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Abstract: Social media plays a leading role in social life, and education is no
exception. Therefore, this research focuses on analyzing the perceptions of first-
, fourth-, and sixth-year students of the Basic Education program at the National
University of Education of Ecuador (UNAE) regarding the capacity for educa-
tional inclusion offered by social media in academic processes. A quantitative
approach was used, based on a 17-item survey aimed at 330 students, to investi-
gate the inclusion capacity of social media. The results show that the social media
platforms TikTok, Instagram, Facebook, WhatsApp, YouTube, and Messenger
have higher correlation values when they share the variables of inclusion and
appreciation of diversity. For its part, TikTok is presented as the social media
platform that correlates most strongly with the variable of acceptance of diver-
sity. These findings demand that social media not be limited solely to communi-
cation and information; they must transcend the classroom to promote inclusion.
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1. Introduction

Currently, social networks have a leading role in social life and in the educational field,
they have become fundamental tools to facilitate student learning. Their impact was
particularly evident during the pandemic, when they were consolidated as essential
means for distance learning. From the perspective of [1], social networks not only serve
a relational function, but also serve as effective channels for integrating teaching re-
sources at different levels of the education system. In addition, its scope transcends the
classroom, encouraging feedback and interaction, essential aspects in educational pro-
cesses.

Due to their flexibility, versatility and accessibility, social networks have become
allies in the teaching-learning process, especially in the university context. In this sense
[2], highlight that, although these platforms were not created for educational purposes,
today they have a great impact on education. However, their effective integration re-
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quires that teachers receive continuous and critical training, which allows them to pro-
mote analysis, reflection and respect in digital environments. In this context, it is es-
sential to raise awareness about the responsible use of these tools and establish clear
rules for digital life.

On the other hand, research by [3] underlines that social networks can motivate stu-
dents to use them for academic purposes. University students use them to exchange
information, solve doubts and perform tasks, which makes them a powerful tool in
higher education. However, their didactic effectiveness depends on their being inte-
grated into structured, flexible and contextualized curricular planning.

1.1 Theoretical Foundations

Educational inclusion and its relationship with social networks: Educational inclu-
sion is a fundamental pillar for the construction of fairer and more equitable societies.
It is crucial to foster a culture of respect and appreciation of diversity in the classroom.
In this line of thought, [4] point out that universities face the challenge of implementing
inclusive educational processes that guarantee the participation of all actors, eliminat-
ing stereotypes and prejudices that have perpetuated exclusion in the academic field.
Likewise, [5] emphasizes that teacher training is key to addressing student diversity in
different socio-educational contexts. This training should focus on methodologies,
strategies and resources aligned with the demands of the 21st century. However, to
achieve true inclusion in the classroom, the commitment of the entire educational com-
munity is essential. For this reason, inclusion should be considered a transversal axis in
the curriculum of all educational levels.

However, studies by [6] show that continuing education programs for teachers are
insufficient and poorly adapted to the diversity of educational contexts. This lack limits
the development of the skills necessary to face the challenges of inclusion, becoming a
didactic barrier to teaching and learning. Along the same lines, [7] argues that univer-
sities and other educational institutions must allocate adequate resources and promote
a curriculum that addresses student diversity. In addition, it is essential that the gradu-
ation profile reflects the competencies necessary to educate in the post-pandemic era.
Education in virtual environments must also incorporate principles of inclusion, both
in synchronous and asynchronous spaces.

Social media can play a key role in educational inclusion. According to [8], these
platforms facilitate the exchange of ideas and the generation of enriching debates. Stu-
dents have the possibility of publishing their work and receiving feedback from both
teachers and classmates, which promotes a sense of belonging and community spirit,
essential elements to face the challenges of today's society. In this context, inclusion
must be a cross-cutting axis in all educational environments, face-to-face and virtual.
Social networks can be an effective tool to promote it, as long as their use is guided by
appropriate educational strategies. In this sense, the present study aims to analyze the
perception of students in the first, fourth and sixth cycles of the Basic Education career
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of the National University of Education (Ecuador) about the potential of social net-
works to promote educational inclusion in academic processes.

