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Abstract 

Future school leadership prototypes encourage the early exploration of both aspiring and skilled leaders’ 

emotional intelligence (EI) to develop the entrepreneurial leadership capacity for this population. The mixed-

methods exploratory research focuses on the top leadership in K-12 education at the holistic level by including 

school inspectors, head teachers, middle leaders, and members of the administration council of schools to 

explore EI using validated self-report measures.   

This chapter integrates the transformative model of emotional intelligence (TEI) to address top leaders’ variable 

states of leadership and emotional intelligence. The purpose of this mixed-methods exploratory research was 

twofold.  Guided by TEI theory, the study’s quantitative research questions sought to detect differences in key 

EI skills and 3 potential problematic measures along with 4 personality patterns among top leaders from K-12 

education: school inspectors, head teachers, middle leaders, and members of the administration council of 

schools. Merging top leaders’ participation as the key founders of EI skilled-based future leaders is 

recommended.  Our research sheds light on the need to capture and generate evidence-based leadership 

practices to enhance the leadership community among educational leaders.   
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1. Introduction

Emerging research in leadership urges for future studies in early leadership potential may be explored and 

redeemed through holistic development practices (Fernald et al., 2005; Kudo et al., 2012; Mateiaş & Kanungo, 

2025; Mateiaş et al., 2024; Walsh & Martin, 2023;). Positive relationships among top school leaders and their 

peers enhance the support for early leadership and adaptive behaviors necessary to be considered and applied 

during the formative stages of leader development.  

First and foremost, the leadership practitioners claim that a healthy leader-follower bond endorses our students’ 

emotional self-management and genuine direction for yielding adaptive behaviors to meet the new market demands 

(Mateiaş, et al., 2024; Hruška, et al., in press; Reyes, et al., 2012; Goleman, et al., 2004; Mateiaş, 2018; Nelson 

and Low, 2011; Downey et al., 2014; Hammer et al., 2018).  

While many studies have focused on various aspects of educational leadership, there has been little research on 

top school leadership skills in K-12 education, including all three hierarchical levels: school inspectors, head 

teachers, and middle leaders. This chapter presents a new, innovative skills-based learning and human development 

framework of Transformative Emotional Intelligence (TEI) to enhance early top leadership in K-12 education in 

Romania, as a role model that could be applied in early education of both aspiring and skilled leaders worldwide.   

Ground-breaking training programs have been tested and implemented beforehand this initiative, by introducing 

TEI learning and development with hundreds of teachers and leaders in Romania since 2013, using Zoom symposia 
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and accredited training programs organized by Dr. Delia Mateiaş and the founding creators of TEI in Romania. 

The overarching objective was to help young and adult learners achieve success, health, and well-being in their 

life, career, and self-leadership to build healthy students, schools, and communities.  

Participants in this study included school inspectors, head teachers, middle leaders, and members of the 

administration council of schools from K-12 education in Romania in a holistic learning approach to develop key 

essential skills in personal, emotional, relational, and life (PERL) domains to enhance their education-academic 

experience and preparation for a healthy life over the lifespan.  The purpose of this initiative was to introduce a 

transformational approach to teaching EI skills and lessons with young and knowledgeable leaders worldwide. 

Preliminary findings of this study were presented by the authors of this study at The International Conference on 

Management and Entrepreneurial Leadership for K-12 Education Excellence, April 23-25, 2026, under “LEAD 

the team!” project (referred in the Acknowledgement section). 

The world we all live in has changed.  Rapid, increasing reliance on artificial intelligence (AI) impacts everyone 

— youth, families, communities, and organizations.  Numerous studies indicate that emotional intelligence (EI) - 

the healthy understanding, use, and expression of emotions - is an important factor in school, career, and college 

academic success (e.g. Mateiaş et.al., 2024).  

2. Conceptual Framework

TEI is a skills-based learning system and conceptual framework with key essential, practical tools for fostering 

connection, sustaining well-being, and navigating change. TEI is a confluence of cognitive, affective, and 

behavioral skills embedded in personal, emotional, and relational life domains to achieve physical, mental, and 

emotional health, wellness, and life success.  TEI is the learned ability to think constructively and behave wisely 

(Nelson & Low, 2011).   

New recent research advances an innovative model, The Entrepreneurial Leadership Route (ELBM) that proposes 

innovative practices in a triadic experiential learning of authentic models of leadership, emotional intelligence, 

and entrepreneurship (Hruška, Mateiaş,. Seitz and Christ, in press). Productive and wise behaviors require abilities 

to attune our thoughts, emotions, and actions to communicate an understanding and respect for self and others.  

