by analyzing the language
revitalization efforts only in school communities.

Drawing on Hornberger’s framework of language-in-education policy [9], chal-
lenges in school-based language revitalization are often rooted in the disjuncture be-
tween policy, practice, and language ideology. It is argued that while national or re-
gional policies may formally recognize local languages, their implementation in
schools frequently remains symbolic due to, for example, limited instructional time,
inadequate teacher preparation, and insufficient teaching materials [14, 15]. This pol-
icy—practice gap is further compounded by dominant language ideologies that position
national or global languages as more valuable for social and economic mobility, thereby
marginalizing local languages within formal education settings. In response to these
challenges, research on school-based revitalization emphasizes strategies that align
with Hornberger’s continua of biliteracy, including moving beyond isolated language
subjects toward integrative approaches that embed local languages across the curricu-
lum, empower teachers as active policy agents, and strengthen links between schools
and local communities [6]. Such approaches not only enhance institutional support for
minority languages but also challenge hegemonic language ideologies, thereby creating
more sustainable conditions for language revitalization in educational contexts.

3 Methodology

3.1 Research Design

This study utilized a multiple case study design with questionnaires and semi-structured
interviews as the data collection strategies. A multiple case study involves examining
two or more bounded cases, analyzed both individually and comparatively, to identify
similarities, differences, or patterns across contexts [22, 26].

This methodology is considered appropriate because it allows for comparisons of
findings across different contexts of primary schools in various districts of Lombok. It
is expected to produce more compelling evidence, making the study more robust than
a single-case study [26]. Furthermore, this study employed purposive sampling by con-
sidering geographical variation (schools in urban and rural areas) as well as school ac-
cessibility. Of the five districts on Lombok Island, four schools represented rural areas
and one school represented the urban area (Mataram City). The selection of schools
also took into account ease of access (convenience) to facilitate cross-district compari-
sons.
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3.2 Participants

A total of 15 participants from five different schools in five districts of Lombok took
part in this study. They comprised headmasters, local content (Mulok) teachers, and
administrative staff, with four participants from village schools and one from an urban
school. The participants were purposively selected based on their knowledge and expe-
rience with the Sasak language revitalization policy enacted by the Ministry of Educa-
tion and Culture, as well as their accessibility. This purposive criterion sampling was
therefore expected to provide information that was both detailed (depth) and general-
izable (breadth), making them information-rich cases [7].

33 Data Collection

Before data collection, participant information sheets and informed consent forms were
distributed to the participants. Approval to conduct the research was obtained from the
Faculty of Medicine and Health Sciences, University of Mataram. Afterward, the par-
ticipants completed a questionnaire that assessed their knowledge of the Local Lan-
guage Revitalization Policy in Merdeka Belajar Episode 17 and its implementation at
their schools. The questionnaire consisted of three sections.

The first section contained ten multiple-choice items designed to assess respondents’
knowledge and understanding of the regional language revitalization policy in the
Merdeka Curriculum Episode 17, including its principles, models and types, objectives,
and other key aspects. The second section comprised closed-ended questions using a
four-point Likert scale (Strongly Agree, Agree, Disagree, Strongly Disagree) to capture
the attitudes and perceptions of school stakeholders toward the implementation of the
Sasak language revitalization policy. The third section included three open-ended ques-
tions that asked about (1) challenges faced by schools, (2) recommendations for im-
provement, and (3) other language- and culture-related competitions attended besides
FTBL

Subsequently, participants took part in a 10—15-minute interview session with the
researchers. Different questions were posed depending on the participants’ roles and
contributions to language revitalization efforts in their schools.

3.4  Data Analysis

The three sections of the questionnaire were analyzed using different approaches based
on their nature. The multiple-choice items in the first section were analyzed descrip-
tively by calculating the number of correct answers for each participant to indicate their
level of knowledge and understanding of the regional language revitalization policy.
The second section, which consisted of Likert-scale statements (Strongly Agree, Agree,
Disagree, Strongly Disagree), was analyzed using mean scores to capture overall
tendencies in stakeholders’ attitudes and perceptions, as well as to identify the strategies
most frequently employed by the schools. The third section contained three open-ended
questions on (1) the challenges faced by schools, (2) recommendations for improve-
ment, and (3) other language- and culture-related competitions attended besides FTBI.
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The responses to these questions were transcribed verbatim, categorized according to
the three topics, and summarized in tables, with illustrative examples provided to high-
light recurring patterns.