Social media in the context of higher education: Social networks are an essential tool
for higher education since most university students have them installed on their cell
phones, laptops, tablets and use them for communication, information and support their
academic training and the teacher is not excluded from it, since WhatsApp groups are
generated as complementary spaces in which the teacher participates with reminders,
communications, sending reading and analysis resources. From this perspective, [9]
report that learning with the arrival of social networks is not only focused on four walls,
but that students can access a variety of resources in different formats such as videos,
images, documents, animated elements that stimulate the different learning styles of
each student; all this can be complemented with digital books, conferences, audios,
interviews; however, this requires that the teacher be prepared and plan appropriate
spaces in the classroom for the pedagogical use of social networks.

For [10] estimates that social networks are key for teachers since they allow interac-
tion with other education professionals, in turn they can send academic work, encour-
age feedback and in the case of students they use them daily, which contribute to the
generation of learning, the development of critical thinking, digital, socio-emotional,
communicative and civic skills. In this sense, social networks motivate the participation
of various educational actors such as students and teachers. For their part, from the
perspective of [11] they conceive that educational institutions should provide spaces to
integrate social networks in classes, as didactic strategies that promote learning and the
participation of educational actors; in the case of TikTok, it promotes motivation for
learning in the different areas of the university curriculum; however, It is relevant to
develop critical competencies that allow identifying elements in this network that are
not linked to the educational field.

Challenges of social networks in inclusive education: Although social networks are
present in university classrooms and their good use favors the achievement of learning
outcomes; however, their inappropriate use hinders academic training in young univer-
sity students. Along these lines, [12] states that social networks can help improve stress
levels and their excessive use ends up creating dependence in students, thus postponing
academic tasks. That is why it is important to sensitize students to its critical, disci-
plined, pedagogical use, in which a range of learning opportunities for all is evident.

In the studies by [13] consider that social networks are ideal spaces for the construc-
tion of learning with their peers, in which narratives of their personality are spun and
other innovative forms of access to knowledge are discovered; however, social net-
works can also lend themselves to aggressions, verbal offenses and this weakens school
coexistence; It is therefore relevant to design training, preventive and effective actions
in the use of social networks by the educational community.

On the other hand, artificial intelligence is already present in social networks and
requires that it be used together to benefit inclusive processes in students; from the
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studies of [14] consider that TikTok integrates artificial intelligence to analyze user
preferences through the interactions generated in the videos with reactions and gives a
personalized report to the user. Therefore, it is important to take advantage of this social
network to build videos with educational content and in which several participants are
invited, that is, both students and students for discussion.

2. Materials and methods

2.1 Participants

The National University of Education of Ecuador (UNAE) is a public institution dedi-
cated to the training of teachers to transform the educational system. It currently has
around 6000 students, has seven face-to-face undergraduate careers: Basic Education,
Early Education, Special Education, Bilingual Intercultural Education, Education in
Experimental Sciences, Pedagogy of Arts and Humanities, Pedagogy of National and
Foreign Languages; it also has online careers: Basic Education, Early Education, Inclu-
sive Education, Youth and Adult Education; and two distance careers: Basic Education
and Intercultural Bilingual Education. Therefore, 330 students from the first semester
of 2024 (IS 2024), in the first, fourth and sixth cycle of the Basic Education career,
participated in this research, which constitute the sample and are organized according
to the following characteristics:

Table 1. Sample characterization (N = 330)

Variables Categories Ne Percentage
18< age <20 years 89 27%
19 <age <21 years 104 32%
Age 21 <age <22 years 47 14%
21<age <23 years 33 10%
age > 22 years 57 17%
Gender Male 105 31,8%
Female 224 67,9%
Other 1 0,3%
Ethnicity or nationality Kichwa 3 0,9%
Shuar 3 0,9%
Mestizo 319 96,7%
Other 5 1,5%
Disability Yes 9 3%
No 321 97%
Use of social networks Yes 315 95%
on a regular basis No 15 5%
Use of social networks Yes 298 90%
in academic training No 32 10%

