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Abstract. This study aims to examine the position of oral history in history
subjects in Indonesia. The study was conducted through a qualitative analysis of
the curriculum documents and official textbooks of the last two curricula, namely
the 2013 Curriculum and the Independent Curriculum (Kurikulum Merdeka).
This study is important to do because so far there has been an old paradigm that
considers that history only depends on written sources, such as the adage 'without
documents, there is no history. Such a condition is ultimately reflected in
historiographical works in Indonesia—and also around the world—which tend to
rely on written sources and overlook oral sources. In fact, oral sources have an
important role in reconstructing the past from a more humanistic and equitable
perspective. The findings of this study indicate that there is a shift in the position
of oral history in the two curricula, but unfortunately it has not been absolutely
integrated because it has not equipped students with what oral history is and how
to conduct research using oral history.

Keywords: Oral History, History Textbooks, Kurikulum 2013, Kurikulum
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1 Introduction

History is a discipline that critically reconstructs events that occurred in the past using
historical traces left behind, both written and artefactual. In addition, history can also
be reconstructed through the testimony of perpetrators and eyewitnesses who were
directly present, saw or just heard the occurrence of a disaster. The reconstruction
process must be based on empirical evidence that is scientifically studied through the
method of critical historical research [1], [2]. Without critically examining both
primary and secondary historical sources, narratives of the past lack a strong
evidentiary basis and may become mere myths and fairy tales [3]. Therefore, the
availability of reliable historical sources is the main foundation that historians use to
construct objective and scientifically sound historiography.

Unfortunately, for a long time, academic historiographical tradition tended to
place too much emphasis on written sources as the sole basis of the most reliable
historical knowledge. This view is reflected in the phrase, "no documents, no history,"
which is often associated with the statement of Leopold von Ranke, a Western
historian from the nineteenth century [4], [5], [6], [7]. The dominance of this kind of
view has led to the marginalization of other forms of historical evidence, including
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oral sources. In fact, oral sources have great potential to be used in reconstructing the
past from the perspective of the personal experiences of historical actors and
witnesses. At the same time, dismissing oral sources means neglecting the collective
memory of communities, as well as the perspectives of marginalized groups, which
often never appear in official documents produced by the authorities [8], [9], [10],
[11], [12].

As a logical consequence of the reliance on written records, oral history has
been excluded from its use in a wide range of global historiographical works [13].
This situation can also be observed in Indonesian historiographical works, which tend
not to give sufficient attention to oral history [14]. Modern Indonesian
historiographical writing is still dominated by the use of written sources from colonial
archives, official state documents, newspaper archives, and the like. More
importantly, this disregard for oral history not only narrows the scope of the national
historical narrative, but also implicitly ignores local narratives and the testimonies of
grassroots historical actors.

This article argues that the imbalance in historical writing is greatly influenced
by the application of history education in formal educational institutions, particularly
schools and universities, which tend to ignore the teaching of oral history. In the
Indonesian context, the reality on the ground suggests that history education in
schools more often focuses on memorizing facts from textbooks and official
historiography of the state [15]. Students have not been equipped with a basic oral
history methodology as a tool to practice critical analysis skills. The absence or
limitation of the integration of oral history into teaching and learning in this
classroom ultimately reinforces the perception that oral sources are an inferior form of
evidence, while at the same time leading to the inhibition of students' active
involvement in exploring the local historical narratives that exist around them [16].

Based on the various problems mentioned above, this study aims to conduct an
in-depth analysis of the position of oral history in the Indonesian history education
curriculum policy, as well as conduct a comparative analysis of the oral history
portion in school history textbooks. In particular, this study intends to examine the
paradigm shift from the 2013 Curriculum (Kurikulum 2013) [17], [18], [19], [20],
which emphasizes a scientific approach, toward the ‘Independent Curriculum’
(Kurikulum Merdeka), which emphasizes flexibility of learners [21]. Content analysis
was carried out based on learning objectives and teaching materials in both curricula
and mentions of oral history in textbooks. Ultimately, this article aims to uncover the
extent to which oral history is recognized and integrated into history education in
Indonesia.