The interview data were analyzed using Thematic Analysis [2]. This technique was
chosen to identify patterns, categories, and key themes that emerged from the respond-
ents’ narratives, thereby providing a deeper understanding of the implementation of the
Sasak language revitalization policy in primary schools. The interview data were tran-
scribed verbatim and analyzed using the NVivo software application.

The interviews were carried out in Indonesian and later translated into English. To
begin the analysis, the researchers engaged in a thorough review of the transcripts to
become familiar with the data and to identify initial insights. A combination of deduc-
tive and inductive approaches was applied to generate themes. The deductive analysis
was guided by established frameworks, namely Fishman’s Graded Intergenerational
Disruption Scale (GIDS) [5], Spolsky’s Language Management Theory [21], and Horn-
berger’s Ideological and Implementational Spaces Theory [9]. These frameworks were
used to examine stakeholders’ knowledge and attitudes toward the policy, explore how
the Sasak language revitalization policy was implemented in schools, assess its effec-
tiveness, and identify potential challenges in its application. In parallel, inductive cod-
ing allowed for the identification of additional, emerging themes to ensure a more com-
prehensive and nuanced interpretation of the findings. NVivo software was employed
to organize and refine the coding process, with codes being reviewed, compared, and
adjusted iteratively. Data segments were then categorized under the theoretical frame-
works or classified into new themes and subthemes relevant to the four research ques-
tions. Final themes were determined based on their frequency and significance, ensur-
ing they accurately represented the research questions.

The coding process was carried out until data saturation was reached, ensuring that
no additional codes or categories emerged. To enhance validity, triangulation was ap-
plied by cross-referencing the interview data, which strengthened the coherence and
consistency of the themes. The researchers repeatedly refined and reviewed the themes
to ensure they aligned with the research objectives.

4 Findings and Discussion

4.1 How do different stakeholders (such as teachers, headmasters, and
administration staff) in schools perceive and understand the Sasak
language revitalization policy?

Thematic analysis identify six major themes: (1) Perceptions and Attitudes toward the
Policy; (2) Policy Implementation in Schools; (3) Challenges; (4) Support and Collab-
oration; (5) Government Support; and (6) Suggestions for Improvement. These findings
suggest that all school stakeholders expressed positive views and support for the policy,
as reflected in Theme 1 (Perceptions and Attitudes toward the Policy), as illustrated in
Table 1.
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Table 1. Interview excerpts from teachers illustrating perceptions and attitudes toward the Sasak
Language Revitalization Policy.

Participant Themes Interview Excerpts
Code

Theme 1: perception and “’Ok, this is a good program that can revive the

T1 use of the Sasak language in schools, which

attitude towards the policy has been neglected for so long.”’

“Well, regarding the materials, we happen to

have a handbook in the form of a textbook that

was, of course, agreed upon in a meeting with

Ts its compilers. I think it is already appropriate
for their age level. So, for grades 1, 2, 3 up to
grade 6, the differences in the level of, uh,
what is it called, the language used, can al-
ready be seen.”’
"Regarding revitalization, how important is it?
It is very important, because Sasak is the eve-
ryday language used by children in their daily
lives. Therefore, it is necessary to ensure that
the language does not become extinct or dis-
placed, even though we also have the Indone-
sian language. Nowadays, most children, from
an early age, are already taught Indonesian by

P2 their parents. However, the expectation is that
through Sasak language lessons at school, stu-
dents will also understand their culture and
their language, so that it no longer feels like a
foreign language to them, even though they
use Indonesian. Our hope at school is that this
language will continue to exist, that Sasak lan-
guage lessons or local content subjects will al-
ways remain."
"In my opinion, it will have a big impact, be-
cause language really shows a nation and re-
flects ethnic identity. You know, when people
see the dance, hear the language, the accent,
right away we can tell whether someone is

P3 Sasak or Bima. That’s actually what we want
to highlight. So, we really hope that with your
research, you can help connect us with the
government office, so we can get proper guid-
ance on the Sasak alus materials that should be
taught."
"I think it’s really important, because these

AS2 . . .
days a lot of kids have kind of forgotten their
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local language. Most of them speak Indone-

sian, or even English. That’s why Sasak really

needs to be preserved."