The Table 1 shows the diversity of the sample represented in age, gender, ethnicity,
disability, daily use of social networks and academic training. For this reason, it can be
noted that the age of greatest predominance in the participants is 20 years (32%); in the
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same way, more female students participated (67.9%); In terms of ethnicity, mestizo
women stand out (96.7%) and 97% of those surveyed do not have disabilities. In rela-
tion to the use of social networks on a daily basis, most of the researchers (95%) use
them and in the same way there is a high percentage of social networks (90%) in the
academic training of students.

2.2 Instruments

In the collection of information, the questionnaire on students' perception of the capac-
ity for educational inclusion offered by social networks was applied, based on previous
studies by [15] and [16]. The questionnaire was structured in 17 items that inquired
about the inclusion capacity of social networks: TikTok, Instagram, Facebook,
WhatsApp, YouTube, Messenger, other; through a Likert-type scale with five response
options where 1 = Never / Strongly disagree, 2 = Rarely / Disagree, 3 = Occasionally /
Undecided, 4 = Frequently / Agree, 5 = Very frequently / Strongly agree. Other ques-
tions were open-ended. It is relevant to note that the questionnaire was validated by two
experts: a professor from the University of the Basque Country and a professor from
the National University of Education of Ecuador.

The validation focused on the relevance, clarity and coherence of each item with
respect to the objectives of the research, using an assessment scale from 1 to 5, where
1 = Unacceptable, 2 = Acceptable, 3 = Fair, 4 = Good, 5 = Very good. When entering
the ratings of the experts in the SPSS program, the result obtained in the measure ac-
cording to the Kappa coefficient was -0.089, which indicates a discordance in the rat-
ings. Although most of the items received a rating of "Very Good", some comments
from the evaluators were taken into account and incorporated before the application of
the instrument. In addition, the questionnaire was previously tested on a small group of
students before its application to the total sample.

2.3 Procedure

The focus given to this research was quantitative, with an exploratory scope, based on
the application of the survey of students' perception of the capacity for educational in-
clusion offered by social networks. This survey was answered digitally by the students,
in a Form of Forms of the Institutional Mail of the University of Oviedo with open
access to students. Prior to its application, students were sensitized about sincerity when
answering each item. It is important to emphasize that for its application it had the
approval of the Research Coordination and the Directorate of the Basic Education Ca-
reer of the UNAE, in which the importance of guaranteeing the voluntary participation,
confidentiality, anonymity, and non-traceability of students in research was recalled.
Therefore, the questionnaire did not have data such as names, emails, that would allow
the participants to be recognized. The survey took about 5 minutes to answer and all
students showed their interest in participating.
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2.4 Research design

Given that the objective of this research was to analyze students' perception of the ca-
pacity for educational inclusion offered by social networks in academic processes, that
is, to identify the relationship between both variables, it is a correlational study, as
pointed out by [17]. This approach focuses on the analysis of the behavior of one vari-
able in relation to the other, thus allowing understanding the interaction and connection
between the variables under study.

2.5 Data analysis

The data was collected, sorted and analyzed digitally. First, a descriptive analysis was
carried out, the correlation matrix and the distribution of the variables were analyzed.
Subsequently, to determine the students' perception of the capacity for educational in-
clusion offered by social networks, an exploratory factor analysis is carried out and
several factors are identified that determine the capacity for educational inclusion of-
fered by these platforms. The data obtained were analyzed with the SPSS v.27 program,
having as a reference for significance a p-value < .05 and with a confidence level of
95%.