Learning to lead with empathy is an essential skill and prerequisite of teaching and leadership excellence.  Research 

in teaching and learning effectiveness clearly identifies the importance of TEI lifespan skills.  

The human brain learns best in an environment high in challenge, trust, respect, empathy, and caring.  TEI is key 

to liberating and actualizing human potential.  Human potential is liberated and enhanced in a learning environment 

that incorporates six key characteristics, including: (a) acceptance, (b) positive regard, (c) empathy, (d) trust, (e) 

honesty, and (f) empowerment.  Four TEI dimensions and their underlying skills provide the essential foundation 

for empowering learning, career success, leadership development, effective parenting, and overall quality of life.  

A. Personal/Intrapersonal Skills and the Self-Knowledge Dimension

Healthy habits and skills to understand and trust the development of self-knowledge from the five basic senses 

(what we see, hear, touch, taste, smell) and experiential learning.  TEI skills include:  Self Esteem — to develop, 

trust, and build as a skill, including learning about self, liking and appreciating self, building strengths, playing 

educational games, and activities.  Personal skills help build confidence.  Stress Management — to develop 

relaxation practices to stay calm, manage stressors and pressures.  Positive Change to build resilience to renew 

self, adaptability learning.  

B. Emotional Skills and Self-Knowledge the Dimension

A practical dimension and approach to understanding basic emotions (anger, fear, sadness, love/happiness) and 

their influence on behavior, especially when emotions are strong.  With a focus on the four basic emotions that are 

essential to know about and understand, the impact and understanding of anger, fear, sadness, love/happiness are 

the important topics of education and training.  TEI skills include:  Assertion to regulate and manage 

communication when emotions are strong.  It includes the learned ability to reflect and break the habit of emotional 
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reactivity.  Anger Control provides the focus to stay calm, think constructively, and to regulate and manage the 

emotion of anger.  Anxiety Management provides the focus to regulate and manage the emotion of fear.  Positive 

Change is a skill that purposefully demystifies change for skill improvement.  

C. Relational Skills and Leadership Dimension 

Knowing the importance of relationships and developing healthy, productive relationships for personal well-being, 

life effectiveness, and striving to achieve happiness from pre-K to beyond retirement is the focus of the Self-

knowledge dimension. The principle of human interdependence is accepted as a higher-order value and guiding 

TEI hallmark for developing and sustaining positive relationships.  Its TEI skills include: Comfort with social 

awareness to engage others with confidence and enthusiasm. Empathy to listen actively to understand others 

(reflective, nonjudgmental listening). Decision Making to make healthy, effective choices and decisions.  

Personal Leadership to lead oneself with intelligent self-direction and positive influence. Life is a business of 

growing and developing relationships (Vaillant, 2012). 

D. Life/Career Skills and Self-Management Dimension 

This dimension provides the drive, energy, focus for growth, motivation, and achievement in all aspects of life, 

from education to career to community.  Achievement is central to performance and career success in work, career, 

and life endeavors.  TEI skills include Drive Strength to focus on achieving meaningful goals. Time 

Management to effectively manage self and resources to complete tasks and assignments.  Commitment Ethic 

to complete projects, responsibilities, and persevere with tenacity and perseverance, even when difficulties and 

challenges are experienced.  

3. Methodology 
The purpose of the QN (quantitative) portion of the study was to determine the dominant areas of emotional 

intelligence as measured by the Emotional Skills Assessment Process (ESAP), and the dominant personality (life 

type) style to improve personal well-being and increase professional productivity.  Accurate self-awareness is the 

first step in positive change. 

A single research question (RQ) guided the QN portion of the study.  

The overarching QNRQ sought to determine the extent to which the key emotional intelligence measures of the 

Emotional Skills Assessment Process (Nelson & Low, 1998) were in the Develop, Strengthen, and Enhance areas, 

which scored higher or registered a develop score. Furthermore, overarching QNRQ sought to determine the extent 

to which the 4-life personality style measures differently.  

An initial convenience sample of 1100 participants consisted of individuals who represented top school leadership 

(school inspectors, headteachers, middle leaders, and members of the administrative council) during an 

intermediate education initiative that included transformative emotional intelligence in K-12 education Romanian.  