"Yeah, I’'m involved in the management, be-
AS4 cause as admin staff we also help the teachers

at school."

Several teachers expressed strong alignment with the goals of the policy, emphasizing
their role in transmitting the Sasak language to younger generations through the use of
relevant teaching materials. Similarly, principals demonstrated strong commitment,
framing their support for the policy as both a personal and professional mission. Ad-
ministrative staff also contributed to its implementation through their administrative
responsibilities.

The qualitative results differed from the quantitative findings. Overall, the results
indicate varying levels of knowledge across stakeholder groups. Teachers demonstrated
a good level of knowledge (M = 6.8). In contrast, principals (M = 5.4) and administra-
tive staff (M = 5.2) demonstrated a moderate level of knowledge. These findings sug-
gest that while teachers are relatively well informed, other stakeholder groups may re-
quire further support to enhance their understanding. The descriptive statistics in Figure
1 illustrate these points.

Chart Title

Mean Score

W Teacher M Principal ™ Administrative Staff

Fig. 1. Mean scores of teachers, principals, and administrative staff on knowledge and under-
standing of the Sasak Language Revitalization Policy.
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Although all school stakeholders are familiar with the Merdeka Belajar Episode 17 lo-
cal language revitalization policy, they lack detailed technical knowledge, particularly
regarding the types of revitalization approaches, objectives, and guiding principles of
the policy. Nevertheless, local content teachers possess the most practical understand-
ing due to their direct involvement in teaching, which makes them more supportive of
the policy’s implementation. It is somewhat unexpected that principals, despite being
the first recipients of policy information and the government’s representatives at the
school level, do not exhibit the highest level of knowledge of the policy. Likewise, the
moderate score of administrative staff (M = 5.2) may reflect their indirect involvement
in policy implementation, as their roles are primarily administrative rather than instruc-
tional or managerial.

4.2  How has the Sasak language revitalization policy been implemented
across different aspects of school operations?

The implementation of the Sasak language revitalization policy occurs through several
interconnected aspects of school operations. First, at the curriculum level, schools inte-
grate Sasak as a compulsory local content subject (Muatan Lokal) taught one to two
hours per week, supported by lesson plans and teaching modules provided by the local
government. In teaching practices, teachers deliver vocabulary, basic conversation, and
traditional expressions, although the depth of instruction varies depending on teacher
expertise. In terms of school culture, most schools hold weekly or monthly activities
such as Sasak Language Day or Traditional Dress Day to foster student engagement.
Third is extracurricular programs, such as tembang Sasak, or cultural performance
groups, are implemented in some schools, particularly those with active cultural in-
structors. Administratively, school leaders support the policy through internal regula-
tions, scheduling, and coordination with the Education Office. The final implementa-
tion is participating in Mother Tongue Festival or Festival Tunas Bahasa Ibu which
organized by the Indonesian government as part of the Local Language Revitalization
programs. This is illustrated in Table 2.

Table 2. Interview excerpts and open-ended questionnaire from teachers illustrating policy
implementation at schools.

Participant Themes Interview Excerpts Open-ended Responses
Code

"This is quite interesting, you know, because
here a lot of our students come from modern
Theme 2: Policy  housing areas where Sasak is rarely used. So, uh,
T2 Implementation ~ we really need to put in extra effort, using differ-
at Schools ent methods and media—Ilike, you know,
LCDs—to help students understand the language
being taught."
"Yes, I can communicate with the students in
T5 proper Sasak language. And at the end of the les-
son, we usually give a summative test."
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Gendang-beleq Festival,

P4 Sasak Folk Song Competi-
tion, and Sasak Speech
Competition
“We also hold what we call ‘Cultural Thurs- Sasak Speech Competition,
days,” where the children wear traditional cos- Sasak Traditional Attire
P2 tumes and perform Lombok dances, and we even Fashion Show
have a karaoke competition for Sasak traditional
songs.”
“Yes, we do. Every Thursday we include a tradi-
tional dance extracurricular activity in the KUSB
M curriculum. I also monitor the program closely

and keep reminding the teachers about it. I try to
set an example by using the Sasak language my-
self.”
“Through what we call ‘Cultural Saturdays.” As
I mentioned earlier, even though many of our
P5 teachers and students come from non-Sasak
backgrounds, on Saturdays everyone uses the
Sasak language.”
“This year we held a Sasak speech competition,
Pl and to support it further we also organized a quiz
contest.”
“T also take part in Cultural Saturdays by guiding

AS5
and teaching the children out in the field.”