3. Results

According to the results, it is identified that the social network: WhatsApp (3.88) stands
out from the others in relation to the average, which is positioned as a propitious space
for the promotion of educational inclusion, since it allows the exchange of resources,
synchronous and asynchronous communication; it is followed by YouTube (3.69) for
its particularities in terms of educational content and the video tutorials it presents; on
the other hand, Messenger (2.51) is low in terms of the average in relation to the other
networks for the promotion of inclusion, since its function is more focused on messag-
ing. On the other hand, the standard deviation indicates that "Other social network"
(1,366), Messenger (1,160) and TikTok (1,119) represent scattered opinions on the role
of these social networks in educational inclusion, while WhatsApp (1,047) and YouTube
(1,061) reflect less dispersion, that is, there is greater consensus in their assessments,
as evidenced in table 2.

Table 2. Descriptive data on social networks and educational inclusion

Statistical

Another
Instagram  Facebook  WhatsApp Messenger  social net-
TikTok edu- educa- educa- educa- YouTube edu- educa- work: edu-
cational in- tional in- tional in- tional in- cational inclu- tional in- cational in-

clusion clusion clusion clusion sion clusion clusion
Media 3,06 2,80 3,12 3,88 3,69 2,51 2,65
Desv. 1,119 1,093 1,078 1,047 1,061 1,160 1,366

Devia-
tion
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When the participants were asked about those social networks that promote educational
inclusion, the results reveal that the social network WhatsApp is positioned as a medium
that promotes educational inclusion from the perspective of the students, since its eval-
uations reflect the highest percentages in "Very Frequently" (34.5) and "Frequently"
(31.5) and it is an indication that most of the participants agree and value this social
network as the best for generate scenarios for attention to educational diversity.

Table 3. Percentage distribution of social networks analyzed to promote educational inclusion

Never Rarely Occasio- Often Very of-
nally ten
WhatsApp 2,4 7,6 23,9 31,5 34,5
Youtube 2,4 10,9 28,8 30,6 27,3
TikTok 9,1 21,8 33,0 25,8 10,3
Facebook 6,1 22,7 36,4 23,0 11,8
Instagram 10,9 30,9 339 16,1 8,2
Another so- 29,1 16,7 27,9 13,3 13,0
cial network

Messenger 22,7 29,4 28,8 12,7 6,4

Compared to WhatsApp, YouTube is the second social network to promote educational
inclusion from the perspective of the researched since the highest level is concentrated
in "Frequently" (30.6), these percentages that differ between the two networks can oc-
cur due to the particularities they have, for example, WhatsApp allows immediate in-
teraction, while YouTube stands out for presenting audiovisual content that does not
allow immediate participation, unless it is live. The third social network that lends itself
to promoting educational inclusion according to the results obtained is 7ikTok, its high-
est level is focused on "Occasionally" (33.0), however, "Frequently" has a high com-
ponent, these results can be associated with the use of this social network for other
purposes and a lack of knowledge of students and teachers in the potentialities that this
network can provide for educational inclusion.

As for the social network Facebook, from the students' point of view, it concentrates
a higher percentage in the "Occasionally" (36.4) to promote educational inclusion and
it may be that these percentages reflect that this social network is currently being used
for other purposes that are different from social learning and therefore from promoting
educational inclusion. Instagram is perceived by students as a network that does not
greatly favor educational inclusion, presents a high level in "Occasionally" (33.9) and
it is considered that all these results are due to the fact that this social network is more
oriented to the dissemination of show business, visual and entertainment content that
causes interest and motivation in young people. For those investigated, they consider
that another social network can be lent to promote educational inclusion and this can
be: Twitter, Discord, Telegram, LinkedIn, which for some time may be used for other
purposes and are not directly linked to educational processes due to ignorance of their
potential; this calls for reflection to use them supported by other social networks.
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As for Messenger, its highest percentage is concentrated in "Never" (29.1), which
means that it presents a low percentage to promote educational inclusion, this is because
it is not so linked to academics since its purpose is more focused on personal messaging
and any user can decide to use another social network such as WhatsApp itself, which
shares some functions, and the Messenger social networkits use can be complemented
with Facebook. Regarding the results obtained in the Correlation Matrix, they show
moderate relationships between several social networks, as is the case of the correlation
between TikTok and Instagram, with a value of r=0.545, while other correlations are
lower. However, it is observed that social networks such as TikTok, Instagram, Face-
book, WhatsApp, YouTube and Messenger present higher correlation values when the
variables of inclusion and valuation of diversity are analyzed, which suggests a logical
relationship between these variables. It is important to note that the variables were
grouped into categories such as inclusion, discrimination and valuation of diversity,
which allows a more precise analysis of the different topics addressed.