Participants were invited to complete the two measures, getting this distribution of valid completed measures: 928 

respondents completed the ESAP and for 786 respondents completed the LSTI. The participants (n = 786) ranged 

in age from 25 to 67 (μ = 47.9), per Table 1 and Table 2. 

3.1 Instrumentation 

During the education initiative reported in this study among school inspectors, head teachers, middle leaders, and 

members of the administration council of schools were given the opportunity to complete two validated, self-report 

assessments of TEI skills, the online Emotional Skills Assessment Process (ESAP), and the Life Style Type 

Indicator Personality (LSTI).  

A. The Emotional Skills Assessment Process (ESAP 
The Emotional Skills Assessment Process (ESAP), which was translated from English to Romanian and computer-

administered for this study, has been widely used in the United States and exhibits good internal reliability (Cox, 

2013; Nelson et al., 2003).  The ESAP has also evidenced content validity with measures of healthy being (Nelson 

et al., 2003), relationship skills (Cox, 2013), constructive thinking (Cox & Nelson, 2008), leadership quality 

(Hammett et al., 2012), and transformational leadership (Hammett et al., in press). The ESAP instrument translated 

to Romanian and used in this study was a shortened version (Form A) consisting of 174 Likert-scored items. The 

three response choices for each item are “Most Like Me” = 2, “Sometimes Like Me” = 1, and “Least Like Me” = 
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0.  The three potential problem areas are measured using 18 items each and the 10 skills areas are measured using

six items each.  The six items that comprise the Intrapersonal skill of Stress-Management are reverse-scored. 

B. The Life Style Type Indicator (LSTI)

The second measure, the Life Style Type Indicator Personality (LSTI) provided new research evidence for top 

leaders of a Fortune 500 corporation (Nelson et al., 2014). The models measure four key personality types: (1) 

Believer, (2) Creator, (3) Achiever, and (4) Supporter.  Research findings reveal significant correlations with 

several of the Myers-Briggs Type Indicator measures (Nelson et al., 2014), that assure the construct validity.  

In 2013, Darwin Nelson created the Life Style Type Indicator®, a positive measure of Transformative Emotional 

Intelligence (TEI), in response to the Myers-BriggsType Indicator® (MBTI). The MBTI is a popular instrument 

that was created by Katharine Cook Briggs and her daughter Isabel Briggs Myers in 1961. The instrument is based 

on Car Jung’s (1921) theory of four personality traits measured as dichotomies of (a) Extraversion (E) versus 

Introversion (I), (b) Sensing (S) versus Intuition (N), (c) Thinking (T) versus Feeling (F), and (d) Judging (J) versus 

Perception (P).  A key tenant of TEI is that it is research-derived, person-centered, skills-based (i.e., behaviorally 

anchored), and relationship focused. Therefore, the LSTI provides a fundamentally different way of looking at and 

measuring personality compared to the MBTI.  As Nelson observed in 2014 about the MBTI and its dichotomous 

approach to measure, “A person scoring high in extroversion, for example, should naturally score low in 

introversion. In practice, however, people often score in relative balance on the dichotomies, and so it may be 

helpful to think of them as continuums” (Nelson et al., 2014, p. 67). Rather than using dichotomies, the LSTI uses 

60 items in a forced-choice fashion that "measures personality type along four ways of learning and being … (a) 

Believer, (b) Achiever, (c) Creator, and (d) Supporter” (Nelson et al., p. 68).  The article from 2014 provides an 

in-depth description of the LSTI and how to use it as a reflective learning process to help participants engage in 

the five-step emotional learning system to: 

(a) reflectively think about and understand yourself and others (personality types) (b) develop a new way to think 

about human emotions, (c) create a personal view of healthy personality and wellness (d) indicate your present 

level of satisfaction with your current life style, and (3) learn a daily process of constructive thinking, relaxation, 

and action goal setting that will improve your productivity, achievement, and level of personal well-being. (p. 68) 

The referenced article was written during a visit to India when Nelson and Hammett facilitated a series of 

leadership development workshops for Hindustan Petroleum Corporation executives (N = 93) using the Emotional 

Skills Assessment Process® (ESAP), the other article using in the current study as well, and the LSTI. As a result, 

significant correlations were reported between the LSTI and MBTI measures.   

3.2 Sample 

An initial convenience sample of top school leadership, i.e. school inspectors, headteachers, middle 

leaders, and members of administrative council (N=1100) was recruited for the “LEAD the team!” project (referred 

in the Acknowledgement section).  