Nevertheless, the results of the descriptive quantitative analysis highlight varying levels
of implementation of the Sasak language revitalization program across schools. The
highest mean score was found in the Mulok subject (70), reflecting its role as the pri-
mary and compulsory channel for revitalization efforts. Participation in the Mother
Tongue Festival (FTBI) followed with a mean score of 48, showing moderate but une-
ven school involvement in government-initiated competitions. Other activities such as
Sasak Language Day (38) and extracurricular programs (34) were implemented to a
lesser extent, while the use of traditional attire (30) showed the lowest consistency
across schools. These findings indicate that while curricular-based revitalization is rel-
atively strong, community- and culture-based practices remain sporadic and less insti-
tutionalized, suggesting a need for more systematic integration of both curricular and
extracurricular approaches. This is illustrated in Figure 2.
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Chart Title
80
70
60
50
40
30
20
10
0
Mean score
H FTBI W Extracurriculars Sasak Language Day

W Wearing Traditional Attire m Mulok Subject

Fig. 2. Mean scores of program components in the implementation of the Sasak Language
Revitalization Policy.

Another significant finding concerns the persistent gap between rural and urban schools
in accessing and implementing the Sasak Language Revitalization Policy. The urban
school demonstrated a higher level of awareness and engagement with the policy, par-
ticularly in terms of access to information, training, and opportunities to participate in
the Festival Tunas Bahasa Ibu (FTBI). In contrast, the four rural schools reported lim-
ited exposure to official policy socialization and capacity-building initiatives, resulting
in a more fragmented and incidental form of implementation. As reflected in partici-
pants’ narratives, language revitalization activities in rural schools were largely con-
fined to occasional cultural competitions, such as traditional dance, songs, poetry, and
speech contests, conducted either within or outside the school. These practices suggest
a tendency to interpret language revitalization in symbolic rather than substantive
terms, focusing on cultural performance instead of sustained language use and peda-
gogical integration. These findings highlight the need for more equitable policy dis-
semination and targeted support for rural schools to ensure that language revitalization
efforts extend beyond symbolic activities toward more sustainable and pedagogically
grounded practices. This interpretation is grounded in recurring themes expressed by
stakeholders across rural schools in the thematic analysis, as illustrated in Table 3.

Table 3. Stakeholders’ perceptions of the Sasak Language Revitalization Policy highlighting the
rural—urban gap.

Participant Themes Interview Excerpts
Code
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... “Especially when it comes to FTBI, there’s
T3 (Village Theme 6: Suggestion for  been no training or outreach from the educa-
School) Improvement. tion office. In fact, even our teachers don’t re-

ally understand what FTBI is.”...

...“Because we hardly ever hear about it
T1 (Village (FTBI), the ones we usually take part in are
School) just the traditional dance and folklore storytell-
ing competitions.”...
“The impact of this program has been very
T5 (Urban Theme 1: perception and positive. The students’ enthusiasm is incredi-
ble, they are so happy whenever there are com-
petitions like FTBI. The teachers also feel
more motivated in their teaching.”

School) attitude towards the policy

4.3  To what extent has the Sasak language revitalization policy been
successfully implemented according to the intended goals?

Overall, the implementation of the Sasak language revitalization policy in primary
schools across Lombok has been achieved to a moderate extent when evaluated against
the four national goals of the Ministry of Education and Culture [17]. First, young
speakers are expected to become active users of local languages, learning them with
joy and enthusiasm through media and approaches that resonate with their interests.
Second, the program seeks to ensure the survival of local languages and literatures by
embedding them in daily and educational contexts. Third, it aims to create a space for
creativity and freedom in which local language speakers can safeguard their linguistic
heritage. Finally, the policy envisions identifying new functions and “new homes” for
local languages and literatures, thus repositioning them as relevant in contemporary
life. These goals reflect a comprehensive attempt to sustain intergenerational transmis-
sion while encouraging innovation in the use of regional languages.