On the other hand, very low correlations are also highlighted, such as the one be-
tween "Social networks discrimination ethnicity" and "Facebook diversity assessment"
(r=—0.034). This low correlation suggests that not all variables have significant rela-
tionships with each other. These weak correlations can generate statistical noises, re-
flecting conceptual differences that should be discussed. In this case, it is observed that
discrimination by ethnicity in social networks is conceptually far from what is implied
by the valuation of diversity on Facebook. In some cases, it is relevant to note that high
levels of correlation between variables do not always reflect direct practical relation-
ships. For example, variables related to educational inclusion and the valuation of di-
versity show high correlations, which could be related to conceptual overlaps between
the two topics. In this sense, correlations vary significantly depending on the topic, as
evidenced in the case of TikTok, whose correlation is higher with the “valuation of
diversity” than with “discrimination”.

Regarding the factor analysis, the Kaiser-Meyer-Olkin Measure (KMO) as evi-
denced in table 4, a value of 0.824 which is interpreted as very good, that is, they indi-
cate that the values entered are highly relevant to carry out the factor analysis, in turn
the results obtained show that the variables have a high correlation for the identification
of significant underlying factors. On the other hand, with regard to the Bartlett Sphe-
ricity Test, a significance of 0.000 is presented, this shows that the correlations of the
matrix are not random and the data favor to perform the factor analysis:

Table 4. Kaiser-Meyer Olkin (KMO) Adequacy Test and Bartlett Sphericity

Kaiser-Meyer-Olkin Measure of Sampling Adequacy ,824
Bartlett's sphericity test Approx. Chi-square 2753,669
gl 153
Sig. ,000

On the other hand, Table 5 identifies that the total explained variance reflected in the
first component has an eigenvalue of 6.003, this is equivalent to 33.348% of the total
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variance and explains that this component represents a considerable proportion of the
variability in the data. Regarding the following components, it is evident that they have
less variance and progressively decrease, as is the case of the second (12.841%) and the
third (8.778%) respectively. Following this line, Kaiser's rule implies that components
with eigenvalues greater than one are retained, while the first five components of this
study comply with this rule and together account for 68.249% of the accumulated var-
iance. What is interpreted as these five components are sufficient to support most of the
information contained in the original data. On the other hand, the variance represented
by the first five components (68.249%) is adequate. However, it leaves 31.751% unex-
plained and it is evident that the components from six to eighteen have very low eigen-
values (< 1), which indicates that they represent little variance individually.

Table 5. Total variance explained and goodness-of-fit test

Sums of
Charges
Initial eigenvalues Sums of charges squared from  Squared of Ro-
Com- extraction tation ?
ponent Cumulative %  vari- Cumula-
Total % variance % Total ance tive % Total
1 6,003 33,348 33,348 6,003 33,348 33,348 4,682
2 2,311 12,841 46,190 2,311 12,841 46,190 2,225
3 1,580 8,778 54,968 1,580 8,778 54,968 2,866
4 1,353 7,519 62,487 1,353 7,519 62,487 3,116
5 1,037 5,761 68,249 1,037 5,761 68,249 3,104
6 ,807 4,482 72,731
7 ,705 3,914 76,645
8 ,644 3,579 80,223
9 ,598 3,320 83,543
10 ,501 2,783 86,326
11 ,452 2,509 88,836
12 ,387 2,153 90,988
13 ,374 2,077 93,065
14 ,318 1,767 94,832
15 ,294 1,632 96,464
16 ,232 1,290 97,754
17 ,220 1,224 98,977
18 ,184 1,023 100,000

Extraction method: principal component analysis.