The participants attended online training for 8 hours (in teams), organized in two sessions, i.e. 4h/session, 

and were guided to complete online the two measures that included TEI. Notably that many submitted scales were 

incomplete (potential technical errors that occurred during online completion, incomplete answers, etc.).  

At the first appeal, the distribution of valid completed measures is as follows: 928 respondents completed 

the ESAP and 786 respondents completed the LSTI. The participants (n = 786) ranged in age from 25 to 67 (μ = 

47.9), per Table 1 and 2. 

Descriptive Statistics for LSTI 

N Minimum Maximum Mean Std. Deviation 

Gender 776 1 2 1,85 ,35 

Age 778 25 67 47,90 7,03 

Valid N (listwise) 776 

Table 1. Participant Groups by Gender for LSTI 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

New Models of Educational Leadership: Forthcoming Key Traits of …             481

Descriptive Statistics for ESAP 

  N Minimum Maximum Mean Std. Deviation 

Gender 928 1,00 2,00 1,82 ,38 

Age 928 17,00 67,00 47,68 7,400 

Valid N (listwise) 928         

Table 2. Participant Groups by Gender for ESAP 

4. Data Collection and Analysis 

The Statistical Package for the Social Sciences (SPSS 3.0) was used to examine the differences among 

the scales on the ten self-reported ESAP skills and three potential problem areas, along with four life style type 

indicator personality.  

4.1 Results and data Analysis 
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A. The Emotional Skills Assessment Process (ESAP)

Table 3. Descriptive Statistics 

We set out to investigate the normality of the data distribution of the studied variables and in this regard, we 

calculated the descriptive statistical values. We can see from the table that the values of the Skewness and 

Kurtosis parameters, for the most part, respect the conditions of normality, with some small tolerable exceptions. 

Regarding the representativeness of the mean for the targeted variables, from the analysis of the coefficient of 

variation (CV) we observe that at the level of all variables its value is less than 30%, so we can say that the 

values of the means are representative for the data strings.



7 

 

    

  

 

  

 

New Models of Educational Leadership: Forthcoming Key Traits of …             483

 

                     

Table 4. Group statistics 

 

                     

 Table 5. Homogeneity of Variance Test 
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Table 6. Independent Sample test 
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Figure 1.  ESAP Dimensions Mean 

We aimed to determine whether there are significant gender data differentials across all ESAP dimensions and 

found the following:  

- in terms of empathy there is a significant difference between genders (t=-2.872, p=0.004), with female 

characters showing a significantly higher level of value of this variable (M=10.66).  

In general, the literature puts forward related evidence that females score higher than male (Argyle, 1990; Hargie, 

Saunders, & Dickson, 1995).  

- in terms of self-esteem there is a significant difference between genders (t=-1.986, p=0.047), 

characters showing a significantly higher level of value of this variable (M=10.64).  

Petrides and Furnham’s research (2000) put forward new evidence on gender differences in measured and self-

estimated emotional intelligence, that show significant difference on the ‘‘social skills’’, with females scoring 

higher than males.  

- There is a tendency towards significance for time management, favorable to female leaders (M = 9.96; t = -

1.662 p = 0.093). 

In this regard, a study sampled 528 students from the National University of Modern Languages - Islamabad 

Bond’s Time Management Questionnaire concluded that female students are better in time management skills as 

compared to the male students, notably without any statistical differences regarding perceived control of time 

(Sultana & Shakur, 2022). 

 - In terms of deference, there is a significant difference between genders (t=-1.966, p=0.050), with female 

characters showing a significantly higher level of value of this variable (M=6.54). 
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Table 7. Ranking of the average obtained at each ESAP dimension
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Overall, findings showed significant correlations among the majority of ESAP skills. Age corelates with Assertion, Decision 

Making, and Stress Management. This feature could be considered for future training to adapt the training goals with these key 

skills to equip our future young leaders. Among multiple correlations among the ESAP skills, we can notice that Assertion 

significantly corelated with Comfort, Empathy, Decision Making, Drive Strength, Time Management, Commitment Ethic and 

Self Esteem. Moreover, Empathy significantly corelated with all the ESAP skills, including Stress Management. Remarkably 

is that our top leaders display good skills of Stress Management, for almost all EI areas.  