In terms of the first goal, the policy has been partially achieved. The interview shows
that Sasak is incorporated into weekly lessons and certain school activities, such as
Sasak Language Day. However, activities that foster joy, creativity, and learner engage-
ment such as storytelling, games, or multimedia use are limited and depend heavily on
teacher initiative. Students are exposed to the language, but not consistently in ways
that promote active and enthusiastic use. The second goal has also been moderately
achieved. The Sasak local-content curriculum is implemented in most schools, and
basic literacy practices are introduced. However, the use of Sasak in broader daily in-
teractions (e.g., school announcements, informal communication, assemblies) is mini-
mal. Literature components such as reading Sasak texts or writing in Sasak remain un-
derdeveloped due to shortages of materials and teacher training. In contrast, the third
goal has been achieved to a limited extent. Only a few schools provide extracurricular
activities, such as traditional arts or cultural clubs, where students can express creativity
in Sasak. Participation in FTBI competitions shows potential, but opportunities remain
largely performance-oriented rather than fostering everyday creative expression.
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Teachers note that they lack resources and institutional support to design creative ac-
tivities beyond the mandatory curriculum. The final goal is the least achieved. Although
schools participate in FTBI and occasionally use Sasak for ceremonies or cultural days,
there is little effort to integrate Sasak into contemporary domains such as digital media,
school campaigns, or student-led projects. Sasak remains positioned mostly as a cul-
tural subject rather than a living language with evolving roles. Teachers and adminis-
trators’ express uncertainty about how to operationalize this objective without guidance
from policymakers.

4.4  What challenges have schools encountered during the implementation of
the Sasak language revitalization policy?

The thematic analysis identified four challenges in implementing Sasak language revi-
talization policy in Merdeka Belajar episode 17 in Lombok, namely: (1) limited avail-
ability of textbooks and learning resources; (2) lack of technical training for teachers;
(3) disparity in implementation between urban and rural schools; and (4) inadequate
access to information on external programs such as competitions and training. These
findings are aligned with the result of open questionnaire. This point is discussed at
Table 4 below.

Table 4. Stakeholders’ perceptions of the Sasak Language Revitalization Policy which illustrate
common challenges

Partici- Themes Interview Excerpts Open-ended Responses
pant
Code

Theme 3: Challenges
Sub theme 1: limited

T2 availability of text-
books and learning re-
sources

“The biggest challenge is the availa-
bility of materials, because we don’t
have enough books. So, we are just
guessing.”

T1 Lack of teaching materials

the limitation of learning me-
AS1 dia and teaching aids about the
Sasak language
the local content curriculum
P5 for elementary schools is not
yet available
Sub theme 2: lack of
T1 technical training for
teachers

“We have never received any train-

ing.”
there are no specialized local
content teachers (graduates
majoring in Sasak language lo-
cal content)

P2
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the lack of competent teachers
P4

who can speak Sasak
Sub theme 3: disparity ~ “Sometimes we just teach Sasak
in implementation be-  from what we know, because there is
tween urban and rural ~ no clear guideline from the govern-

schools ment.”

T3

Lack of student facilities to
AS1 participate in activities related

to local culture and language

constrained by the lack of

AS3 competent tutors in this pro-
gram
Sub theme 4: inade-
quate access to infor- “We rarely hear about competitions
AS3 mation on external pro- or cultural programs. Usually only

grams such as competi- certain schools get the information.”
tions and training.
the lack of information re-