The pattern matrix in this study reflected in table 6 presents interesting results, such as
component one that groups the variables in relation to the assessment of diversity in
social networks such as Facebook (0.862), TikTok (0.818), Instagram (0.725),
WhatsApp (0.623), YouTube (0.620) and Messenger (0.605), which are not very distant
from each other. In component two, which has to do with discrimination on social net-
works, high values are evidenced in relation to discrimination on social networks for
belonging to an ethnic group (0.891), discrimination for thinking differently (0.826),
discrimination for disability (0.821). In component three, which refers to educational
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inclusion in social networks, negative charges are identified that possibly reflect an
inverse relationship, for example, this is the case of TikTok (-0.766) and Instagram (-
0.710) and Facebook (-0.656). For its part, in component four, there is evidence of a
positive equality between the social networks of YouTube and WhatsApp (0.777) to
promote educational inclusion. On the other hand, in component five there is less clarity
in its grouping, but it stands out: another social network to promote educational inclu-
sion (0.854).

Table 6. Pattern Matrix

Component

1 2 3 4 5
Facebook for diversity assessment ,862
TikTok for diversity assessment ,818
Instagram for diversity assessment ,125
WhatsApp for diversity assessment ,623 ,357
YouTube for diversity assessment ,620 357
Messenger for diversity assessment ,605 ,447
Social media for ethnicity discrimination ,891

Social networks for discrimination for thinking ,826

Social Media for Disability Discrimination ,821

TikTok for educational inclusion -,766

Instagram for educational inclusion -, 710

Facebook for educational inclusion -,656

YouTube for educational inclusion 777

WhatsApp for educational inclusion 177

Social networks for educational inclusion ,542

Another social network for educational inclusion ,854

Another social network for valuing diversity ,326 ,709

Messenger for educational inclusion -,389 ,570

Extraction method: principal component analysis.
Rotation method: Oblimin with Kaiser normalization.

The Table 7 explains the matrix of component correlations, which identifies that the
highest correlation is present between components 1 and 4 (r=0.394) and between 1 and
5 (r=0.326), which implies that these components share some variance. On the other
hand, the lowest correlations are found in component 3 with the others, highlighting the
negative relationship with component 5 (=—0.256). This implies that the third compo-
nent could represent a different construct or even contrary to the one represented by the
other components; All this is evidenced in more detail in the following table:

Table 7. Component Correlation Matrix

Component 1 2 3 4 5
1 1,000 -,030 -,212 ,394 ,326
2 -,030 1,000 -,083 -,016 ,051
3 -,212 -,083 1,000 -,200 -,256
4 ,394 -,016 -,200 1,000 ,183




Analysis of the Educational Inclusion Capacity of Social ... 241

5 ,326 ,051 -,256 ,183 1,000

4. Discussion and conclusions

This research focused on analyzing the perception of students in the first, fourth and
sixth cycle of the Basic Education career of the National University of Education about
the capacity for educational inclusion offered by social networks in academic processes,
through the application of a survey. The results obtained reveal relevant information
about social networks and their prominent role in the creation of inclusive environ-
ments, especially in the university context, aimed at addressing student diversity. With
respect to the most popular social networks, such as: WhatsApp, YouTube, TikTok,
Facebook, Instagram, and Messenger, a greater affinity is observed with the variables
of inclusion and valuation of diversity. This suggests that these platforms are positioned
as key spaces to promote inclusion in virtual environments. In this sense, [18] argue
that young people see social networks as a means of communicating, leaving aside
physical limits, and turning them into an opportunity for linguistic and cultural rap-
prochement.