The significant benefit of this study lies in the need to examine how
Indonesian history education policies deal with long-rooted old paradigms. As long as
the position of oral history remains marginalized in the classroom, students will only
gain an incomplete understanding of history as a result of being accustomed to seeing
written sources as the only valid form of evidence. As a result, the younger generation
will miss out on the opportunity to develop a historical consciousness rooted in local
realities and collective community experiences. Limiting the historical narrative to
only written documents and official government texts will only distort students'
understanding of the complexities of the past. Therefore, analyzing the position of
oral history in the national curriculum is essential to encourage an inclusive and
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democratic pedagogical transformation, while also equipping students with historical
thinking skills through critical investigation of oral sources.

In contemporary discourse, scholarly works on historiographical writing and
historical education in Indonesia seem to be on two different paths. On the one hand,
historiographic studies have consistently questioned the hegemony of colonial
archives and centralized state narratives [22], [23], [24], although these archives and
narratives remain widely used in various national historiographic works. On the other
hand, research in history education has focused primarily on the effectiveness of
alternative learning strategies or the evaluation of student outcomes [15], [21], [25],
[26], [27]. Studies that specifically examine the convergence of these two
domains—that is, the position of oral history both as a methodology and as
substantive content in official curriculum documents—are still very limited,
especially those offering a comparative analysis of the paradigm shift from the 2013
Curriculum to the Kurikulum Merdeka. Therefore, the novelty of this study lies in its
focus on evaluating how changes in national curriculum policies directly affect the
position and portion of oral history in the curriculum and history textbooks.

Based on the background mapping, this study aims to meet three main
objectives. First, identify the learning objectives, scope, and proportions of weight
given to oral history in the 2013 Curriculum and related official student textbooks.
Second, identify the learning objectives, scope, and proportion of weight given to oral
history accommodated in the Kurikulum Merdeka and its official textbooks. Third,
interpret the pedagogical implications of this curriculum shift in placing oral history
in history teaching at the high school level in Indonesia.

2 Method

To answer the three main objectives above, this study uses a qualitative document
analysis approach through library research [28]. The analysis is carried out
systematically across two different sets of official educational materials: the official
curriculum documents and textbooks for Grades 10—12 under the 2013 Curriculum
(Core Competencies and Basic Competencies), along with the Merdeka Curriculum
(Learning Outcomes) documents and the corresponding Phase E and F textbooks [29],
[30], [31], [32], [33], [34], [35], [36]. Treating these national documents as primary
qualitative data, this study traces shifts in the policies and pedagogical frameworks
that govern how historical methodology is formally conceptualized and translated into
school teaching.

The analytical framework uses qualitative content analysis [37] to evaluate and
compare the two curriculum documents across three aspects: learning objectives, text
representation, and instructional direction. Following the data reduction and
comparative matrix display as outlined by Miles, Huberman, and Saldana [38], the
study tracked the proportion of textbook content dedicated to oral sources, the extent
to which oral history is treated as substantive content and whether there is a research
methodology based on oral history. Through this comparative synthesis, this method
uncovers the structural position of oral history in the national curriculum and assesses
its ability to develop students' historical thinking skills through oral history.
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3 Finding and Discussion

Based on the analysis of the official curriculum documents and history textbooks from
the Indonesian government, it is known that the position of oral history in Indonesian
history education is different between the 2013 Curriculum and the Kurikulum
Merdeka. However, this change should not be understood simply as a linear shift from
the absence to the existence of oral history. Rather, it is a form of shift in how oral
sources are positioned in the subject of history in Indonesia. In the 2013 Curriculum,
the opportunity for students to interact with historical sources is mainly embedded in
broad procedural competencies, such as knowing, questioning, collecting data,
reasoning, and communicating through the implementation of simple historical
research. However, the curriculum does not explicitly identify oral history as a
particular source or research method. This implicit position is also increasingly
reflected in official textbooks: oral history is only briefly mentioned in Grade X
textbooks, but then disappears from historical narratives and learning activities in
Grades XI and XII. As a result, although the curriculum provides pedagogical spaces
and opportunities for students to conduct historical research, textbooks do not
translate this space in relation to oral sources.

