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Abstract. This study uses a questionnaire-based methodology to investigates the
effects of Chinese university students’ view of a “standard” English accent on
their classroom involvement and future professional growth. The research finds
that learners’ perceptions of Standard British English (SBE) and General Amer-
ican English (GenAm) are still influenced by the idea of standard language, and
it examines the interaction between this ideology and emerging respects such as
intelligibility and belonging in English. The results show that accent-related con-
cerns may hinder classroom participation, as 72.73% of the participants reported
that they sometimes, often, or always hesitate to speak in class because of their
accent. This article further argues that TESOL teaching classrooms should move
away from the mother-tongue-centered teaching model and place comprehensi-
bility, identity, and diversity in pronunciation teaching at the core.
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1 Introduction

In contemporary Teaching English to Speakers of Other Languages (TESOL) class-
rooms in China, the concept of English pronunciation is still deeply influenced by the
ideology of “standard” pronunciation, especially Standard British English (SBE) and
General American English (GenAm). This ideology has consistently been reflected
within the Chinese education system over a long period of time. Textbooks, listening
materials, and assessment standards are often primarily based on norms based on native
speakers [1]. As a result, many students generally prefer SBE and GenAm, perceiving
them as more standard and pleasant, while evaluating non-native accents (e.g., Chinese,
Indian) less positively [2]. These deeply-rooted notions of accent norms significantly
influence learners' self-perception, language confidence, and willingness to communi-
cate in teaching scenarios. To better understand broader issues like participation and
justice in cross-cultural English teaching (TESOL) situations, it is crucial to investigate
how Chinese college students perceive the “standard” accent.
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According to recent studies, Chinese learners have complicated opinions about Eng-
lish accents, which frequently show themselves as a conflict between the idea of stand-
ard language and the acceptance of accent diversity. Numerous students still view their
own accents negatively and prefer to use standard English accents. According to Fang's
research, for example, college students typically link SBE and GenAm to increased
employment competitiveness, social standing, and linguistic standardization [3]. In a
similar vein, Wang discovered that students were highly motivated to master standard
accents and saw identical native-like pronunciation as an indication of great ability [4].
More recent research, however, suggests a continuous change [4]. Qiao, Song, and Xu
found that more students view comprehensibility as a more useful criterion for commu-
nication, even though standard English native accents are still preferred [5]. Overall,
these studies show that Chinese learners’ assessments of accents are both consistent
and evolving.

This study focuses on how college students view the effect of “standard” English
accents on their engagement in class and expectations for career advancement in
TESOL classrooms. Employing a mixed-method approach, the study combines a ques-
tionnaire survey with a critical literature to explore students’ accent preferences and
their attitude toward their own Chinese-accented in English. It aims to figure out the
impact of accents on their desire to participate in class discussions across three main
aspects. This research design reveals the spread and difficulties of the idea of standard
accents in modern TESOL teaching situations, connecting the theoretical study of ac-
cent ideology with the real classroom experiences of students.

This research serve as a resource for educational decisions on teaching pronuncia-
tion, linguistic identity, and inclusiveness in the classroom. This study has useful im-
plications for TESOL teachers, encouraging instructional courses that emphasize com-
prehensibility to support learner participation and develop successful communicative
competence for a variety of English-speaking environments. This study provides guid-
ance for the ongoing efforts to re-establish the pronunciation norms in TESOL class-
rooms.

2 Literature Review

2.1 Key Concepts

The so-called “standard” English accent typically refers to the variant with higher social
status, such as Received Pronunciation (RP) and General American English (GenAm).
These variants have often been regarded as authoritative norms in English textbooks
and Chinese educational policies, and people adjust their own accents according to
these pronunciations, which also indicates the status of the “standard” English accent
[1]. In contrast, “Chinese-accented English” refers to a localized variant of English in-
fluenced by Chinese phonetics, vocabulary and pragmatic features, yet comprehensible
to international speakers [5]. People’s attitudes towards accents are also influenced by
the ideology of accents - this belief system links specific accents to notions of correct-
ness, prestige, and social status, often marginalizing regional accents as inferior or
flawed [3]. As many students now understand that being understood is more important
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than obtaining native-like speech, comprehensibility has become a more importance
criterion in international communication [5]. These ideas provide the foundation for
comprehending how students assess accents in academic and professional settings.