On the other hand, in the case of Facebook, a weaker relationship is found with the
variable of discrimination by ethnicity. This implies that, for the most part, participants
have not experienced discrimination in these settings due to their ethnicity, although
they may face other forms of discrimination. [19] points out that, through its groups,
Facebook is configured as a platform that facilitates conversations on various topics,
allowing the participation of users from all over the world. As for TikTok, there is ev-
idence of a closer relationship with the variable of valuing diversity than with discrim-
ination, which may suggest based on students' perceptions that this social network pro-
motes an environment of respect and acceptance towards diversity. [20] highlight that
TikTok allows the expression of diverse identities, representing a society made up of
individuals with diverse thoughts, characteristics, and questions, who demand ac-
ceptance and respect from all perspectives. Perhaps, in this social network you can con-
tribute to the construction of more inclusive societies, as long as the values of respect
and tolerance are promoted.

The pattern matrix confirms that the most relevant social networks in the study, such
as Facebook (0.862), TikTok (0.818), Instagram (0.725), WhatsApp (0.623), YouTube
(0.620) y Messenger (0.605) offer ideal scenarios for the assessment of diversity, as
they share common characteristics that promote respect and tolerance. In this sense,
[21] argues that, although social networks represent valuable opportunities, they can
also become channels for the dissemination of prejudices. Therefore, it is crucial that
their use is oriented to the benefit of society, promoting inclusion and equity.

In short, it is relevant to mention that from the perspective of students, social net-
works are related to educational inclusion and can be the best allies to embrace the
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diversity present in the different university contexts; however, each social network has
its particularities that make some (WhatsApp) stand out more than others (Messenger)
in the promotion of educational inclusion within academic processes. In addition, it is
important to consider that the impact of social networks on educational inclusion is not
automatic, but depends on other factors such as the role of the teacher, the intentional
approach to inclusive activities, digital competencies in the negotiation of identities,
the promotion of support, and the various manifestations of the participants [22].

Faced with these latent demands in the university context, future research should
focus on the use of social networks with reflective and critical approaches, accompa-
nied by planned actions that involve both students and teachers. It is essential to con-
sider the characteristics, needs, and identities of students, given that most of them use
social networks on a daily basis, even for their academic training. Therefore, its use
should not be limited to communication or obtaining information, but should transcend
the classroom, promoting inclusion in various socio-educational contexts and contrib-
uting to the construction of fairer and more equitable societies.

Acknowledgments: This study is derived from the doctoral thesis: "Social networks as a means
for educational inclusion", for which we express our gratitude to the National University of Ed-
ucation of Ecuador UNAE for providing us with the facilities to carry out this doctoral research.

Disclosure of Interests: The authors have no competing interests to declare that are relevant to
the content of this article.

References:

1. Gil-Fernandez, R., & Calderén, D.: The use of social networks in education: a systematic
review of the scientific literature. Digital Education Review, 1(40), 82-109 (2021).

2. Nisperuza Belefo, B. 1., & Aravena Domich, M. A.: Social networks and school coexist-
ence: under the scopic regime of digital life. Alternancia - Journal of Education and Re-
search, 6(11), 110-122 (2024).

3. Limas-Sudrez, S. J., & Vargas-Soraca, G.: Social networks and their use in higher education:
a view from the university student body. Education and Humanism, 24(42), 212-231 (2022).

4. Paz-Maldonado, E., & Flores-Giron, H.: Attitude of university teachers towards educational
inclusion: a systematic review. Revista Brasileira de Educagao Especial, 1(27,) 1037-1052
(2021).

5. Lopez, M. 1. Q.: Inclusive and emerging methodologies for teacher training in educational
inclusion. International Journal of Support for Inclusion, Speech Therapy, Society and Mul-
ticulturalism, 7(2), 110-117 (2021).

6. Ramirez-Solorzano, F. L., & Herrera-Navas, C. D.: Educational Inclusion: Challenges and
Opportunities for the Education of Students with Special Needs. Scientific Journal Zambos,
3(3), 44-63 (2024).