A different tendency can be observed in the Kurikulum Merdeka. The learning
outcomes in Grade X explicitly require students to develop investigative skills
through the stages of historical research—heuristic, criticism, interpretation, and
historiography—and the textbook provides more explicit references to written,
material (artefactual), and oral sources. Specifically, Grade X textbooks identify oral
sources as one of the three major categories of historical sources and repeatedly
mention oral information as part of the heuristic process. The rest, in Grade XI, oral
history is not mentioned at all, and in Grade XII it is only mentioned as one of the
reference sources. Nevertheless, the presence of stronger oral sources in the
Kurikulum Merdeka does not necessarily indicate that oral history has become a fully
developed methodology of school history education. On the contrary, the evidence
suggests a movement from implicit recognition to the recognition of explicit sources,
while the methodological and pedagogical dimensions of oral history are still
underdeveloped.

3.1 Oral History in the 2013 Curriculum

The analysis of the 2013 Curriculum indicates that oral history was not explicitly
formulated as either a historical source or a methodological approach. Nevertheless,
the curriculum contained several competencies that potentially created space for its
incorporation into history learning. This is stated in the third and forth Core
Competencies (Kompetensi Inti or KI), KI-3 required students to understand, apply,
and analyse factual, conceptual, and procedural knowledge, while KI-4 required them
to process, reason, and present knowledge in both concrete and abstract domains and
to employ methods consistent with scholarly principles [39]. These competencies
were reinforced by several Basic Competencies (Kompetensi Dasar or KD) that
required students to undertake historical research or produce historical narratives. For
example, Grade XI KD 4.6 required students to write the history of a national and
regional figure who struggled against colonialism. Grade XII KD 4.4, 4.5, and 4.6
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required students to conduct simple research into Indonesia's political and economic
life during the Guided Democracy, New Order, and early Reformasi periods and
present the results in written reports [39]. In principle, these competencies could
accommodate oral history because historical research involving contemporary or local
actors can legitimately employ interviews as primary sources. However, the
curriculum stopped at the level of generic historical inquiry and did not specify oral
history as one of the methods through which these competencies could be achieved.

This analysis of the affordability and specificity of the curriculum is important
because what is expected sometimes has a disparity with what is applied, between the
intended vis-a-vis implemented curriculum [27]. The 2013 curriculum does not
mention the prohibition of the use of oral history or oral sources; rather, its use is
largely left to the interpretation and initiative of the teacher as the spearhead. As a
result, the potential for oral history does exist but is not institutionally articulated. In
fact, the curriculum's emphasis on the scientific approach (pendekatan saintifik) can
be a strong foundation for oral history to use if teachers explicitly encourage their
students to understand the past through a process of interview, source criticism, and
interpretation as a procedure of historical inquiry. It must be understood that oral
history is not just about collecting people's memories [9], [11]. Professional oral
history practice requires rigorous procedures, starting with preparation, informed
consent, selection of the right narrator, interviews, storage, and compilation of
historiography. The absence of such methodological specification in the curriculum is
a missed opportunity to link the scientific approach in the 2013 Curriculum with the
methodological possibilities of oral history.

Analysis of textbooks provides stronger evidence about the marginal position
of oral history in history education in Indonesia. For example, in Grade X textbooks
[30], oral sources are mentioned in discussions about the early arrival of Islam in
Papua. The textbook [30] states that, according to oral traditions inherited by the
descendants of the kings of Raja Ampat-Sorong, Fakfak, Kaimana, and Teluk
Bintuni-Manokwari, Islam had arrived in the region relatively earlier. One version
records the arrival of 1360 and relates the information to oral records given by
Muhamad Sidik Bauw, the sixteenth King of Rumbati, and H. Ismail Samali Bauw,
the seventeenth King of Rumbati. This is important because textbooks recognize oral
testimony as a basis for constructing historical records that are not entirely derived
from written records. At the same time, this example must be conceptually
distinguished from oral history in a strict methodological sense. This history deals
with oral traditions that are passed down through generations [40], while oral history
generally refers to recorded interviews with narrators selected based on their
knowledge or experience of a particular historical subject. Therefore, this textbook
shows recognition of oral sources, but not necessarily the teaching of oral history as a
research practice.