2.2 Existing Research on Accent Attitudes in China

Research on Chinese language learner’ opinions toward English accents reveals the
intricate relationship between status, identity, and communication priority. Numerous
studies have shown that learners consistently favor native speakers' accents. According
to Fang’s research, pupils typically connect British and American accents with higher
language proficiency and linguistic norms. The deeply ingrained standard language par-
adigm in the Chinese educational system is reinforced by this perception [3]. In a sim-
ilar vein, Wang noted that students typically believe that pronouncing words like native
speakers is advantageous for both academic success and future job prospects [4]. Re-
cent research, however, indicates that students’ perceptions are gradually changing. On
the one hand, with the increasing awareness of English as an an international language,
more and more learners recognize the priority of comprehensibility over native accent
for effective communication [5]. On the other hand, some students still prefer the orig-
inal accent, which may be related to the cultural capital and social prestige it carries
[5]. Overall, the findings of the existing literature show that Chinese language learners
are in a transitional exploration stage between conventional norms and the new notion
of linguistic diversity.

2.3 Theoretical Framework

Chinese students’ perceptions of standard accents can be interpreted using three theo-
retical frameworks: World English, English as a Lingua Franca (ELF), and the iden-
tity/ownership perspective. The World Englishes paradigm challenges the dominance
of inner-circle norms, such as British and American English, by positioning English as
a multi-centered language with several acceptable variants [1]. According to this view-
point, Chinese and English are useful variations anchored in cultural settings rather than
faulty outliers. This perspective is supported by English as a Foreign Language (ELF)
research that prioritizes mutual intelligibility and adaptation over achieving the same
degree of accuracy as native speakers. Easy communication is more crucial, and lan-
guages should be treated equally [1]. Additionally, the identity recognition-based ap-
proach emphasizes the relationship between accent and learners’ sense of self and cul-
tural belonging. Students who strongly identify with their Chinese linguistic origin are
more likely to accept their own accent and see English as a shared international resource
[5]- Together, these theoretical stances refute the native speaker prejudice and offer
different ways to think about the validity of accents in the context of teaching TESOL.
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3 Methodology

3.1 Participants

This study employed an online questionnaire with both closed and open-ended ques-
tions. 21 Participants were all enrolled in English-related courses at a Chinese compre-
hensive university. All of the participants, who were between the ages of 18 and 23,
had completed at least one TESOL or English course. Because these students frequently
utilize English in teaching and communication contexts and are immediately impacted
by the pronunciation standards in the TESOL classroom, this sample is thought to be
in line with the research aims.

3.2 Instrumentation

Two applied linguistics experts independently reviewed the questionnaire draft. They
assessed the questionnaire’s relevance to the research objectives, the unambiguity of
the question items, and its cultural appropriateness within the context of Chinese stu-
dents, confirming its feasibility. The questionnaire was used to gather information
about students’ perceptions of English accents and their self-reported involvement in
class. In line with the constructs commonly studied in accent attitude research, the ques-
tionnaire was divided into four sections:

The general perceptions of standard accents.

The perceptions of Chinese-accented English.

The perceptions of communicative efficacy and intelligibility.

The impact of accent on readiness to speak in class.

For data analysis, items were measured on a five-point Likert scale (1 = strongly
disagree, 5 = strongly agree). Responses on the five-point Likert scale were set into
three categories for more intuitive interpretation: ratings of 1 and 2 were combined as

“Disagree,” 4 and 5 as “Agree,” and 3 remained as “Neutral.” The frequency and
percentage of responses in each category were calculated for key items. Descriptive
statistics.

3.3 Procedure and Data Analysis

The study made it clear that the purpose of the poll was to examine how people gener-
ally perceived English accents rather than to evaluate each participant's level of English
ability. Descriptive statistical techniques were used for data analysis, with an emphasis
on response distributions, average scores, and frequency across the four categories.
Thematic coding was employed to identify recurrent themes pertaining to identity, anx-
iety, and classroom engagement in open-ended responses. These techniques made it
possible for the study to find a strong link between students’ reported behaviors in the
TESOL classroom and how they perceived accents.
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4 Results

4.1 Attitudes Toward “Standard” English Accents

Table 1 presents students’ responses regarding perceptions of “standard” English ac-
cents. The findings indicate that items pertaining to professional settings had the highest
agreement percentages. Specifically with 50.00% of participants agreeing that native-
like pronunciation is essential for career success and 54.55% stating that employers
favor native-like accents. Concerning the definition of a standard and its link to profi-
ciency, garnered the highest proportions of neutral responses (54.55% for both), with
agreement rates below 32%. A large number of students continue to link “standard”
English accents, primarily American and British accents, to social prestige, language
accuracy, and greater language competency. It reflects the enduring influence of stand-
ard accent ideology as reported in other studies [4].