7. Castillo Armijo, P.: Educational Inclusion in Teacher Training in Chile: Tensions and Per-
spectives for Change. Journal of Studies and Experiences in Education, 20(43), 359-375
(2021).

8. Gonzalez Coronel, K.: Use of social networks and their influence on educational develop-
ment. Ciencia Latina Multidisciplinary Scientific Journal, 7(4), 579-593 (2023).



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Analysis of the Educational Inclusion Capacity of Social ... 243

Galvan Orozco, A., Lopez Pérez, O., Chavez Lopez, J. K., & Contreras Lopez, E. X.: Virtual
learning environments: Social networks for learning at university. Innoeduca. International
Journal of Technology and Educational Innovation, 8(1), 91-101 (2022).

Isequilla Alarcén, E.: Interaction of university teaching staff through social networks to pro-
mote educational inclusion. In: Alastor, E., Martinez Garcia E., Sanchez-Vega E. Rubio-
Gragera (eds.) Research in ICT Education: Challenges and Opportunities, vol. 1, p. 9, UMA
editorial (2023).

Aguilar Mera, G. A., Garzon Balcézar, J. M., Pereira Haz, G. del R., & Arteta Rivas, M. M.:
Use of Tik Tok as an effective learning tool in higher education. RECIAMUC 7(2), 22-30
(2023).

Panduro, J. A. T.: Peruvian university students' dependence on social networks during the
COVID-19 pandemic. Research and Postgraduate, 36(1), 131-144 (2021).

Dans Alvarez-de-Sotomayor, 1., Munoz Carril, P.-C., & Gonzalez Sanmamed, M.: Social
media use habits in adolescence: educational challenges. Fuentes Magazine, 23(3), 280-295
(2021).

Tejedor Calvo, S., Cervi, L., Robledo-Dioses, K., & Pulido Rodriguez, C.: Challenges of
using TikTok as an educational platform: A multi-thematic network where humor trumps
debate. Open Classroom, 51(2), 121-128 (2022).

Diaz Quichimbo, D. M., & Alulima Alulima, L. D.: Social networks as a means of inclusion
in higher education. Runae, (6), 13-27 (2021).

Bonilla del Rio, M., & Sanchez Calero, M. L.: Educational inclusion in times of COVID-
19: Use of social networks in people with intellectual disabilities. RIED. Ibero-American
Journal of Distance Education 25(1), 141-161 (2022).

Arias Gonzales, J. L., & Covinos Gallardo, M.: Research design and methodology. Ap-
proach Consulting EIRL 1(1), 66-78 (2021).

Gozalvez-Pérez, V., & Cortijo-Ruiz, G.: Human development and social networks in digital
societies. Sophia, collection of Philosophy of Education, 1(34), 41-64 (2023).
Baltar-Moreno, A.: Digital social networks as places of memory: citizen dialogues through
photography on Facebook. ICONO Magazine 14 20(2), 1-23 (2022).

Micaletto-Belda, J. P., & Martin-Ramallal, P.: Digital inclusion in the TikTok ecosystem:
analysis of the hashtag# Things they tell me. Observatory (OBS*), 17(1), 75-100 (2023).
Gomiz Pascual, M. D. P.: Inclusive citizenship, social networks and women with disabili-
ties: opportunities and risks. Sociological Journal of Critical Thought, 1(15), 25-45 (2021).
Dominguez Chujutalli, C. V., Gonzales Saavedra, J. R., Vargas Bé¢jar, J. F., & Tadeo
Dominguez, J. E.: Digital social networks and educational inclusion in adult education: a
current systematic review. Tribunal Magazine, 6(15), 701-719 (2026).

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter's

Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.


http://creativecommons.org/licenses/by-nc/4.0/

	Analysis of the Educational Inclusion Capacity of Social Networks: An Approach to University Classrooms



