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Abstract—The Pygmalion effect is the phenomenon 

whereby higher expectations lead to an increase in 

performance. The expectations of teachers showed a very 
powerful predictive relationship with student behaviour. High 

expectations of teachers create a better atmosphere for student 

learning. The Pygmalion effect can influence student 

achievement and offer the support to help students achieve 

their goals. 
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I. INTRODUCTION 

The Pygmalion of Greek myth was a sculptor. He carved 
an ivory statue. The statue was so beautiful that he fell in 
love with it. The statue came to life and they went on to 
marry. The Pygmalion effect refers to the phenomenon in 
which the greater the expectation placed upon students the 
better they perform. The Pygmalion effect is a type of self-
fulfilling prophecy where if you think something will happen, 
you may unconsciously make it happen through your actions 
or inaction.  

     Psychological research on Pygmalion effect began 
with Robert Rosenthal and Lenore Jacobson.   

In the classic study “Pygmalion in the Classroom”, 
psychologists Robert Rosenthal and Lenore Jacobson 
describe an experiment in which certain teachers had been 
informed that they had exceptionally intelligent students. 
Robert Rosenthal and Lenore Jacobson conducted an 
research in which teachers at an elementary school were 
informed that twenty percent of the students in the school 
who were showing unusual potential for intellectual 
growth and they would bloom academically within the year. 
These students were selected randomly with no relation to 
the initial test. When the students were tested eight months 
later, it is discovered that the randomly selected students who 
teachers thought would bloom scored significantly higher. 
The studies showed that the expectations of experimenters 
for their behavior could operate as self-fulfilling prophecies. 
Self-fulfilling prophecies were first defined by sociologist 
Robert K. Merton in 1948. The following five-step model 
explains how the self-fulfilling prophecies work: 

 The teacher forms expectations. 

 Based upon these expectations, the teacher acts in a 
differential manner. 

 The teacher’s treatment tells each student what 
behavior and what achievement the teacher expects. 

 If this treatment is consistent, it will tend to shape 
the student’s behavior and achievement. 

 With time, the student’s behavior and achievement 
will conform more and more closely to that expected 
of him or her.  

Experimenters may acquire substantial results because 
they unintentionally bias participants to respond in the 
hypothesized manner. Many other studies have been 
conducted on the Pygmalion effect in the classroom 
education. It revealed that when teachers have higher 
expectations of students, they unconsciously give more 
positive attention, feedback, and learning opportunities to 
those students. Many psychologists think that teachers 
actually convey their expectations to their students, even if 
neither they nor the students ever actually realize it. Body 
language is as important as verbal communication when 
conveying both positive and negative expectations. The use 
of body language can prove to be very powerful. Students 
tend to act in accordance with the expectation of teachers to 
fulfill those expectations.  

II. THE APPLICATION OF PYGMALION EFFECT 

In brief, the Pygmalion effect is the idea that if someone 
is told that they can do better, they will. Many researchers 
have been studying the Pygmalion effect in many fields. 
From existing studies, we can outline the way the Pygmalion 
effect occurs as follows: 

 A teacher’s high expectation influences his attitude 
toward his students. 

 Such attitude has positive effects on students’ self-
expectancy. 

 The students’ enhanced self-expectancy then 
improves their performance. 

Marva Collins, one of the most extraordinary educators 
of the 20th century, offers an example of the Pygmalion 
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effect in action. Dissatisfied with the Chicago public school 
system, she decided to open her own school on the second 
floor of her home in inner-city Chicago. Marva took in 
learning disabled, problem children and even one child who 
had been regarded by Chicago public school authorities as 
borderline retarded.  At the end of the first year, every child 
scored at least five grades higher proving that the previous 
labels placed on these children were misguided. Marva had 
them opining about the meaning of justice in modern society. 
Her belief in the capability of her students became a self-
fulfilling prophecy that enabled them to achieve 
extraordinary results. 

Research of psychologists shows that the quality of the 
relationship between teachers and students has a direct 
impact on students' learning initiative.Teachers character can 
determine the students like or dislike a subject. In classroom, 
teachers should make the students enter the best 
psychological state with a kind, friendly, generous and 
humorous language. The teachers should communicate their 
high expectations to their students by providing them with 
extra verbal and nonverbal reinforcement. Teachers care for 
students can narrow the distance between teachers and 
students and eliminate the estrangement between each other. 
Good relationship between teachers and students can 
increase students study enthusiasm and improve the learning 
effect. Teachers should be concerned about the students, so 
that the classroom teaching can be welcomed by students.  
The teachers directly and indirectly communicated to their 
students that they were high achievers, and the students 
actually came to believe that they were high achievers. In 
other words, the expectations of their teachers influenced the 
students’ self-concepts.  

Students should be encouraged by teachers to eliminate 
the psychological distance between teachers and students, 
eliminate the psychological barriers, and believe that each of 
them has their own strengths. 

III.  THE RELATIONSHIP BETWEEN TEACHER  

EXPECTATIONS AND STUDENT BEHAVIOUR 

It has been proposed that this behaviour alteration is in 
the percipience of the teacher. Perhaps this alteration 
happens in the teachers’ mentality, and the actual 
performance of the student remains unchanged. In a study of 
the relationship between teacher expectations and student 
behaviour, it is found that the teachers’ expectations and 
students’ behaviour had a significant relationship and teacher 
expectations really forecast student behaviour. There is 
causal relationship between teacher expectations and student 
behaviour in classroom. High expectations of teacher create 
a better atmosphere for student learning. 

There is a classification of decisions that affect a 
teacher’s expectations of a student’s ability. Some of the 
most common are test scores, evaluations, gender and so on. 
For slow students learning, there is an atmosphere in which 
teachers feel less responsible which influences teacher 
expectations for individual students. Social psychologists 
have proved that an individual’s first perception of another 
person influences their following interactions.  

In a study of the Pygmalion effect on essay assignments 
assessments, it is found that there is a Pygmalion Effect for 
handwriting. The mean score of student essays were 
handwritten in a legible style was higher than the identical 
essays written in an illegible style. The illegible handwriting 
was regarded as a male student, even if written by a female 
student. The legible handwritings received higher scores and 
handwriting played an important role for the final scores. It 
is obvious that something other than the student’s ability 
influenced their scores.It was shown that top students were 
given more attention, more response opportunity, more 
feedback, and more consideration by their teacher compared 
to underachievers. 

IV. CONCLUSION 

The study shows that teachers should enhance 
expectations for students. Teacher instruction capability 
should be improved and teachers should get more training. 
The Pygmalion effect can influence student achievement and 
offer the support to help students achieve their goals. 
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