AS2 ceived by schools regarding
FTBI
the lack of competitions being
T1
held

Taken together, the findings indicate that the implementation of the Sasak language
revitalization policy in primary schools reflects a partial and uneven alignment between
language ideology, policy, and practice, as conceptualized by [10], [21], and [5]. Stake-
holders’ consistently positive perceptions of the policy demonstrate a strong ideological
commitment to Sasak as a symbol of cultural identity and linguistic heritage, aligning
with Hornberger’s notion of ideological space as a prerequisite for revitalization. How-
ever, in line with Spolsky’s framework, this ideological support is not systematically
translated into effective language practices or coherent management strategies. While
the compulsory local content subject (Muatan Lokal) represents the most institutional-
ized and consistently implemented component of the policy, other forms of practice
such as extracurricular activities (e.g., tembang Sasak classes), symbolic school-based
initiatives (e.g., wearing traditional attire and Sasak Language Day or Cultural Satur-
day), and competitive programs, remain sporadic and unevenly implemented. Partici-
pation in the Festival Tunas Bahasa Ibu (FTBI), in particular, is largely concentrated in
urban schools that have greater access to information, institutional support, and prepar-
atory resources, whereas rural schools tend to be excluded due to limited policy social-
ization and capacity-building opportunities.

From a Fishmanian perspective, this pattern suggests constrained progress toward
sustained language maintenance, as Sasak is predominantly positioned within formal
instructional and ceremonial contexts rather than integrated into routine communicative
practices and contemporary school domains. Within Fishman’s framework, these find-
ings are most consistent with revitalization efforts operating at Stages 4—5, where the
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language is institutionalized through compulsory primary education and supported by
school-based initiatives, while evidence of sustained intergenerational transmission be-
yond educational settings remains limited and beyond the direct scope of the present
study. Moreover, persistent rural-urban disparities, combined with limited teacher
training and insufficient pedagogical resources, continue to hinder the development of
more sustainable and transformative revitalization strategies. Overall, the findings sug-
gest that although the policy operates within a broadly supportive ideological environ-
ment, its effectiveness remains constrained by structural and institutional gaps that pre-
vent the consistent realization of revitalization goals across school contexts.

This study could benefit from a broader inclusion of community perspectives, par-
ticularly those of students and parents, whose roles are central to language transmission
within home and societal domains. The present analysis focuses on school-based stake-
holders (teachers, principals, and administrative staff) to provide a focused examination
of how designated agents within schools interpret and implement the Sasak language
revitalization policy in line with their institutional responsibilities. Consequently, stu-
dents’ and parents’ perspectives are represented only indirectly through the observa-
tions of local content teachers and other school stakeholders, which limits the extent to
which reciprocal interactions between school-based initiatives and community lan-
guage practices can be explored. In addition, the study could be further strengthened by
a larger sample size. Drawing on a purposive sample of five primary schools, one from
each district in Lombok and fifteen participants, the study prioritizes analytical depth
and contextual comparison over statistical generalizability. As such, the findings should
be understood as an in-depth evaluation of policy enactment within primary school set-
tings rather than a comprehensive depiction of the broader sociolinguistic landscape of
Sasak in Lombok. Future research would benefit from adopting a more holistic ap-
proach by incorporating students’ and parents’ voices, expanding the sample, and ex-
amining multiple domains of language use to achieve a more comprehensive under-
standing of language revitalization processes.

5 Conclusion

This study examined the implementation of the Sasak language revitalization policy in
Lombok under Merdeka Belajar Episode 17 by analyzing school stakeholders’ percep-
tions, policy enactment, outcomes, and challenges. It finds that while the Sasak lan-
guage revitalization policy in Lombok primary schools is underpinned by strong ideo-
logical support from school-based stakeholders, its enactment remains uneven and only
partially effective. Consistent with Hornberger’s emphasis on ideological foundations,
teachers, principals, and administrative staff largely value the policy’s goals; however,
as Spolsky’s framework suggests, this support is not systematically translated into co-
herent management, sufficient resources, or sustained pedagogical practices. The com-
pulsory local content subject (Muatan Lokal) constitutes the most institutionalized
mode of implementation, whereas extracurricular initiatives, symbolic school practices,
and participation in national programs such as the Festival Tunas Bahasa Ibu are frag-
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mented and disproportionately accessible to urban schools. From a Fishmanian per-
spective, Sasak remains confined to formal instructional and ceremonial domains, lim-
iting its role in fostering sustained language maintenance and intergenerational trans-
mission. Overall, the findings underscore the need for more equitable policy dissemi-
nation, targeted capacity-building, and sustained institutional support to advance
school-based language revitalization beyond symbolic maintenance toward more dura-
ble and pedagogically grounded outcomes.
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