More importantly, this recognition is not maintained at all subsequent levels.
The Grade XI and Grade XII textbooks analyzed in this study did not contain a
substantial discussion of oral history or oral sources as part of the students' historical
investigation. This creates a considerable gap between the ideally oriented
competencies of scientific research established by the curriculum and the reality of the
learning resources available to students. Students are expected to conduct simple
historical research, but textbooks do not systematically introduce them to the various
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sources that can be used to conduct such research, especially oral sources. The result
is a form of procedural openness without methodological scaffolding [41]: students
may be asked to conduct research, but not consistently taught how oral testimony can
be identified, collected, evaluated, and interpreted as historical evidence.

3.2 Oral History in the Kurikulum Merdeka

The position of oral history becomes more visible in the Kurikulum Merdeka,
particularly through its emphasis on historical inquiry. The Grade X learning outcome
requires students to develop inquiry skills through the stages of historical research:
heuristics, criticism, interpretation, and historiography [42]. Although the formulation
does not explicitly state that students must use oral sources, the reference to historical
inquiry necessarily expands the range of possible evidence beyond textbook
narratives. This is reflected in the Grade X textbooks [36], where oral sources are
explicitly incorporated into discussions of historical methodology.

The Grade X History for SMK textbook [35], for example, introduces
Herodotus as an early historian who used different forms of evidence, including
observation, inscriptions, and oral accounts. More importantly, when explaining
historical research based on Louis Gottschalk [35], the textbook identifies the first
stage of historical research as collecting relevant written and oral information. It
subsequently classifies historical sources into three categories: written, material
(artefactual), and oral sources. Oral sources are exemplified primarily through oral
traditions, such as ‘macapat’ (oral advice) and folktales. The Grade X history
textbook for the social sciences stream [36], similarly explains heuristics as the
collection of historical data from different sources, including written and oral sources.
These formulations represent a significant conceptual development compared with the
2013 Curriculum because oral evidence is no longer merely encountered in an isolated
historical narrative; it becomes part of the textbook's explicit explanation of how
historical knowledge is produced.

However, detailed explanations of the production of historical knowledge are
still very limited, as they place more emphasis on procedural taxonomy than
methodology. Students have indeed been taught that oral sources exist, but they
receive very limited guidance on how oral testimony should be collected and critically
evaluated. Thus, placing only ‘oral sources’ alongside written and material sources
risks reducing oral history to another category of evidence rather than presenting it as
a typical historical practice. At least the Grade X textbook makes mention of oral
history; by contrast, the Grade XI textbook refers to it only once, as an assignment for
students, without providing any guidance on how such an oral history task should be
conducted.

Grade XII textbooks, fortunately, provide a more substantial example of the
potential of oral history [34]. In discussing the transition from Sukarno's time to
Suharto's time, this textbook directs students to read a book entitled ‘Pengumpulan
Sumber Sejarah Lisan: Gerakan Mahasiswa 1966 dan 1998.” The publication was
produced from interviews with historical actors involved in the two student
movements and was intended to document experiences that were not fully available
through written documents. The textbook therefore does more than simply mention
oral sources; it introduces students to an actual corpus of oral historical material that
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can be used to investigate a contested and politically significant period of Indonesian
history. This represents a potentially important pedagogical shift because students can
encounter history through the testimonies of historical actors rather than exclusively
through retrospective textbook narratives.

However, this approach still positions oral history primarily as a secondary
reference for studying the past, rather than as a method by which students themselves
investigate the past. The textbook recommends existing publications as sources, but
according to the material analyzed, it does not require students to conduct their own
interviews with historical actors or critically analyze the production of testimony. This
distinction matters. Reading a collection of oral history is different from writing an
oral history. The former exposes students to testimony; the latter requires them to
participate in the process of investigation, interview, source criticism, interpretation,
and historical representation. Research in history education suggests that engagement
with oral history can contribute to historical competence, and experimental evidence
suggests that students who conduct oral history interviews perform better on some
measure of historical competence than students in control conditions [8], [10], [11],
[12], [43], [44], [45], [46], [47].