B. The Life Style Type Indicator (LSTI) 
LSTI Descriptive Results 

A large group of the Romanian participants (N = 778) completed the LSTI.  All identified as either female (n = 

663) or male (n = 113), and their average age was 48 years. The average scores in each category were as follows: 

Believer (x̄ = 42), Creator (x̄ = 33), Performer (x̄ = 38), and Supporter (x̄ = 39). The largest group of respondents 

by category was Believer (n = 414) and the smallest was Creator (n = 28). The Supporter (n = 200) and Performer 

(n = 136) fell in between the smallest and largest groups.  While we were not able to pair the LSTI and ESAP 

respondents for the current study, Table 1 presents the correlation statistics from the 2014 article, and we would 

expect similar results if correlations were able to be run for the current study.  

 

Table 8 LSTI and MBTI Personality Type Correlations 

 

 

 
Table 9. LSTI Descriptive Statistics  
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We set out to investigate the normality of the data distribution of the studied variables and in this regard, we 

calculated the descriptive statistical values. We can see from the table that the values of the Skewness and Kurtosis 

parameters, in their vast majority, comply with the conditions of normality. Regarding the representativeness of 

the mean for the targeted variables, from the analysis of the coefficient of variation (CV) we observe that at the 

level of all variables its value is less than 30%, so we can say that the values of the means are representative for 

our data.  

Table 10. Group statistics 

Table 11. Homogeneity of Variance Test 
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Table 12. Independent Samples Test  

We aimed to determine if there are significant gender differences in all LSTI dimensions and we found the 

following: 

-regarding the Believer typology, there is a significant difference between genders (t=3.504, p<0.001), with 

males showing a significantly higher level of the value of this variable (M=43.18). 

--regarding Supporter typology, there is a significant difference between genders (t=-2.793, p=0.005), with 

females showing a significantly higher level of the value of this variable (M=39.03). Previous research (e.g. 

Argyle, 1990; Hargie, Saunders, & Dickson, 1995)  
For instance, previous research findings (Argyle, 1990; Hargie, Saunders, & Dickson, 1995) confirmed that 

gender had a significant effect on interpersonal social skills, which are closely related to key dimensions of 

emotional intelligence with females scoring higher on perceptiveness, empathy, and adaptability than males. 

- There is a tendency towards significance for Creator, favorable to male leaders (M=33.97; t= 1.947 p=0.052).  

- There is a tendency towards significance for Achiever, favorable to female leaders (M=36.30; t= -1.667 

p=0.096). 
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Figure 2. Ranking of averages obtained for each personality type 

Figure 3. Dominant personality typology 

Furthermore, Figure 2 and Figure 3 provide further evidence for this hierarchy, by ranking of averages obtained 

for each personality type and generating the percentage, Believer typology leading pyramid, followed by the 

Supporter and then Achiever. Creator typology becomes a personal development goal for our leaders. These 

findings emphasize small difference between the average of personality type, stressing a good self-awareness of 

leaders in adapting their personality style to the school environment.  
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5. Implications 

Generating individual Profiles of  LSTI and ESAP puts forward emerging teacher data with practical description 

related to health growth and development and share the four lifestyle types in TEI learning according to most 

selected healthy lifestyle type to least selected lifestyle type.  The same approach for development an emerging K-

12 leader, teacher profile showing all ESAP scales and scores with descriptive data.  Those two profiles could 

resonate and create a growing interest in developing healthy teachers with skill sets and competencies of TEI to 

add to their teaching excellence toolkit.  These early data have serious and positive implications for a caring teacher 

training/education model as well as the essential knowledge and skills to develop teachers, K-12 leaders, families, 

and most importantly young and future entrepreneurial leaders in communities everywhere (e.g. Tabel 13). 

Tabel 13. Example of ESAP profile (in Romanian, all the ESAP dimensions were already described)  

 

This study affirms previous research recommendations that leaders, teachers, students, and other populations will 

benefit from the early inclusion of TEI curricula for their balanced personal and professional development. The 

current study provides new emerging evidence for the need to integrate early education leadership for our 

educational leaders by integrating an innovative skills-based learning and human development framework of TEI 

to embrace a holistic learning approach with a focus on developing key personal, emotional, relational, life (PERL) 

skills. The results suggested the value of purposeful inclusion of a more balanced curriculum with emotional skills 

and academic learning to enhance instruction at every level of education.    

5.1 Limitations 

Several limitations must be acknowledged. First, the data has been collected using an online platform, thus it 

occurred several errors during the completion (speed of internet, lack of previous experience in completing similar 

measures, etc.).  Thus, we needed to cancel the incomplete questioners.  Second, the completion of the models 

assumes a degree of understanding and autonomy that our participants might not be familiar with it currently, 

given the novelty of the current study. Future research should priorities longitudinal implementation studies in 

diverse national contexts, comparative analysis of EI and leadership skills effectiveness across developmental 

stages in K-12 settings. 
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5.2. Overall implications 

This study highlights that the essential importance of TEI skills has emerged as a new, innovative curriculum with 

promise for demystifying change and helping leaders develop positive social-emotional skills over the life span.  