Table 1. A summary of students’ perceptions of ‘standard’ English accents.

Agree/Strongly Agree Neutral — Disagree/Strongly Disa-

I

o %) ) gree (%)
?Srtﬁfgajg%’:;‘“esﬁcfn accents represent 51 goo4 5455%  13.64%
Accent reflects one’s English proficiency.  27.27% 54.55% 18.19%
Natlve-'llke pronunciation is necessary for 50.00% 4091%  9.09%
professional success.

Employers prefer native-like accents. 54.55% 45.45% 0%

4.2  Attitudes Toward Chinese-Accented English and Intelligibility

Table 2. Attitudes toward Chinese-accented English and intelligibility.

Positive / Identity-affirming R
Item (:/)5)1 tve ldentity-atiirming BeSponses  \jetral (%) Negative (%)
0

Chinese-accented English sounds less professional. 40.91% (Disagree + Strongly Disagree) 27.27% 31.82%
Chinese accent is part of my identity. 54.55% 45.45% 0%
I ' would like to keep features of my Chinese accent. 27.28% 63.64% 9.09%

Intelligibility is more important than sounding na-
68.18% 31.82% 0%

tive-like.

As shown in Table 2, A majority of participants (54.55%) participants believes that
Chinese accent is linked to their identity. 68.18% students consider comprehensibility
more important than a native-like accent, confirming the perspective of English as a
lingua franca. Opinions are more divided regarding the professional perception of a
Chinese accent, with 40.91% disagreeing that it sounds less professional and 31.82%
agreeing. 63.64% remain neutral on the desire to actively retain features of their Chi-
nese accent.
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4.3  Accent Anxiety and Classroom Participation

Table 3. Accent-Related Anxiety and Classroom Participation

High Anxiety / High In-  Neutral =~ Low Anxiety / Low Influ-

ftem fluence (%) (%) ence (%)

Hesitation to speak because of accent.  40.91% (Always + Often) 31.82%  27.27%

Feeling anxious when sounding “Chi-

) 27.27% 4091%  31.82%
nese.
Teachers’ reactions affect willingness 36.37% 36.36%  27.27%
to speak.
Participate more when accent diversity 68.18% 2727%  4.55%

is encouraged.

Regarding students’ self-reported accent-related anxiety and its perceived impact on
classroom participation are presented in Table 3. The results indicate that 40.91% of
participants reported that they were reluctant to speak in class, especially 36.37% of
them afraid that their teachers or peers would think poorly of their accents. A strong
majority (68.18%) agree that they will participate more actively when they are in an
environment that accent diversity encouraged. .These events show that participation
behavior is significantly shaped by the concept of accent, and they also point to a po-
tential psychological barrier that could prevent equitable participation in TESOL clas-
ses.

5 Discussion

5.1 Summary and Interpretation of Findings

The study's findings highlight the intricacy and underlying inconsistencies in Chinese
college students' perceptions of English accents. British and American accents are still
seen favorably by many participants. However, the Chinese educational system and
teaching methods have strengthened the long-standing language standards, which are
the primary cause of this preference. According to a number of students, learning to
pronounce words similarly to their mother tongue can make them more competitive for
jobs in the future, particularly in professions where oral communication is necessary on
a regular basis [1]. While Chinese college students are becoming more conscious of the
variety of English, they still have a strong internalization of native speakers' linguistic
standards. The fact that students frequently characterize their native accent as being
more "professional” or "correct" suggests that the standards of native speakers continue
to have a symbolic impact on how language proficiency is perceived.