3.3  Oral History Shifting Position

Taken together, the findings indicate a three-level shift in the position of oral history
between the two curricula: from implicit curricular possibility, to explicit recognition
of oral sources, and potentially toward inquiry-based engagement with oral history.
Under the 2013 Curriculum [39], oral history was largely invisible at the curricular
level and appeared only sporadically in textbooks, with the Grade X example itself
representing oral tradition more than oral history [30]. Under the Kurikulum Merdeka
[42], oral sources are explicitly incorporated into the explanation of historical research
and source classification, while a documented oral history collection is introduced as a
learning resource in Grade XII [34]. The shift can therefore be interpreted as an
increase in the visibility and legitimacy of oral evidence within school history
education. Yet the shift remains incomplete because explicit recognition of oral
sources has not consistently been translated into explicit instruction in oral history
methodology.

This finding challenges a simple interpretation that the Kurikulum Merdeka has
“included oral history” whereas the 2013 Curriculum did not. The more accurate
conclusion is that the two curricula differ in the degree and form of institutional
recognition given to oral sources. The 2013 Curriculum established competencies
compatible with historical inquiry but provided little curricular or textbook support
for oral history. The Kurikulum Merdeka makes the source base of historical inquiry
more visible, but the textbooks still tend to present oral sources as information to be
collected or consumed rather than as evidence requiring a specialised process of
production and interpretation. This distinction is important because historical thinking
does not automatically arise only from students' exposure to various sources [27].
Students should be given the opportunity to collect data on their own [48], [49], [50],
[51], then analyze the origin of the source (sourcing); the context and purpose of the
source (contextualizing); and compare those sources (corroborating). In the context of
oral testimony, these methodological questions should also include the relationship
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between the limitations of memory and the degree of historical experience, including
the context of the interaction between the interviewer and the narrator.

These findings indicate that the Kurikulum Merdeka has opened up a more
favorable space for oral history when compared to the 2013 Curriculum. However, the
recognition of oral history in the curriculum has not automatically made it integrated
into the curriculum. The former, recognition, refers only to the mention that an oral
source can be valid historical evidence. The latter, integration, the curriculum to
explicitly require students to systematically learn what oral history is and how to
conduct historical research using oral sources. This shift offers an important direction
for the future development of Indonesian history education. Instead of adding
occasional references to oral sources in textbooks, oral history can be integrated into
the very architecture of historical inquiry. Such integration will be consistent with the
Kurikulum Merdeka's emphasis on inquiry while expanding students' understanding of
what constitutes historical evidence and whose experiences can contribute to
historical knowledge. In this case, the shift in the position of oral history from the
2013 Curriculum to the Kurikulum Merdeka is a movement from marginality to
visibility, though not yet towards full methodological integration. The challenge in the
future, more fundamentally, students need to be positioned as critical producers and
not just passive users of historical knowledge.

4 Conclusion

This study shows that there is a shift in the position of oral history in Indonesian
history education from the 2013 Curriculum to the Kurikulum Medeka. In the 2013
Curriculum, oral history has not been explicitly placed as a type of historical source or
method of historical research, although some competencies that require students to
conduct research actually open up opportunities to use them. This still limited position
is also reflected in textbooks, where oral sources only appear briefly in class X and
are not found in historical discussions in classes XI and XII. Meanwhile, the
Kurikulum Merdeka provides a clearer space for oral sources by including them in the
discussion of historical sources and historical research stages, especially in class X.
However, the change only shows a shift from a marginal position to a more visible
position, not yet to the integration of oral history as a research method that is
systematically practiced by students.

Based on these findings, oral history needs to be integrated more
systematically in history education in Indonesia, both through the curriculum and
textbooks. This integration is not enough just to mention oral history as one type of
historical source, but it needs to be accompanied by learning about how oral history is
carried out, starting from determining informants, conducting interviews, evaluating
testimonies, comparing them with other sources, to presenting the results in the form
of historical narratives. The curriculum needs to provide more explicit direction
regarding the purposes and procedures for the use of oral history, while textbooks
need to provide examples as well as activities that allow students to engage directly in
oral history research. Thus, students not only become users of historical information,
but can also play the role of novice researchers who critically explore the experiences
and memories of the people in their environment. This integration can ultimately
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expand the resources of history learning while encouraging more critical, inclusive,
and development-oriented historical learning skills.
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