Based on over five decades of research, education experience, and training in business and leadership, TEI is an 

emerging theory of emotional intelligence that includes leaders and followers as active, enthusiastic participants 

in the learning and development process.  

Beside hands-on findings that enable our top leaders to have a knowledgeable understanding of their leadership 

and emotional intelligence skills, based on pioneering evidence-based strategy, this pioneering training approach 

further includes a post-completion intervention. Each participant has a state-of-the-art opportunity to reflect on 

their strengths and set up their personal development goals. More precisely, each model, LSTI and ESAP, 

integrates a specific post-completion plan that guides the participants to engender their personal development 

objectives along with specific development strategies.   

Post-completion of the measures, the participants applied/converted their results, drowned from their personal 

ESAP and LSTI profiles, into a personal action plan. The uniqueness of the ESAP and LSTI measures besides the 

model and construct validity, reliability, reflects a post-completion practical approach to convert a profile data into 

a practical personal development plan. Each model integrates a post-completion plan that helps participants 

understand their strengths and set up personal development objectives along with specific development strategies, 

and can easily be used to create a tailored action plan. One of the major gaps in action plans related to self-

development and improvement is the lack of a process to maintain consistency and accountability (Adriaanse & 

Broeke, 2022). One tool designed by Nelson and Low (2011) to help participants reflect on, capture, and align 

cognitive, emotion, and behavior in an actionable, measurable way is the Emotional Learning System (ELS). To 

increase the likelihood of achieving professional and personal goals, the action plan can also be used in conjunction 

with the ELS as a way to have continuous practice with concrete personal real-life experiences to help facilitate 

and track growth and development.     

6. Conclusions

This emerging data collection with K-12 top leaders, teachers, and all who develop and facilitate teacher training 

and student learning for accountability results with the education experience.  This study is needed and genuine 

baseline studies to integrate, weave, and balance learning outcomes for both academic success and healthy life 

experience with intelligent life management with academic, social, emotional, behavior grounding skills for the 

classroom and the boardroom of life.   

With the research base of TEI and emerging, comprehensive ground-breaking practical education research that 

acknowledges the influence of understanding and building self-knowledge of social, emotional, life skills through 

the stages of life and the skills that matter in developing how we think with constructive thinking + critical thinking, 

healthy skills-based learning pathways to healthy personal growth and development, and empower learners to 

achieve intelligent self-direction and personal excellence. A dual system of learning of high academic standards 

balanced with high personal standards of excellence hold immense promise of improving the lives of young 

students, caring teachers, families, and communities.   

K-12 leaders for the present and the future hold the keys to unlocking human potential with health, success, growth, 

and resilience.  This pilot research involving large numbers of K-12 leaders, highly qualified teachers in Romania 

provide bench-mark data with positive assessment early results with the healthy lifestyle and innovative approach 

of the Life Style Type Indicator (LSTI) and Emotional Intelligence Skills Assessment Process (ESAP).

Moreover, leaders advocate for new practices in a triadic experiential learning of authentic models of leadership, 

emotional intelligence, and entrepreneurship (Hruška et al.,, in press). Future hands-on studies should examine the 

dynamic relationships among these key constructs to generate needed evidence-based practices for both training 

and educational practices for educational leaders.  

Transformative Emotional Intelligence (TEI) learning and development was created and developed upon a strong 

research history and empowering learning framework to improve education at all levels to build healthy, 

successful, and empowered teachers, learners, families in K-12 leadership globally.  The emphasis of TEI teaching 

and learning excellence extends to a balanced skills building model with focus on the cognitive, academic 
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development of learners at all levels of education and affective development for achievement of academic 

knowledge and skills and personal-emotional-relationship-life skills to become and be a responsible, contributing 

person in their own life.   

Recommendations For Future Research 
We agree and recommend collaborations with accredited scholars to integrate TEI with other measures of social-

emotional learning and leadership through longitudinal studies to enhance early evidence-based leadership 

development and drive results from a human-centered, holistic perspective.  Such efforts will also strengthen the 

international community of researchers and practitioners who are interested in cultivating early, more authentic 

and responsible leadership.    
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