However, the survey results also show that people are embracing English with a
Chinese accent [6], which is consistent with current scholarly research that highlights
the validity of regional linguistic variants [5]. Learners who prioritize comprehensibil-
ity are more inclined to participate in class discussions than native speakers [7]. This
suggests that positive accent identification can improve engagement and reduce
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anxiety. The shift is mainly due to the lack of an immersive language environment, and
it also reflects a trend towards a more "self-oriented" approach. These findings show
that students are progressively adopting an ELF-oriented viewpoint, considering com-
prehensibility as the primary requirement for successful communication rather than na-
tive language competency. The transitory nature of modern Chinese learners' attitudes
about accents is reflected in this dual orientation, which values the prestige of native
language accents while accepting local accents.

All of these data suggest that Chinese learners are in a transitional stage where they
must balance the evolving viewpoints based on global communication needs with the
inherited accuracy rules.

5.2 Future Directions: Implications for Teaching and Learning

Reorienting Teaching Philosophy and Content. Shifting the Pedagogical Goal: This
thesis explores the future development direction of TESOL teaching methods within
the Chinese context. The teaching objective should shift from pursuing a native accent
to prioritizing clarity. As students increasingly view clarity and comprehensibility as
the core goals of communication, pronunciation teaching urgently needs to break away
from the limitation of imitating the native language and instead focus on the clarity and
comprehensibility of pronunciation [8].

Calculating Ownership and Broadening Exposure: Learners view the accented Eng-
lish as an integral part of their own cultural identity, which indicates that they are grad-
ually regarding English as a global shared resource [6]. This emphasis on language
ownership and identity recognition helps learners build greater confidence and auton-
omy in their use of English. Thirdly, exposure to a wider variety of English accents,
including non-native variations, can help students accept the diversity of accents and
break the privileged status of British and American accents.

5.3 Repositioning the Teachers’ Role

Teachers play a crucial role in driving these changes: they are defined as the subjects
of the transformation. To close the gap between policy and classroom practice, educa-
tors must actively exhibit an inclusive mindset, adapt the curriculum to local needs,
foster a classroom climate that values a variety of accents, and take part in curriculum
design and policy discussions. [9]. For example, because real resources are few, Chi-
nese students' English pronunciation frequently lacks clarity. The comprehensibility is
particularly impacted by inappropriate word emphasis. By recognizing word endings
and vowel placements, teachers can use Waldo's stress prediction methods to anticipate
the proper stress.

The findings demonstrate that this approach is both straightforward and easy to learn,
and it outperforms the conventional approaches. It can assist Chinese learners in low-
ering their accents and enhancing their comprehension and self-assurance when com-
municating internationally [10]. TESOL instructors can assist students in overcoming
accent anxiety and developing more enduring communication skills by improving un-
derstanding, bolstering identity identification, and encouraging linguistic diversity.
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6 Conclusion

The study's findings show that Chinese college students view English accents in two
ways: traditionally and more recently. On the one hand, a lot of students still consider
American and British accents to be the "standard" and link them to improved linguistic
accuracy, academic standing, and professional benefits. However, more students are
starting to acknowledge the validity of speaking English with a Chinese accent and are
emphasizing the language's comprehensibility and communication power. This reflects
the evolving trend in the study of Chinese English and in the context of English as an
international language in recent years. According to these research findings, learners
are in a transitional stage where they are balancing a more inclusive and identity-based
perspective of English usage with the intrinsic norms of their mother language.

Despite the substantial value of this work, a number of limitations must be acknowl-
edged. The results' applicability to a larger student population is restricted by the com-
paratively small sample size. Additionally, participants' opinions of societal norms and
their self-assessed English competence may have an impact on the utilization of self-
reported data. Additionally, the questionnaire lacked contrastive audio stimuli and
acoustic measures, which could have contributed to a better understanding of how stu-
dents assess various accents in real time.

To effectively reflect the diversity in attitudes toward accents, future studies should
increase the sample size to include students from different academic fields, geograph-
ical areas, and English proficiency levels. In order to better understand how students
evaluate native and non-native accents, the study may also include experimental or per-
ceptual tasks (e.g., matching pseudonyms or intelligibility tests). Additionally, more
investigation is required to examine the function of educators. Learners' attitudes and
involvement patterns are greatly influenced by teachers' personal views and classroom
methods. Finally, future studies could investigate how curriculum design, multimedia
input, or classroom interaction can improve exposure to a variety of English accents.
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